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Abstract 

This study examines head teachers’ experience regarding decisions at the institutional level. 

Particularly, it aims to explore the decision-making processes of head teachers in Nepal’s 

community secondary schools, highlighting the lived experiences and ethical dilemmas that 

influence institutional decisions. We employed narrative inquiry to generate information from the 

participants. Altogether, four participants were selected from different parts of Nepal. Using a 

narrative inquiry approach, we talked directly to head teachers whose stories show that making 

decisions is much more than a technical or policy-driven act; it is a deeply human process shaped 

by personal values, the culture of the organization, and the weight of community expectations. 

Even though policy changes call for participatory governance, our research shows that decision-

making power is still often centralized and that stakeholder involvement is often limited or just 

for show. Head teachers had ongoing problems like political interference, lack of resources, and 

bureaucratic inertia, but they showed resilience and an unwavering commitment to the well-being 

of their students. Their stories show how policy ideals don't always match up with real life. By 

focusing on decision-making that fits the local context and is guided by ethical and inclusive 

values, this study adds to our understanding of educational leadership in challenging settings. 

For the future, both research and policy should aim to close the gap between what is written in 

policies and what happens in practice. This can be achieved by encouraging teamwork, building 
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leadership skills, and making everyone more accountable. These efforts will help Nepal’s schools 

move closer to offering fair, high-quality education for all students. Policymakers must make the 

rules clearer so that head teachers know what they can decide in the right way, and protect head 

teachers from unfair political interference. They should be given useful training for professional 

growth that will help conflict resolution, using the latest technology, and be capable of making 

the right decision to solve the problem. Head teachers must influence others by making the right 

decision. The parents, SMC members, students, and community also support the fair and 

transparent decisions of the head teacher. 

Keywords: Decision making, Educational organization, community Secondary School, Narrative 

Inquiry 

Raising the Curtain of the Study 

Our research began with a casual discussion within our group about what it entails to be 

the head of a school in Nepal. One of us had a cousin who was a head teacher and would 

constantly narrate tricky choices, sleepless nights, and the pressure of pleasing everyone in the 

school community. Another was working closely with schools on a visit and saw firsthand head 

teachers' immense responsibility, which sometimes translates into minimal support. These direct 

observations interested us. We asked ourselves, how do head teachers actually decide, and what 

impacts those decisions? 

The longer we talked, the more we realized that school decisions aren't just policy or 

rules. They're about people. We thought about the students, teachers, parents, and communities 

affected each time a head teacher makes a choice. That was when we realized this conversation 

was not just interesting but important. We wanted to go beyond policy and statistics, and hear 

instead from individual accounts of school leaders. We wanted their witness to tell us what 

decision-making in real Nepali schools is like. In the majority of developing countries, school 

leadership is still inextricably linked with community expectations, local values, and material 

realities, which cannot always be found through quantitative study alone (Bush, 2008). 

The purpose of this study is to determine head teachers’ perceptions of the decision 

making process. We would like to know how they make important decisions, how they encounter 

challenges, and how the values, experiences, and environments they live in influence their 

choices. It is proven that school heads make their decisions based on a mix of individual values, 

organizational culture, and environmental policy pressure (Leithwood et al., 2020). Through the 
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narrative interviews, we expect to obtain qualitative and rich information that portrays the 

struggle as well as the lessons of educational leadership.  

Nepal's education system is also diversified, and so are the schools. But one thing is 

common: leadership matters. The head teacher's choices have an impact on the learning culture, 

teacher morale, student outcomes, and the connection with communities. In fact, leadership is the 

second most important school-based influence on student learning, second only to classroom 

teaching (Robinson et al., 2008). By conducting this research, we hope to bring the lived 

experiences of head teachers into prominence and show how the decision-making journey of head 

teachers can guide future leaders, scholars, and policymakers towards more effective practice. 

Background of the Study 

Decision making is generally known to be a thinking process where one has to choose 

between various alternatives. In educational organizations, the decision-making process can be 

considered an organizational change guide (Borko, 2019). Good decision-making in schools 

involves a collaborative undertaking by stakeholders to present input, analyze alternatives, and 

arrive at a rational conclusion of what will be the most suitable course of action. 

The headteacher, in this respect, is a focal leader who plays an influential role in the 

school’s operations. The head teacher is able to not only support the initiation and reinforcement 

of institutional values but also significantly contributes to the creation of an ethical climate in the 

school (Northouse, 2019). 

 As an educational leader, the head teacher is expected to make many decisions to ensure 

quality education for all irrespective of caste, creed, and ethnicity. In the context of politically 

influenced community schools (Shrestha, 2014). Head teachers are always responsible for quality 

decision-making. In other words, the head teacher’s difficulties in making decisions may be 

hindering children from having meaningful access, participation, and getting a significant 

outcome of education. 

Bhattarai and Maharjan (2016) argue that decisions become ethical when head teachers 

consult with their stakeholders (Subordinates, school management committee). The essence of 

their argument is that when head teachers don’t consult with their stakeholders, their decision is 

likely to be unethical. When the head teacher does not consult with stakeholders about their 

decision-making dilemmas, making quality education accessible to all irrespective of their caste, 

creed, gender, and ethnicity could be deemed challenging (Bhattarai, 2013). 
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School should be a place where every child gets an opportunity to grow into their full 

potential. It is essential that all stakeholders, such as the School Management Committee (SMC), 

parents, teachers, ward chairperson, and head teacher, be like-minded to build an ethical school 

(Starratt, 2005) where the voice of every child is heard, decisions are made within the framework 

of the best interest of students (Shapiro & Stefkovich, 2016), children get to see a role-model 

head teacher. So, they are taught moral virtues (courage, temperance, generosity, self-control, 

honesty, sociability, modesty, fairness, and justice) (Northouse, 2019). With its rich cultural 

heritage and diverse educational landscape, Nepal faces challenges other developing countries 

share, including limited resources, natural disasters, and lack of leadership development 

opportunities amidst global demands, political interference, and high stakeholder expectations. 

Global education quality depends on school leadership (Berkovich & Bogler, 2020). The 

multidimensional nature of head teachers’ work affects student outcomes; thus, the contextual 

nuances and school environment must be well understood to set a socially just climate (Bogotch, 

2002; Brown, 2004). School practices are based on awareness of their roles, realities of contexts, 

and dimensions of leadership (González-Falcón et al., 2020). 

In addition, the education system in Nepal has shifted towards decentralized governance 

as opposed to a centralized system, which has given the country a vibrant atmosphere in the 

leadership of schools, with both prospects and challenges to enhance outcomes. Nevertheless, 

there are no detailed research studies examining head teachers’ in their roles, opportunities, and 

challenges in particular scenarios. This research paper fills this gap by considering the contextual 

meanings and experiences of four secondary schools’ head teachers, and shedding light on the 

role of their understanding of context in their perceptions. This study enlightens the decision-

making process of educational organization in Nepal by addressing decision-making dimensions 

in educational organizations in Nepal that reflect the socio-political, economic, and educational 

environment in Nepal. 

Statement of the Problem 

The decision‐making process is at the heart of how schools are managed, and it really 

shapes not only a school’s success but also how well students learn and how much trust people 

put in these institutions. In Nepal, big reforms have been aiming to give more power to local 

actors instead of central authorities. A key part of this reform is the School Education Sector Plan 

(SESP) 2022–2032, which was published by the Ministry of Education, Science and Technology 

(MoEST) in 2022. The SESP talks about making education fairer, inclusive, and high‐quality by 
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using decentralized decision‐making, encouraging local ownership, and relying on evidence to 

guide management (MoEST, 2022). Although such policies may appear ideal on paper, in reality, 

the situation in schools may be quite different and complex. Evidence indicates that teachers, 

parents, students, and community members usually play a token role in decision-making, which is 

not so influential but a show (Shiwakoti, 2021). The process of making decisions is not very 

transparent in most situations; thus, there is a disconnect between what the SESP wants and what 

happens in reality. As an example, even though the plan has focused on participatory type of 

governance, in most cases, a significant number of schools continue to make the majority of 

decisions at the top, either by the head teacher or by the SMC members who were elected to the 

positions due to political reasons (Puri & Chhetri, 2024; Regmi, 2023). 

This concentration of power can leave teachers and parents feeling disconnected and less 

responsible for outcomes, which can harm school performance and community backing. The 

same concerns the studies of global management; e.g., McKinsey & Company (2023) notes that 

effective decision-making in most cases implies the introduction of the directly affected people 

and providing them with a real voice. It is likely that when stakeholders engage in schools, when 

stakeholders genuinely engage, this increases morale, allocates resources more effectively, and 

results in school governance that is more responsive (UNICEF Nepal, 2024). 

To top all that, external funding and a sluggish bureaucracy may further cloud the waters. 

The priorities of the donors do not always correspond to the type of needs that are in local 

schools, and such policies are adopted that are difficult to implement (Regmi, 2023). Delays and 

rigid administrative steps can also block quick, context‐sensitive decisions. These factors create a 

mismatch between actual educational needs and the policies designed to meet them. 

Despite the fact that a good decision-making process is crucial in the good running of the 

school, little is known about how the decision-making process occurs in Nepalese schools. 

Further evidence is required on, who makes decisions, what decision making strategies are widely 

applied, how the schools overcome challenges, and how they impact education and learning 

practices. Such gaps need to be addressed to transfer the objectives of the School Education 

Sector Plan (SESP) inclusiveness, equity and quality into the real practice at the school level. 

Good decision-making is one of the key elements of good school leadership, but head 

teachers in Nepal usually encounter a lot of difficulties in making decisions that pertain to an 

institution. Although there are policy frameworks, including the School Education Sector Plan 
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(SESP 2022-2032), there is a very apparent disconnect between intentions made by policies and 

their actual application in practice. Head teachers are in social environments that are complex in 

nature with limited resources, bureaucracies, political interests, and contradictory expectations by 

different stakeholders. The conditions usually pose some ethical and practical challenges that 

define decision-making activities and influence the performance of schools. Consequently, the 

methods by which school administrators decide in such situations need to be studied to enhance 

the quality of school leadership in Nepal, its efficacy, and its inclusivity and ethical nature. 

Purpose Statement 

This study is meant to dig into how decisions really get made in Nepal’s schools, trying 

to get a clearer picture of the whole process. I want to look at which decision‐making models and 

techniques school leaders actually use in their day‐to‐day work, and also see how much, if at all, 

teachers, parents, students, and community members are involved. This big policy called the 

School Education Sector Plan (SESP) 2022–2032 stresses using evidence to guide decisions, 

planning at the local level, and making governance more inclusive to boost equity and quality 

(MoEST, 2022). But you often wonder: does that really happen in practice? 

By pointing out both the roadblocks and the things that help good decision‐making, the 

research should show where policy and reality don’t quite match up. I hope to develop some 

practical suggestions for head teachers, policy folks, and anyone else who cares about school 

leadership. In the end, the idea is to feed into better school governance—and with luck that 

should translate into stronger educational outcomes all over Nepal (Puri & Chhetri, 2024; 

Acharya & Sigdel, 2024). 

The purpose of this research study is to investigate the decision making processes of head 

teachers in community secondary schools in Nepal using their personal experiences. The study 

will employ a narrative inquiry approach, in order to gain a deeper insight on institutional 

decision making, problem negotiation, and stakeholder engagement by head teachers in their 

respective local communities. The research will attempt to show how personal beliefs, company 

culture, and policy realities affect practical decision-making by documenting their own stories. 

The findings are meant to guide the policymakers, school leaders, and researchers with the 

practical suggestions to come up with effective, ethical, and inclusive school leadership in Nepal.  

Research Questions 

1. How do Nepalese leaders make institutional choices while considering stakeholder input and 

local context? 
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2. What hurdles and techniques do leaders face and employ in their decision-making processes 

to guarantee successful and ethical school leadership? 

Delimitations 

This study zeroes in on how head teachers make decisions, using narrative inquiry in four 

purposively chosen schools across Nepal. In order to keep the scope tight and meaningful, the 

following delimitations apply: 

 Only head teachers’ perspectives are examined; views from SMC members, teachers, or 

parents are not included. 

 Four districts (Solukhumbu, Surkhet, Nawalparasi and Syangja) are chosen to cover a variety 

of contexts, yet the sample is not supposed to be representative of all schools in Nepal.  

 It concentrates on the macro-level decisions (resource allocation, involvement of 

stakeholders, plan of the school) instead of classroom choices. 

 Instead of measuring whether policies “work,” the study explores how head teachers interpret 

and apply policy provisions at the school level. 

 Findings are grounded in narrative accounts from these four head teachers, so broader 

generalization to all Nepalese schools is beyond this study’s intent. 

Unfolding the Pack 

         The main purpose of this section is to analyze the collected facts and opinions about the 

decision making process. This section represents the participants' reflection regarding the 

decision making process of Educational Organizations, especially in Nepal. 

Decision-Making Process of Educational Organizations in Nepal 

Head Teacher 1 

Head teacher 1 leads a community high school in an urban area of Solukhumbu district. 

He has held the school's leadership position for the past twenty years. He is an experienced 

teacher with two and a half decades of teaching experience. He has an effective internal support 

that started with his leadership journey because he was already a senior teacher who was trusted 

by the school and the community. 

Head teacher 1 narrates how the process was followed to make the decisions in his 

educational organization. He is the head teacher of a community school. He narrates that, 
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 “I view decision-making as a balanced and sensitive process that adapts to the situation 

at hand. In certain matters—especially those involving administrative responsibilities in 

educational organization, rules enforcement, and urgent issues—I adopt a centralized approach, 

making key decisions independently for the sake of efficiency and discipline.” 

As a head teacher, he usually begins the decision-making process by preparing a formal 

agenda based on the school's needs. Sometimes, the agenda emerges from the pressure groups, 

often by stakeholders, as well as the head teacher himself. Once the agenda is ready, he shares it 

with all the concerned authorities through official notices to ensure they are well informed before 

the meeting. 

Every successful organization must have the ability to make decisions that enable it to 

achieve its goals and meet its basic needs. All management activities and functions essentially 

involve the decision-making process. This is because planning, organizing, mobilizing, and 

supervising are all related to the concept and behavior of decision-making (Yunita et al., 2023). 

The head teacher further narrates that, "I always try to practice participatory decision-

making. In scheduled meetings, I bring together the School Management Committee (SMC), 

Parent-Teacher Association (PTA), teachers, and sometimes even student representatives. We 

have open discussions, where all can express their opinion. In discussion, we arrive at a 

consensus. Once a decision is finalized, I sign the meeting minutes as a form of official 

verification, and the decision is formally documented.” 

However, there are times when urgent decisions must be made. In such emergency 

situations, he takes the initiative to act independently for the welfare of the school, though he 

makes sure to report and justify his actions in the following meeting. Despite the authority he 

holds, he values transparency and inclusive practice. 

He takes on leadership role, when making some key decisions, especially on academic 

planning and day-to-day running of the school. He also makes sure that all the concerned parties 

are perfectly set and well informed in the process. School Management Committee (SMC), 

Parent-Teacher Association (PTA), teachers, parents and students are updated and included as 

much as possible. 

He involves the chairperson and important members of the SMC in making decisions that 

are either complicated or may be sensitive because he acknowledges the importance of collective 
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decision-making and shared responsibility. In the decision-making process, he ensures that the 

decisions taken therein must be in compliance with the Education Act and the existing rules and 

regulations in education. As much as he tends to be more directive in terms of discipline and 

order, this is targeted at balancing with participatory and collaborative practices that take 

cognizance of the needs and voices of the school community. 

Being the head teacher, he has experienced numerous challenges in steering the decision-

making process within his school. One of the most widespread challenges is that SMC members, 

PTA members, and parents are unaware of the Education Act and existing education rules and 

regulations. Many of them are not properly informed or educated about these issues, resulting in 

misunderstandings or unrealistic expectations during meetings. 

Another major challenge is resistance to change on the part of some stakeholders. Even if 

measures are being taken for the betterment of the school, introducing new policies or practices is 

met with hesitation and outright opposition. Such resistance is likely to discourage necessary 

reforms. 

Political intervention is the main block to be free in decision making. Some non-qualified 

persons are also selected in the committee by political interference and are guided by the same 

political parties and ideology. This undermines power and blocks the right decision in making the 

school plans and policies for academic improvement (Upadhyay, 2020). 

Political biases are another issue of concern. Some stakeholders approach school 

decisions based on politics rather than what is best for the students and the school. Especially in 

crucial decisions like appointing staff, resource distribution or introducing new programs political 

influence disturbs the situation which undermines the process's core values. 

The majority of stakeholders, such as SMC and PTA members, have other work or 

activities to attend to outside of school. They tend to allocate little time to school affairs, 

attending the meetings in a rush or walking away before matters are resolved. This hurried 

involvement affects the quality of the discussion and makes it difficult to make extensive 

decisions. 

The head teacher is seen struggling with the school’s very small budget.  Even when he 

comes to an agreement on what needs to be done, he largely faces difficulties in implementing 
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decisions in reality since he often faces limitations in implementing decisions effectively due to 

lack of funding or necessary materials. 

There are also communication gaps between the stakeholders themselves. Misinformation 

and lack of proper follow-up create misunderstandings that delay execution all the more. This 

situation is further aggravated by the ambiguity of defined roles and responsibilities of the 

stakeholders. Most members end up overstepping or withdrawing without clear comprehension of 

their roles, thereby creating an imbalance in participation and accountability. Such is the nature of 

these challenges that they make decision-making very frustrating. In spite of that, he keeps his 

decision-making open, inclusive, and participatory to ensure that decisions are taken in the best 

interests of the school community. 

The head teacher further narrates that, "In my experience as a head teacher, stakeholder 

participation in school decision-making has been inconsistent. Some stakeholders are highly 

active, sharing their input and doing their share in balanced discussions, while others are passive 

observers, rarely contributing or participating in the process. This uneven participation tends to 

affect the quality of the decisions we arrive at”. 

To enhance transparency, he makes sure that all meetings are well recorded; all decisions 

are made in a written form meeting minutes. This practice offers a transparent account to future 

reference and enhances trust in the stakeholders since the players can observe that their opinions 

have been taken into a formal consideration even in cases where they are not directly involved in 

influencing the final decision. 

But at the same time he mentions that participation is not always equal. More educated or 

confident people usually like to take control of the discussion matters hence, decisions may be 

made based on the opinions of several people as opposed to representing the whole group. 

However, parents and students, in particular, are often passive because of a lack of confidence, 

insufficient knowledge of the problem, or because of cultural norms that do not encourage open 

speaking in official decision-making contexts. 

In some communities, for example, the least educated have substantial amounts of 

influence, which sometimes can be beneficial and at times challenging. While their input can lead 

to an informed choice, those voices often overpower others to the point of dismissal. 
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While the involvement of stakeholders does exist in theory, their quality and balance 

significantly differ. One of his long-term objectives has been to nurture more open and fair 

involvement where every member irrespective of his background can derive a sense of ownership 

for the growth of the school and its improvement. 

Clear policies and guidelines make the decision-making process easier and effective in 

schools. Decision-making would be easier in instances when there exist well-defined rules and 

procedures supporting such decisions. Confusion is thus avoided, with everyone working within 

the same structure. Such frameworks often cause delay and inconsistency due to either 

unavailability or lack of awareness. 

The head teacher narrates, “Another important requirement is regular training and 

capacity building for stakeholders. Most of the members of the School Management Committee 

(SMC, PTA, and even teachers themselves do not know the exact roles they should play and the 

legal provisions they ought to observe. Providing them with the continuous orientation and 

training would enable them to play a bigger and more meaningful part in the process, as 

confidently as possible”. 

A strong and effective communication system is also vital in the school. The head teacher 

further states that misunderstandings or a lack of timely information often lead to poor decision-

making or missed opportunities. We should implement effective communication processes within 

the school, either formally or informally, such that everyone speaks, everyone is listened to, and 

informed decisions are made. 

Furthermore, clearly defined roles and responsibilities for each stakeholder are necessary. 

The process will be easier and more participative as everybody will be aware of what is required 

of them. Ambiguity in roles often leads to overlapping responsibilities or, worse, complete 

withdrawal from the process. 

Lastly, promoting an inclusive and participatory culture is key. A few individuals should 

not dominate decision-making. Each of the stakeholders, be it a parent, teacher, student, or 

member of the community, must feel that his or her contribution is appreciated and that it can 

make a difference. Creating a culture where all voices matter will make the process easier and 

more democratic and sustainable." 
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The head teacher mentioned that overcoming challenges in the school decision-making 

process has never been easy, but through experience, it is a combination of collaboration, 

strategic communication, and leadership effort. Collaborative problem-solving practice has been 

among his major strategies. He engaged all members of the School Management Committee 

(SMC), Parent-Teacher Association (PTA), and teachers in discussing problems and finding 

solutions. This was a strategy that ensured all decisions were participatory in nature and 

contributed to the development of a sense of group ownership. 

Of course, there were also instances when it was not easy to build consensus—

particularly when there were differing opinions. Thus, he made it a point to convince everyone on 

the need to build consensus. In fact, he tries to explain the strength brought by a collective 

decision. 

According to the head teacher, he was able to derive beneficial support and direction 

from the SMC, PTA, and other key stakeholders of the school. It was with the support of such 

key stakeholders that the decisions taken gained strength and were easier to implement at 

grassroots levels. The head teacher relied on the intervention of the authorities for matters that 

were beyond his control, such as those that needed administrative and legal attention. 

An important area is to follow governmental rules and regulations. By incorporating his 

decisions with existing policies and education legislations in place, he has managed to maintain 

accountability and transparency. When some were hesitant over his decisions, he took the time to 

educate them on why his choices were beneficial to students and the learning ambience. 

 However, at the same time, there were situations where coming up with a consensus 

could prove to be a challenge, and it could even come to a standstill. In such a case, it was 

important for him to play the part of a strong leader. At times, in order to fast track the process 

and ensure all the pressing activities were completed, he even relied on his own authority for 

everything to work well in the school. 

 With the combination of both collaboration, persuasion, compliance, and forceful leading 

when needed, the individual was able to move past the hurdles that were there while ensuring the 

decision-making process remained functional, with the goal at heart." 

 The Patterns of Decision Making Practiced in Most of Those Institutions of Learning, 

Especially within the Developing World of Nepal, are Faced with Challenges that are Preventing 
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Efficiency and Inclusivity in the Processes of Decision Making. Challenges faced in 

contemporary decision-making practices include the hierarchical manner that the administration 

adopts. In this, it can be reasoned that the administration adopts a top-down approach towards 

decision making, whereby the power lies in the hands of a few individuals in the organization. 

 The other pressing matter is the absence of stakeholder engagement. The communication 

that exists between management and other key stakeholders such as parents, teachers, and 

students tends to be inadequate as well as poorly designed. The consequence of this is the absence 

of active participation and consultation. The voices of the grassroots are not normally heard, and 

transparency is nonexistent. 

 Moreover, data and ICT are not sufficient in decision-making. Headteachers use manual 

systems and old-fashioned ways because they cannot access ICT easily, nor are they conversant 

with it. Furthermore, poor use of ICT and a lack of training obstruct effective data-driven 

decision-making. As a result, a system whereby decisions are sluggish, unresponsive, and 

incongruous with the needs of the whole school community is established. 

Head Teacher 2 

             Head teacher 2 is the head of a community secondary school in urban Surkhet, Karnali 

Province, Nepal. He has been head teacher for the past eight years. He had 18 years of teaching 

experience. When he was appointed to head, the school had a population of about 350 students. In 

the long run, the school has more than 1,000 students through strategic planning and involvement 

of the head teacher. His leadership career began well on the inside with support because he was 

already a senior teacher, who was equally respected by the school and the community. 

 At the time of his appointment, there were approximately 350 students in the school. 

Over time, through targeted planning and stakeholder engagement, he was able to increase 

enrollment to over 1,000 students. His leadership journey started with strong internal support, as 

he was already a senior teacher trusted by the school and the community. 

 He said that the early years for school improvement were marked by a clear vision on 

infrastructure development, integration of ICT, and the introduction of bilingual instruction along 

with a technical stream after SEE. He mentioned that the aforementioned reforms were aimed at 

modernizing the school and making the institution more responsive to the needs of the students 

and the community. 
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 “I had a dream to bring visible change within five years. So, we introduced a technical 

stream and dual mediums of instruction to give students more opportunities. ICT labs and 

building upgrades were also part of that plan.” 

In his school, the structure of decision-making seems to be formal and participatory. For 

instance, the SMC is a key organ at the level of overall decision-making, including on 

infrastructure and human resource issues. On the other hand, everyday or classroom-level 

decisions are made by shared leadership with teachers and departmental heads. Annual plans and 

achievements are published in booklet form and publicly shared for transparency. As noted by the 

head teacher, while there are specific directives from the local government, school-level decisions 

are usually discussed internally. 

He explained that, while planning is often inclusive, implementation is frequently more 

difficult because of limited resources, inconsistent commitment, and structural constraints. 

"Everyone agrees during the planning phase. Thay all say 'Yes, this should be done.' But 

when the time for implementation comes, then it gets complicated. There are delays, resistance, 

or lack of support." 

One of the most significant experiences that he communicated was that he has been able 

to bring students of the Badi tribe that was located 14 kilometers remote from his institution. The 

dropout rates among these children, especially the girls, used to be very high after grade five 

since the children had to walk to and from the institution, and many got married at a tender age 

due to lack of resources." 

“We observed that Badi children stopped studying because of distance issues and social 

problems. So we merged their school with ours. We also provided free transportation. The 

children are performing very well in Japan and other countries too. However, we still suffer 

difficulties in managing the transportation fund.” 

According to his opinion, the involvement of the stakeholders has been one of his 

greatest strengths. As he explained, the teachers, parents, and the community have been actively 

participating in the development of schools. Nevertheless, he observed that there are tensions 

raised by the overlapping powers between the local and central governments. For instance, the 

management of teacher transfer and promotions falls under the central government. 
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 Despite these challenges in the institutions, the need to have dialogue and shared 

ownership in the handling of the SMC, in particular when there are conflicting interests, was 

stressed. There is a reliance on the committee to take the lead in important sectors. 

 “I empower them by allowing them to make decisions on matters such as HRM and 

infrastructures. It assists in promoting trust and avoiding friction.” 

 His leadership is a recognition and capacity building based style. He has established 

systems of awards for the Best Teacher, the Best Parent, and the Best Student in his attempt to 

create high morale and motivation rates. Further on, he has made sure to have teacher trainings, 

leadership roles in school departments, and financed by the school. 

 The headteacher has observed that leadership style has changed over the years 

significantly. During his youthful career as a teacher, leadership in the school was rather 

authoritarian with the focus on control and punishment. There has been a significant change in 

more empowering and participative types of leadership. 

 “In the past, leadership was very autocratic. Now, it is about encouragement. I follow a 

simple approach: First I do, then we do, and finally you do.” 

From his experience, he concluded that transparency, teamwork, and distributed 

leadership are essential for effective school governance. He believes that giving ownership to 

others builds long-term commitment. 

 “It has to be a transparent process. Others should be given ownership. I have got support 

from all around, and that keeps me going." Overall, the description of Head teacher 2 is seen as 

a combination of a visionary leadership approach and ground-level collaboration. It is worth 

mentioning the manner in which the personal experiences of Head teacher 2 characterize the job 

of head teachers in Nepal. 

Head Teacher 3 

Head Teacher 3 is the head teacher of a high school in rural Nawalparasi with about 1300 

students. He took up the leadership mantle with a high desire to work toward the success of the 

school. He shared how his decision-making has evolved with the years through experience, 

problem-solving, and consultation with the community. 
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He narrates, "When I first assumed the head teacher position, I was a bit hesitant to 

directly present agendas in the SMC meetings. I was afraid the stakeholders would feel that I was 

imposing my views upon them. So, I used to request other members informally to introduce the 

agendas during the course of meetings beforehand. Only afterwards did I gain the confidence to 

present the agendas myself." 

As head teacher for the first time, he was fresh into leadership and insecure. He had 

himself decided not to be at the forefront to assume authority, instead allowed others, especially 

the SMC, PTA, and teachers, to bring agendas in the meetings. He understood how other people 

could perceive him and did not want to come across as an autocratic leader. It allowed him to 

build up trust and gradually get to know the internal workings of the school. As time went on and 

he became more confident and built stronger relationships, he became more active in meetings, 

engaging fully with discussion and decisions. 

 “To maintain transparency and meet legal requirements, I call formal SMC meetings and 

make sure proper minutes are recorded.” 

He insisted that all decisions, however small, had to pass through a formal process. 

Members wrote and signed minutes of meetings to avoid any future legal issues. It shows his 

sense of responsibility and his watchfulness in following the procedures of the Education Act and 

other formal processes. His awareness of legal and procedural responsibility is key to how he 

leads. 

 “While selecting teachers funded by the school’s private resources, I often face pressure 

through phone calls from individuals urging me to appoint their preferred candidates. Managing 

such situations is quite challenging.” 

Like many school leaders in Nepal, his leadership is not without challenges. One of the 

biggest challenges that he faces is political pressure during the recruitment of teachers in school’s 

private source. The political stakeholders do not interfere once the recruitment process is 

completed. But their interference at the beginning creates a huge amount of stress. Other 

challenges that he faces are maintaining discipline among students and staff, dealing with teacher 

transfer and managing capital expenditure budgets. 

 “I believe participatory decision-making is important for making good and acceptable 

decisions, so I encourage all stakeholders to take part in the meetings.” 
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Nevertheless, he is sure that decision-making can be simplified when all the stakeholders 

are involved. He attempts to make meetings interactive and participatory by engaging teachers, 

SMC, PTA, and even parents when distributing results. He has also established a good rapport 

with the community he lives in by allowing the use of the school playground by the youth clubs. 

This has generated goodwill and collective responsibility for the well-being of the school. 

Although he believes in the involvement, he is aware of the fact that in some instances, the 

head teacher will take charge of the meetings. He is not hesitant to confess that there are moments 

when the leadership, which is strong, is necessary to make things happen. He is a hands-on leader, 

works collectively, and dictates where needed. 

 “Being fair, unbiased, and financially transparent as a head teacher is very important for 

overcoming challenges.” 

When asked how he copes with challenges, he highlighted fairness, integrity in financial 

matters and building an effective team. Though he has not developed written policies and 

procedures to solve problems, he handles problems based on the situation, applying his 

experience and judgment. He believes in building a "core team" of trusted staff and involving the 

community in order to solve the challenge. Personal relationships, local context, and the day to 

day realities of school life clearly shape his leadership. 

Towards the ending of this conversation, he reflected on the challenges still faced in the 

decision-making process. These may include political interference, a lack of cooperation from 

teachers, inadequate participation of the community, a lack of resources, and conflicts of interest 

among stakeholders. These are challenges not only faced by his school, but also prevalent in most 

schools in Nepal. 

What is striking in his narrative is the way in which he has evolved into his role. His 

leadership is more confident, based on community engagement, and context-dependent. His 

decisions are based not only on policy and procedure but also on people, trust, and experience. 

His journey shows how school leadership in Nepal is as much about procedure as it is about 

relationships, managing expectations, and operating in between collaboration and command. 

In the end, Head Teacher 3's narrative reminds us that decision-making in schools is not a 

one size fits all procedure.  It is deeply human in nature and often influenced by the local 

environment, social influences, personal philosophies and the leaders' perceptions. 
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Head Teacher 4 

The story of Head Teacher 4 reflects leading a large school of students in a rural area of 

Putalibazar Municipality, Syangja district; he shared how his decision-making practices have 

evolved over time through experiences, challenges, and community engagement.He explains the 

way decisions are made in his school. Classrooms at the school begin with Early Childhood 

Development (ECD) and end with Grade 10. Being the head teacher underlines that a 

participatory approach guides the school’s activities. 

 He narrates, “I view decision-my opinion is that making the right decisions in a school 

setting involves teachers cooperating, being clear, and organizing their processes. We focus on 

involving all important stakeholders in every major decision at our school- teachers, the School 

Management Committee (SMC), parents, and students—this way, schools are managed 

inclusively and everyone is well informed.” 

He states that the process usually begins by pinpointing the main issues and priorities at 

the institution. Plans for meetings are made according to those requirements, and at times, issues 

come from teachers or the SMC. As soon as the meeting agenda is ready, notice and circulars are 

given to all stakeholders to prepare them beforehand. Having this approach means that each 

person has all the information needed before the meetings. 

 “We also have scheduled meetings to host staff and SMC gatherings to discuss important 

topics such as our academic plan, campus improvement, finances, and student concerns. 

Everyone takes part in expressing themselves, and group decisions are made through reaching 

agreement together.”  

The decisions are recorded in official records and signed by the appropriate people to 

keep things visible and responsible. 

The school uses mobile messaging applications and emails to increase communication 

and make things easier. With such tools, all things are at hand instantly, opinions are heard, and 

past session decisions are clarified. He thinks that using these tools has simplified decision-

making and made it easier and more convenient. In reflecting on the institutional framework, he 

notes, “School Management Committees (SMCs) play a key role in the management of 

Community schools in Nepal. Established under the Right to Free and Compulsory Education Act 

(2018) and Local Government Operation Act (2017), SMCs are constitutionally obligated to plan 

and manage schools focusing especially on decentralization and community participation.” 
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 “One key challenge,” he says, “is the lack of sufficient budget for school education. 

Resource constraints often limit the implementation of decisions, no matter how well-conceived 

they are.” 

He also points out that, despite the legal framework, local authorities do not always 

consult the SMCs when executing policies at the school level, which weakens community 

involvement and undermines the principle of decentralization. Citing the study by Jung & 

Shiwakoti (2018), he states that the school leaders don’t just make educational decisions in 

Nepal; many people participate in this process. More and more, teachers, parents, and community 

members are involved in non-administrative matters. Involving them in planning and 

coordination guarantees better management in schools. 

Despite all these constraints, he is fully committed to participatory leadership. "We're 

working towards building a culture where all stakeholders—regardless of their background—feel 

empowered to contribute. We continually strive to do better by enhancing communication, 

capacity development among the committee members, and aligning our practices with national 

education policies." 

Conclusion 

This study explores day to day decision-making experience of head teachers of 

community secondary schools of Nepal. Leading a school is a challenging job for the head 

teachers. It is because of limited resources, political pressures and limited support from teachers, 

parents, and local government. Nepal’s major education policy, like the School Education Sector 

Plan (2022–2032), promotes participatory and decentralized decision-making. However, putting 

these policies into practice is very hard. Every school has its unique problem and the head 

teachers have to employ combinations of leadership strategies to cope with them. Sometimes they 

consult broadly and decide together but decide alone in emergencies or politically sensitive 

circumstances. This flexibility assists them in coping with the stresses of daily life but does not 

necessarily assist in inclusive leadership in every case. 

The findings reveal that the head teachers have high regard for openness, honesty, 

obedience to law and community engagement. However, they are faced with challenges like 

unclear roles, low levels of community engagement and bureaucratic lag. Such limitations affect 

efficient leadership as well as the development of an inclusive nature of school culture. 
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Nepalese school leadership is not always top-down. It requires political intelligence, 

emotional intelligence and cultural sensitivity. In the head teachers' interest, the research 

recommends continuous professional learning, more consistent policy documentation, increased 

use of technology and improved communication among all the stakeholders. 

The research offers rich data on education leadership under challenging conditions 

through a focus on grassroots decision-making and inclusion and equity. In the coming years, 

research and policy interventions must strive to bridge the gap between policy and practice. 

Building cooperative leadership, streamlining capacity-building programs, and strengthening 

accountability measures will be key to Nepal's schools ensuring equitable and quality education 

for each child. 

Implications 

This study illustrates that Nepalese head teachers often have to make decisions in 

sensitive situations. For political reasons, limited resources, and sometimes rigid regulations, they 

cannot always follow the ideal "group decision" approach to the letter. They become pragmatic 

instead, taking some decisions independently in the interest of efficiency, typically under 

emergent situations, while trying to engage teachers, parents, and members of the community to 

the extent feasible for greater school matters. This means that our presumption of how school 

principals work needs to be more practical and adaptable in response to the real demands they 

face daily within a setting such as Nepal. Therefore, the future wave of research has to study 

intensively how leaders can balance such demanding demands and yet try to be fair and listen to 

all stakeholders. 

Because head teachers are struggling with these challenges, they need much better 

support to do their jobs well. First, policymakers must make the rules clearer and simpler so that 

head teachers know what they can decide and how to involve others in the right way, and protect 

them from unfair political interference. Second, head teachers will need useful training in rules, 

not just in people-gathering, conflict resolution, and using simple technology to share information 

easily. Finally, parents, SMC members, and the community also need help understanding their 

role in the school so that they can participate in decisions more effectively. By giving head 

teachers this kind of practical help and protection, schools in Nepal can make better decisions and 

get closer to offering a good education for every child. 
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Abstract 

The study examined the collaborative practices employed in EFL classrooms and their impact on 

fostering learner autonomy. To investigate the issue, the researcher formulated the following 

research questions: How do collaborative practices in EFL classrooms contribute to fostering 

learner autonomy? And what collaborative practices are useful in promoting learner autonomy 

among EFL students? The qualitative approach was employed in the study. The constructivist 

paradigm was followed to explore the practices and perceptions. Narrative inquiry was used in 

the study. Four participants were purposively chosen from one of the constituent campuses of 

Tribhuvan University, studying in their fourth year of the Bachelor of Education program, and 

had experience practicing collaboration in classroom activities. The main finding showed that 

collaborative work enhanced learners’ autonomy. Engagement in groups and collaboration 

among peers developed confidence and independence among the learners. The study results 

showed that learners were aware of the final evaluation system, which hindered fostering 

autonomy. Similarly, they were worried about the work of collaborative partners.  

Keywords: Collaboration, learners’ autonomy, EFL classroom 
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Introduction 

Learners’ autonomy is the ability to take charge of their learning. Frankfurt (2018) 

explores, in his essay “Alternate Possibilities and Moral Responsibility,” the need for freedom to 

act independently in order to have moral and purposeful responsibility. In learner autonomy, the 

focus is on the learner and their goals, with responsibilities. Consequently, many observers 

observed the development and promotion of learner autonomy as primarily an effort that would 

take place within their learners (Dam, 2003). Frankfurt (2018) focuses more specifically on the 

account of acting voluntarily and explores aspects of its situational relationship to causal 

determination. The pioneer of learners’ autonomy theory, Holec (1981), explained that the adult 

education system should serve as a tool for increasing awareness among learners and promoting 

liberation in mankind, and, in some contexts, as a tool for changing the learning environment. As 

in the idea that theory suggests a man is a byproduct of his or her society, and man's ideas serve 

as a generator for his society.  

In this modern era, learners have extensive access to online resources. They consult 

resources on digital platforms and come to class with the content and related information. They 

are capable of classroom interactions. As Benson (2001) states, autonomy is the multi-

dimensional construction of one’s ability and capacity that shapes different identities for every 

individual. It also has multiple forms for the same person in multiple situations and times. 

Autonomy is an essential and mandatory factor that must be employed and adopted in any 

language classroom. Nunan (2000) explains that classroom-based research on learners’ autonomy 

focuses on developing multiple aspects and areas of language learning, including strategies, 

outcomes, and learning styles. Students will gain sufficient sources of information and 

understanding of their own ethnic and socio-cultural identity, as well as related information, 

which can inform their further learning purposes and planning. Autonomous learners are 

observed as those who can critically reflect on their experiences and learning through their 

knowledge and experience of learning achievements. They prefer to learn through multiple 

collaborations among learners (Holec, 1981; Allwright, 1990). However, when I observed them 

inside the classroom, they expressed hesitation about participating in various activities. When I 

divide the class into many groups and assign tasks, they are happy to discuss among the group. 

However, when I ask them to interact with issues individually, they are not interacting. The issue 

strikes me repeatedly, making me realize the importance of the group. I frequently observe them 

smiling, happy, communicating, interacting, and sharing freely in the groups. I believe such 

interactions can contribute to learners’ autonomy. We at the simple-to-complex approach, where 
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simple group activities can also contribute to building personal confidence, is effective. Forming 

groups in classroom activities builds confidence and existence to promote autonomous practices 

in learners. 

Learners’ autonomy is an approach in language teaching that facilitates learners in 

enhancing their learning outcomes both inside and outside the classroom. It means students 

acknowledge their potential role in building their learning. It helps them understand their own 

needs, and they independently set their objectives. Learners’ autonomy is a key component of the 

learning process that involves strategies to support learning outcomes. Both facilitators and 

learners may have a crucial role in promoting learners' autonomy. Facilitators can contribute to 

task choice, focusing tasks, and orientation to resources both inside and outside the classroom, 

such as in the library or learning centers. They may encourage on-task behavior and provide 

constructive feedback on learning goals. Sinclair (2000) explains that a learner’s autonomy is a 

process that involves the learner taking charge of their responsibility for autonomous learning. 

On the other hand, learners are in a key determining position in the learning process. 

They are involved in their decisions related to their learning objectives. They are actively 

involved in arranging classroom settings and facilitating discussions. They can diagnose their 

need and identify their strengths and weaknesses. They can learn, discuss, and work 

independently, interdependently, and cooperatively. They can choose tasks, resources, and 

activities on their own. 

 Chong & Reinders (2025) found in their systematic review that learners’ autonomy has 

remained a significant topic for the last four decades. The conceptualization of the approach was 

based on a constructivist framework. Assessment of autonomy heavily relies on perceived 

measures, such as questionnaires, interviews, and observations, so the development of an explicit 

framework for autonomy is necessary. Thus, this study focused on the perceptions, 

understanding, and practices of learners’ autonomy in the EFL classroom. 

Collaborative learning in an EFL (English as a Foreign Language) classroom involves 

students working together in small groups or pairs to achieve a shared learning goal. It 

emphasizes interaction, cooperation, and mutual support among learners to develop their 

language skills. Dillenbourg (1999, cited in Ezekoka & Gertrude, 2015) described cooperative 

and collaborative learning as situations where more than one individual or group learn or aims to 

learn some ideas collaboratively. Language learning is the result of different collaborative 
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learning. Peer and group interactions are the primary methods and techniques for fostering 

learning outcomes and achievements. The common understanding and acceptance among teacher 

educators, educational practitioners, and researchers is that collaborative learning modes are 

beneficial for fostering learners’ autonomy (Feri & Erlinda, 2014; Jacobs & Shan, 2016; Loh & 

Ang, 2020). This method focuses on students’ engagement in group discussions, role-plays, 

problem-solving tasks, and peer reviews. Practicing these activities allows learners to practice 

speaking, listening, reading, and writing in English while benefiting from one another's 

knowledge, perspectives, and feedback. Collaborative learning also fosters critical thinking, 

communication skills, and cultural awareness, making it a valuable strategy for language 

acquisition. 

The study examined the collaborative practices employed in EFL classrooms and their 

impact on fostering learner autonomy. To investigate the issue, I formulated the following 

research question: How do collaborative practices in EFL classrooms contribute to fostering 

learner autonomy? What collaborative practices are useful in promoting learner autonomy among 

EFL students? 

Purpose and research 

The study had the purpose of investigating more on collaborative practices held in EFL 

classrooms at the University level. It aimed to explore how collaborative practices enhance the 

autonomous practices and activities among the learners. Further, it had also identified the 

challenges for fostering autonomous practices in qualitative studies through a constructivist 

approach to connect collaborative learning practices and developing learners’ autonomy in the 

EFL classroom. 

Methods of the study 

 This study was conducted with a qualitative approach. The interview guidelines served as 

the primary tool for data collection. The research site was one of the constituent campuses of 

Tribhuvan University. The study employed a constructivist paradigm to interpret the data 

collected from the participants. The participants of the study were major English students from 

the B.Ed. fourth year. The participants were selected through the purposive sampling procedure. 

Four students were selected through purposive sampling, which involves intentionally selecting 

samples with specific characteristics or qualities that align with the research objectives (Coyne, 

1997; Koerber & McMichael, 2008). The selection criteria were that the students had participated 

in different collaborative activities. Collaboration was utilized in classroom interactions, 
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discussions, classwork, project work, and assignments. Before participating in the data elicitation, 

all participants signed a consent form declaring that their participation was voluntary. The 

researcher guaranteed the confidentiality of the participant that the data collected would not be 

disclosed or misinterpreted. The study participants were pseudonymously identified as S1, S2, S3, 

and S4 for the purposes of analysis and other study-related purposes. The interview guideline 

questions were established based on the study's objectives and research questions, which centered 

on students’ collaboration to enhance learners’ autonomy strategies and activities. The interviews 

were recorded in audio format, and the researcher transcribed those interview sessions into 

orthography for the analysis and interpretation of the data. 

 A qualitative analysis followed Braun & Clarke’s (2006) model to develop themes, 

analysis, and interpretation. Firstly, familiarization with the data and transcription of the 

interview of verbal data was done. It was done through the member's review of the transcribed 

data. Secondly, initial codes were generated from the data by following the in vivo coding 

approach (Saldana, 2016). Then, themes were developed from the initial codes to theorize the 

perceptions and practices of learners’ autonomy. After that, the themes were finalized with a 

revisit to the themes. Then, themes were finalized for the study. Finally, the reporting of the 

research work was done. 

Findings and discussion 

In this section of the study, findings were presented along with a discussion. The 

responses obtained from the interview guidelines were discussed in relation to the study's 

research objectives and questions, as well as the themes identified through the coding process, 

based on the research objectives and questions of the study. Firstly, the perceptions of university 

students toward fostering learner autonomy were presented. This includes how they connect 

collaboration to enhance learner autonomy and their expectations of autonomous learners. Next, 

they adopted their experiences of collaborative work during classroom activities, assignments, 

and project work to engage. Finally, challenges to fostering learner autonomy are identified to 

improve future teaching and learning practices. 

Perception of students toward collaborative learning 

As I interviewed the participants discussing collaborative learning, they explored that 

collaboration made them active in language learning. They stated that when the teacher assigned 

a task to be completed in the group, we collaborated with friends, which was useful for enhancing 

learning.  



28  
 

Solukhumbu Multiple Campus Research Journal, Vol 7, No.1, Dec. 2025 | I Peer Reviewed 

Collaboration for confidence 

Factors of student independence include the students’ role, which includes motivation 

and learning goals, the teachers’ role, which consists of the teacher as facilitator, the teacher as 

source, and the teacher as control, the task for supporting students’ autonomous learning, and the 

environment to support students’ autonomous learning (Muhammada, 2024). Learners’ 

collaboration helped develop confidence, which in turn evolved into autonomy. We can examine 

the following excerpts from participants on collaboration, confidence, and fostering learners’ 

autonomy. 

S2 asserted that once our group was assigned to develop a research tool on the topic 

“Strategies used by the teachers to teach guided writing at a basic level,” we worked together for 

three days and developed a tool for the research, which brought our group members closer 

together. We learned together; it was fun to work in a group. I developed my confidence and self-

learning ability in the group. 

 I also had a similar type of story when I was a B.Ed. First-year student. Our teacher asked 

us to write a paragraph in standard English. We wrote the paragraph, and then he divided the 

class into five groups, asking each group to discuss the topic and come up with a final and edited 

paragraph. Then, we worked on the group, which was fun learning and helped me develop my 

confidence. 

S4 uttered that when I worked with a peer for micro-teaching purposes, the feedback 

provided by my peer was memorable in my learning. He gave me the feedback that you make 

material that much more engaging because you can display it and speak on it, so you will not 

have problems with the content and will have no problem forgetting it while presenting. This 

feedback has always worked in my teaching career as well. 

S1 and S2 asserted that they feel at ease working in a peer or group because there is no 

threat of a teacher. They feel at ease because the group members use simple vocabulary and 

clear examples, making collaborative work accessible to every individual learner. 

 To some extent, learners created a sense of distance to share with the teachers, so they 

enjoyed working in collaboration with their peers. This collaboration made them confident 

enough to share their plans, objectives, and goals. Cooperative and collaborative learning is a 

philosophy of interaction in a learning group where people take responsibility for their own 
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learning while recognizing their peers’ abilities and contributions (Chowdhury, 2021). So, 

working with collaboration enhanced the learner’s capacity and confidence.  

Collaboration for autonomy 

 Autonomy is the self-initiation for learning. Learners these days have plenty of resources 

for learning. Web-network and other related digital tools can assist learners from multiple 

perspectives. For those who utilize classroom practices, classroom activities, and discussions are 

equally important. Classroom discussion and interactions are possible only in collaborative work. 

The integration of self-assessment and motivation into the language learning process may help 

increase learner autonomy (Artut, E., & Gazioğlu, M., 2023). 

S1 asserted that working in a group or with peers encourages us to consult many more 

resources online or in the library, thereby building our knowledge and making us more informed 

and directed in our learning. So, collaboration means developing autonomy on our own. 

 Autonomy cannot be enhanced in isolation or a vacuum. It is developed with effort and 

determination. So, the learner’s autonomy is a collaborative effort. 

S3 said that deciding on our destination is not easy, so we need help or guidelines from 

others as well, especially for friend circles in the classroom or peer collaboration matters. 

Suppose we work in a group or with peers. In that case, we will have plenty of time to improve 

ourselves and be guided to our destination, developing autonomy through collaboration. 

 Autonomy is not freedom where one is perfect enough to decide on one's own; rather, 

learning can be more effective with the guidance and counseling of a peer or group. 

S2 and S4 agreed with S3's view. They sought help and guidance from their friends as 

milestones to decide on the future directions. 

 Learners felt it was easy to interact and collaborate in groups. The group was 

homogeneous, so they easily shared their understandings and proposed for further planning as 

well. The collaborative inquiry helped establish a community of learning, whereby students 

supported each other emotionally and cognitively, and they collectively wanted to achieve well 

(Zhong, 2021). So, Collaboration enhanced learners’ autonomy and directed them to their 

learning goals and purposes. 
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Challenges for Fostering Autonomy 

The word autonomy is a relative word. We need to measure autonomy by comparing it to 

the past situation. By this time, creating challenges to current classroom practices and fostering 

learners’ autonomy is challenging. First, we must create a classroom environment that allows 

students to easily participate and explore their ideas and plans. The current classroom practices, 

pedagogies, settings, and inherent psychology among the students are the main challenges to 

fostering autonomy. The students are not fully prepared to take responsibility for their learning, 

which arises from a lack of motivation, fear of failure, and a deficiency in language acquisition, 

thereby impeding their capacity to demonstrate proficiency (Charef, H., 2024). A lack of 

sufficient resources, motivation, and readiness among learners affects the fostering of learners’ 

autonomy. Some fixed systems that learners need to follow during the course completion period 

are another challenge, as they require learners to foster their autonomy in the ELE classroom. The 

following is the direct verbatim evidence to support the developed theme by the researcher. 

 S1 asserted that it is challenging to direct our learning because we have such a fixed 

annual examination system, so we need to follow teachers’ directions; otherwise, we fail the 

examination. 

 S2 was in line with S1 and says that if we decide on our learning, who will evaluate, 

qualify, and upgrade us? Okay, we can collaborate with the course facilitators and comprehend 

the contents in our own way and style. However, we cannot ignore the system prescribed by the 

university, so it is not easy to decide for ourselves. 

 Every learner faces challenges in learning, but challenges are different according to 

individual differences and abilities. S3 asserted that collaboration is a phenomenon, but if the 

collaborating partner does not contribute to the group, it becomes a problem for the partner. The 

task is also assigned for evaluation, so the partner’s contribution poses a challenge in fostering 

autonomy in collaborative work. 

 S4 said that if we entirely decide on our own learning, then we may not have an explicit 

orientation on the course. Without guidance and direction, we may become disoriented. So, 

autonomy is a challenge for me.  

 Multiple purposes guided learning; learners were compelled to pass examinations and 

earn grades, so they were oriented to the curriculum and the guidance of their teachers. 
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 Application of learner-centered methods; the willingness of students to take responsibility 

for their learning (Romanyshyn, I., & Freiuk, I., 2024). Fostering the learner’s autonomy in the 

language classroom became a challenge. 

Key insights 

After the completion of the study, the major take away is that collaboration in the EFL 

classroom functions as a positive agent for the enhancement of learners’ autonomy. 

Collaborations build confidentiality and independence for autonomous learning activities and 

behaviours. At the same time, fixed assessment and examination systems have limited learners 

from taking responsibility for their learning. Collaborative activities build confidence, support for 

learning, and develop autonomy. Collaborative practices have promoted autonomous related 

competencies in learners and are useful for building inner capacities, but, at the same time, an 

inflexible evaluation system and structures have limited collaborative practices in the EFL 

classroom. 

Conclusion and implications 

A qualitative approach was employed to explore learners' perceptions of autonomy, 

yielding three themes: collaboration for confidence, collaboration for independence, and the 

challenges of fostering autonomy, which were derived from the collected data. The sub-theme, 

such as discussion in groups, enhanced confidence among the learners. The collaborative work 

and results made learners more independent, and individual and group presentations further 

enhanced their independence. Learners were aware of the final evaluation system, which hindered 

fostering autonomy. Similarly, they were worried about the work of collaborative partners. The 

findings show that collaborative work enhanced learners’ autonomy.  Engagement in groups and 

collaboration among peers developed confidence and independence among the learners. Although 

such a small-scale qualitative study may not be applicable or generalizable in other settings, it 

may serve as a reference.  
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Abstract 

The widespread notion, among both the public and scholars, is that developing countries like 

Nepal experience disparities in educational quality. Issues are regularly flagged in this regard at 

the policy level, academia, media, and public forums. Nevertheless, there is no research-based 

discourse about what “quality” means and how it is designed and implemented in different 

domains. In the case of Nepal, which this article focuses on, it is often presumed that education in 

public schools is outmoded, impractical, limited in hands-on training, and lower in standards 

compared to that in private schools. Therefore, the core objective of this study is to examine the 

nexus between quality education and occupational skills, drawing insights from educators and 

individuals. This article reviews a literature review and analysis of data, including surveys, 

interviews, and focus groups, to develop a framework for describing and discussing quality 

education in the context of Kathmandu, Nepal. Anchored in the interpretivist paradigm, this study 

employs an interpretative phenomenological methodology to explore and elucidate the lived 

experiences of the participants. The findings depict that good teaching, a supportive learning 

environment, and active involvement in extracurricular activities play a significant role in 

providing quality education, which helps students become professionally competent.  

Keywords: Outcome-based education, Graduate Employability, Institutional collaborations, 

career pathways 
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Introduction 

 Quality education is one of the global requirements for Sustainable Development and a 

main aim of the United Nations' Sustainable Development Goals (SDG 4). The general talk, 

which is also supported by the scientific community, claims that countries in the process of 

development, such as Nepal, are still struggling to provide educational quality. The notion of 

quality education has been conceptualised in various international policy frameworks, 

characterizing different aspects of it, such as access, inclusion, and relevance through learner-

centred pedagogy and measurable learning outcomes (UNESCO, 2015). The idea of quality 

education, in this case, is fair, inclusive, and effective learning that would prepare all learners 

with the necessary skills for the fast-changing world. 

 Nepal's education system is so intricately involved and debated that the discourse on 

educational quality is quite complex (Khaniya, 2007; World Bank, 2020). According to public 

opinion, government schools are usually described as old-fashioned, overly theoretical, and 

lacking in the practical or skill-based aspects of education (MOE, 2019; UNESCO, 2022). These 

establishments are often thought to be less competitive than their private counterparts, both 

nationally and internationally (Bhatta, 2011). Such comparisons are mostly based on the 

education levels of the most developed countries, which are considered as models for the less 

developed ones. However, these models are mostly dependent on policy speeches or assumptions 

that have not been tested, rather than on measurable learning outcomes or locally relevant 

indicators of success. 

 The reality is quite the opposite and even challenges the dominant perception of public 

schools in Nepal as underperforming. As a matter of fact, public school graduates have been able 

to make their mark in higher education, public administration, diplomacy, entrepreneurship, and 

political leadership, in spite of the harsh criticisms. Therefore, it can be said that public 

institutions, despite their modest performance on standardized academic metrics, are the main 

agents of social mobility and civic participation. Mathema and Bista (2006) stated that students 

coming from private schools generally perform better than those from public schools when it 

comes to standardized examinations; however, public schools should not be overlooked as they 

are more inclusive and accessible, particularly to students coming from rural areas and those who 

are economically or socially disadvantaged. 

 Carney and Bista (2009) also argue that the societal role of public education in Nepal 

goes beyond academic performance, thus helping to raise civic awareness, resilience, and 
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adaptability qualities in students coming from different socioeconomic backgrounds. Public 

education produced Nepal’s political and bureaucratic leaders, which is an example that 

educational quality cannot be summed up by numerical measures only. On the other hand, private 

schools, which are usually seen as providers of better education, may in fact limit students' 

exposure to social diversity, thus limiting their critical thinking and problem-solving skills. 

 According to Dhungana (2020), quality education is the “implementation of elite 

standards for curriculum (what learners learn), environment (quality of school facilities and 

necessary support for learners), pedagogy (learning process), and learning outcomes (application 

of learning in life and for a better life)”. A growing number of studies have dissected the facets of 

educational quality, stressing both input factors, such as infrastructure, curriculum design, and 

teacher qualifications and output factors like learning achievement, employability, and lifelong 

learning (OECD, 2021; UNESCO, 2015). Nonetheless, the number of articles that have 

sufficiently elaborated on the perceptibility of educational quality in relation to employability, 

especially in Nepal, is still small. 

 Concerns over the quality of education have been raised time and again in policy-making 

circles in Nepal, academic institutions, media, and public forums. Nevertheless, there is still a 

lack of conceptual clarity and a consensus informed by research as to what “quality” means in 

different sociocultural and institutional settings.  This theoretical ambiguity leads to fundamental 

questions about quality education, such as what its essential elements are, how it can be gauged, 

evaluated, and compared across systems, and to what extent these gauges depend on or are 

independent of context. 

 These points emphasize the necessity for a nuanced, contextually based model to 

delineate, evaluate, and enhance the standard of education. The model should move beyond 

simply comparing public and private schools and also consider the social, cultural, political, and 

economic aspects of education. Using this broader approach can help policymakers, educators, 

and researchers gain a fairer and clearer understanding of the quality of education in Nepal and 

other developing countries. 

 This study explores the link between educational quality and employability through the 

perspectives of educators and graduates in Nepal. It examines key aspects of education, including 

infrastructure (classroom facilities and learning resources), teaching effectiveness, students’ 
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holistic development, social and political factors, language of instruction, and technology 

integration.” 

 This study seeks to understand how different aspects of education influence graduates’ 

employment outcomes. It presents a model to examine the extent to which various factors of 

educational quality shape individuals’ career paths and societal contributions. The research also 

explores how graduates connect their personal and professional development to their educational 

experiences. Positioned within ongoing debates on redefining quality education in developing 

countries, the study uses an interpretative phenomenological approach to capture the lived 

experiences of individuals from diverse educational settings and assess how these experiences 

affect their views on educational quality and employability. Dahal et.al. (2025) assert that Higher 

Education Institutions (HEIs) are responsible for equipping individuals with the necessary skills 

to thrive in the competitive job market and are instrumental in the economic development of the 

nation by creating a link between academic learning and the workforce needs. There is no doubt 

that providing high-quality education is a powerful lever of employment as it equips students with 

the skills and competencies required for success in the labour market. 

The research project is guided by the following questions: 

1. To what extent do the most talked about quality education indicators affect the actual 

experiences and future opportunities of high school graduates? 

2. What connections between quality education and personal/ career development do the 

graduates draw? 

3. How do the experiences of graduates reveal the connection between quality education and life 

outcomes?  

Literature Review 

 The idea of providing quality education has been a popular subject for research and 

debate among scholars over time, and different scholars have continually provided varying 

perspectives which take into account historical, cultural, and educational aspects. For example, 

Hilliard (1978) considers that the achievement of quality education for all necessitates educators 

to face up to systemic injustices like racism and domination. He affirms that good teaching and 

learning are possible if these obstacles are directly confronted. On the other hand, Mortimore and 
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Stone (1991) see the biggest problem with the term 'quality' being that its meaning is very 

different depending on which groups of stakeholders you ask. Even though it is a controversial 

concept, they go so far as to say that some measurable aspects like institutional performance and 

learner outcomes can be utilized to evaluate the level of educational quality. Moreover, Stark and 

Lowther (1980) disagree with the idea that quality should be evaluated at only three different 

levels, suggesting instead that these levels are also interconnected: individuals (students and 

staff), departments (academic and administrative units), and institutions, and thus being able to 

cover the entire assessment framework by taking into account all these layers. 

 Dhungana (2020) relates the discussion of quality education to the South Asian 

environment and marks it as a vital developmental issue. He remarks that the condition of quality 

education in South Asia is far below that of wealthy countries because of systemic contradictions 

and resource disparities. To begin with, he conceptualizes quality education through four 

interlinked aspects: curriculum, environment, pedagogy, and outcomes, stressing that the 

deficiency of these factors' harmony leads to the decline of the educational quality. His model is 

very much in tune with the one that UNICEF 

  Wani and Mehraj (2014) put forth the point of view that teaching and learning entail 

several essential criteria, namely the qualifications of teachers, instructional design, school 

management, technology integration, class size, and institutional climate. They also acknowledge 

that many schools are inadequately equipped and face challenges in implementing these standards 

within diverse socio-political contexts. Likewise, Akareem and Hossain (2016) claim that 

maintaining quality in higher education relies on the existence of robust quality assurance 

systems that promote academic integrity and ensure institutional accountability. 

 One of the main points of gender perspectives inclusion in the conversation of education 

quality has been that, besides Aikman, Halai, and Rubagiza (2011) also believe that quality 

education should go beyond fair resource distribution and deal with gendered experiences in the 

classrooms. They insist that the quality of education cannot be fully recognized without 

understanding how gender stereotypes in society and institutions affect the participation, 

motivation, and achievements of students. 

 Kraft (2022) perceives quality education as a construct that depends on subjectivity and 

varies from one context to another. He argues that quality perceptions differ between individuals 

and cultures and thus more insightful measuring instruments need to be developed in order to 
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educational quality measurement to remain respectful towards both global standards and local 

realities. In his point of view, quality education is better understood when looked at from the 

perspective of the learner and the community, and it should be focused on the knowledge, skills, 

and soft competencies that lead to meaningful and productive lives. 

 Another important theme that emerges is the connection between educational quality and 

employability. Although numerous studies have examined education quality at national and 

global levels, relatively few have explored how it directly influences access to employment 

opportunities. Dhungana (2020) thinks that the acquisition of formal qualifications is only part of 

the way towards career prospects; apart from that, people have to be equipped with relevant skills 

and the capability to transfer theoretical knowledge to practical situations. Hence, quality 

education goes beyond just providing learners with academic competence and grants them critical 

thinking and problem-solving skills that are indispensable to professional competence.  

 Viewing education from a philosophical perspective, Buttrick (1925) sees it as a 

continuous life journey through which one develops observation, thinking, and reflection skills. 

Therefore, education becomes an ongoing process of both intellectual and moral growth. Galtung 

(1990) takes it further by pointing out that education includes not only formal but also informal 

and non-formal learning which are influenced by the culture and environment. According to him, 

educational systems are not only shaped by the cultural and social aspects of the world but also 

by the ideological ones; thus religion, language, history, and nationalism are among the factors 

that have an influence on educational systems. 

 Pant (2016) also points out that formal education is only one side of the learning process, 

especially in rural areas, where informal and non-formal education can complement each other, 

with the role of one being more dominant than the other. Informal education, which is based on 

everyday experiences and local traditions, can support adult learning, attract local resources, and 

promote the participation of different groups. Non-formal education, on the other hand, is more 

concerned with sending messages through an experience which is outside the framework of the 

conventional schooling system. Both forms of education, according to Pant, are extensions of 

formal education as they pioneer the ideas of lifelong learning and the acquisition of practical 

knowledge. 

 The literature shows that quality education is a complex, evolving concept encompassing 

academic, social, cultural, and economic dimensions. It addresses what and how students learn, as 
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well as inclusiveness, relevance, and contextual adaptability. Despite global consensus, disparities 

persist in regions like South Asia due to systemic inequities. Nevertheless, quality education 

remains a crucial driver of individual empowerment, societal change, and sustainable 

development 

Research Methodology 

 This study is grounded in an interpretive paradigm to explore how individuals derive 

meaning from their experiences. It examines the subjective and context-specific ways in which 

graduates perceive the relationship between their education and career outcomes. Furthermore, 

this research uses Human Capital Theory (HCT) as one of the sources, which was initially 

presented by Becker (1964) and Schultz (1961). It serves as a conceptual lens to examine the 

participants’ experiences. Their accounts reveal that educational quality encompasses academic 

knowledge, STEM skills, soft skills, and digital literacy (OECD, 2018). The researchers adopted 

an interpretative phenomenological approach (IPA) to understand how people make sense of their 

lived educational and professional experiences (Creswell, 2013). This method is particularly 

useful for uncovering the nuanced perspectives and underlying meanings of education, 

employability, and success that may not be immediately apparent 

 The study was carried out in the Kathmandu Valley, Nepal, selected for its diverse socio-

educational context. Participants were chosen through purposive sampling to represent a range of 

educational and professional backgrounds. The sample included professionals from various 

fields: four academicians providing insights into educational perspectives and pedagogical 

practices; two social science researchers offering analytical and research-oriented viewpoints; two 

entrepreneurs sharing experiences related to business and employment generation; two NGO 

professionals describing community-level and social development experiences; and two 

government officials highlighting policy and regulatory perspectives.  

 Graduates from both public and private schools were included to explore how educational 

background influences their success narratives. Six graduates participated in focus group 

discussions (FGDs), allowing for shared reflections on commonalities and differences in their 

educational experiences. Key informant interviews (KIIs) were conducted with individuals 

possessing expertise on the link between education and employability. The FGDs offered 

collective insights into shared experiences, perspectives, and meanings. This interpretative 

approach illuminated how participants perceive education, employability, and success, 
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emphasizing the impact of their educational experiences on career trajectories and societal 

contributions. 

 The study adhered to rigorous ethical standards, following principles of autonomy, 

informed consent, and confidentiality to safeguard the rights and well-being of participants 

(Resnik, 2020).  

Results and Discussions 

 To examine the relationship between educational quality, its assessment, and employment 

outcomes, the study emphasized the roles of various stakeholders. Data were collected through 12 

key informant interviews (KIIs) and focus group discussions (FGDs) with multiple participants. 

This approach facilitated the exploration of three primary themes: teaching methods, school 

environment, and extracurricular activities. The ideas of the respondents reveal the 

interconnection of quality education and employment opportunities. Therefore, the outcomes 

derived from a thorough thematic analysis are recognized as different from the point of view of 

these three themes. 

Methods of teaching 

 One of the main features of quality education is that it involves both teachers and 

students in finding out the truth, instead of allowing the falsification of the truth to help the 

continuation of the existing systems of power, privilege, or inequality. It creates an authentic and 

close relationship between a student's past and current experiences and the aims and practices of 

the educational system. Such education contributes to the growth of the student's strong personal, 

social, and cultural identity as it motivates them to consider themselves as original thinkers, not 

just followers. 

 The scientists put the question to the interviewees: Are the indicators of quality education 

interlinked with your institution? And were these skills taught in your institution? According to 

the statement of Informant A, the precise subthemes can be efficiently combined into two overall 

interpretive themes related to teaching methods and quality education. These two themes reflect 

the gist of their opinion while acknowledging the wealth of the original narrative: 
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Holistic and Pedagogical Practices Beyond Grades 

 Informant A (academician) disputed the conventional, grade-oriented views of quality 

education, pointing out that grades alone are not enough to serve as indicators. The informant, 

while conceding that academic performance can be a signal of intelligence, insisted on the 

necessity of going beyond the theoretical sphere to practical application, critical thinking, and life 

skills. 

“Measures of quality education itself was a vague issue. However, there were definitely 

some components to be considered to maintain quality education. Professional 

development, economic development, socialization, life skills, critical thinking, the 

capacity to solve problems, and to explore new things were some major factors of quality 

education. Quality education enabled a person to sell in the market. In some cases, some 

had achieved success in their life even if they had not participated in the teaching 

learning process. In that sense, grade alone could not be the indicator of quality 

education. Definitely the class grade made one academically sound, and one became 

complete with the combination of quality education along with skills, development, 

practical education, and many others.” 

 This account reflects a perspective of holistic pedagogy, encompassing cognitive, 

emotional, social, and vocational dimensions of learner development. From this standpoint, 

effective teaching should cultivate learners who are adaptable, socially competent, and prepared 

to navigate real-world challenges. The informant differentiates memorisation learners from 

visionary thinkers and implies that significant teaching practices should facilitate the 

development of students into the latter through applied learning, entrepreneurship, and self-

exploration. 

Furthermore, Informant C (Academician) expressed his ideas in this manner: 

“The absence of a quality academic background does not preclude one from being 

economically sound. A well-educated entrepreneur, for example, could extend his vision 

and be future-oriented with a long-term vision and in a multidimensional way, but a 

businessman without an academic background might encounter difficulties in critical 

thinking.” 
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 This short story indicates the need for learner-centered, experiential teaching methods 

that include problem-solving tasks, project-based learning, entrepreneurial education, and 

reflective practices leading to personal and professional graduates' competencies. In this teaching 

approach, teachers are less involved in content delivery and more in facilitating students' 

transformation. 

Quality Education as a Systemic and Contextual Process 

 Besides learner development, Informant A pointed out that quality education is not 

attributable to a single factor such as a teacher or a curriculum. It is rather a systemic process that 

depends on the support of the infrastructure, the institution, and the environment of education. It 

cannot be just one component of a particular organisation that is the determining factor of the 

education provision process, which is also equally important. He also emphasized the significance 

of physical conditions, such as school infrastructure and classroom furniture, as integral 

components of the teaching-learning process. Furthermore, he noted that physical infrastructure, 

along with the overall school environment and adequate classroom resources, plays a crucial role 

and should not be overlooked. 

 These observations suggest that effective teaching methods are context-dependent and 

constitute a complex interplay among educational philosophy, learning environments, teacher 

preparation, and institutional policies. Quality education is a coordinated, cooperative effort that 

not only focuses on the delivery process but also takes into consideration the structural conditions 

in which it happens. To ensure quality education, it is not possible for only one component of the 

particular organization to be the determining factor. The process of providing education is equally 

important as well. Physical infrastructure, including the school environment, suitable furniture for 

the class, and many other factors, plays an important role. 

The Four C’s: Reimagining Global Competence 

Informant B, a social science researcher, stated that  

“The Four C Framework stands for Collaboration, Creativity, Communication (online, 

internet), and Critical Analysis, and these are the four main components of quality 

education. The Four C Approach is undoubtedly the best way to create a perfect global 

citizen in the market. We are still facing challenges in transferring theoretical knowledge 

into practical knowledge. If that were not the case, the Nepal government would have 
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implemented the best curriculum at the school level. Hence, practice-oriented teaching is 

essential for ensuring quality education.” 

 The informant’s observation regarding the ‘gap between theoretical and practical 

knowledge’ highlights the persistent divide between the two in many educational systems, 

including Nepal, despite claims of a strong curriculum. Their emphasis on ‘practice-based 

teaching’ reflects a pedagogical approach that values real-world experience, experimentation, and 

hands-on learning as essential components of meaningful education. From an interpretative 

standpoint, the participant views education not merely as a vehicle for knowledge transmission 

but as a transformative process that develops learners into agile and reflective agents capable of 

navigating today’s complex world. Quality education not only ensures that every student has an 

opportunity to enjoy the expression of their individuality and collective identity but also confirms 

each student's self-esteem and develops their ability to critically analyze the social, political, and 

environmental realities around them. And, it exposes each student to a broad variety of alternative 

cultural experiences in order to gain a sense of self which is accurate and non-oppressive 

(Hilliard, 1978). 

Contextualizing Education in Societal Structures 

 One of the researchers asked a respondent how teaching learning activities and a 

favorable environment play an essential role in achieving quality education. Informant D from a 

non-governmental organization responded that 

"We require education that is based on the societal structure. Previously, society was of a 

traditional type and was not technologically friendly. This is the way the education 

system was working and adjusting. But today's society has to be technically very strong, 

and this is the way the quality of education is gauged. If someone considers the link 

between quality education and physical strength, he/she can still do the work to which 

he/she belongs with only physical strength and without quality education. While, quality 

education is an extra resource to the people, and it not only extends the thinking area but 

also becomes one of the motivational factors to achieve the goal." 

 Effective teaching strategies can graduate students not only with academic knowledge but 

also with practical skills, critical thinking, and adaptability, which are very important for success 

in the labour market. According to UNESCO (2017), learner-centered pedagogies like 

collaborative learning, problem-solving, and experiential learning improve students' capacity to 
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grasp and apply concepts in the real world, which is a key feature of quality education. This 

informant understood that societal structures determine the delivery and reception of education. 

Their view is a phenomenological one that individuals are always historically, culturally, and 

technologically contextualized, which influences their access to and benefit from education. 

Beyond Grades: Education as Social and Emotional Literacy 

The Informant C from the Academia (government school) stated that 

"It is commonly understood that better grading is indicative of quality education. 

However, the truth is that quality education can only be recognized when theoretical 

knowledge can be applied practically. This means that education should be social as well 

as practical. The good behavior of people is also a reflection of the education they have 

obtained. Quality education is also about understanding sympathy and empathy in life. If 

a person can understand others, and at the same time, make others understand his/her 

feelings, then that is quality education. A student gets quality education when he/she is 

able to ask questions and solve their problem on their own." 

 The emphasis on students being able to “ask questions and solve their problems on their 

own” indicates a student-centred, inquiry-based pedagogical philosophy. This aligns closely with 

UNESCO’s (2017) advocacy for learner-centred approaches that foster autonomy, agency, and 

adaptability. The informant highlights the role of emotional intelligence—such as empathy, 

compassion, and understanding others—in framing education as an ethical and moral endeavour. 

In this perspective, educational quality is assessed not only by academic or economic outcomes 

but also by the cultivation of socially conscious and compassionate individuals. 

School Environment 

 The school environment is the main factor in determining quality education and 

influencing employment opportunities by shaping students’ learning experiences, developing 

essential skills, and fostering socio-emotional growth. According to OECD (2018) schools with 

qualified and motivated teachers who create engaging and effective learning experiences that 

encourage critical thinking, creativity, and lifelong learning can perform better. Informant E (non-

governmental officials) responded that 
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"Only when teachers are able to perceive the students' interests can quality education be 

realized, as the school plays a vital role in the skill and knowledge enhancement of the 

particular students. Normally, the grade obtained in the examination is the factor that 

elevates the level of study, but a grade is far from enough to compete in the free market. 

They should acquire the extra capacity to handle the situation, which they can get 

through extra activities. Therefore, different schools have different ways of delivering 

practical education depending on how they were taught beyond academic studies. 

Experience and education are two major components that make a student capable of 

various opportunities." 

 Public schools in Nepal are characterized by poor facilities and teacher absenteeism 

resulting in low student performance and hence, limited employability opportunities. On the other 

hand, community-managed schools have shown better performance due to local involvement 

(MOEST & UNESCO 2016). Informant F (one of the entrepreneurs) argued that 

"Quality education is a major factor to an individual's professional growth, a source of 

economic improvement, a means of teaching good interpersonal relationship skills, a way 

of developing life skills, an aid for thinking and problem-solving skills, and a tool for new 

discovery. Besides, it also makes a person fit to succeed in the job market. Quality 

education was not only about memorizing facts but also about giving individuals the 

necessary skills, knowledge, and attitudes for their personal and societal success. It 

became instrumental in poverty reduction, health promotion, equality enhancement, and 

the building of resilient communities, thus making it a prerequisite for sustainable 

development and economic prosperity." 

 The statement portrays quality education as having a profound and far-reaching impact 

on both individuals and society. It underscores that education goes beyond rote learning, 

representing a comprehensive process that equips learners with essential skills and knowledge to 

succeed across various aspects of life. In essence, it frames quality education as a transformative 

force that empowers individuals, strengthens communities, and drives progress at multiple levels. 

Moreover, it is a prerequisite for creating a better, more equitable, and prosperous world. 

 The Informant J and L from academia argued that the ability to convert learning into 

practice and the ability to critically analyze subject matter are main factors of quality education 

besides other factors such as quality in teaching, well-cultured, effectiveness, relevancy, and 
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many more. In addition, the point was also made that the key function of education was to 

produce knowledgeable and skilled citizens who could be competent global members and 

leverage the opportunities of globalization. However, the benchmark of a great score in the school 

leaving certificate as the main yardstick of quality education still exists in Nepali society, and 

practical and productive education is not a priority. 

 The Informant H (one of the government officials) also shared the view that quality might 

not be the same for all entities. 

"It can be looked at from various angles. It could differ from one person to another, and 

it was determined by geography, places, and a lot of other factors and should be checked 

by the actual condition of the people living in the particular area. For instance, quality 

education in Humla and Jumla may not be similar to that of the capital city. Their main 

necessities for quality education may not even be the preferences of the people of 

Kathmandu." 

 The point made by the statement is that quality education cannot be conceived as a single 

model that fits all. The idea and the necessities of quality education depend on perspectives, 

individual requirements and are influenced by factors such as location and geography. What is 

considered quality education in one place might be different in another because people's 

situations, priorities, and challenges vary. Likewise, informant I (social researcher) states that a 

good institution is the outcome of the collaboration of the team. Academic institutions can be 

instrumental in the skill and knowledge development of the students. Quality education is not 

achievable if schools fail to recognize the students' interests. By facilitating their skills and 

knowledge in accordance with their interests, schools can offer quality education. At the very 

least, schools can play an important role in making them recognize their interests and abilities to 

achieve their goals. The reason is, students are sometimes unable to recognize their abilities 

beyond academic knowledge. Moreover, quality education is another element to raise their 

capacity in their interests. Their interest then, becomes directly linked to career opportunities. 

Extra Curricular Activities 

 Extracurricular activities (ECAs) are instrumental in improving not only the quality of 

education but also the future employment prospects of the students. Though most of the time they 

are considered as secondary to academics, ECAs have a great impact on the allround 

development of the students as they help them to acquire those skills which are necessary for both 
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academic and professional fields. NACE 2021 mentions that extracurricular activities (ECAs) 

support students in developing skills such as teamwork, leadership, conflict resolution, and 

project management, which are highly valued in the job market. In this context, Informant K (one 

of the entrepreneurs) stated that "we aim to provide international-level quality education in Nepal 

to keep students from going abroad to study.” 

 One of the ways to guarantee quality education is to create an educational culture where 

students take part in holistic, meaningful, and innovative learning experiences with the support of 

a caring and collaborative learning community. Quality education is made up of different aspects 

such as a learning environment free of pressure, learning through play and with the use of open 

spaces, having proper school facilities, being surrounded by nature, providing children with a 

variety of extra-curricular activities for their overall development, recognizing their interests and 

creating a conducive environment by the teachers to make them innovative, the commitments of 

faculty members towards the entire development of the students, which easily attract parents and 

students to join such academic institutions. 

 ECAs provide individuals with confidence and social capital, which, in turn, help them to 

gain access to employment opportunities through the further development of their interpersonal 

skills as well as professional connections. The Informant G from a non-governmental 

organization had different experiences, which are as follows: 

"Habits turned into nature. Besides problem-solving skills, educational institutions 

should be able to provide lifelong skills in order to acquire quality education. This 

experiential knowledge played a major role in making their life a lifelong process. Life 

skill programs, positive thought-provoking activities, and activities making students more 

responsible for their daily life are some of the additional measures that should be 

included in quality education. Activity-based education was quite important to make 

students fit for all sections of their lives." 

 Quality education is supposed to help students build habits that will last them a lifetime, 

and it should equip them with practical skills, especially problem-solving skills, that will support 

them throughout life. Educational institutions must provide life skills programs and activities that 

promote positive thinking and responsibility among students. Activity-based learning is very 

important if the aim is to make students capable of handling all areas of their personal and 

professional lives. 
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The FGD experience of the informants reflects that quality education is the basis of social equity. 

It makes inclusive and equitable quality education and at the same time, it is an enabler of 

lifelong learning opportunities for everyone. It gives people the opportunity to develop all their 

qualities and skills and thus, to realise their potential as human beings. The indicators of quality 

education include a multitude of factors such as pedagogical improvement, the correct skill 

development, gender parity, well-equipped infrastructure, enough educational materials and 

resources, scholarships, and other essential elements. Since the indicators differ from one person 

to another, people also want to enhance school facilities, increase the number of training and 

vocational opportunities, and the number of trained teachers to create a safe school environment. 

 The researcher, during the whole study, noticed that most of the respondents were 

primarily focused on three key themes: teaching methods, school environment, and 

extracurricular activities. Nevertheless, some of them also talked about different facets of quality 

education, such as the fluency of the English language, cultural norms, holistic development, and 

public exposure.   

Conclusion 

 The research embodied by an interpretive phenomenological perspective reveals that 

providing quality education should not be measured only in terms of academic achievement, as it 

is a complex, ever-changing, and very sensitive process dependent on the context. The results of 

this study convey that education with quality has to involve and energise both the teachers and the 

students by means of relevant, learner-centred pedagogies, thus achieving the development of 

critical thinking, skills of a practical nature, and the all-round growth of the individual being. It 

follows from these statements that education is expected not only to produce original thinkers but 

also to inject into society these thinkers’ competencies, where their emotional intelligence, social 

adaptability, and preparation to face the challenges of the labour market and society of the post-

industrial era are particularly highlighted. Innovative teaching methods that focus on applied 

learning, problem-solving, and experiential activities are the most important to quality education. 

 By means of these methodologies, the gap between academic theories and the practical 

world gets covered, thus learners are empowered to become critical thinkers, autonomous, 

reflective, and capable individuals. Furthermore, the research conveys an additional message that 

teachers and school syllabi cannot be regarded as the factors that are solely responsible for quality 

education, since it is a systemic phenomenon which is influenced by the support of institutions, 
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physical infrastructure, and the provision of a suitable environment for learning. The interrelation 

of those aspects forms the base where the two activities of effective teaching and learning are 

feasible. 

 The study further highlights the essential role of extracurricular programs and life skills 

curricula in fostering soft skills such as leadership, collaboration, empathy, and responsibility. 

These skills are crucial for nurturing well-rounded individuals capable of succeeding in both 

personal and professional domains. The findings indicate that, alongside cognitive development, 

social and emotional learning forms a key component of quality education, aligning with a 

broader vision that incorporates moral and cultural growth. The researchers also emphasize the 

importance of context-specific education, shaped by factors such as location, culture, and societal 

norms. 

 Quality education in remote or traditionally rooted areas may differ considerably from 

that in urban settings. Therefore, the study emphasizes the implementation of educational 

practices that are adaptable, contextually relevant, and responsive to the diverse needs of learners. 

This perspective challenges the notion of uniform standards and promotes equity through 

personalized approaches. Ultimately, the findings highlight the importance of collaboration 

among educators, institutions, policymakers, and local communities in developing inclusive, 

supportive, and resource-rich educational environments. Quality education is a joint effort that 

requires, among other things, continuous professional development, adequate infrastructure, and a 

culture of innovation and care. 
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Abstract 

The reflective study examines the current issues in the supervision of undergraduate research 

project in English education in a community campus in Nepal. The study applies qualitative auto 

ethnographic and narrative inquiry methodologies to six years of supervisory experience with 

fourth-year Bachelor students to examine challenges of critical concern to research directions. 

The results indicate a general lack of academic preparedness among students, as they have 

minimal knowledge of how to conduct research, fail to engage with a topic deeply, and cannot 

use terms such as sampling and data collection. A culture of plagiarism and heavy reliance on 

internet sources is an indication of institutional failure to focus on academic integrity education. 

There is also inappropriate student attendance and submissions at the last moment, which further 

interferes with the continuity of supervision. There are also notable flaws in the methodological 

skills of students, as they cannot create research questions, select the appropriate tools, and 

comprehend the ethical issues; thus, the supervisor has the extra burden of instructing these 

principles. Supervisors are under emotional and professional pressure and tend to be frustrated 

and burned out, but the institutions are not aware of it. These are worsened by institutional 

loopholes, including lack of orientation programs, no clear supervision policies, and a poor 

research culture. The research proposes systemic solutions such as integrating research skills in 

the curriculum, institutional training of supervisors, and a campus-wide focus on research ethics 

and research participation as possible solutions to enhance the performance of students and the 

performance of the supervisors in under-resourced academic institutions. 

Keywords: Supervision, Plagiarism, Reform, Reflective, Challenges  
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Introduction 

Undergraduate research supervision is nowadays becoming a vital part of academic 

institutions all over the world because it is one of the key factors that help students to develop 

academically and intellectually. It offers students a chance to develop critical thinking, sharpen 

academic writing, and other skills of an independent inquiry that are crucial to academic success 

as well as  lifelong learning (Brew & Mantai, 2017). Effective research supervision is particularly 

crucial in fields such as English education, where students are supposed to have the ability to 

synthesize theoretical and practical knowledge. Students should be taught not only what to learn 

but also how to conduct academic research, its methodological rigor, the literature review, data 

collection, and analysis. But in the developing world like Nepal, supervision of undergraduate 

research has its own different challenges, which are influenced by institutional, pedagogical, and 

student-related factors. Some campuses, particularly those in rural or semi-urban spaces, do not 

have the research infrastructure required, such as access to academic databases, research 

instruments, and supervisors with the associated training. This brings about a disjointed research 

atmosphere in which both the students and faculty are usually left alone to go through the 

research process without any proper guidance. 

Additionally, there is a general feeling among students that undergraduate research is just 

a formal requirement towards graduation as opposed to a knowledge-gaining academic field 

study. Puri (2023) notes that students often come to research with a compliance-oriented attitude, 

and this attitude is associated with several issues, including the lack of clarity in research 

questions or their ill-constructed form, the overuse of secondary sources, and the propensity to 

repeat issues that have already been addressed without any critical focus. Such a mindset is a 

contributor to shallow work and it is a deterrent to the overall quality of undergraduate research. 

According to Elken and Wollscheid (2020), the students usually fail in designing valid research 

instruments, choosing the right methodology to gather data, and analyzing the findings. Their 

insecurities with regard to traversing the academic literature and applying analytical frameworks 

also make it hard to write rigorous academic work. It is common that these gaps are not properly 

discussed in the curriculum and students are not ready to be engaged in independent research 

work. 

On the part of the supervisors, mentoring undergraduate research can prove to be 

thought-provoking and emotionally demanding. Supervisors are supposed to give directions, 

critical responses, and scholarly direction, but they often face the challenges of irregular 
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attendance by students, consultations at the last moment, and unwillingness to accept constructive 

criticism (Grant, 2003; Wisker and Robinson, 2016). These actions not only interfere with the 

research schedule, but also reduce the possibility of an effective academic conversation and 

reflexivity. Supervisors are therefore compelled to manage their duties of mentoring as well as 

their normal teaching duties without being appreciated or rewarded by the institution. Moreover, 

these difficulties are compounded by the lack of systematized training and institutionalized 

support of undergraduate research supervision. Rowley and Slack (2021) note that there is a 

necessity to conduct professional development programs, which will provide faculty with skills 

and strategies to assist students in the research process and support them. The training 

opportunities in Nepal are very limited, particularly in the community campuses that have less 

finances and resources. Consequently, supervisors tend to make use of their experiences and trial-

and-error techniques, which might not necessarily result in such consistency and quality of 

results. 

According to Puri (2024), a lack of research infrastructure and training of professionals in 

the Nepalese higher education is a major hindrance on the path of the creation of an effective 

research culture. Faculty members do not get access to the current research materials frequently, 

and they are never suggested to participate in the publication of scholarly articles or training in 

supervision. This brings such a professional atmosphere that research is put on the back burner, 

and supervision is a duty that is undermined and under-resourced. Although the current literature 

has been quite in-depth in explaining the struggles that students go through in the research 

process, a general gap in the literature is still present, which discusses the lived experiences of 

research supervisors. It is desirable to have more reflective and practice research studies that 

illuminate the emotional, intellectual, and logistical challenges of overseeing undergraduate 

research, especially in the Nepalese setting. The proposed study is going to fill that gap through 

the presentation of a critical self-reflection of the challenges encountered in the process of 

supervising undergraduate research projects in English education, and especially at community 

campuses. In this light, the study aims to add to the current discussions on enhancing the current 

research supervision and career development of creating a more supportive academic culture 

between the students and faculty. 

Being employed in the role of a research guide for the last six years, I have faced the 

same obstacles consistently and in many instances annoying, especially when supervising the 

fourth-year undergraduate students of the English language. Most of such students have little 
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knowledge of what academic research involves; mostly they take it as a writing task and not an 

intellectual pursuit. Consequently, they often adopt the behaviors that include copying and 

pasting of online content without considering some of the key aspects of the activity, such as 

fieldwork and personal interaction with respondents. Selecting the right research topics and 

finding their own interests is also one of the usual challenges that results in vague, incoherent, or 

irrelevant research proposals. Moreover, the general ignorance of the research methodology, such 

as tool design, data collection and analysis, leads to poorly laid down drafts with poor referencing 

and little analytical value. The inconsistent nature of work, the lack of regular communication 

among students, and the unwillingness to participate in feedback sessions make the supervision 

process still more complex, as in most cases it ends with the last-minute submissions and requests 

for help. These are very serious challenges that jeopardize the quality of student research and the 

possibility of supervisor to offer any meaningful academic support. Nevertheless, even with these 

concerns, it is observable that there is a gap in reflective works exploring such supervisory 

problems as perceived by the guide. Thus, the current research is intended to analyze the most 

significant issues in supervision of  fourth-year undergraduate research projects related to English 

education, as well as critically reflecting on my personal experience as a research guide so that to 

formulate the strategies that can improve the efficiency of undergraduate research supervision. 

Literature Review 

Undergraduate research supervision is also regarded as an important pedagogical practice 

in higher education across the world, especially in such fields as English education. International 

sources of literature describe the multifaceted roles that the supervisors are supposed to play. 

According to Brew and Mantai (2017), supervisors are both mentors and evaluators who provide 

emotional support and academic evaluation. The functional to relational typology of supervisory 

approach by Lee (2008) explains why supervisors need to use certain adaptive strategies 

depending on the needs of the students. Nevertheless, even in spite of its significance, the issue of 

undergraduate supervision is still unaddressed as a secondary duty instead of an inherent part of 

the academic work. According to Rowley and Slack (2021), mentoring inconsistency occurs 

because supervisors are not provided with formal support and training. The issues encountered in 

managing undergraduate research are multilateral and common both on the global and regional 

levels. Many studies emphasize the fact that students have little knowledge about the research 

process. A large number of learners interchange research with information collection and not 

critical inquiry. In the study, Todd, Smith, and Bannister (2006) discovered that such a 
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misconception results in superficial, mechanically hacked reports. On the same note, Walkington 

and Jenkins (2022) noted that students tend to misjudge the intellectual properties of research, 

such as treating them with a compliance orientation of mind. Such foundational problems as 

plagiarism, ineffective research design, and lack of analytical abilities  persist. Bitchener and 

Basturkmen (2006) and then Elken and Wollscheid (2020) focus on the fact that students often 

cannot develop research questions, use a proper tool, and apply data analysis skills, which must 

be developed long before the students enter the final year. 

Supervision is also very emotional and work is stressful. It not only deals with academic 

advice but with affective work, which is under-researched in educational institutions. The 

emotional aspects of the supervisory role were brought into the limelight as early as Grant (2003) 

pointed out the psychological weight that supervisors experience when students fail to deliver or 

check out of the process. Cotterall (2013) extends this by finding the emotional load of dealing 

with inconsistent student performance. According to Wisker and Robinson (2016), these types of 

emotional exhaustion may result in decreased motivation and burnout among faculty, especially 

in cases where supervision is performed without institutional recognition and pay. 

As far as Nepal is concerned, the literature gives a picture of the lack of research 

infrastructure and disjointed academic practice, not least in the community campuses. Neupane 

(2020) claims that research projects are usually seen as a formality of graduation, and it is not 

given much importance in being novel or critical. These issues are compounded by institutional 

deficits, which include the lack of orientation programs, poor supervisory structures and the 

absence of measures of accountability. Poor exposure to academic writing and inquiry during 

previous semesters is a factor that is leading to the plight of students when they ultimately face 

the research requirement, which is in their final year, and this is the same case as what is reflected 

in personal reflections and experiences of the author. In order to solve these issues, the literature 

suggests systematic reforms and innovations in pedagogy. As suggested by Taylor and Beasley 

(2005), supervision can be incorporated into the organized academic schedules, and supervisor 

training should be included in the faculty development curricula. The authors suggest institutional 

research cultures that should be established by using mentorship programs, workshops, and 

feedback loops (Rowley and Slack, 2021). Neupane (2020) requests that undergraduate research 

supervision should be regulated and standardized on a national level because, without it, 

individual attempts are ineffective and, therefore, fragmented. The collective effect of these 

points of view is that the issue of the essentiality of coherent institutional strategies and reflective 
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supervisory practices is particularly significant in contexts where the difference between policy 

and practice is still significant, such as the case of Nepal. 

Methods and Procedures  

The research methodology used in this study entailed a qualitative and reflective research 

approach that is based on the auto-ethnography and narrative traditions. I was able to analyze my 

lived experiences critically as a researcher and as a participant because I was a supervisor of 

undergraduate research projects in the English education field at one of the community campuses 

in Nepal. The study is founded on 6 years' experience in supervision, most of the experience 

being held on fourth-year students at the Bachelor level. Several self-generated sources of data, 

such as reflective journals kept during the cycles of supervision, informal field notes of 

consultation with a student, email messages, feedback interactions, and anecdotal documentation 

of significant incidents, were used to draw data. These data were a good  source to analyze 

frequent patterns and issues of the research supervision process. Data was analyzed using the 

thematic analysis approach. This was the familiarization of the stuff, coding, identifying themes, 

and synthesizing the findings in greater pedagogical and institutional backgrounds. The 

credibility of the research was achieved by means of triangulation of data sources, informal 

member checking, peer debriefing with colleagues, and long-term interaction over various 

academic years. Ethical issues were also taken into account and the institutional consent 

was obtained and the confidentiality of the students was ensured by using pseudonyms and 

exclusion of identifiable information. The study prioritizes honest and critical self-reflection to 

uncover the complexities of research supervision in under-resourced academic environments. 

Result and Discussion  

This chapter involves a critical analysis and interpretation of the reflective data obtained 

via my six years' experience as a research guide in terms of the journals, field notes, emails, and 

anecdotal accounts. The data was coded and categorized into 6 broad themes using thematic 

analysis, which represents the common challenges, insights, and institutional realities of 

supervising undergraduate English research projects. The analysis is not merely descriptive, but it 

is also critical and shows the underlying structural and pedagogical concerns that shape the 

research supervision process. 
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Academic Unpreparedness of Students 

One of the most common and persistent problems of the supervision of undergraduate 

research in the field of English education is the intrinsic academic under preparedness of students. 

This problem is reflected in the fact that they have little knowledge of what academic research is 

all about. The main fallacy that many students commit when going into the research stage is that 

it is similar to an ordinary classroom essay or a general informative report. An example is the 

case when students suggest too general and un-researchable topics like the Importance of English, 

Global Warming, or The Impact of Social Media, without having any statement of particular 

research questions, target population, or research methodology. These subjects indicate that there 

is no critical engagement and framing of research, as they do not reduce the scope, create a gap in 

the current literature, or support their scholarly importance. 

This lack of preparedness is especially noticeable when students are developing research 

questions. In one of these instances, one of the students trying to study Teaching Vocabulary in 

Secondary Schools merely asked the following question: Is vocabulary important? Which is too 

obvious and analytically shallow? Likewise, one more student who expressed his/her interest in 

grammar teaching wrote: How to teach grammar? without specifying the context, methods, and 

learners. These instances demonstrate that a large number of students have not been trained to 

develop particular, quantifiable, and researchable questions, but they have not been introduced to 

theoretical backbones that may inform their inquiry. Their work tends to be less deep than 

necessary to distinguish between a general interest and a research problem. 

In addition, students tend to be confused about basic research terms. In another instance, 

a student who was doing research on the topic of Students' Attitudes toward English Reading 

Materials was confused about what was meant by the population, and proposed to survey only 

three of her friends. Other people could not differentiate data collection tools (e.g., 

questionnaires, interviews, observation checklists) and data sources (e.g., students, teachers, 

textbooks). Such confusion is a symptom of inadequate research literacy, which should have been 

fostered by previous experience in course work on research. 

Discussions and written drafts are not always acquainted with the academic writing 

conventions. Literature reviews are often composed in the form of an article summary, and they 

include no synthesis, criticism, or thematic structure. As an illustration, students may summarize 

three unrelated articles in one paragraph and not even bother to connect the results and research 
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gaps. The lack of citation skills, the inability to paraphrase, and the inconsistent referencing also 

contribute to the problem. These deficiencies bring out the minimal or little training students get 

in academic discourse, although it is central to research. 

The conceptual cause of this unpreparedness is more structural in nature. Research is 

often presented as a one-semester course in the final year of the undergraduate program in many 

institutions, especially in community campuses, which is too late in the undergraduate path. 

Students are not taught how to critically read, write academic papers, and reason 

methodologically, which makes the task of writing a research paper academically sound and, in a 

short period of time, daunting. The curriculum does not offer any scaffolding, including gradual 

introduction to mini-research projects or writing to analyze tasks, which would gradually develop 

the skills needed to conduct an independent inquiry. 

Copy-Paste Culture and Plagiarism 

The most concerning and recurring problem in the field of undergraduate research 

supervision is plagiarism and the acceptance of copy-pasting habits. Such an academic dishonesty 

culture is not only indicative of the inability of the students to be skillful in their research, but 

also of a larger institutional failure to inculcate the ethical value of academic honesty. In some of 

their supervision practices, students have presented complete parts, especially literature reviews 

and theoretical frameworks that were directly copied from the internet. A case in point was when 

a student copied an entire chapter in a post on a blog on Second Language Acquisition, including 

irrelevant hyperlinks, fonts of varying sizes, and formatting errors, which literally signifies that 

the information was not read and comprehended. The other trend here was the presentation of 

borrowed material by students of open-access sample theses or commercial academic assistance 

websites in most cases without any alteration or reference. In another case, a student has provided 

a theoretical framework on constructivism in language teaching, which was virtually copied and 

pasted (verbatim) in a Wikipedia article, with references that were not comprehended or 

applicable to the research situation. Upon querying the student on the sources, the student could 

not describe the authors or concepts referred to, which showed that the student had absolutely no 

idea of how the content was related to the student. This underscores the shallow reading of 

literature that typifies most such instances of plagiarism. 

These examples indicate there is a greater misconception of what academic work is. They 

usually take the thesis as a formal necessity to pass instead of an opportunity to make a valuable 
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contribution to the academic discourse. This expedient mode of operation promotes short cuts and 

discourages intellectual integrity. The issue is especially urgent when it comes to English 

education, where students are supposed to be critically involved in the process of dealing with 

both areas of pedagogical theories and language teaching practices that require subtle 

interpretation and contextual applicability. 

Supervisory-wise, plagiarism takes up an unreasonable share of time and energy. Rather 

than working on refining of research questions or on enhancing analysis, a substantial amount of 

the feedback process is a remedial activity of describing how to paraphrase, synthesize sources, 

and make citations. Supervisors are usually required to give elementary training on how to refer 

to systems like APA or MLA, even though they are the basic academic skills that were supposed 

to have been learnt earlier in the academic life of the students. An example is one of the students 

who inquired: Can’t I simply write the name of the author and not the date?  And here, the 

question is not only the sign of confusion, but it is also evidence of insufficient training in 

academic standards. 

Institutional inaction is the sustenance of this culture of plagiarism. The majority of 

community campuses do not have formal orientation on research ethics and students are rarely 

instructed on how to critically approach sources and how to conduct literature review with the 

help of scholarly databases. Also, there is a lack of plagiarism-detecting software or policy 

enforcement. This has led to the fact that students are not being held responsible, and there is a 

vague boundary between right paraphrasing and unethical copying. Academic integrity can be 

viewed as the initial and only barrier by supervisors, which is not only unjust but also ineffective 

unless it is supported by the entire institution. Moreover, the lack of digital literacy training 

makes the problem more severe. A lot of students do not know how to find peer-reviewed 

journals, how to differentiate between credible and non-credible sources, and which referencing 

software to use, e.g., Zotero or Mendeley. They have to use blogs, open forums, and unreliable 

websites as a default strategy, just because they do not have the means to do the opposite. 

Irregular Contact and Disengagement 

The intermittent and demoralizing issue in the undergraduate research supervision 

process is the intermittent contact and disengagement of students. Such a problem severely 

restricts the establishment of purposeful academic mentoring and reduces the pedagogical worth 

of the research process. Some students vanish and reappear at long intervals, sometimes months 
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before submission due dates, with poorly prepared and conceptually flawed drafts. One reflective 

journal entry was made by a student who had not made any contact with the teacher in four 

months, with a half-written thesis on the Use of English Songs in Language Teaching, who was 

pleading for an immediate response to meet exam requirements. These instances are indicative of 

a utilitarian perception of research, in which the project is not seen as a work of scholarship but as 

a hurdle that has to be overcome by bureaucracy. This lack of engagement is often an indication 

of a wider misunderstanding of research as a rushed process and not a long-term mental activity 

that needs iteration, feedback, and gradual development. Indicatively, requests to get final 

approval were often made by students who had not been provided with comments on their 

proposals or first chapters, signifying that they thought that getting their supervisor's approval 

was a formality and not a part of an interactive academic process. One of them is where a student 

turned in a complete thesis draft without ever having spoken about the methodology, referencing, 

I thought I could do it on my own and present it to you at the end, which is not only disrespectful 

of supervision but also demonstrates a deep lack of understanding of the point of academic 

mentoring. 

Such disengagement is caused by a complex set of factors. Social and economic 

demands, including working part-time or family commitments, tend to override the academic 

requirements, especially in a community campus where students are mostly of working or rural 

backgrounds. Moreover, there were complaints that other students were demotivated because 

their assigned topics were not of their interest; in most cases, the given topics were selected 

because of the lack of time or because of the convenience instead of their academic interest. In 

one case, a student confessed that he picked the topic in a hurry because he did not want to fall 

behind in time, and did not demonstrate much interest in learning more about it, which points to 

the lack of connection between topic choice and intellectual commitment. 

The problem is also worsened by institutional practices. The majority of community 

campuses do not have any formal mechanisms that would implement regular interaction between 

students and supervisors. Progress tracking mechanisms, including logbooks, scheduled 

consultation, or milestone assessment, are rarely present. In the absence of these, the students are 

not subject to any academic punishment in case they vanish at some critical times in the research 

development. Such a lack of structure breeds a reactive supervisory culture, in which supervisors 

must give hurried feedback in a pressurized situation instead of leading students through the more 
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conceptual and methodological aspects of the research process. This leads to impairment of the 

pedagogical integrity of supervision. 

Moreover, the absence of digital platforms or research management systems (e.g., 

Moodle, Google Classroom, or institutional portals) implies that the communication process in 

formalized and not consistent. In one instance, a student uploaded a complete thesis draft through 

chat in a social media and requested feedback as fast as possible, which was not only very 

professional, but also bypassed the official academic steps. These practices are boundary 

crossing, ; they put time strains and eventually undermine academic responsibility on both ends. 

Importantly, it is also psychologically significant to the supervisors in terms of disengagement. 

The emotional work of dealing with unmotivated or last-minute students is a burden to manage. 

Supervisors are prone to frustrations and helplessness, particularly when their time and skills are 

underestimated. Most of the entries involved supervisors stating, among other things, that they 

feel like they care more about their work than they do, and this highlights the emotional weight of 

having to work in a lopsided academic relationship. 

Lack of Methodological Understanding 

The lack of knowledge of the students on research methodology, which is arguably the 

foundation of any academic inquiry, is a topic that has proved to be persistent and alarming 

throughout the supervision process. This gap not only undermines the quality of academic writing 

of undergraduate theses but also exposes the gaps in the design of curricula and the readiness of 

an institution. The approach of many students to methodology is that is an obligatory part to be 

completed and not the plan that will guide the whole research process. Their questions and 

actions demonstrated the basic misconceptions of the basic methodological rules. As an example, 

one student wrote, “Sir, may I ask five questions and ask my friends? This is an example of a 

shallow and transactional method of data collection, as it shows a lack of knowledge regarding 

the sampling methods, ethics, validity, and reliability. 

Students tended to recommend tools and techniques without explaining or even knowing 

whether they were appropriate or not. In one conspicuous instance, a student who was researching 

on the topic of Teachers' Attitudes towards the Use of L1 in English Classrooms incorporated a 

questionnaire with ambiguous questions that had leading questions and no demographic variables, 

which did not take into consideration the contextual aspects of the research. When asked about 

the reason why the tool was copied, the student responded, I found a sample online and copied it, 
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which not only shows no critical thinking but also shows the unregulated use of template-driven 

research, without modification and validation. This dependence on decontextualized, generic 

tools is a contributor to superficial data and invalid results. 

These problems were not a case isolated situation but were rife in the cohort. A lot of 

students were unable to differentiate between quantitative and qualitative paradigms. As an 

example, students who were planning to research the classroom interaction tended to use 

questionnaires without knowing that observation instruments or discourse analysis would be more 

suitable. Other people abused mixed methods without knowing how to combine qualitative and 

quantitative data in a meaningful way. In one of the theses, a student stated that he or she used 

mixed methods, but he or she only carried out a short survey and included an interview with one 

of the students as an aside, and did not perform any triangulation or analytical synthesis. These 

inaccurate understandings imply that students tend to adhere to methodological names without 

understanding their epistemological and procedural consequences. 

To a great extent, these issues are caused by the curricular oversights of research training. 

Most Nepalese undergraduate courses in English do not introduce research until the last year, and 

may not have courses in research design, data analysis, or academic writing in the previous 

semesters. Students are not well prepared to make independent inquiries because the scaffold 

instruction, like literature review assignments, simulated research proposals or practical training 

in interview techniques, is not provided. As a result, regular supervision gatherings degenerated 

into remedial workshops. The supervisors were forced to answer the question of what the 

difference between open-ended and closed questions is, why pilot testing is necessary, or what the 

role of coding is in a qualitative research subject that is much more appropriate in a formal 

methodology course. 

Supervisors are the ones who must shoulder the responsibility of filling in the gaps in 

knowledge, and at the same time, check and approve drafts, as this lack of proper methodological 

literacy spreads into their schools. This is a two-sided situation of an instructor and an evaluator 

that generates tensions. The supervisors are usually torn between the academic standards and the 

low competencies of their students. The frustration of having to work in several pedagogical roles 

without institutional support was summed up by one supervisor who commented that I have to 

explain to them what a variable is, before I can even discuss hypothesis testing. 
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The cultural and structural gaps in the academic institutions, especially in the community 

campuses, are a major impediment in the proper implementation of undergraduate research. 

Although the weaknesses at the student level are often given much attention, such as in terms of 

poor academic preparation or plagiarism, they are sometimes symptoms of institutional failure on 

a deeper level. The lack of a well-defined and structured research culture is one of the most 

significant gaps that have been witnessed. The deficiencies are highly conspicuous at the 

community campus at which I work. They give out undergraduate students' research projects 

without any orientation on what academic research is all about. There were no briefing and 

training activities at the campus level conducted in various academic years to make students 

aware of fundamental elements of research like selection of topics, writing of proposals, research 

ethics, and time management. In my field notes, I have always captured students going up to 

supervisors without having the slightest idea of the structure of research.  

Faculties are also not motivated to deal with the process in depth due to the absence of 

institutional recognition and encouragement of supervision. Supervisory roles are not included in 

the calculation of faculty workload and professional development plans and are viewed as adjunct 

to teaching roles. Research mentorship is an additional burden without time allowances. This 

creates a situation of rushed oversight or perfunctory feedback, and the whole process becomes a 

bureaucratic necessity instead of an academic activity. Cases in institutions that have high 

research cultures are a stark contrast. An example is that in many universities in the Global North, 

research training is incorporated into the undergraduate curriculum as sequenced courses on 

academic writing, methodology, and data analysis. They also have access to online libraries, 

research management tools, and regular seminars on issues including research ethics to proposal 

writing. Such institutions build a culture of research as not something that is done once, but 

something that is practiced as an intellectual activity. Research in the Nepalese community 

campus, however, is still a checkbox at the culmination of the degree enterprise, and is not in any 

way part of the pedagogical and institutional fabric. 

Structural reforms are thus necessary to fill this gap. Research needs to be 

institutionalized by institutions by integrating the research curriculum, providing training, and 

assigning administrative responsibility. This may involve setting up Research Methodology 

courses during previous semesters, initiating mentorship programs, holding orientation 

workshops on an annual basis, and creating of research support centers. There should also be 
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standardization and implementation of policies regarding student-supervisor ratio, tracking of 

progress, and review processes of ethical issues. 

Institutional Gaps and Lack of Research Culture 

The research weaknesses in the aspects of structure and culture in the academic 

institutions, especially in the community campuses, is a major deterrence to the successful 

implementation of undergraduate research. Although much focus is usually made on student-level 

weaknesses, such as lack of academic preparation or plagiarism, they are frequently the 

manifestations of institutional failures. Among the most severe gaps that have been identified are 

the lacks of an established research culture, which is well-defined and supported. The deficits are 

very evident at the community campus where I am working. Undergraduate learners are regularly 

given research projects without being oriented on what it takes to be an academic researcher. 

There was no campus-level briefing or training to orient the students on key aspects of the 

research, like topic selection, proposal writing, research ethics, and time management, in several 

academic years. In my field notes, I always have students who come to supervisors without 

having the slightest idea about the fundamental structures of research.  

Supervision is also not deeply involved by the faculty because there is no institutional 

recognition and incentive to do so. Supervisory roles are typically viewed as a peripheral part of 

teaching roles and are not included in the workload estimates or professional growth initiatives of 

the faculty. Research mentorship is an additional burden without time allowances. This creates 

poor quality supervision or careless feedback and makes the whole process a bureaucratic 

obligation instead of an academic pursuit. An example of the institutions with a rich culture of 

research presents the opposite. As an example, research training is incorporated into most 

undergraduate courses in universities of the Global North, such as sequenced courses in academic 

writing, methodology, and data analysis. They also access digital libraries, research management 

services and regular workshops on various subjects, including research ethics and proposal 

development. These institutions instill the culture of research not being a single occasion but an 

ongoing intellectual exercise. In Nepalese community campuses, though, research is nonetheless 

being seen as a check box at the culmination of the degree journey, and not part of the 

pedagogical and institutional fabric. 

In order to narrow this gap, structural reforms are required. The research should be 

institutionalized in institutions by incorporating it in the curriculum, providing intensive training, 
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and maintaining administrative accountability. This may involve the initiation of Research 

Methodology courses within previous semesters, the initiation of mentorship programs, the 

initiation of orientation workshops every academic year and the formation of research support 

centers. Also, student-supervisor ratio policies, progress tracking policies, and policies on ethical 

review procedures must be uniformed and implemented. 

Synthesis and Critical Reflection 

The thematic examination of undergraduate research supervision in the Nepalese 

community campuses depicts an extremely locked system of problems that are both personal as 

well as structural. These obstacles of academic inadequacy and a plagiarism culture, 

disengagement, confusion of methods, emotional burnout in supervisors and an insurmountable 

institutional support create a networked web that frustrates the education and integrity of 

undergraduate research. 

Although the tendency to blame the vices on student behavior might be very easy, it will 

be simplistic and ultimately unproductive. The regularity of the problems found with several 

groups of cohorts of students, whereby they present plagiarized work, vanish months later, poses 

elementary questions concerning sampling, or considers methodology a speed bump to an 

important juncture in their academic development. Yet, these tendencies of the students are the 

signs of a more serious illness the lack of a strong research ecosystem in the community 

campuses. The design and sequence of the curriculum fail as the students do not get any 

experience in academic writing or critical reading since they are introduced to research training 

only during the last semester. A curriculum that sees research as a one-time event but not a 

process preconditions confusion and surface interaction among students. Also, the emotional and 

professional labour supervisors are forced to bear, introduces another under-debated aspect of 

higher education in Nepal, the work of faculty that is both invisible and undervalued. Supervisors 

will also be required to control the intellectual and emotional instability of research, as well as 

logistical and ethical errors of unprepared students. They usually do so without institutional 

training, without compensating workloads, and without having institutional support systems like 

peer mentoring groups or research offices. This generates a model of supervision that is not very 

much designed but based on good will. According to journal reflections, the role of supervisors is 

often to serve as a replacement instructor, mental health counselor, and administrative guide, and 

these are roles that go way beyond their official job description. 
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Conversely, global research-based institutions provide educational examples. In one 

example, as a first-year student, I had to undertake scaffold academic writing, critical theory, and 

research methods modules at the University of Melbourne or the SOAS University of London, 

which also introduced me to research activities at an early stage. These are backed by writing 

centers, ethics boards, digital repositories and frequent workshops which all aimed at normalizing 

and demystifying the research process. These are not useful in that they can be wholesale 

transplanted into the Nepalese environment, but they demonstrate what can be done when 

research becomes an administrative burden, instead of a pedagogical priority. Consequently, to 

tackle the issues that have been identified in this reflective analysis, one will need to implement 

specific measures to fix the situation on the student level, as well as conduct a complete 

institutional re-evaluation of undergraduate research. To begin with, the teaching of research 

should be incorporated across the undergraduate programme with well-defined milestones in each 

of the year to develop the core competencies. Second, institutionalization of mandatory 

supervisor training is necessary to make sure that faculty members are armed with the 

pedagogical and emotional instruments required to be successful supervisors. Third, uniform 

policies on timelines of supervision, feedback cycles, and evaluation standards should be 

formulated and implemented, with accountability being held on both sides of the supervisor-

supervisee relationship. Finally, the institutions need to promote a campus-wide culture of 

research by events such as student research conferences, undergraduate publication offices, and 

faculty and student interest opportunities. 

Conclusion 

This reflective paper has revealed that the process of overseeing undergraduate research 

in English is full of various challenges, both at the level of the particular students and at the level 

of the whole institution. The guidance of research is not an individual task, but a systemic one 

that entails collaboration, training, and systematic academic support. As a personal experience of 

having worked as a research guide in the last six years, I have found that there is a dire need to 

revamp the introduction, teaching, and supervision of research in the undergraduate levels. This 

study highlights the depth and complexity of the issues that define the nature of undergraduate 

research supervision in the Nepalese community campuses that indicating that lack of readiness 

among students in the form of academic under-preparedness, plagiarism, disengagement, and lack 

of methodological savvy are directly intertwined with institutional deficiencies on a larger scale. 

The lack of a structured curriculum to support the development of research skills, the lack of 
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formal training of supervisors, and poor institutional support, puts students and supervisors in a 

situation where they cannot perform their academic functions well. In addition, the heavy 

emotional and professional work required of the supervisors is not well-appreciated and is not 

aided either, which further undermines the quality of supervision. The solutions to these problems 

involve institutional changes that include research training across the undergraduate experience, 

have explicit supervisory policies, and a strong research culture that places importance on 

academic honesty and skepticism. It is within the framework of these systemic and pedagogical 

changes that the issue of undergraduate research supervision can be lifted out of its present 

constraints on procedures and become truly a rich and empowering scholarly undertaking. 
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Abstract 

Assessment is an essential element of university education as it shapes students' learning outcomes 

and processes. One powerful strategy for incrementally improving student performance involves 

continuous assessment. Internal assessment management make sure nondiscriminatory evaluation, 

promotes continuous learning, enhances competence, and influences students’ academic 

performance for overall educational outcomes. This study aimed to examine students' observations 

on internal assessment in relation to their academic performance and motivation. The study applied 

a qualitative research design. We collected informations from the students and transcribed into 

Devanagari script, than translated it into English, coded the quotation, and developed the themes 

inductively. Findings of this study included some uncomfortable circumstances regarding 

academic writing, presentation skills, assessment preparation, and regular attendance. In spite of 

this, students are excited to utilise new information and are curious about what they are learning 

as they strive to complete the internal assessment tasks. Therefore, for internal assessment to be 

implemented and used effectively, the course structure and student characteristics should be taken 

into consider. Communicating with students about the goals and advantages of continuous 

assessment may be the key to minimise the possible adverse consequences of continuous, graded 

assessments, in addition to increasing their participation in regular, non-graded testing. The 

semester system has been demonstrated to work; students have to study within it, and it has been 

improved so much that it is completely unrecognisable. Students who want to learn more about the 
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system must apply from an earlier stage. In the end, regular classroom activities and 

communication chain interconnections help students become better at using this system. 

Keywords: Assessment system, students’ perception, semester system, learning achievement, 

fairness in evaluation 

Introduction 

 A systematic approach to assessing, quantifying, and recording an individual's or group's 

knowledge, abilities, attitudes, and beliefs is called an assessment system. To assess performance 

or comprehension, it frequently uses a range of techniques and methodologies, including 

assessments, projects, and observations. For students' academic achievement to be evaluated 

fairly, openly, and consistently, internal assessment management is essential (Oli,2024). It places 

a strong emphasis on alignment with learning objectives, methodical record-keeping, and 

formative feedback. Learning outcomes are improved and responsibility has been promoted by 

effective management (Black & Wiliam, 2018). Effective systems for assessment can help 

teachers and students find their areas of strength and growth by giving them insightful feedback. 

Assessment has a significant impact on students' learning outcomes and processes, making it one 

of the most crucial elements of a university education (Gibbs and Simpson, 2004). Furthermore, 

Assessments are a key component of almost every educational institution's process for granting 

students the certificates of completion they need. It is therefore essential for educational 

institutions (Meyer et al., 2010). Continuous assessment, whether internal or summative, 

enhances students' academic performance and psychological health while giving insight into their 

learning preparedness (Isaksson, 2008). Assessment inspires students to engage in reading by 

nurturing a spirit of enthusiasm and confidence about the learning outcome (Aftab and Tariq, 

2018). It reduces examination anxiety and fosters students' ability to become self-reflective 

learners (Shields, 2015). Furthermore, a student's perception, feedback, and academic 

performance may be influenced by an excessive amount of assessments (McDowell and Sambell, 

1999). 

 Internal assessments for the Master of Education (M.Ed.) semester system are essential 

for assessing students' progress at Tribhuvan University (TU) in Nepal. These evaluations, which 

account for 40% of the final grade, usually consist of class assessments, assignments, 

presentations, and discussion participation. Throughout the semester, they are intended to 

promote active participation and provide ongoing feedback (Luitel,2023). Internal assessments 
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increasingly contribute to a substantial amount of master's level grades, frequently up to 50%, 

including quizzes, assignments, and term papers; however, certain institutions do not have 

standardised rubrics or remedial assessments (Khanal & Timilsena,2025). Final exams and 

internal assessments are combined to provide a comprehensive assessment of both academic 

knowledge and practical abilities. 80% attendance is required in this semester's system in order to 

take the final test. Each student needs to successfully complete all of the exams administered by 

the office of the examination controller at at the end of each academic session in order to get 

certification for the M.Ed. degree.  

 Assessments carried out within an organisation or institution where the rating and 

evaluation procedures are administered internally are known as internal evaluations. Internal 

evaluations' main goal is to determine a candidate's level of competence and dependability in a 

certain field or subject. Internal evaluations make it easier to instantly assess students' progress in 

a semester-based educational system. By offering important performance indicators, highlighting 

particular learning difficulties for focused remediation, and directing the ongoing development of 

assessment techniques, they enhance student learning (Tropman, 2014). The intention of a 

program's self-assessment is to assist students in developing their own understanding. Students 

are required to assess both the learning process and the final outcome. Peer assessment is a type 

of collaborative learning where students are able to evaluate each other's work in addition to their 

own. While the teacher is typically in charge of evaluating the final outcome, implementing 

student evaluation in the classroom supports students in analysing both their own work and the 

process that ultimately brought them to it. The communication loop between teachers and 

students as well as the teaching-learning process becomes more effective and efficient when this 

method is integrated into everyday classroom activities (Shield, 2015).  

  Effective formative evaluation has a significant positive influence on students' 

motivation and achievement. Additionally, it helps them be able to function independently. In an 

effective institution, formative assessment will be integrated into everyday classroom activities. 

In these situations, students are fully aware of the subject matter they are learning and the 

standards they are striving for (Bram et al., 2017). There is plenty of discussion among the 

students and the teacher on how the students' work fulfils the assessment criteria. Feedback that is 

clear and concise helps students understand and evaluate their previous attempts to meet the 

standards as well as their next moves. Students are inspired to become reflective, curious learners 
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who feel comfortable assessing their own and others' development since they are aware that they 

will be helped to fulfil the standards (Meyer et al., 2010).  

 It is essential to select assessment tasks that accurately understand students' current 

needs, limitations, and skills in addition to providing ongoing feedback on classroom activities. 

The range of pertinent activities and assignments that teachers must collect evaluation data from 

will depend on the subjects being studied and the level of the program (Alquraan, 2014). Class 

assessments, student written assignments submitted in class or at home, student responses to 

organised questions, oral responses, project work, portfolios, presentations, creative work, and 

exhibitions are most likely some of them. Creating and executing a whole-school assessment 

policy could help guarantee that learning assessment methods impact the standard of instruction 

and learning throughout the school and are understood by educators, students, and parents 

(Gyawali,2021). The first essential step is to create a common understanding of the many forms 

of assessments and how to use them to enhance classroom instruction. Furthermore, it might be 

necessary and beneficial to conduct additional research and train the entire school on how to use 

assessments to improve learning. An assessment policy should serve as the foundation for the 

educational institution's assessment approach. It will describe the structure that will make it 

possible to monitor, compile, record, and report on pupils' progress. Additionally, it needs to be in 

line with the educational institution's policies and procedures for reporting and marking as well as 

teaching and learning. Any assessment system's influence on students' learning processes and 

outcomes is demarcated by their opinions of the assessment system (Lizzio and Wilson, 2013). 

Relationships with teachers and peers, personal characteristics, and earlier assessment 

experiences all influence the opinions of learners. Students may therefore interpret any given 

assessment-related activity in different ways, which could have a range of effects on how they 

learn. 

 Inequalities in the techniques employed to assess perceptions may be the cause of 

students' different perspectives on continuous evaluation. Perceptions can be assessed at various 

levels by various research methodologies. Some studies concentrate on how students perceive 

specific assessment techniques (Flores et al., 2015). In contrast, others emphasis on the 

superiority of students in the way of assessment in general (Brown and Wang, 2013), or student 

understandings of the teachers' style and behavior of assessment in actual (Alquraan, 2014). On 

the other hand, perception can also be studied from a variety of perspectives. For instance, certain 

research assess students' perceptions of the fair-mindedness of the assessment's length, content, 
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and outcomes (Flores et al., 2015), while others examine how cheerful students are with the 

assessment tasks determine efficiency of assessment system. 

 This study paper will assess the perception of master's degree students about an internal 

assessment system adopted by faculty of education,TU. This means the degree of measured 

perceptions relates to students’ understanding and experience regarding internal assessment 

management. As far as we remain familiar with, a few previous research has been done in this 

area. As a result, a new internal assessment system which will be categorized and considered in 

the students' regular and final course grades is essential for study. After considering the making it 

in line with the University's general academic and examination rules, we are interested in this 

study area. 

 The purpose of this study is to examine how master's level students perceive internal 

assessment management, with a concentrate on its efficiency, fairness, and influence on their 

achievement, skill development, and overall academic success. 

Methods and Procedures 

 This study adopted a qualitative research design and narrative approach, which captures 

lived experiences through an assortment of personal stories (Creswell, 2014). Seven students 

were purposively selected as participants for this study. They were studied in M Ed third semester 

at Sanothimi Campus, Bhaktapur, and represented from diverse backgrounds and area of 

specialization. Seven students participated in the study, with one selected from each 

specialization subject area. They were selected through a purposive sampling technique based on 

their class presentation and the major subject area they studied. During each interview, students 

were questioned about their opinions on the use of continuous assessment system management in 

the instructional program. They also shared their experiences, both positive and negative, in 

relation with the assessment process. Additionally, students were asked about their views on 

assigning grades for internal assessments in each subject. They discussed how these grades 

influenced their motivation and behavior. While we conducted the in-depth interviews, another 

researcher simultaneously collected information by recording students' responses over the phone.   

 As a result, we chose them for this study in order to focus on their experiences with the 

assessment system. When participants want to share their tales and we want to report on them, we 

have to use narrative research (Creswell, 2012). We had taken in-depth interviews with 

participants to collect their experiences, voice of sentiment .We had recorded interviews through 
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mobile set and transcribed carefully. Both researchers tried to control bias during transcription 

and maintained a natural setting (Cohen, Manion & Morrison, 2007). A qualitative interview 

takes place when a researcher asks one or more participants a broad, open-ended question, 

records their response, transcribes the interview, and types the information into computer files for 

analysis. (Creswell, 2012). In order to capture the meaning of the text data, we employed a 

general inductive strategy to reduce extensive and variable raw text data employing coded and 

subsequently developed categories (Thomas, 2006).  Global themes and basic themes were used 

to arrange and code the transcribed data. The researcher who prepared the theme network 

attempted to connect different speculations to the data and make an argument about relevant 

topics. Significant ideas that were clear in the data were extracted from the transcripts using a 

technique called thematic analysis. In assessing each participant's level of understanding, these 

issues have been considered to be relevant. 

 

Results and Discussion 

 M Ed level students at Sanothimi Campus struggle with time management for both 

earning and learning. They face many learning challenges, such as difficulty using computers, 

learning English as a second language, and allocating time for homework assignments. A normal 

inductive thematic exploration was used to assess the information (Patton, 2015). Every Google 

Drive interview file was individually coded by us. Code translations and multiple perspectives 

regarding codes with contradictory meanings are discussed after each file has been coded 

separately. We have prepared global themes and gathered themes that have been transcribed and 

coded based on fundamental themes. In order to prepare thematic networks, researchers have 

attempted to connect various theories to the data and have relevant discussions about issues. 

Researchers' understanding of students' perceptions of internal assessment effectiveness and 

fairness was enhanced in both quality and depth by the entire data analysis process, which 

encouraged in-depth engagement, prolonged reflections, and a variety of perspectives. 

Student’s perception on the effectiveness of the internal assessment system  

 Since the study's respondents were students with various educational backgrounds, their 

responsare also diverse. Included below are student responses about the effectiveness of the 

internal assessment system. One student from a mathematics background talked with me that;  
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I feel the internal assessments help me stay on track with the syllabus and reinforce what 

we learn in class. The assessments push me to study consistently, but sometimes it feels 

more like busywork rather than actual learning. I don't think they effectively measure my 

understanding. They often test memory rather than critical thinking. 

 Students' perceptions of the assessment system's influence on their learning and 

proficiency development are reflected in these responses, which range from favorable to 

unfavorable. Another respondent from a language background stated; 

Internal assessments give me regular feedback on my progress, which is helpful in 

identifying my weak areas early. The system has improved my study habits, but I wish it 

focused more on practical applications of knowledge. It helps me stay engaged with the 

course, but the stress of frequent assessments sometimes affects my overall performance. 

 Another health education student stated, "I value the internal assessment framework since 

it provides me with a sense of progress throughout the semester". He further explained, “How can 

I make an assessment on time if I'm not familiar with the computer and e-learning subject, and 

there are no appropriate source books in our library?". In another context he added “When I 

submit my assignments, I worry that others will quickly figure out my weaknesses since I am 

always afraid of the assessment presentation and the number of presentations necessary for 

grading". 

A student from a social science background stated; 

I used to read the course material whenever I had free time, even while riding the bus to 

and from class. However, the implementation of the continuous assessment technique in 

this course caused me to increase the amount of time I spent studying. Before this course, 

I would read and study any course materials just a day or two before the final test, but 

because of the continuous assessment in this course, I understood that I needed to study 

the topics frequently because there was an evaluation every other week. I was able to feel 

more relaxed on the day of the final exam thanks to this". 

 At the same time, we noticed that the students are afraid of the assignment. We quickly 

identify students who are experiencing anxiety-related symptoms. They also need of counseling, 

interventions should include an assessment. Regarding this, one student said; 
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When the teacher says, "Your assessment is coming up," I get really anxious and scared 

about it. How can I turn in my assignment on time? That's my fear. Another student says, 

I want to complete my assignments at home because I can't present my paper in front of 

all of my friends because I'm nervous and I won't do well. 

 Students experience anxiety when they fail to recognize the link between their studies 

and grades. This is because their internal locus of control makes them feel powerless during an 

assessment. Fearing that they won't be able to freely communicate with their teacher about the 

expectations, fearing that they won't achieve and so haven't studied enough, students have 

assessed themselves and feel bad about not fulfilling obligations to friends and family, further 

elucidating a person's personal life. Their personality and behavioral features are largely shaped 

by their sense of self-efficacy (Bandura, 1994). Finally that influences their intrinsic motivating 

habits to learn. 

 Students frequently concentrate more on their standing and grade than on how they might 

do better. Every student has potential for improvement, regardless of where they are in the class 

order. While the top-placed student may believe they are performing very well, it's possible that 

they are particularly capable and may perform far better. Students that are categorized lower in 

the class usually feel not as much of motivated. Black and Wiliam (2018) have confidence in that 

when learners are given achieved marks, their self-esteem responds emotionally to the given 

score. A lower-than-expected grade is interpreted as a failure, whereas a higher-than-expected 

grade makes pupils happy and eager to know if they outscored others in their class. Emphasising 

on the learner's continuous improvement standards rather than overall scores is a successful 

approach that helps minimise ego. 

 Students have come to understand that many of them come to college believing 

completely that they will not do well on assessments or in presentations in class assignments for 

college Students may believe they are just not college material if they perform poorly in a variety 

of subjects, or they may believe this belief is restricted to a single course or subject. As 

psychologist Bandura (1994) fighting self-doubt makes it hard to do much. Actual student 

achievement is reflected in self-assessment score guides. student aspects include time 

management techniques, study habits, self-awareness of one's ability to achieve, perseverance, 

tenacity, administrative skills, and collaborative attitude ( Shield, 2015). This finding was 

consistent with research by Lemanski (2011), which suggested that students choose periodic 

assessments as a means of encouraging them to study on a regular schedule. According to another 
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study, pupils feel comfortable in the motivating setting which results from internal assessment for 

regular study (Bram et al., 2017). 

Fairness and Transparency of the Internal Assessment Process 

 The internal assessment procedure must be fair and transparent to guarantee that every 

student is assessed impartially and fairly. Fairness guarantees that all students are assessed 

equally, without favoritism or bias, and transparency ensures that criteria, expectations, and 

assessment techniques are made apparent to students beforehand. Students and teachers develop 

trust as a result, which inspires pupils to participate completely. Internal assessments are a 

trustworthy indicator of students' abilities and development when they are conducted fairly and 

transparently. One student stated; 

After receiving my assessment, I became even more curious and hurried to read, write, 

seek, and consult with friends while doing my best to complete the report. I found the 

readings and assignments more difficult in the past two semesters, but they have helped 

me learn more deeply this semester. For us, impartiality and openness in internal 

evaluations are crucial. We feel like we are all in agreement when the standards and 

grading criteria are made clear. We no longer have to worry about favoritism because 

we are certain that our performance is the only thing being considered.  

 On the basis of the research, when students are enthusiastically involved in the internal 

assessment, they have long-lasting knowledge and acquire a good score.  

We currently have the second semester exam coming up, and we feel at ease around exam 

time, mostly because of the assignment. Exam preparation is no longer a concern for me, 

but regular attendance, assignments, and class presentations are more beneficial to me, 

thus I can say that assignments contribute to a high passing rate and high quality of 

education. If assessments cannot be assessed or are given fewer marks, I have little 

interest in taking them. I always put in a lot of effort when it comes to tests. 

 The findings complement to the existing body of literature by highlighting the ways in 

which students' personal beliefs and experiences interact with the social environments of society, 

schools, and classrooms to influence how they perceive and express fairness in classroom 

assessments. Regarding this a student reported; 
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Our teacher ensures fair treatment by giving everyone the same opportunities to 

participate and be assessed. She provides clear rubrics before assignments and gives 

constructive feedback to all students equally. If anyone has questions or concerns, she 

addresses them openly, making sure no one feels left out or overlooked. 

 These findings support the foundations established by socio-cultural theories of 

assessment and social psychology theories of fairness to construct a theory of fairness that 

incorporates the social, cultural, and economic context in which evaluations have been carried out 

(Brookhart, 2018; Elwood & Murphy, 2015). Students who scored higher on the internal 

assessment demonstrated excitement about the effectiveness of the system. This can be explained 

by the fact that if students assumed that the assessment had greater importance, they would be 

more likely to work harder in their studies in order to achieve better outcomes. Exam grades, 

which are closely related to feelings and emotions, are another theory that suggests they could 

influence the views of students. A student appreciates the assessment when they receive a high 

score, and vice versa (Carless 2006). 

Student motivation, performance, and learning outcomes 

 Increasing student motivation may cause improvements in the way that students perform 

on assessments and in their grades. After every student performance, the target score may be 

revised in order to motivate students to keep improving their adjustment. We have asked all seven 

sampled students about their motivation, class regularity, overall performance and attraction 

towards master’s in education program. Their voices are as follow; 

It will make a difference in the final term if we attend every Class; we will get 5 points in 

the exam. In my first semester due to assignment of work I have obtain good marks in the 

return examination ,we have given chance for correction and upgrade in grading so its 

helps for grading system.  

 It leads to upgrading for student numbers, when students attend regularly, they have an 

index knowledge, so the majority of students are present every day. In this regard a student said;  

The semester system is fruitful, as it has been revised better than the previous annual 

system. Regular assessment, research work and lots of practical activities have made 

compulsory for the student. Classes run regularly in the morning so we can join in work 
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in the day. Study and work make me practical in life so I can enjoy in both earning and 

learning equally. 

 According to university regulation 80% attendance is compulsory to be eligible for both 

internal and external evaluation criteria. It seems that students' regular study habits are primarily 

influenced by their result on each subject-related assessment rather than the assignment itself. The 

voice of one student in learning performance was;  

The assessment system helps us track our progress and identify areas where we need 

improvement. It pushes us to stay focused throughout the semester, not just during exams. 

The feedback from assignments and tests shows us where we stand, helping us improve 

and ultimately achieve better results. 

 Instead of boosting the motivation that can improve students' long-term learning and 

retention of the knowledge they receive from the course, this contributes to increased student 

motivation and quick learning in order to obtain marks for the specific assessment. One student 

confidently stated; 

Internal assessments have improved my overall learning by keeping me engaged 

throughout the course. Regular tests, assignments, and presentations make me study 

consistently instead of cramming at the end. The feedback I receive helps me understand 

my mistakes improve. It’s not just about grades—it’s about applying what I’ve learned 

and growing academically. 

 In response to research, internal assessments need to be organised in a way which 

influences how students actively modify their performance. It demonstrates that in order to shape 

how students proactively extend their effort for long-term learning, internal assessment should be 

structured (De Paola and Scoppa, 2011). Examining the Increasing learning outcomes requires 

strategic interventions and reforms at all educational levels. There are substantial barriers to 

receiving a substantial service supply through improved regulations and stronger associations, 

require adjustment. 

 This result was comparable to that of Tropman (2014), who exposed that internal 

assessment negotiations the benefits of increasing student self-confidence, reducing anxiety, and 

simplifying bottomless tolerances through creating a more active learning environment. The 

research presented here highlights the value of assessment in increasing students' self-efficacy 
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and learning competencies, both of which improve student performance in learning environments. 

Using internal assessments, students were able to determine their strengths and areas for 

improvement in order to improve their overall performance on the next assessment.This finding 

provides an easy explanation of the formative assessment aspect of this study, where students use 

the findings of their assessments in order to guide their learning. The results of this study are very 

similar to those of Black and William (1998), who identified that the most significant and 

successful component of assessment is learning from assessments.  

Conclusion 

 In Nepal, internal assessment management is essential throughout all levels of education, 

however it's particularly significant at institutions of higher learning like Tribhuvan University. 

The recent study highlighted the need of considering the views of learners on assessments when 

undertaking research on assessment. The views of students regarding assessments could provide 

important information about how assessments influence learners. Nevertheless, the study 

additionally demonstrated that, despite internal assessment's beneficial influence on students' 

achievement in assessments and overall grades, it additionally enhanced students' extrinsic 

motivation rather than their intrinsic motivation. For better internal assessment administration and 

application, the course structure and student characteristics should be considered. Assessing 

learners in the classroom encourages students to critically assess both their individual work and 

the processes they followed to get what they have achieved. As students' perceptions of 

assessment's effectiveness and positive effects increased, correspondingly increased their 

perceptions of its adverse consequences. Thus, teachers could potentially able to clarify to 

students that assessments aim to be beneficial instruments for learning and that grades are a 

reflection of their present work rather than their individual potential. We briefly address the 

matter of standardising assessments since we want to make assured that everyone in the teaching 

profession is using the same assessment criteria. When it comes to evaluating students, feasibility 

as well as efficacy of the assessment type may be significantly affected by issues with 

technology-related resources like electricity, the internet, and smart phones. Therefore, if these 

aspects are neglected, students may become frustrated with assessments, which could make it 

difficult to utilise the system in the future. 
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Abstract 

Article 26 of the Universal Declaration of Human Rights (1948) mentions that every person has 

the right to education. It states that all elementary education shall be compulsory for the overall 

development of human personality and to strengthen human rights, and has given parents the 

right to choose the kind of education for children. Yet, rural and low-income communities in 

Nepal still face significant barriers to education, and those barriers often mar parents’ decisions 

to provide education to their children. This qualitative study examines the attitude of parents 

towards education in low-income households of Bhumesthan VDC of Dhading district. I have 

taken a narrative inquiry approach within an interpretivist framework to explore how parents 

frame their decisions on providing education to their children in relation to economic 

constraints, traditional gender norms, and systemic challenges. Findings of this study reveal that 

there is a complex interplay between aspiration towards education and actual constraints faced- 

On the one hand, parents value education as a potential route to better livelihood, on the other 

hand, immediate demands towards economic contributions including support to subsistence 

agriculture, cultural expectations regarding gender norms, and geographical barriers such as 

long distance travel temper their decision to provide quality education to their children. I have 

identified “aspirations vs. pragmatism” as a key theme in this study, which refers to the balance 

that parents create between their hope for their children’s futures and the realities of daily 

survival. 
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Based on the findings of this study, I recommend context-specific interventions to provide access 

to education, rather than relying on generic, country-wide policy. One way to do that could be by 

aligning school calendars with agricultural cycles (which is done in many districts), expanding 

flexible learning opportunities through infrastructural support to children, and strengthening 

school–community partnerships. This study centers on the voices of parents from low-income 

households and offers a human-centered approach towards discussion related to providing 

access to education. 

Keywords: Educational access, Aspirations for Future, Pragmatic Reality, Barriers to Education  

Introduction 

Nepal's educational landscape is shaped by various historical, political, and socio-

economic transitions. This has greatly influenced access to schools and the quality of education 

children receive (Carney & Madsen, 2009). The Government of Nepal has been taking measures 

to improve access to school with initiatives like Education for All [EFA], School Sector 

Development Plan [SSDP, 2016–2023], School Education Sector Plan [SESP, 2022-2032], etc. 

The Constitution of Nepal’s (2015) Article 31 guarantees the right to free and compulsory basic 

education and free secondary education to all its citizens and the state is obligated to ensure 

access to education to all children, especially those from the marginalized communities 

(Government of Nepal, 2015). Similarly, section 3 of the Free and Compulsory Education Act, 

2075 mandates that every child between the ages of 5 and 12 years has the right to free and 

compulsory basic education and it emphasizes that no child should be deprived of education on 

any grounds (MOEST, 2018). As a result, substantial progress has been made in expanding 

access to primary education. Yet, this progress has been uneven with respect to rural and urban 

areas, and there are significant disparities along geographic, economic, and social lines 

(Government of Nepal, Ministry of Education [MoE], 2016). In some rural areas, higher net 

enrollment rates do not mean consistent attendance or improved learning outcomes (Asian 

Development Bank [ADB], 2019).  

Many factors influence students’ access to education in rural areas, including economic 

constraints, gender expectations, family values, geographical restrictions, etc. These challenges 

are further compounded by the seasonal natural disasters that disrupt regular school operation and 

impact family livelihoods, leading to students dropping out (International Labour Organization 

[ILO], 2018). While urban schools largely boast of improved infrastructure, access to reliable 

vehicles to get to school, availability of teachers and regular classes, and proper resource 
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allocation, schools in rural areas still struggle with a range of constraints that limit equitable 

access to education (World Bank, 2020). 

Dhading is an example of one such rural area. Located in central Nepal, a large part of 

Dhading has difficult terrain with dispersed settlements making access to school a major 

challenge (Central Bureau of Statistics [CBS], 2021). Children must walk long distances along 

unsteady roads, sometimes facing seasonal calamities such as landslides or floods just to get to 

school. There are many low income households where parents prefer to send their children to 

work instead of going to school. Some need the money, while others are bound by the intersection 

of environmental, geographical, economic, and logistical constraints. 

I first visited Bhumesthan VDC of Dhading district in 2015 for a week to conduct 

classroom evaluation for a project run by an NGO. During the visit, I stayed with a family that 

hosted my residence, and our dinner conversations inevitably led to their children's education. I 

was pleasantly surprised to find that the parents, who belonged to a low-income household, 

mentioned that a large portion of their monthly income is being invested towards the education of 

their three children, who were studying in a nearby private school. They hoped that their kids 

would someday go to the capital, or perhaps even some first-world nation, and earn well enough 

to provide them an easy, early retirement. A very typical parental attitude, I thought. Then I had 

the chance to engage in a similar conversation with their neighbor, and I found that their kids are 

not attending the public school they have been enrolled in, and although the parents hope for a 

bright future for their children, their economic limitations require their children to earn instead of 

studying. This piqued my interest in how parental attitudes drastically impact children's education 

and learning outcomes, and became the foundation for this study. 

This study, which resulted from an extensive in-depth interview I conducted in 2024, 

focuses on the lived experiences and perspectives of parents in Bhumesthan, Dhading and it 

examines how they perceive the value of education, navigate structural barriers, and make 

decisions about enrolling their children to school and supporting their education at home. By 

using an interpretivist narrative approach, my main goal was to capture the depth and complexity 

of parental attitudes, moving beyond statistical measures to explore the cultural, emotional, and 

contextual dimensions that shape educational decision-making in low-income households. To do 

this, I raised the following research question: How do parents from low-income households 

narrate their experiences, perceptions, and attitudes toward their children’s education? 
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I believe a study of this nature is especially important in rural regions because the parents' 

attitude is shaped not just by their understanding and outlook towards education and its potential 

benefits but also by an intricate interplay of local social and cultural dynamics, gender norms, 

economic boundaries and household necessities (Bajracharya & Bartlett, 2017). These necessities 

sometimes include child labor in farming, livestock care and domestic duties (Pherali, 2013). This 

situation is further exacerbated for girls because apart from traditional gender norms, their 

educational opportunity is also limited by concerns about safety during long commutes (UNICEF, 

2022). Clearly, parental attitude plays a significant role in shaping children’s educational journey 

and understanding these dynamics will help policy-makers (and change-makers) make informed 

decisions in formulating policies to improve equitable access to education. 

Literature Review 

Theoretical Framework 

For this study, I have taken reference from two interrelated theoretical frameworks to 

understand parental attitudes toward education in rural Nepal. 

Bronfenbrenner’s Ecological Systems Theory 

Bronfenbrenner (1979) talks about how individual behaviour is shaped by the influence 

of microsystems (family) through exosystems (local institutions) to macrosystems (policy, 

culture). When analyzing how parental attitudes are shaped, it is necessary to look at the broader 

picture and understand how macro-level policies (e.g., Nepal’s Free and Compulsory Education 

Act) interact with local-level realities (e.g., school infrastructure, local norms) and family-level 

constraints (poverty, labor demands).  

Amartya Sen’s Capability Approach 

In exploring the concept of development, Amartya Sen included people's freedom to 

achieve the kind of life they value and their capability to achieve such a quality of life (Sen, 

1999). This formed the base of his capability approach. Access to education, by that definition, is 

not just formal right but what individuals can actually do and be—their “real freedoms”. In this 

study, which is focused on parents from low-income households, this theory helps understand 

how parents may lack the capabilities to provide schooling to their children due to various 

barriers, even if they understand and appreciate the value of education.  
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These two theories help identify the internal and external constraints that shape parental 

attitude towards education. 

Thematic Dimensions  

Economic and Opportunity Cost Barriers 

Hossain (2010) identifies the tension between child labor and school attendance as one of 

the central barrier to education. This is true even now in Nepal where the dependency ratio is high 

and many families rely on subsistence farming or manual labor for their daily livelihood making 

schooling a luxury, even with free tuitions. Most parents' reluctance to send their children to 

school or support regular attendance stems from economic barriers which range from limited 

financial means for school supplies to child labor. The World Bank (2022) talks about learning 

poverty as children’s inability to read a simple text, and this is higher among rural children, partly 

because they prioritize labor over schooling. 

Gender Norms and Safety Concerns 

Studies show that teenage girls are more susceptible to sexual abuse and so, many parents 

especially in rural Nepal refrain from sending them to school if the commute is long, lonely and 

difficult (UNICEF, 2024). Such safety fears, topped with domestic responsibilities and sometimes 

early marriage, mean that enrollment rate for girls is significantly lower in secondary-level 

(UNICEF, 2024). In Nepal's rural regions, once daughters are married off any salary they earn 

after marriage belongs to her husband/ family. Such practices discourage parents from educating 

their daughters since they are less likely to yield any benefits after marriage (Cameron, 2010). 

Reports by UNICEF (2021) show that in Dhading district more girls are dropping out of primary 

schools than the national average.  

Accessibility and Infrastructure  

A major factor that concerns parents perception of education is accessibility to schools. 

This is especially true in hilly regions where students must walk long distances, and are further 

affected during the monsoon season through difficult terrain (CBS, 2021). Many schools lack 

adequate infrastructure and have poor classrooms, either absent or unhygienic toilets, and water 

shortages, which deters parents from encouraging their children, especially girls, from attending 

regular classes. Mid-day meals also lack quality and quantity, so many parents don't see that as a 

compelling factor either (Frontiers in Education, 2022). 



90  
 

Solukhumbu Multiple Campus Research Journal, Vol 7, No.1, Dec. 2025 | I Peer Reviewed 

Migration and Educational Investment 

Parents' migration to foreign countries for labor purposes shapes their decisions on 

providing education in conflicting ways. On the one hand, remittances can fund schooling; on the 

other, parental absence or reduced supervision due to migration can result in increase dropout 

risks or shift children into domestic roles (Adhikari & Hobley, 2011). 

Policy Context and Empirical Reality 

Nepal has introduced and implemented many policies and frameworks to ensure that all 

children have access to education. The Constitution of Nepal has made education at basic level 

compulsory and given parents the right to choose the type of education for their children. The 

School Education Sector Plan [SESP] (MoEST, 2022) is promoting universal access to education, 

multi-lingual instruction in classrooms, and school improvement grants. Post COVID-19 

pandemic, the ReAL Plan (MoEST/IIEP, 2023) emphasized learning recovery with flexible 

learning calendars, and community schooling—particularly relevant to contexts with seasonal 

agricultural peaks. Nepal’s Country Programme (2023–2027) also emphasizes equity, 

foundational skills, and community engagement. 

Despite these frameworks, district-level reports (e.g., CEHRD FLASH 2080, 2024) show 

that many remote regions still lack basic WASH facilities. There are neither backup classrooms 

nor standardised transportation facilities. Clearly, without local alignment (which could include 

respecting parental values, seasonal rhythms, and trust dynamics within the community), center 

led reforms risk failing to address the realities of rural parents. 

In an exploratory and innovative parent-school action learning cycle implemented by 

Khanal (2024) in Western Nepal, he found that involving parents in intervention mechanisms led 

to the re-enrollment of 40% more out-of-school children. These interventions included mid-day 

meals and managing teacher’s accountability. Similarly, a qualitative study conducted by 

Edutrend Nepal (2024) shows that children whose parents had at least secondary education were 

able to perform significantly better in English literacy.   

Slightly conflicting data from National surveys (UNICEF COAR 2022; UNICEF Data, 

2023) shows that while enrolment rates are more than 90% for primary levels, the effective 

learning and transition metrics lag in remote communities. This could mean that parental 

enrollment decisions may not always align with hopes of meaningful education. 
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Clearly, there seems to be a paradox that is also central to this study and connects with 

my previous dilemma regarding parental attitude: parents from rural, low-income households 

value education but are often unable to act on that value due to intersecting economic, 

geographic, institutional, and cultural constraints. While national policy frameworks talk about 

inclusion and quality goals, parent-level perspectives and voices remain under-represented in 

shaping those frameworks into action. It is necessary to study parental attitude in more detail to 

inform context-sensitive interventions.  

Methodology 

 To conduct this qualitative study, I used an interpretivist narrative paradigm. According 

to Schwandt (2015), such a paradigm believes that reality is socially constructed and can be 

understood through the meanings that individuals assign to their experiences. I used in-depth, 

semi-structured interviews to record my participants’ detailed stories and perspectives. 

 For my study, I selected Bhumesthan VDC of Dhading district not just because of my 

prior experience of visiting and conducting a study there, but also because of its geographic 

limitations and limited road access that made me wonder how students there get to their school 

every day. Most people there still have traditional ways of living and rely on agricultural 

livelihood, with some support from remittances from labor migration. Such intersection of 

geographic, infrastructural, economic and cultural limitations and my familiarity with the region 

made it an excellent location to conduct this study. 

 My research participants were six parents (three mothers and three fathers) who I selected 

purposively from low-income households with at least one school-aged child (between 6 to 16 

years) based on the ward office’s recommendation. 

 I conducted multiple rounds of interviews with each participant individually, and each 

interview lasted 45 to 60 minutes. I prepared a brief interview guide in advance, and this guided 

my questions about the parents’ own educational experiences, their aspirations for the education 

and future of their children, the barriers to education they were facing (including attending 

regular classes), and their views of government and I/NGO support. 

 After collecting the information, I transcribed it and translated it into English. I 

transcribed the information while I was at Dhading, so I was able to member-check the 

information with the participants to ensure correct interpretation, and cross-reference with the 

school officials on some information regarding their children’s performance that they mentioned 
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during the interview. I then coded the information thematically and used narrative excerpts to 

illustrate each theme in order to preserve the participants’ voices. 

 I collected verbal consent from each participant, and they were informed about their right 

to withdraw from the interview if they wanted to do so. Anonymity was maintained at all stages, 

and I have used pseudonyms for all participants. 

Results 

Following the analysis of the interview data, I identified four interrelated themes that, 

despite their distinct nature, overlap in ways that shaped the parents’ decisions regarding their 

children’s schooling. In this section, I discuss these themes in detail. 

Theme 1: Aspirations and the Perceived Value of Education 

 All six parents expressed that they did not get adequate support from their own parents to 

complete their formal education, and their quality of life is due to their inability to explore the 

formal job market, being limited to manual labor and agricultural sustenance. Therefore, they 

expressed a desire for their children to have a “better life” than they themselves had experienced. 

They saw education as a bridge from agricultural and labor-based livelihood to formal 

employment and migration opportunities. A father (Ram) of a 9-year-old who recently dropped 

out of school reflected: 

 “I spent my entire childhood working hard in these fields that don’t even belong to my 

family. As an adult, I am still tilling these fields, and I have nothing to show for my years of hard 

work except a bad back and poverty. I wanted to go to Dubai or Arab to earn some money, but 

even that takes investments and I don’t have anything to register as collateral to apply for loans. I 

had enrolled my son into a public school with the hope and expectation that he would uplift my 

family from this dark web of poverty. But now, after his mother’s surgery last year, even he has 

to drop out and help us in the fields. My daughter dropped out last year to help with domestic 

work and to care for her mother. Education was our only way out of poverty, but now that way is 

permanently blocked for us. Once we come out of this difficult period, I can only hope to re-

enroll my boy back to public school, even if he loses out of a year or two.” 

 Ram, and many parents like him, see education as a means of liberation from poverty. 

Some parents even tie a symbolic value to education as a marker of class and dignity. For them, 

education is not only a way towards a better quality of life and a current means of pride. These 
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parents reflected on how proud they would feel if their children worked in offices, wore “clean 

clothes,” and used “pens instead of sickles.” Yet, others were skeptical about whether education 

leads to secure employment. They talked about educated youth returning home to do farm work 

or migrating abroad for low-paid labor. One mother (Parvati) of a 13 year old daughter and 10 

year old son noted: 

 “Even if they finish grade twelve, there is no guarantee of employment. I see boys with 

certificates but no jobs. I am investing so much money into my children’s education that I can’t 

help but wonder if they will just end up working in the fields like me or doing manual labor like 

their father. If that is the case, isn’t my money completely wasted? I would much rather feed my 

family meat and rice with the money I am spending on their notebooks and pens.” 

 There is a very apparent tension between hope for a brighter future and doubt regarding 

the capability of education to bring them the future economic security. That is why even though 

education is seen as desirable, parents don’t seem to prioritize it when resources are scarce.  

Theme 2: Economic Hardship and Livelihood Demands 

One recurring theme in all parents’ narratives was poverty. This was the most immediate 

and pervasive barrier to continuing schooling for all families. Parents frequently talked about 

having to decide between sending children to school and ensuring their households ran smoothly 

and everyone got to eat three meals a day. In many cases, the obvious choice was the latter. 

Parents chose to include their children in labor (most commonly agricultural and domestic, 

sometimes manual labor where either of their parents worked). Agricultural labor was seen to be 

essential during planting and harvest seasons. 

Radha, who has three children, two of whom attend school, explained, “When the maize 

is ready for harvest, my daughter must help. If she misses classes, the teacher scolds her, but what 

can we do? Without food, there is no point in studying.” 

Even with Nepal’s free education policy, parents must bear indirect costs such as 

uniforms, stationery, exam fees, and travel expenses. Several families described borrowing 

money or selling small livestock to cover school-related costs. Some parents spoke of the 

emotional strain of choosing which child to keep in school when resources were limited. 
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Economic hardship also intersected with uncertainty about returns on education, reinforcing a 

utilitarian approach: education was supported only when it did not significantly disrupt the 

household’s immediate livelihood needs. 

Theme 3: Gendered Expectations and Cultural Norms 

 Literature review on the role of gender expectations on education shows that girls are 

more likely to be taken out of school compared to boys to support household responsibilities, for 

early marriage, or during parents’ economic hardships. In this study, it was evident that during 

such hardships, gender norms strongly influence parents’ decisions about who attended school 

and for how long. While both boys and girls were enrolled in early grades, several fathers 

admitted that they would be more likely to continue paying for their sons’ education beyond 

primary school compared to their daughters’, if they could only afford to educate one of them. 

Mahesh, who is the father of three girls and one boy, said: 

 “My wish was for all my children to be educated, but I neither have the means nor the 

money to do that. I have only one boy, and I must take responsibility for his good future. As for 

my girls, they are literate and they do their housework exceptionally well. I am sure I can find 

them good husbands once they are of age. Then they can rely on their husbands to live a good 

life. They won’t be my responsibility after that. But my son is different. I have to be responsible 

for him. He must be educated enough to land a decent job. Only then will he marry a girl from a 

good family. He is the one who will look after me and my wife Uma in our old age. He is our 

only support. I can’t possibly choose to educate one of the girls and let him rot at home.” 

His wife Uma added:  

 “Of course we will educate our boy. What my husband said make sense. Besides, the 

school is so far from home, we can’t take the girls back and forth to school everyday. We have to 

work. If we send our daughters all alone, people will talk. They will say our girls have gone 

astray, and what good family will come to marry our daughter then? We can’t take such a risk; 

it’s better for them to learn housework. At least then people will say Uma has raised her girls 

well.” 

For girls, domestic responsibilities such as cooking, cleaning, and caring for younger 

siblings are seen to be more important and useful than schooling.  
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Theme 4: Infrastructural and Systemic Barriers 

 Some parents highlighted physical and institutional barriers as factors limiting access to 

education, which also significantly impacted their attitude regarding sending children to school. 

For one set of parents, their children had to wake up early every day and walk almost two hours 

each way to reach their school, and this was even more dangerous in the rainy season due to the 

risk of landslides. After undergoing such perilous journey, sometimes the teachers wouldn’t be 

present, other times there wouldn’t be enough desks and chairs in the classroom so they would 

have to sit on a mat on the floor to study. One father noted: 

 “Seeing my little boys and girls walk for so long to get to school, and not learn anything 

because the teacher did not show up, or the classroom was too overcrowded and noisy to 

concentrate, makes my blood boil. There is no access to clean drinking water or proper toilets. 

My children carry large bottles of water on top of their already heavy backpack. I don’t think the 

education they are receiving is worth so much trouble and pain. I would much rather they stay 

home and maybe learn some life skill later on, such as plumbing or carpentry.” 

 Lack of good performance in school as a result of all of these collective factors also 

discourages parents from supporting school education.  

 A mother raised concerns regarding lack of proper sanitation for girls. She said: 

“Just few months back, my daughter got her first period and she was terrified. She didn’t know 

what was happening, and the school had no proper support. Her female teacher wanted to help, 

but she didn’t have any pads on her. So she sent my daughter home. By the time she reached 

home on foot, she had severe period cramps and she was in tears from the pain. Periods are such 

normal, monthly thing, but not a single person knew how to handle such a situation. The entire 

thing was so pathetic. Now, I make sure my daughter carries either a pad or a clean cloth every 

month in her backpack in case of an emergency. Once she gets her periods, I just make her stay 

home to rest and deal with her cramps.”  

Parents’ frustrations also stemmed from their perceptions of slow and inadequate 

responses from local government bodies to requests for infrastructure improvements, such as 

repairing roofs, building toilets, or providing safe drinking water. Although seemingly 

insignificant, these factors shape parents'attitudes towards education in many ways. 
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Theme 5: Navigating Choices in Context 

 Despite facing the intersecting hurdles of economic, cultural, and infrastructural barriers, 

parents’ attitude to education is not passive. Instead, parents regularly choose between their 

perceived value of continued schooling and their immediate livelihood needs, while also 

considering gender norms, the child’s academic performance, and the accessibility of available 

schools. 

 To deal with this dilemma, some families adapted by enrolling their children in schools 

closer to home, even if the school does not meet their quality expectations, only to reduce travel 

time. Some parents alternated their children’s attendance during peak agricultural seasons while 

others looked for informal tuition from neighbors to help their children keep up with their classes. 

Some parents also prioritized one child’s education, often a son, in the hope that his eventual 

earnings could support siblings. As one father summarized: 

“We want our children to study, but we must be practical. We see the road ahead, and we choose 

the path we can walk.” 

 These narratives show that an intersection of many factors shapes parental attitude 

towards education. One common theme across all participants was an interplay between 

aspirations for a better future versus the pragmatism of their current lived reality. This directly 

influenced parents’ attitudes towards education highlighting the importance of studying parental 

perspectives within their broader socio-economic and cultural realities. 

Discussions 

 The findings of this study strongly support previous literature that positioned parental 

attitude as an intersection of aspiration and pragmatism (Bhatta, 2011; Pherali, 2013; Desforges 

& Abouchaar, 2003). In rural Dhading, parents clearly narrate their hope for their children’s 

education and bright future. Still, their decision to provide schooling is based on their perception 

of the long-term economic and social benefits of education and their immediate constraints. For 

me, this tension seems similar to Walker’s (2012) “cycle of low aspiration,” with a clear 

difference that parents in rural Dhading don’t lack ambition for their children, instead, they 

regularly make tough, calculated decisions to choose either their aspiration for long term benefit 

or an immediate solution to current constraints.  
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 One of the major constraints they face was economic. This was especially true for 

households that depended on subsistence agriculture during peak season, and manual labor during 

off season. Parents’ choices were often framed as a zero-sum calculation between a child’s 

immediate contribution to household survival and their future earning potential. Often, parents 

ended up choosing immediate relief from economic hardships over their child’s future despite 

their evident guilt.  

 Gendered cultural norms only add to the complications parents face. Similar to findings 

by Cameron (2010) and UNESCO (2020), this study shows parents’ willingness to prioritize their 

sons’ education over their daughters’ due to its evident long term benefit and societal 

expectations.  

When they are so evidently entangled, interventions cannot treat economic and culture 

barriers as separate entities. Instead, such programs must integrate economic incentives (such as 

scholarships, conditional cash transfers as rewards) with gender-sensitive community 

engagement. 

These interventions must also be based on the context of the location. In geographically 

remote locations like Dhading, as highlighted by the World Bank’s (2020) characterization of 

Nepal’s rural education challenges, context-specific interventions such as community-based 

satellite schools, seasonal or flexible timetables, and mobile teacher units could be introduced. 

However, such models require sustained funding, community involvement, and integration into 

the formal education system. Throughout the process, one important element is proper 

communication channels between parents and schools. Parents’ distrust towards the education 

system was also because of lack of communication channels in schools, so they could not voice 

their concerns or register their grievances. An easy way to mitigate this would be to create parent-

teacher forums and school accountability committees to improve transparency.  

Based on these observations, I believe policy frameworks addressing students’ learning 

outcomes must go beyond enrollment rates and engage directly with the lived decision-making 

contexts of parents. Policy-makers must stop viewing parents as passive beneficiaries of their 

policies and start taking them as active agents navigating social, economic, cultural and structural 

constraints. Only then can children’s access and parents’ value of schooling be increased. 
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Conclusion 

 In this study, I examined how parents from low-income households in Bhumesthan VDC 

of Dhading perceive education and narrate their experiences and attitude towards their children’s 

schooling. I was able to find a much nuanced interplay between aspiration and pragmatism. On 

the one hand, parents believe that education can uplift them from poverty and improve their 

livelihoods, and on the other hand, they are forced to choose immediate sustenance at the face of 

economic constraints, and cultural and structural hurdles. The findings of this study show that 

educational access cannot be fully understood through structural yardsticks only; it must be 

grounded in the lived realities of families 

By using a narrative inquiry approach within an interpretivist paradigm, I call attention to 

the need to add a human element to research on education, which, in this case, has helped identify 

the need for context-specific interventions that address economic, cultural, and infrastructural 

barriers. This study clearly shows that policies must position parents as active partners in shaping 

educational futures. 

The implications of this study are threefold. For policy, the interventions must be context 

specific and the support provided must match the need of the area. In case of Bhumesthan VDC, 

matching school calendar with agricultural cycles and providing targeted economic support to 

low-income households might be a good idea. For practice, there must be strong communication 

mechanism between school and families to build trust and increase transparency. This will 

motivate parents to continue their children’s schooling and give them the assurance that their 

voices, in case of any grievances, will be heard and addressed. Parents and the community must 

also be involved in school governance during important decision making processes to increase 

transparency. Finally, further study must be conducted to explore the perspectives of teachers and 

students and assess the long-term impact of community-driven education models in remote 

regions. It is necessary to recognize and respond to the complexities of parental attitudes for 

Nepal to move beyond enrollment statistics towards equitable and sustainable education. 
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Abstract 

Indirect Technique refers to methods of estimating demographic measures such as fertility, 

mortality, and migration. The title of this study is the evaluation and need for indirect techniques 

for demographic estimation. The objectives of this study are to explore the descriptive analysis of 

indirect techniques and their concept, historical development, and contemporary necessity in 

demographic research. 

This study is based on secondary sources of data, including academic notes, textbooks, and 

scholarly articles. These findings demonstrated the importance of both direct and indirect 

methods of demographic estimation. Some examples of direct estimation include censuses, vital 

registration system, and surveys. The study explores both direct and indirect demographic 

techniques are essential for estimating demographic data and correcting demographic errors. 

Direct techniques of population estimation, includes the collection of population data through 

censuses, vital registration system, and sample surveys. However, indirect technique indicates 

this demographic estimation which is relatively straight forward to apply and produce more 

accurate demographic data by detecting inconsistencies and adjusting imperfect data. Both direct 

and indirect techniques of demographic estimation are essential for generating accurate and 

reliable demographic data and information, monitoring population changes over time, and 

supporting evidence-based policy formulation and development planning. Furthermore, indirect 

techniques or estimation developed across various countries enhance the comparability and 

validity of demographic analysis in data-deficient settings. So, indirect techniques play a central 

role in improving the quality of demographic data and are indispensable tools for demographers 

and policymakers working in contexts where direct demographic data are limited. 

https://doi.org/10.3126/smcrj.v7i1.89288
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Background of the study 

 Demographic estimation consists of the attempt to measure key demographic parameters 

such as birth rate, death rate, and total fertility rate, especially in contexts where data is 

incomplete, inaccurate, or unavailable. In the case of developing countries including Nepal, direct 

estimation like census and civil registration systems may be unreliable or inconsistent. So, 

necessary of indirect techniques of demographic estimation is essential. Which play key role in 

understanding the areas of population dynamics including policy decision complete of empirical 

data (Thasineku, 2019). Thus, demographic estimation is relatively straightforward in countries 

with comprehensive and reliable census data and vital registration systems that accurately record 

births and deaths. However, such conditions are rare and primarily found in a limited number of 

developed nations. In many contexts, especially in developing countries or historical and 

anthropological populations, direct demographic data are often incomplete, inconsistent, or biased 

due to underreporting, misreporting, or gaps in registration systems. Subsequently, these kind of 

limitations necessitate the application of indirect  techniques  allow for researchers to infer 

demographic parameters through alternative sources of data and statistical models, thus 

improving the reliability of demographic analysis in data-deficient settings (Gage, 2010).  

Concept of Demography and Population Studies
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 The above picture' name is "Black Box" which indicate the relationship between social, 

cultural, economic, cultural and psychological factors that indirectly influence population change 

by affecting demographic components of population changes like fertility mortality and migration 

population change by influencing demographic components of population including fertility 

mortality and migration.  

 Fertility indicates the actual childbearing preferences of women in their reproductive 

child bearing age.  Which is affected by various socio-economic and cultural beliefs and 

psychological factors. 

 Mortality represents the incidence of death in a population during the given time periods. 

Which is influenced by various health, nutrition, lifestyle and environmental conditions. 

 Migration refers to the movement of people from one place to another for specific place 

in specific time periods. 

 Typically, a woman's reproductive lifespan ranges from ages 15 to 49 (Rai, Pareek, Joshi, 

& Tiwari, 2018).  

 Direct measures of demographic estimation such as, the census, vital registration system, 

sample survey, and admirative records. These methods are generally most accurate in developing 

countries. However, in developing countries, including Nepal, errors often occur due to the 

irregularity and incomplete coverage of some direct techniques, particularly the vital registration 

system. 

 The term "indirect "in demographic estimation refers to methods or techniques that 

produce estimates of demographic parameters based on information that is only indirectly related 

to their actual values.  Demographic estimation consists to measure the fundamental parameters, 

such as the birth rate, the death rate, and the total fertility rate even under less-than-perfect data 

conditions. These basic Parameters are important and essential for understanding the way in 

which a population will evolve, in terms of size and age structure, over time   
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A balancing equation (component method) is an example. 

𝐏𝐭 − 𝐏𝐨 = (𝐁 − 𝐃) + (𝐈 − 𝐎)+ ∈  

Where, 

Pt-P0  = net population change during intercensal period; 

B-D     = rate of natural increase during intercensal period; 

I-O      = net migration during intercensal period; and 

∈          = error term. 

 In the context of Nepal, as well as developing countries, indirect techniques of 

demographic estimation is important. So, accurate, reliable and comprehensive data are often 

lacking. In this situation, indirect estimation of demographic techniques serves as essential tools 

for analyzing population dynamics. These technique of demographic estimation, including the 

Brass P/F ratio and logistic curve functions helps to estimation of demographic data. These are 

important indicators like fertility and mortality rates in the absence of reliable estimation of 

demographic data. Indirect techniques play central role in the case of inconsistencies and 

inaccurate data. In this situation. Their application is particularly significant during demographic 

transition, as they provide and helps and supports effective for demographers, academic inquiry 

planning and policy formulation.  (Bijaya Mani  Devkota, 2024). Demographic estimation of 

demographic techniques Demographic parameters and techniques denotes to essential grounded 

methods, which is used to estimate or calculate or estimate of demographic parameters. These 

techniques play key roles and they are theoretically guided, mathematically correct and 

methodologically rigorous. Different straightforward measures, the information used is not 

always directly related, and the process of estimation is often indirect, trusting on systematic 

scientific approaches to derive accurate demographic insights. According to (Lucciano, 2023) 

indirect techniques is a demographic estimation method that uses in consistency checks of 

conventional data in an unconventional way. Generally speaking, the methods of estimating 

reliability and validity related to demographic elements and statistics is called indirect method. It 

calculates more accurate rates, ratio, etc. using various demographic patterns in addition to 

detecting errors in data. It is one of the most important techniques in demographic estimation. It is 

the methods adopted to reduce the mistakes made by direct techniques. This helps to reduce the 

statistical errors associated with the population. There are errors in the various rates and 
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proportions calculated based on the data obtained from various sources such as census, vital 

registration system, sample survey etc. which is based on direct techniques. Indirect techniques 

are one which calculated indict way and minimize the errors. 

 Indirect techniques in demographic estimation are methods used to estimate various 

demographic parameters or characteristics when direct data collection is not feasible or 

unavailable. These techniques rely on alternative sources of information or use models and 

assumptions to infer demographic measures. They are commonly used in situations where 

traditional direct data collection methods, such as censuses or surveys, are difficult, expensive, or 

impractical to conduct UN (1983). 

Purpose of indirect techniques 

 The purpose of obtaining reliable and valid estimates of demographic parameters is 

defined by as involving three key objectives: using conventional data in unconventional ways, 

performing consistency checks to ensure data accuracy, and applying demographic models to 

improve estimation processes. 

Indirect techniques of demographic estimation 

i. Brass P/F ratio methods used to estimate of total fertility rate used to by comparing current 

fertility with cumulative fertility from older cohorts. This method adjusts for age 

misreporting and incomplete birth histories. 

ii. Orphanhood method used to estimate adult mortality by analyzing the proportion of 

respondents whose mothers or fathers have died. It assumes a stable age distribution and 

known fertility patterns. 

iii. Indirect methods with sisterhoods methods used to estimate maternal mortality by asking 

respondents about the survival rates of their sisters. It is especially useful in settings with 

high maternal mortality and weak health information systems. 

iv.  Model Life Tables like, United National models, Coale-Demeny models, allow to 

estimation of age specific mortality rate and life expectancy rates using partial data inputs. 

v. Techniques of Synthetic cohort, which is used to estimate demographic estimation based on 

hypothetical cohorts, allow to analysis to simulate long term outcomes from short term 

data. 
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Results 

 In this section, discusses several important aspects related to indirect techniques, 

including their needs, importance, uses, evaluation and their limitations.  

Evaluation of Demographic Estimation 

 Traditionally, demographic estimation has relied on data collected through censuses and 

vital registration systems, which continuously record vital events such as births, deaths, 

marriages, and divorces when these data sources function perfectly, direct calculation of 

demographic parameters is possible. Although, in the case of many developing countries like 

Nepal, vital registration systems are incomplete or irregular. That kind of situation, the data are 

poor quality inaccurate due to underreporting of demographic events like births deaths, or 

incorrect recording of demographic events like, births, deaths and migration including age at 

deaths or mothers' parity. Similarly direct estimation like data of census explore often suffer from 

coverage errors including over counts and under counts. These kinds of issues seen at the time of 

age reporting, which, affects the accuracy of population by age and sex. To address this kind of 

challenges, demographers have developed indirect techniques of demographic estimation that 

enable accurate estimation despite inaccurate data. According to the development of such 

techniques has focused on either robust method for analyzing traditional data or on designing 

survey questions that provide sufficient information to permit indirect estimation of demographic 

phenomena.  

 The use of indirect techniques of demographic estimation is essential not only for 

estimation demographic parameters but also directing and minimizing hidden errors in the time of 

data collection and measurement, ensuring accurate reliable demographic analysis and also better 

monitoring of trends of population and development (Rai et al., 2018). 

 Demographers have developed a range of indirect estimation techniques to monitor and 

evaluate population and development, following two main approaches: refining methods to 

analyze data from traditional systems, and designing survey questions that can accurately capture 

key demographic information to enable indirect estimation. To achieve globally comparable data 

and methods, surveys and censuses use specific questions aimed at minimizing omissions for 

example, asking respondents separately about children living with them, children living 

elsewhere, and children who have died. Summing responses to these detailed questions provides a 
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more accurate count of children ever born, often differentiated by sex through a set of six targeted 

questions UN (1983). 

Importance of indirect techniques 

 In demographic estimation consists of the attempt to measures values of basis 

demographic parameter such as birth rates, death rates and so on.  Indirect techniques of 

demographic estimation play significance role to minimize the errors of population data   The 

importance of demographic estimation lies in its ability to describe assumptions, actual models, 

and their applications for estimating demographic parameters through indirect techniques. These 

techniques are particularly valuable because they are relatively easy to apply, allowing 

researchers and policymakers to derive meaningful demographic insights even when direct data 

are incomplete or unreliable Bijaya Mani Devkota and Devkota (2011). Indirect techniques of 

demographic estimation have been used in developing countries including Nepal, where direct 

estimation like vital registration system reflect irregularity and or poor quality. So, it is necessary 

to conduct indirect techniques of demographic parameters when the measures in questions at that 

time when the fertility and mortality rates are not easily available (Singh, Karunakara, Burnham, 

& Hill, 2004). 

 Indirect techniques of demographic estimation are essential aspects of demographic 

research, especially in contexts where complete data are lacking, such as in historical 

demography or much of the developing world. One example of some indirect methods is the 

sisterhood method, where women report on the survival and reproductive histories of their sisters. 

Which enables researchers to estimate birth and death rate indirectly. Furthermore, surveys that 

collect information about siblings, parents and children provide valuable insights into 

demographic patterns.  In both historical and in modern settings, demographic modeling tools 

cover fertility, mortality, disability, marriage and population growth. These indicators play a key 

role in analyzing population dynamics.  

 Long-term, nationally representative cohort studies, such as those in Britain, continue to 

offer valuable data on generational differences in health, education, attitudes, childbearing, and 

employment, even without direct enumeration (Lucciano, 2023). 

Uses of Indirect Demographic techniques 

 Indirect techniques of demographic estimation are very useful tools for estimating 

demographic parameters. they play a central role to minimizing the errors of direct techniques 
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and providing reliable and valid data. These techniques also help to produce demographic data at 

regular interval, which is essential for continuous monitoring. 

 These techniques offer nearly accurate demographic information, making them valuable 

tools for policymakers involved in population and development planning. By addressing data 

problems commonly found in various sources, indirect methods improve the quality of 

demographic analysis, especially in developing countries where data collection systems may be 

weak. Furthermore, estimation of indirect techniques from different countries to enhance 

estimation accurateness by helping to solve the challenges and supports the population data 

challenges and supports evidence-based decision making. 

Needs of indirect techniques 

 Tradionally, direct demographic estimation methods such as censuses, vital registration 

systems, sample surveys have been developed to estimate demographic parameters. However, in 

many developing countries including Nepal, vital registration system has not regular interval. As 

a result, accurate information is not found. So, indirect techniques are essential. However, this 

ideal scenario assumes both systems are flawless, which is rarely the case. In many countries, 

vital registration systems either do not exist or perform poorly, leading to severely flawed direct 

estimates due to issues like failure to record all vital events such as child or adult deaths or 

inadequate recording of event characteristics like age at death, mother’s age at birth, or parity. 

Similarly, censuses are prone to errors such as undercounts, overcounts, or multiple counts, and 

frequently suffer from poor age reporting, which complicates the accurate classification of 

population by age and sex, further affecting the reliability of demographic estimates (UN, 1983); 

(Gurung, 2079).  

 The demographic estimation is an essential aspect of demographic estimation, in that it 

trusts direct demographic techniques like censuses, vital registration systems and sample survey 

data when registration systems are incomplete, especially in the case of child mortality. Indirect 

techniques of demographic estimation of child mortality involve asking mothers about their 

children regarding child mortality of children ever born and surviving, then transforming the 

proportion of decreased children into life table measures. (Guedes, Siviero, Queiroz, & Machado, 

2011). 
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Discussion 

 The study emphasizes the critical role of indirect methods in demographic estimation, 

especially when direct data collection is either impractical or impossible. Indirect techniques 

serve as scientifically guided, mathematically sound, and methodologically rigorous approaches 

that allow researchers to estimate demographic parameters by using alternative data sources or 

models based on assumptions. This study highlights that in order to estimate demographic 

patterns and minimize the errors in population data, indirect techniques are very crucial.  

 Traditional method of estimating demography is heavily based on censuses and vital 

registration systems, which records events like births, deaths, and migration. However, in the 

context of developing countries like Nepal, these data sources are usually found incomplete due 

to misreported ages, underreporting, and unrecorded events (Gurung, 2079). These gaps are 

addressed through indirect techniques with the application of models and check consistency to 

adjust and correct data so as to produce more reliable estimates than direct methods. 

 The findings also indicate that indirect techniques can produce more accurate rates of 

demography by finding out errors in the data sources and analyzing pattern. The indirect 

techniques are also the relatively simple to apply. They support the consistency of censuses, 

surveys, and vital registration systems, supporting the policymakers to monitor population change 

more effectively. Furthermore, these methods allow for the estimation of demographic changes 

over time intervals, which is very essential for planning and development. Various demographic 

models also develop accuracy in settings in which there is a poor data quality and a weak 

collection system (Devkota & Devkota, 2011). 

 Despite all the importance of indirect techniques, they also have certain limitations. 

These techniques are based on certain models and assumptions that may not reflect local 

demographic realities completely (G.C. & Adhikari, 2075). However, they correct the incorrect 

data providing accurate estimates. Due to this, they are considered as a valuable tool in 

demographic research and practice. 

Conclusion 

 Indirect techniques of demographic estimation are mostly used when direct data are 

unavailable or incomplete. They generate a valid and accurate demographic information. These 

methods rely on standardized models and alternative data sources. The methods also infer 

demographic measures, reducing the problems and minimizing the inaccurate figures in 
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population. This method eases the process of application and helps to detect and correct the errors 

making them useful in the context of weak data collection systems. 

 Indirect techniques play a vital role to understand the population dynamics, monitor the 

changes in demography and support policy and planning and improve the accuracy of 

demographic estimates. Although they are based on assumptions that may not perfectly capture 

local realities, their contribution to produce consistent, comparable, and scientifically sound 

statistics remains significant. Ultimately, these methods are very essential for both policymakers 

and researchers who are concerned with population and development. They ensure an accurate 

and evidence-based demographic information that is suitable for long-term planning. 
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Abstract 

First aid is the initial, emergency care given to anyone with a minor or serious disease or injury, 

with the goal of preserving life, preventing the condition from getting worst or promoting 

recovery. The objective of the study was to identify the Knowledge regarding First Aid 

Management of Injuries among Workers at Honda Service Centers at Kathmandu. A descriptive 

cross-sectional study design was conducted among 60 Workers of Honda Service Centers. Non-

probability purposive sampling technique was used to collect the data. A semi-structured 

interview schedule was developed to measure the research variable regarding Knowledge 

regarding First Aid Management of Injuries among Workers at Honda Service Centers. The study 

was conducted at the Honda Service Center among 60 automobile workers. The result of the 

study showed that more than half of the respondents 33(55%) had a low level of Knowledge, 11 

(18.3%) had a moderate knowledge level and 16 (26.7%) had a higher level of Knowledge. There 

was no statistically significant association between the socio-demographic variables with level of 

education, duration of work. The study concluded that more than half of the respondents had a 

low level of Knowledge on first aid management, and only a few of them had moderate and high 

levels of knowledge. A larger study could be done among a larger population of different 

automobile companies for generalization. 
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Introduction 

First aid comprises the immediate evaluation and basic interventions provided by a 

bystander or the individual affected, typically with minimal or no medical equipment (Goel & 

Singh, 2008). First aid knowledge refers to the methods and techniques used to prevent and 

respond promptly to health emergencies. It can be given in various settings, including homes, 

schools, workplaces, and recreational areas (Kumar et al., 2013). 

An occupational hazard refers to any condition or situation that could potentially cause 

harm to a worker. Among automobile mechanics, four main types of hazards have been 

identified: chemical hazards, biological hazards, mechanical hazards, and physical hazards 

(Elenwo, 2018).  

Mechanics, panel beaters (auto body repairers), spray painters, auto electricians, welders, 

radiator repair specialists, brake master cylinder repairers, and bumper repairers are among the 

auto repair artisans. They provide upkeep and repair services like Welding, painting, and other 

services (Akowe, 2023; Azuike et al., 2017).  

Automobile workers are vulnerable to injuries and accidents, may face severe accidents 

resulting in cut, burn, fractures, bleeding, and fainting thus, first aid becomes as important as 

taking a worker to a medical facility. First aid aims to alleviate pain, promote the healing process, 

and limit further injury or deterioration. The initial response to injuries or common illnesses often 

plays a critical role in determining the clinical outcome and the risk of subsequent complications 

(Goel & Singh, 2008; Markenson et al., 2010). In the global workplace, there were 481,429 

deaths in GBD 2010, 159,000 in GBD 2013, and 203,677 in GBD 2015 due to occupational risk 

factors or accident hazards (Takala et al., 2017). 

 In Ghana, a study conducted on Occupational health and safety practice among vehicle 

repair artisans showed that out of 100 vehicle repair artisans, 64% had sustained work-related 

injuries, primarily from cuts and burns, 78% lacked training in fire safety, 55% practiced self-

medication, and 92% were unaware of first aid administration, with firefighting equipment 

notably absent from the workshops (Monney et al., 2014). Similarly, in Ethiopia, one-year and 

two-week prevalence of occupational injury were 42.7% (128) and 6.7% (20), respectively. The 

most common injuries each year were abrasions (32; 10.7%), eye injuries (23; 7.7%), and hand 

injuries.  (38; 12.7%) and eyes (23; 7.7%) were the most frequently injured body parts, and 

machinery (68; 22.2%) and falling/slipping (19; 6.3%) were the leading causes of injury. The two 
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most common causes of injury were a lack of safety training (18; 6%) and a lack of personal 

protective equipment (59; 19.7%) (Damtie & Siraj, 2020).  

 Similarly, in Uganda, a field observation in 2019 on health and safety procedures in 

vehicle maintenance workshops found that 70% of workers reported injuries, with burns, hand 

cuts, and bruises being the most frequent (Serubiri, 2019).   In Nepal, a cross-sectional descriptive 

study across Kathmandu and Bhaktapur found that of the total 505 injury cases, 93 cases (18.5%) 

were work-related, showing a significant burden of occupational injuries in urban auto repair 

environments (Joshi & Shrestha, 2009). In relation to awareness   about first aid a study 

conducted among 400 automobile repair artisans in Kathmandu showed that 56% were aware of 

at least one occupational hazard, with the most common being heat (53%), electric current 

(52.8%), and chemical exposure (52.5%) (Paudel et al., 2015)  A study conducted in Iran among 

219 workers showed that the relief workers had an average knowledge score of 56.5% regarding 

first aid measures (Delavar et al., 2012) Similarly, a survey of 120 registered car mechanics in 

Lagos State, Nigeria's Surulere Local Government Area revealed that more than 75% of 

participants were aware of physical hazards (Ozomata et al., 2022). 

A cross-sectional descriptive study  was carried out in Kathmandu and Bhaktapur, two of 

Nepal's largest cities. Ninety-three (18.5%) of the 505 injury cases that were reported in the study 

were work-related (Joshi S K &Shrestha 2009). In 2015, a descriptive study was conducted 

among automobile repair artisans in Kathmandu Metropolitan City, Nepal, regarding their 

awareness of occupational hazards and related factors, 56% out of 400 vehicle repair artisans had 

awareness of the risks associated with their occupation. Personal protection equipment was used 

by 44.3% of craftspeople. According to the auto repair artisans, the most frequent hazards were 

heat (53%), electric current (52.8%), chemical (52.5%), light/radiation (52.3%), welding fumes 

(48.8%), sharp metals/cuts (42%), noise (41%), sparks (17.5%), internal environment (12.8%), 

and vibration (11.3%) (Marahatta et al., 2018a). 

Providing First aid (FA) provision at the workplace during or after an injury may reverse 

unpleasant effects on the worker’s life and health. As a result, a crucial component of 

occupational health and safety prevention is educating employees in FA. An injured patient can 

receive adequate and lifesaving care if they have the necessary FA knowledge and training. . 

(Kumar & Chivukula, 2023). 

Recognizing that adequate knowledge among workers can handle emergencies, stabilize 

an injured individual and support professional medical services upon arrival, this study was 
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conducted with the objective of assessing the knowledge regarding injury prevention among 

workers at Honda Crevice Center. 

Methods and Materials 

Research Design  

        For this study, a descriptive cross-sectional study design was adopted because it is non-

experimental and provides an accurate description of the traits of a person, circumstance, or group 

as well as the frequency with which a particular phenomenon occurs in a natural setting without 

imposing any control or manipulation. 

 Research Area/ Setting.  

        The research was conducted at selected auto garages authorized by Honda Company of 

Kathmandu valley, where automobile repairing was done, as there were many incidences of 

injuries in that work setting. Workers working in these automobile repair shops are from different 

places of Nepal having diverse socioeconomic and cultural background.  

Study Population and Sampling 

       The workers who were actively engaged in automobile repairing at Honda Service 

Centers in Kathmandu were the study population for this study. Non-probability purposive 

sampling technique with the census method was used. The sample size for this study was 60 

workers of the Honda crevice center of Kathmandu.  

Research Instrument/Tools: 

       A semi-structured interview schedule was developed to measure the research variable 

regarding Knowledge on First Aid Management of Injury among Workers at the Honda Service 

Centre. The questionnaire was developed by researchers in simple and understandable language. 

The questionnaire was divided in two parts: Part I: Semi-structured questions related to socio-

demographic Information. Part II: Structured questions related to first aid management of injury. 

The tool was developed in the English language and translated it into Nepali language and back 

translated in English to find out the original meaning of it.   
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Data Collection Procedure 

         At first, approval was taken from Syakar Trading Company Pvt. Ltd. (Honda). Data was 

collected via semi semi-structured interview schedule. It was collected through the face-to-face 

interview in a working setting. At first, the study purpose and objective were explained and 

written consent was taken from the respondents. The time for the interview of each Respondent 

was approximately 25-30 minutes. Data was collected from Kartik 16th to Kartik 26th, 2077.  

Ethical Consideration 

    The approval to perform research was obtained from Syakar Trading Company Pvt. 

Ltd. (Honda). Informed consent was taken from respondents. The objectives and information of 

the study were explained in clear and understandable terms to the respondent. Anonymity was 

maintained by ensuring that no identifying information such as names, addresses, or email 

addresses, was collected from participants."Anonymity was established by ensuring that no 

identifying information (e.g., name, address, Email address, etc) was collected from participants 

and code numbers as 1, 2 ,3 were used. Confidentiality was maintained by not disclosing their 

information and was used only for research purposes. Human rights and justice of the respondent 

were maintained during the study without any discrimination of age, ethnicity, and socio-

economic condition. 

Data Processing and analysis process  

SPSS software (Statistical Package for Social Science) version 16 was used to analyze 

the data. For this study, descriptive statistics (frequency, percentage, and standard deviation) and 

inferential statistics (chi square chi-square) were used. 

Findings of the Study 

         Based on the study’s objectives, responses obtained from participants were analyzed 

using statistical methods. The results were presented in tabular form in order to facilitate their 

interpretation. 
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Table 1  

Socio Demographic Characteristics of the Respondents 

Variables  Frequency  Percent % 

Age in group   

Young adult(18-35years) 47 78.33 

Middle adult(36-60years) 13 21.67 

Education   

Can read and write 12 20 

Basic 10 16.67 

Secondary 16 26.67 

Higher education 22 36.67 

Duration of employment   

Month (≥6 

months≤12month) 

8 13.33 

Year 52 86.67 

Average working hourper day   

3-4hrs 6 10 

5-6hrs 5 8.33 

7-8hrs 22 36.67 

8hrs or above 27 45 

 

 Table 1 shows the socio-demographic characteristics of the respondents. Among 60 

respondents, all of them were male. Majority of respondents 47(78.33%) were of age group 

young adult (18- 35years) whereas, 13(21.67%) were in age group middle adult (36-60years). 

Regarding educational level, 22(36.67%) o f  t h e  respondents had higher secondary l e v e l .  

In relation to working duration, the majority of the respondents 52(86.67%) had the work 

experience of 1- 15 years. Likewise, nearly half of the respondents 27(45%) answered the average 

working hour per day as 8 hours or above.  
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Table 2 

Level of Knowledge regarding First Aid Management of Injuries 

Description  Number  Percentage 

Low knowledge level (0-59) 33 55 

Moderate knowledge level (60-79) 11 18.3 

High knowledge level (60-79) 16 26.7 

Table 2 shows the Level of Knowledge regarding First Aid Management of Injuries. 

More than fifty percent 33 (55%) of the respondents had a low level of Knowledge, 11 (18.3%) of 

them had a moderate level and 16 (26.7%) of them had a high level of knowledge. 

 

Table 3 

Safety Measures Used by Respondents for Prevention of Injury 

Description Number Percentage 

PPE used to prevent injury*   

Gloves 55 91.6  

Masks 47 78.3    

Boots 50 83.3 

Eye shields 29 48.3  

Table 3 shows safety Measures Used by Respondents for the Prevention of Injury. The 

majority 55(91.6 %) of the respondents, put on gloves, 50 (83.3 %) wore boots, 47(78.3 %) used 

masks, and 29(48.3 ) wore eye shields as the Personal Protective Equipment (PPE) to prevent 

injury while repairing automobiles.       
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Table 4 

Injuries Faced by Workers while Working  

Description Number Percentage (%) 

Injury suffered while working   

Cut injury 54 90 

Burn injury 35 58.3 

Fall injury 27 45 

Eye Injury 34 56.6 

Training received before   

Yes 15 25 

No 45 75 

Table 4 reveals the injuries faced by workers. A maximum 54 (90%) of the respondents 

had faced cut injury, 35 (58.3%) suffered burn injury, 27 (45%) faced fall injury and 34 (56.6%) 

faced eye injury while working. A majority 45 (75%) of the respondents had not received training 

on first aid management before joining the company.  

 

Table 5 

Source of Information regarding First Aid Management 

Description Number Percent % 

Source of information 

about first aid 

  

Newspaper 12 20 

Books 32 53.33 

Radio 4 6.67 

Television 12 20 

Table 5 illustrates the source of information regarding First Aid Management, , 

32(53.33%) of the respondents answered books, 12(20%) answered newspaper and television, 

and only 4(6.67%) replied radio as the source of information about first aid management.  
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Table 6 

Association between Socio Demographic Variable and Knowledge Level 

Variable 

 

Low 

knowledge 

level 

Moderate 

knowledge 

level 

High 

knowledge 

level 

Chi-

square 

P-value 

Age in group      

Young adult 25 18 4 1.24 0.54 

Middle adult 8 5 0   

Education      

Informal education 7 4 1 6.55 0.37 

Primary 8 2 0   

Secondary 8 8 0   

Higher secondary 10 9 3   

Duration of employment      

Month (≥6 

months,≤12 months) 

7 1 0 3.99 0.14 

Years 22 26 4   

Table 6 reveals the association between socio-demographic variables and the level of knowledge. 

There is no statistically significant association between age, education and duration of 

employment and the level knowledge. 

 

Key findings 

Regarding Socio- demographic information, all 60 respondents were male. Majority of 

the respondents 47 (78.33%), were young adults (18–35 years), Similarly only 10 (16.67%) of the 

respondents had Basic level of education. In relation to duration of Employment most of the 

respondents 52 (86.67%) had worked for 1–15 years.  Regarding working hours per day nearly 

half 27 (45%) of the respondents worked 8 hours or more.  

 Regarding the level of knowledge on first aid management, more than half 33 (55%) of 

the respondents had low level of Knowledge.  
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Regarding safety measures used by the respondents, 55 (91.6%) of the respondents put on 

gloves, 50 (83.3%) wore boots, 47 (78.3%) used masks and 29 (48.3%) of them used eye shields 

as personal Protective Equipment to prevent injury.  

In relation to injuries experienced by workers, 54 (90%) of the respondents had faced cut 

injury and only 27 (45%) of them experienced fall injuries.  

Regarding association between level of knowledge and sociodemographic information, 

age, education, and duration of employment showed no statistically significant association with 

knowledge level, as all p-values were > 0.05. This means none of these socio-demographic 

factors significantly influenced first aid knowledge among respondents. 

Discussion 

 The present study was carried out t o assess Knowledge on First Aid Management of 

Injuries among Workers at the Honda Service Center to assess Knowledge on First Aid 

management of Injuries among Workers at Honda Service Center. All of the respondents in this 

study were men, and 47 (78.33%) of them were between the ages of 18 and 35. The results of the 

current study differed with those of a survey conducted in Akure South Local Government, Ondo 

State, Nigeria, which revealed that the respondents were between the ages of 20 and 50. 

Regarding work experience, a majority of the respondents 52(86.67%) had the work experience 

of 1- 15 years which was supported by the same study which showed,  the majority had over 

15years of working experience (Elemile et al., 2019). Regarding educational level 22(36.67%) 

o f  t h e  respondents had higher secondary level of education which is in contrast with the study 

findings of UMOH et al., 2023 which showed that one hundred and thirty-eight (59.23%) had 

junior high school. Regarding training, a majority of the respondents 45 (75%) had not received 

training on first aid management which was supported by the study conducted in Ghana, which 

showed that 78% of the artisans lack training (Monney et al., 2014). This finding of the present 

study was also supported by the study done in Greece which showed that 196  respondents have 

never have a formal training on first aid (group B) (Hatzakis et al., 2005).  

In addition, injuries faced by workers in the present study maximum 54 (90%) of the 

respondents had faced cut injury, 35 (58.3%) suffered burn injury, 27 (45%) faced fall injury and 

34 (56.6%) faced eye injury while working. These findings were supported by a research that 

used field observation to examine health, safety, and environmental processes in a motor vehicle 

maintenance workshop. The study revealed that all activities and equipment present a variety of 
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risks and hazards, with 70% of the workers reporting injuries. The most common injuries reported 

were burns, hand cuts, and bruising (Serubiri, 2019). The results of the current study were also 

supported by a survey conducted in India, where 63% of workers reported workplace injuries in 

the previous year. The most common injuries recorded were burns, bruising, cuts, and piercing 

items. The primary body parts injured were the hands and fingers (Vyas et al., 2011). This result 

was also supported by a research conducted in Ghana, which revealed that 64% of the 

craftspeople had suffered burns and cuts at work (Monney et al., 2014). 

In the present study regarding the safety measures used, majority 55(91.6 %) of the 

respondents, put on gloves, 50 (83.3 %) wore boots, 47(78.3 %) used masks, and 29(48.3 %) 

wore eye shields as the Personal Protective Equipment (PPE) to prevent injury while repairing 

automobiles  this result  was in contrast with the study results done  in Ghana, showed that use of 

PPE (27%) and proper hand hygiene practices (28%; N = 98) are generally ignored by the 

artisans posing possible health risks (Monney et al., 2014). In relation to source of information, 

more than half of the respondents, 32(53.33%) answered books as source of information this 

finding was in contrast with the study finding of study done in India showed that majority of the 

samples 20 (33.3%) were getting information from mass media (Dwivedi, 2018).  

In terms of knowledge, 33 respondents (55%) had poor knowledge, 11 respondents 

(18.3%) had moderate knowledge, and 16 respondents (26.7%) had high knowledge. This result 

was supported by research conducted in Ghana, which revealed that local garage workers knew a 

little bit about safety precautions (Akple et al., 2014).In- contrast, research conducted in Nepal 

revealed that 56% of respondents were aware of occupational hazards (Marahatta et al., 2018b) 

and also in contrast with the findings of the study done in India which showed that knowledge 

related to Management & Prevention of industrial accidents is 48% (Dwivedi, 2018) also in 

contrast with the study finding of the study, the finding showed that most participants had a poor 

knowledge level (87.5 %) (Minani et al., 2024).Similarly, regarding the causes of injury, 

44(73.3%) respondents answered improper handling of equipment as the cause of injury, 33(55%) 

answered equipment, 28(46.6%) replied chemicals and 19(31.6%) answered environment as the 

causes of injury, the study on awareness of occupational hazards and related factors among 

automobile repair artisans in Kathmandu Metropolitan City supported these findings. According 

to the artisans, heat (53%) was the most common hazard, followed by electric current (52.8%), 

chemical (52.5%), light/radiation (52.3%), welding fumes (48.8%), sharp metals/cuts (42%), 

noise (41%), sparks (17.5%), internal environment (12.8%), and vibration (11.3%) (Marahatta et 
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al., 2018b). In the present study, there was no association between the socio-demographic 

variables (age, level of education, duration of work) of the respondents and the level of 

knowledge of the respondents. The finding was in contrast with the study finding of the study 

done in Egypt, showed that workers' awareness was strongly correlated with their educational 

attainment, age group (> 35 years old), length of employment, and prior safety procedure training 

(Zalat & Shetta, 2012)  as well as in contrast to the results of a study conducted by Monney et al., 

2014, which revealed that respondents' marital status (P=0.014) and the type of work (P=0.037) 

were found to be significantly associated with the incidence of physical injury, in contrast to their 

level of education (P=0.874) and work experience (P=0.203) (Monney et al., 2014).   

Conclusion and Recommendation 

The present study was done to assess Knowledge on First Aid Management of Injuries 

among Workers at the Honda Service Centre. All of the respondents were male. More than half of 

the respondents were in the young adult age group, and nearly half of them had received higher 

education. The majority of them had been working there for years. Among the respondents, only 

few of them had received training on first aid management before joining the company. The study 

concluded that more than half of the respondents had a low level of knowledge on first aid 

management and only a few of them had moderate and higher levels of knowledge. Also, there 

was no association between the socio-demographic variables (age, level of education, duration of 

work) and the level of knowledge of the respondents.  As the sample of the study is limited only 

to workers of one company, it is recommended that further research should be done among the 

workers of different companies with a larger sample and the study among different companies 

could be compared.  
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n]v;f/ 

k|:t''t n]vsf] zLif{s …cfVofgfTds ljwf l;sfOsf] :j¿kÚ /x]sf 5 . cfVofgfTds ljwf l;sfOsf] 

;}4flGts :j¿ksf] j0f{g ug'{ o; n]vsf] p2]Zo /x]sf] 5 . o; cWoogdf k'':tsfnoLo sfo{ / 

;xefuL;Fusf] v'nf cGtjf{tf{af6 ;fdu|Lx¿ ;ª\sng ul/Psf] 5 . k|fKt tYox¿nfO{ cWoog u/L 

ltgsf d''Vo cfzo tyf lydnfO{ ;+If]kdf j0f{g ul/Psf] 5 . j0f{gfTds ljlwsf] pkof]u ul/Psf] o; 

cWoogdf u''0ffTds cg'';Gwfg 9fFrfsf] k|of]u ul/Psf] 5 . cfVofgfTds ljwfsf] ljsf; >'ltk/Dk/faf6 

ePsf] kfOG5 . o;sf] nfdf] k/Dk/f x'g'sf ;fy} nf]slk|o klg 5 . Pp6f cfVofgfTds /rgfsf nflu 

syfj:t'', syfgs, syf, kfq tyf rl/q–lrq0f, ljrf/tÎj, kl/k|]Io, kof{j/0f, k|tLs / laDa, ;do, 

ult / no, efiff M a''gf]6 / ;+/rgf cflbsf] cfjZostf kb{5 . oL ;du| tÎjx¿sf cfwf/df 

cfVofgsf] lzIf0f l;sfO ;xhLs/0f ug''{kg]{ x''G5 . cfVofg ljwf d"ntM >Jo kf7\o ljwf xf] . o;df 

36gfnfO{ sfNklgs rl/qsf dfWodaf6 cleJoQm ul/G5 . o; ljwfsf dfWodaf6 ljleGg l;sfO 

sfo{snfk u/fpg ;lsG5 . cfVofgfTds ljwf l;sfO ;xhLs/0f ;/n x'g'sf ;fy} ljBfyL{x¿sf nflu 

¿lrk|b klg 5 . o;n] l;sfO lbuf] agfpg d2t ub{5 . 

zAb s''~hL M cfVofgfTds ljwf, uBfVofg, efiff l;sfO, dfWolds tx, l;sfO cg'ej 

cWoogsf] kl/ro 

     cfVofg ljwf ;flxTosf d''Vo rf/ ljwf sljtf, cfVofg, gf6s / lgaGwdWo] nf]slk|o ljwf xf] 

. ;+:s[tsf] …VofÚ wft'df …No'6Ú k|Too / …cfÚ pk;u{ nfu]/ cfVofg zAb ag]sf] xf ] . Jo'TklQsf cfwf/df 

o; zAbn] eGg', 3f]if0ff ug''{, ;dfrf/ ;''gfpg'' cflb cy{ lbG5 . cfVofg zAbn] syf / pkGof; b''j} 

ljwfnfO{ hgfpF5 . cfVofg zAbsf] Jojxf/ cfw''lgs ;flxTofnf]rgfdf ljz]if u/L syf / pkGof;sf] 

;femf ;+1fs} ¿kdf x''g] u/]sf] eP klg cª\u|]hLsf] lkmS;g zAbsf] Jo''TklQut cy{lt/ Wofg lbFbf 

mailto:bhawanakandel17@gmail.com
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cfVofgfTdstf jf lkmS;gfln6L vfnL syf / pkGof; dfqsf] nIf0f geP/ ;d:t ;flxTos} nIf0f 

7xl/G5 -g]kfn, ;g\ @))%, k[=@@_ . cfVofg tÎj v08sfJo, dxfsfJo, gf6s cflb ljwfdf klg 

kfOG5 . oBlk syf / pkGof; oL b''O{ uBfVofgnfO{ k|d''v dflgG5 . syf / pkGof; ljwfnfO{ g]kfnsf] 

ljBfnob]lv ljZjljBfno tx;Ddsf] kf7\oqmddf ;dfj]z ul/Psf] 5 . syf ljwfnfO{ k|f/lDes txb]lv 

g} ;dfj]z ul/Psf] 5 t/ pkGof; ljwf dfWolds txsf] sIff !! / !@ df ;dfj]z u/L k7gkf7g 

ug]{ ul/G5 . syf / pkGof; b''j} cfVofg ljwfnfO{ efiff l;sfOdf pkof]u ug{ ;lsG5 . 36gfqmd 

ldnfg ug]{, syfsyg ug]{, l;k k/LIf0f -;''gfO, af]nfO, k9fO / n]vfO_ ug]{, ;dLIff ug]{ cflb 

sfo{snfk ug]{ u/fpg] / To;sf cfwf/df eflifs l;sfO ;xhLs/0f ug]{ k|lqmof canDag ug{ ;lsG5 

. Pp6f cfVofgfTds s[ltsf nflu syfj:t'', syfgs, syf, kfq tyf rl/q–lrq0f, ljrf/tÎj, 

kl/k|]Io, kof{j/0f, k|tLs / laDa, ;do, ult / no, efiff M a''gf]6 / ;+/rgf cflbsf] cfjZostf kb{5 

. oL ;du| tÎjx¿sf cfwf/df cfVofgsf] lzIf0f l;sfO ;xhLs/0f ug''{kg]{ x''G5 . 

     efiff lzIf0fdf ;flxTosf ljwfnfO{ klg kf7\oj:t''leq ;dfj]z ul/Psf] x''G5 . ljBfno txsf 

efiffsf kf7\oqmddf ;dfj]z ul/Psf syf / pkGof; ljwfsf] pkof]u u/L efiffsf rf/j6} l;k l;sfO 

;xhLs/0f ul/G5 To;} cfwf/df cfVofg ljwfnfO{ eflifs l;sfOdf klg pkof]u ug{ ;lsG5 . eflifs 

l;k, ljifoj:t''sf] 1fg, zAbe08f/ Ifdtfsf] ljsf;, efifftÎj;DaGwL Ifdtfsf] ljsf; / 

cfnf]rgfTds lrGtgsf] ljsf; ug{ cfVofg ljwfsf] pkof]u u/L efiff l;sfO ul/G5 . cfVofg ljwf 

d"ntM >Jo kf7\o ljwf xf] . o;df 36gfnfO{ sfNklgs rl/qsf dfWodaf6 cleJoQm ul/G5 -e08f/L 

/ cGo, @)^&, k[=!^ _ . cfVofg uB ljwf ePsfn] ljBfyL{x?nfO{ k7gaf]w, syfsyg cflb sfo{snfk 

u/fpg klg o;sf] lzIf0f ug '{kg]{ x'G5 . dfWolds txdf cWoog/t afnaflnsfx?n] cfVofg ljwfdf 

k|of]u ePsf 36gf / kfqx?sf af/]df lh1f;f /fVb5g\ . cfVofgdf o;kl5 s] xf]nf < s'g kfqn] s] 

s:tf] hLjg ef]ufO ef]u]sf] 5 < o;n] sf}t'xntf l;h{gf u/]sf] x'G5 . cfVofg ljwfsf dfWodaf6 

kf7sf] ;:j/jfrg ug{ nufpg], z'4 pRrf/0fsf] cEof; u/fpg] sl7g zAbx?sf] cy{ vf]hL u/L 

zAbfy{ kQf nufpg], k|Zgf]Q/, 36gfqmd ldnfpg], a'Fbf l6kf]6 / ;f/f+z n]vg tyf syfsyg / 

syfn]vgdf cEof; u/fpgsf nflu lzIfs / ljBfyL{x?n] sIffsf]7fdf s] s:tf cEof; cjnDag 

u/]sf 5g\ eGg] ;Gbe{df cfVofgfTds ljwf l;sfO ;xhLs/0f;DaGwL cWoog jf~5gLo b]lvG5 .  

cWoogsf] p2]Zo 

      k|:t''t cWoog cfVofgfTds ljwf l;sfOsf] :j¿k zLif{ssf] d"n ;d:ofdf s]lGb|t 5 . 

cfVofgfTds ljwfsf] kl/ro, o;sf] l;sfO kIf cflb ljifo cg';Gw]o ljifosf ¿kdf /fv]/ o;sf] 
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lgSof]{n ug{ ;lsG5 . cfVofgfTds ljwf l;sfOsf] ;}4flGts :j¿ksf] j0f{g ug'{ o; cWoogsf] p2]Zo 

/x]sf] 5 . 

cWoog ljlw 

      o; cWoogdf k'':tsfnoLo sfo{ / sf7df8f}F lhNnfsf dfWolds tx sIff gf}b]lv afx|;Dd 

g]kfnL efiff lzIf0f ug]{ tLghgf lzIfs ;xefuL;Fusf] v'nf cGtjf{tf{af6 tYo ;ª\sng ul/Psf] 5 . 

k|fKt tYox¿nfO{ cWoog u/L ltgsf d''Vo cfzo tyf lydnfO{ ;+If]kdf j0f{g ul/Psf] 5 . j0f{gfTds 

/ JofVofTds ljlwsf] pkof]u ul/Psf] o; cWoogdf u''0ffTds cg'';Gwfg 9fFrfsf] k|of]u ul/Psf] 5 . 

cWoogsf] cf}lrTo 

      cfVofg ljwfnfO{ dfWolds txdf klxnf] ljwfsf ?kdf cWofkg ul/G5 . cfVofg ljwfsf kf7x¿ 

cGo ljwfsf kf7x?sf t''ngfdf w]/} 5g\ . x''gt syf eGg] / ;''Gg] k/Dk/f xfd|f] ;dfhdf w]/} k''/fgf] 5 . 

cfVofgfTds ljwf ljBfno txb]lv ljZjljBfno txsf] kf7\oqmddf klxnf] k|fyldstfdf ;dfj]z 

ul/Psf] kfOG5 . o; ;DaGwdf sIffsf]7f cjnf]sg, lzIfssf cfVofgfTds ljwf af/]sf wf/0ffsf] 

;ª\sng / ;DalGwt ;}4flGts b:tfj]hx¿sf] cWoog ljZn]if0f ug''{ ;fGble{s / cf}lrTok"0f{ b]lvG5 . 

JofVof tyf 5nkmn 

      cfVofgfTds ljwfsf] kl/ro M cfVofgfTds ljwf uBdf /rgf ePsf] syfTds ;ª\syg xf] . 

;+:s[tsf] …VofÚ wft'df …No'6Ú k|Too / …cfÚ pk;u{ nfu]/ …cfVofgÚ zAb ag]sf] xf] . Jo'TklQsf cfwf/df 

o; zAbn] eGg', 3f]if0ff ug''{, ;dfrf/ ;''gfpg'' cflb cy{ lbG5 . cfVofg zAbn] syf / pkGof; b''j} 

ljwfnfO{ hgfpF5 . cfVofg zAbsf] Jojxf/ cfw''lgs ;flxTofnf]rgfdf ljz]if u/L syf / pkGof;sf] 

;femf ;+1fs} ¿kdf x''g] u/]sf] eP klg cª\u|]hLsf] lkmS;g zAbsf] Jo''TklQut cy{lt/ Wofg lbFbf 

cfVofgfTdstf jf lkmS;gfln6L vfnL syf / pkGof; dfqsf] nIf0f geP/ ;d:t ;flxTos} nIf0f 

7xl/G5 -g]kfn, ;g\ @))%, k[=@@_ . k|1f g]kfnL a[xt\ zAbsf]zsf cg';f/ cfVofgfTds zAbsf] cy{ 

syf jf syfgssf] z[ª\vnf ePsf]Ù cfVofg;DaGwL eGg] x''G5 . cfVofg ljwf uBdf syfTds ;ª\syg 

xf] . o;df ;Dk|]if0f Ifdtf lgs} k|efjsf/L 5 . k|frLg sfndf o;n] >f]tf dfq kfPsf] lyof], t/ clxn] 

;r]t kf7s kfPsf] 5 . o; ljwfdf kf7s jf >f]tfn] cfkm" / cfkm\gf] hLjgnfO{ b]V5 ->]i7, @)&(, 

k[=$_ . cfVofg tÎj v08sfJo, dxfsfJo, gf6s cflb ljwfdf klg kfOG5 . oBlk syf / pkGof; oL 

b''O{ uBfVofgnfO{ k|d''v dflgG5 . Pp6f cfVofgfTds s[ltsf nflu syfj:t'', syfgs, syf, kfq tyf 

rl/q–lrq0f, ljrf/tÎj, kl/k|]Io, kof{j/0f, k|tLs / laDa, ;do, ult / no, efiff M a''gf]6 / ;+/rgf 
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cflbsf] cfjZostf kb{5 . oL ;du| tÎjx¿sf cfwf/df cfVofgsf] lzIf0f l;sfO ;xhLs/0f ug''{kg]{ 

x''G5 . cfVofg ljwf d"ntM >Jo kf7\o ljwf xf] . o;df 36gfnfO{ sfNklgs rl/qsf dfWodaf6 

cleJoQm ul/G5 -e08f/L / cGo, @)^&, k[=!^ _ . ;flxTosf ljleGg ljwfdWo] Ps nf]slk|o ljwf 

cfVofgfTds ljwf xf] . o;df syf / pkGof; ljwfsf kf7x¿ /xG5g\ . o; ljwfdf syfgs, kfq 

tyf rl/q–lrq0f, ljrf/tÎj, kl/k|]Io, kof{j/0f, k|tLs / laDa, ;do, ult / no, efiff M a''gf]6 / 

;+/rgf clb tÎjx?sf] ;+of]hg tyf ;'u7g /x]sf] x''G5 . kf7\oqmddf ;dfj]z ul/Psf ljwfut 

kf7x?dWo] cfVofgfTds ljwfsf kf7x?nfO{ efiffsf l;kx?sf] l;sfOdf ;d]t s]lGb|t ug{ ;lsG5 . 

       cfVofgfTds ljwf l;sfOsf] k/Dk/f M cfVofgsf] k/Dk/f >'lt k/Dk/faf6 ljsl;t ePsf] 

kfOG5 . cfVofg l;sfOsf] cfB k/Dk/f /x]sf] 5 . j]bb]lv  lnP/ lg/Gt/ cfVofg ultzLn /x]sf] 5 .  

k|frLg u|Gydf s'g} g s'g} ¿kdf syftÎj /x]sf] x''G5 . ;'?df nf]sfVofg / kl5 cfw'lgs cfVofg 

k/Dk/fsf] ljsf; ePsf] xf] . k|To]s cfVofgdf sxfgL x'G5 . cfVofgfTds ljwf cv08 x''G5 . o;df 

cflb, dWo / cGTosf] l;nl;nf ldn]sf] x''G5 . klxn]sf Clifd'lgx?n] cfkm\gf lziox?nfO{ lzIff tyf 

pkb]z lbg] a]nfdf cfVofgfTds ljwf l;sfOsf] :j?k emlNsG5 . k|l;4 kf}/:To cfVofgsf/ u'0ff9\osf 

syfx¿sf] kf7sLo k|efj tyf zlQmsf ;DaGwdf pko''{Qm s''/fx? elgPsf x''g\ . syf hlt ;'g] klg 

gc3fpg], syf ;''Gbf ;''Gbf vfg g} la;]{/ b''Anfpg] / syf ;''g]/ dgleqsf ;a} sNd;x¿ ;a} x6L kfk 

g} gf; x''g]h:tf zlQmsf af/]df ul/Psf] rrf{ jf:tjdf a]l7s xf] eGg ;lsGg ->]i7, @)&(, k[=#_ . 

xfd|f] k"jL{o k/Dk/fdf syf ;''gfP/} lkgf; /f]u dfq xf]Og, Hj/f];d]t lgsf] kfg]{ ul/G5 -k"j{jt\_ . 

lu|;sf syfjfrs O;k -Aesop_ n] syf eg]/} bf;Tjaf6 d''lQm kfPsf lyP eg] q''m4 hgtfx¿af6 

/fhf lkl;:6«]6;sf] Hofg hf]ufOlbP . pgsf] hLjgsfn O{=k"= ^@) b]lv %^) ;Dd /x]sf] kfOG5 . 

pgsf gLltsyfx¿df kz'' kfqx¿åf/f dfgjLo wd{ / q''l6x¿nfO{ cf}FNofOPsf] kfOG5 . ljBfnoLo 

lzIff k/Dk/fd klg cfVofgfTds ljwf l;sfOsf] :ki6 :j?k b]lvG5 .  g]kfndf lj=;+= @)@* eGbf 

cl3 / kl5sf kf7\oqmdx¿df cfVofgfTds ljwfnfO{ ;dfj]z ul/Psf] kfOG5 . sIff gf} / bzdf xfn 

syf ljwfsf kf7x¿ ;dfj]z ul/Psf] kfOG5 . o:t} sIff P3f/ / afx|df syf / pkGof; ;dfj]z 

ul/Psf] kfOG5 . o;/L cfVofgfTds ljwf l;sfOsf] k/Dk/f k"j{j}lbs k/Dk/fb]lv jt{dfg;Dd lg/Gt/ 

rn]sf] kfOG5 .  

      cfVofgfTds ljwfsf] kf7\oqmddf :yfg M eflifs l;sfO ;xhLs/0f efiff kf7\oqmdsf 

p2]Zocg''¿k to ul/G5 . efiff kf7\oqmdsf] p2]Zo eflifs l;k;Fu /xG5 . efiffsf rf/j6f l;kx¿ 

;'gfO, af]nfO, k9fO / n]vfOdf bIftf xfl;n ug]{ p2]Zon] efiff l;sfO ;xhLs/0f ul/G5 . syf / 

pkGof; ljwfnfO{ g]kfnsf] ljBfnob]lv ljZjljBfno tx;Ddsf] kf7\oqmddf ;dfj]z ul/Psf] 5 . 
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syf ljwfnfO{ k|f/lDes txb]lv g} ;dfj]z ul/Psf] 5 t/ pkGof; ljwf dfWolds txsf] sIff !! / 

!@ df ;dfj]z u/L k7gkf7g ug]{ ul/G5 . lj=;+= @)@* eGbf cl3 / kl5sf kf7\oqmdx¿df 

cfVofgfTds ljwfnfO{ ;dfj]z ul/Psf] kfOG5 . sIff gf} / bzdf xfn syf ljwfsf kf7x¿ ;dfj]z 

ul/Psf] kfOG5 . o:t} sIff P3f/ / afx|df syf / pkGof; ;dfj]z ul/Psf] kfOG5 . dfWolds lzIff 

kf7\oqmd @)&^ sIff !! / !@ df klg cfVofgfTds ljwfnfO{ ;dfj]z ul/Psf] kfOG5 . pQm 

kf7\qmdn] cfVofgfTds ljwfsf kf7x¿ ?lrk"0f{ x'g] ePsfn] syf lzIf0f ubf{ k"j{k7g, k7g / 

k7gkZrft\sf r/0fdf afF8L k"jf{g'dfg ug]{, ;xsfof{Tds k7g, 5nkmn / k|:t'tLs/0f ug][ tyf k|Zg 

lgdf{0f u/fpg] lqmofsnfk klg u/fpg ;'emPsf] kfOG5 . jt{dfg kf7\oqmddf ;fdflhs, dgf]j}1flgs 

/ nf]ssyfsf kf7x¿ ;dfj]z ul/Psf 5g\ . cfVofgfTds ljwfnfO{ kf7\oqmddf klxnf] / dxÎjk"0f{ 

ljwfsf] :yfg k|bfg ul/Psf] kfOG5 .  

      cfVofgfTds ljwf lzIf0fsf] k|of]hg M efiff lzIf0fdf ;flxTosf ljwfnfO{ klg kf7\oj:t''leq 

;dfj]z ul/Psf] x''G5 . ljBfno txsf efiffsf kf7\oqmddf ;dfj]z ul/Psf syf / pkGof; ljwfsf] 

pkof]u u/L efiffsf rf/j6} l;k l;sfO ;xhLs/0f ul/G5 To;} cfwf/df cfVofg ljwfnfO{ eflifs 

l;sfOdf klg pkof]u ug{ ;lsG5 . eflifs l;sfO ;xhLs/0f efiff kf7\oqmdsf p2]Zocg''¿k to 

ul/G5 . efiff kf7\oqmdsf] p2]Zo eflifs l;k;Fu /xG5 . efiffsf rf/j6f l;kx¿ ;'gfO, af]nfO, k9fO 

/ n]vfOdf bIftf xfl;n ug]{ p2]Zon] efiff l;sfO ;xhLs/0f ul/G5 . eflifs l;k, ljifoj:t''sf] 1fg, 

zAbe08f/ Ifdtfsf] ljsf;, efifftÎj;DaGwL Ifdtfsf] ljsf; / cfnf]rgfTds lrGtgsf] ljsf; ug{ 

cfVofg ljwfsf] pkof]u u/L efiff l;sfO ul/G5 . efiffsf kf7\o k':tsdf ;dfj]z ul/Psf ;a} 

ljwfaf6 ljifo j:t'sf] 1fg, eflifs cg'ej, af]w, zAb e08f/sf] ljsf;, ljleGg lsl;dsf 

cleJolQmsf] /rgf Ifdtfdf j[l4, z'4f]Rrf/0f, j0f{ljGof;sf] z'4 k|of]u, ;flxTok|lt em'sfj, :jfWofog 

ug]{ afgL, l;h{gfTds Ifdtfsf] ljsf; cflbsf] ck]Iff ug{ ;lsG5 -clwsf/L / zdf{, @)&$, k[=!)$_ .  

syf lzIf0faf6 afn aflnsfx¿sf] ;flxTok|lt cle?lr a9fpg / JolStsf] rl/q lgdf{0fdf d2t 

k'Ug'sf ;fy} efiffsf rf/j6} l;ksf] ljsf; u/fpg ;lsG5 . syf lzIf0f ubf{ ;:j/ / df}g k9fO, 

sl7g zAb tyf pvfg 6'Ssfx¿sf] cy{ / k|of]u, af]w k|Zgf]Q/, 36gfqmd ldnfpg], ;f/f+z syg, 

n]vfO ;DaGwL cEof;, syf /rgf cflb sfo{snfkx¿ u/fpg ;lsG5 . efiffsf rf/j6} l;k l;sfOsf 

cltl/Qm ;flxTok|lt ?lr hufpg' / cfVofgfTds tÎjsf cfwf/df ;dLIff u/fpg ;d]t cfVofg ljwf 

l;sfO ;xhLs/0f ug''{ kb{5 . 

      cfVofgfTds ljwf l;sfOsf] :j¿k M cfVofgfTds ljwfdf sygfTds z}nLsf] k|wfgtf x''G5 . 

nf]ssyfTds / cfw'lgs b'j} k|sf/sf cfVofgx¿df syf syg z}nL /xG5 . Psfb]zdf=== af6 k|f/De 
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ePsf] nf]ssyf eGg]nfO{ km"nsf] dfnf cflb nf]sz}nLdf k|:t't ul/G5 / nf]sefiff, cgf}krfl/s 

k|:t'tLs/0f / nf]slzIffsf] pkof]u ePsf nf]ssyfx¿ nf]s ;dfhdf k/Dkl/t ;Dkbfsf ¿kdf /x]sf 

5g\ -k/fh'nL / lu/L, @)*), k[=!&@_ . cfVofgfTds ljwfdf kfqn] gegL n]vs cfkm}n] s]xL s'/f 

eg]sf] x''G5 . cfVofg uB ljwf ePsfn] ljBfyL{x¿nfO{ k7gaf]w, syfsyg cflb sfo{snfk u/fpg 

klg o;sf] lzIf0f ug'{kg]{ x'G5 . dfWolds txdf cWoog/t afnaflnsfx?n] cfVofg ljwfdf k|of]u 

ePsf 36gf / kfqx?sf af/]df lh1f;f /fVb5g\ . cfVofgdf o;kl5 s] xf]nf < s'g kfqn] s] s:tf] 

hLjg ef]ufO ef]u]sf] 5 < o;n] sf}t'xntf l;h{gf u/]sf] x'G5 . cfVofg ljwfsf dfWodaf6 kf7sf] 

;:j/jfrg ug{ nufpg], z'4 pRrf/0fsf] cEof; u/fpg] sl7g zAbx?sf] cy{ vf]hL u/L zAbfy{ kQf 

nufpg], k|Zgf]Q/, 36gfqmd ldnfpg], a'Fbf l6kf]6 / ;f/f+z n]vg tyf syfsyg / syfn]vgdf 

cEof; u/fpgsf nflu lzIfs / ljBfyL{x?n] sIffsf]7fdf s] s:tf cEof; cjnDag u/]sf 5g\ eGg] 

;Gbe{df cfVofgfTds ljwf l;sfO ;xhLs/0f;DaGwL cWoog jf~5gLo b]lvG5 . cfVofgfTds ljwf 

l;sfOdf JofVofg, 5nkmn, k|Zgf]Q/, k|:t''tLs/0f, k7gaf]w / clego ljlwsf] k|of]u ul/Psf] kfOG5 . 

ax''af}l4stf, cfnf]rgfTds ;f]r, ;xsfof{Tds l;sfOh:tf k|lqmofx¿ klg sIffsf]7fdf pkof]u ug{ 

;lsG5 . o;/L cfVofgfTds ljwf nf]sk/Dk/fsf] >'ltk/Dk/faf6 ljsf; eO{ jt{dfg ;dodf n]Vo, 

kf7\o tyf k|ljlwsf] ljsf;;Fu} >Jo, >Job[Zo :j¿kdf ;d]t ljsl;t ePsf] kfOG5 . klxn] a'9fkfsf 

dflg;x¿n] dgf]/~hg / pkb]z lbg lkF9Ldf a;]/ s]6fs]6L tyf cGo dflg;nfO{ eGg] / tL ;a}n] ;''Gg] 

k/Dk/faf6 cfh cgnfOg, /]l8of], 6]lnlehgdf ;d]t ;dfj]z ePsf kfOG5g\ . 

      efiff l;sfO / cfVofgfTds ljwf l;sfOsf] ;DaGw M efiff l;sfO / eflifs ljwf l;sfOnfO{ 

cGof]Gofl>t dflgG5 . efiff l;sfOdf eflifs l;kx¿ ;'gfO, af]nfO, k9fO / n]vfOdf l;sf¿nfO{ 

;Ifd agfpg] sfd ul/G5 . ljwfut kf7x¿nfO{ ljifoj:t' tyf dfWodsf ?kdf efiff l;sfOdf 

pkof]u ul/G5 . o; ;Gbe{df ;xefuLsf] cg'ej o:tf] /x]sf] 5 M d"ntM cfVofgfTd ljwf dfWolds 

txsf] kf7\oqmddf /flv;s]sf] x'gfn] o;nfO{ dfWodsf ?kdf pkof]u ug''{kg]{ x''G5 . klxn]sf] ;dodf 

s'g} dflg;n] nf]ssyfnfO{ elg/fv]sf] x''GYof] / c?n] ;''Gg] ub{y], h'g jStf / >f]tf jf syfjfrs / 

>j0fstf{ x'g] k/Dk/faf6 ljsl;t x''Fb} uPsf] cj:yf xf] . jt{dfg ;dodf cfVofg ljwfsf dfWodaf6 

l;sf?nfO{ efiff l;sfOsf s'/fx? l;sfpg ;lhnf] x''G5 . h:t} M syfdf /x]sf] s'g kfqsf] dfWodaf6 

s] p2]Zo k"/f ug{ vf]lhPsf] 5 < b[li6ljGb'' s] 5 < 5 eg]/ a'emfOlbg] / efiff l;sfOsf ;'gfO, af]nfO, 

k9fO / n]vfO l;kx?df cEof; u/fpg ;lsG5 . ljwfnfO{ xfdLn] l;sfOsf] dfWod jf ;fwgsf ?kdf 

lnP/ cEof; u/fpg ;S5f}F . csf]{ s'/f rflxF ljwfdf ePsf tÎjx?sf cfwf/df ljleGg df}lvs j0f{g, 

lnlvt j0f{g tyf ;dLIffh:tf pRr :t/sf sfo{ klg u/fpg ;lsG5 -:ynut cWoog, @)*@_ .  
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syf / pkGof; lzIf0fsf sfo{snfkx?nfO{ k"j{ lzIf0f, lzIf0f / pQ/ lzIf0f u/L tLg r/0fdf lzIf0f 

ug{ ;lsG5 . n]vsLo z}nLsf] kl/ro, s[lt n]vgsf] ;fdflhs, ;fF:s[lts k[i7e"ld, kf7 lgisif{sf] 

cg'dfg, n]vs / kf7sf af/]df ljBfyL{sf JolQmut hfgsf/L, zLif{saf/] 5nkmn, ljlzi6 kb 

kbfjnLsf] rrf{ cflb u/fO{ kf7k|lt ?lr hfu/0f ug]{ sfo{ kf7 lzIf0fk"j{ u/fpg'' pko''Qm x''G5 . kf7 

lzIf0fsf qmddf syf jf pkGof;sf] d'Vo cfzo, cfVofg tÎj, kl/j]z cflbsf] JofVof, 5nkmn, 

k|Zgf]Q/, t'ngf cflb u/fpg ;lsG5 . pQ/ lzIf0f sfo{snfk cGtu{t kf7df ePsf cEof;x?sf 

;fy} l;kk/s sfo{snfkx? u/fpg ;lsG5 -l3ld/],@)&&, *(÷()_ . o;k|sf/ eflifs l;k / 

;dLIfTds sfo{x? u/fO{ cfVofgfTds ljwf lzIf0f ug{ ;lsg] ePsfn] efiff l;sfOsf p2]Zo k"/f ug{ 

cfVofgfTds ljwfsf] l;sfO ;xhLs/0f ;xof]uL x'g] tYo phfu/ ePsf] 5 . 

      cfVofgfTds ljwf lzIf0fsf] cf}lrTo M l;sf¿s]lGb|t l;sfO ;xhLs/0f, ¿lrk"0f{ lzIf0f / 

l;sf¿sf] ;xefuLtfdf a[l4 u/L pRr l;sfO pknlAw xfl;n ug{ cfVofgfTds ljwf l;sfOsf] dxÎj 

;jf]{kl/ /x]sf] 5 . dfWolds txdf cfVofg ljwfsf kf7x¿nfO{ ljwfsf] If]q / qmdcGtu{t ;dfj]z 

ul/Psf] 5 . cfVofgfTds ljwf l;sfO ;xhLs/0f ;/n x'g'sf ;fy} ljBfyL{x¿sf nflu ¿lrk|b klg 

5 . o;n] l;sfO lbuf] agfpg d2t ub{5 . l;sfOnfO{ d"ntM lrqdo / syfTds tl/sfn] lbuf] 

agfpg ;lsG5 . syfTds tl/sfn] elgPsf] s'/f rfF8f] ;lDemG5 . ctM of] ljwf nf]slk|o 5 . o;af6 

pkb]z klg lbg ;lsG5 . afNosfndf k|To]s dflg;n] syf tyf cfVofgx¿ ;'g]/ dgf]/~hg lng] tyf 

lzIff k|fKt u/]sf cg'ej 5Fb} 5g\ . sIffdf klg afnaflnsfn] g]kfnL efiff l;sfOdf syf tyf cGo 

cfVofgdf hf]8 lbg] u/]sf] kfOG5 . lzIfs lzlIfsfaf6 syf ;''Gg ?lr ug]{ / of] qmd ;fyLx¿af6 klg 

;'Gg], cfkm"n] ;'gfpg] u/]sf] kfOG5 . o;y{ cfVofgfTds ljwfdf l;sfOsf nflu rflxg] pT;'stf, 

s't'xntf, ?lrk"0f{tfn] el/k"0f{ cfGtl/s pTk|]/0ff ;d]t /x]sf] kfOG5 . cGo ljifosf t'ngfdf cfVofg 

l;sfOdf ljBfyL{ ;xefuLtf kfOG5 . o; ;Gbe{df ;xefuLsf] b[li6sf]0f o; k|sf/ 5 M 

       ;flxTosf ljleGg ljwfx¿dWo] cfVofgfTds ljwfsf dfWodaf6 ;xh tl/sfn] ljBfyL{sf] 

a'emfOsf] ljsf; ug{ ;lsG5 . sljtf / lgaGw ljwfsf] eGbf syf / pkGof;sf dfWodaf6 ;xh 

tl/sfn] a'em]sf] d}n] kfPsf] 5' . o;df klg ljBfyL{nfO{ cfVofgleqsf] kfq jf rl/qsf ¿kdf pEofP/ 

e"ldsf lgjf{x ug{ nufpg ;s]df Tof] klg k|efjsf/L x'g] b]lvG5 . o;af6 ljifoj:t' / efiffz}nL 

a'em\g klg ;xh x''G5 . o;df ljBfyL{ cfkm}n] cfkm\gf] e"ldsf lgjf{x ug]{ x''Fbf k9fO, n]vfOtyf cGo 

/fd|f g/fd|f kIfsf] ;d]t ;xh tl/sfn] s]nfpg ;Sg] b]lvG5  -:ynut cWoog, @)*@_ .  
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      ;flxTosf ljwf l;sfOsf] d'Vo p2]Zo klg l;sfOk|lt ?lr hfu[t u/fO{ efiffsf rf/j6} l;k 

l;sfOtkm{ pTk|]l/t u/fpg' g} xf] . jt{dfg dfWolds lzIff kf7\oqmdn] klg o; kIfdf hf]8 lbPsf] 

kfOG5 . ljBfyL{ :jod\n] u/]/ l;Sg], ?lrk"j{s l;Sg], ;lqmo ;xefuL x'g], l;sfOdf lbuf]kg b]lvg] 

ePsfn] o;sf] l;sfO pknlAw klg /fd|f] b]lvg] x''G5, ctM cfVofgfTds ljwf l;sfO e/kbf]{, 

ljBfyL{sf] ?lrnfO{ ;d]t ;d]6]sf] ljwf l;sfOsf ¿kdf kfOG5 . 

k|flKt 

       cfVofgfTds ljwf ;flxTosf] k|frLg tyf nf]slk|o ljwfsf ?kdf :yflkt /x]sf] kfOG5 . o; 

ljwfcGtu{t syf / pkGof; ljwf /x]sf 5g\ . of] uBdf tof/ kfl/Psf] syfTds ;ª\syg xf] . o;df 

;Dk|]if0f Ifdtf lgs} k|efjsf/L 5 . k|frLg sfndf cf>ddf Clifd'lgx¿n] cfkm\gf lzionfO{ syfTds 

z}nLdf pkb]z lbg] k/Dk/f /x]sf] kfOG5 . of] >Jo ljwfsf ?kdf kl/lrt 5 . cfw'lgs lzIff k|0ffnLdf 

syf tyf pkGof;nfO{ kf7\oqmddf ;dfj]z u/L ljBfno tyf ljZjljBfnosf sIffx¿df k7gkf7g 

eO/x]sf] kfOG5 . ljwfut kf7x¿nfO{ ljifoj:t' tyf dfWodsf ?kdf efiff l;sfOdf pkof]u ul/G5 . 

kf7\oqmddf klg cfVofgfTds ljwfnfO{ ;dfj]z u/L sIffsf]7fsf] l;sfO ;xhLs/0fdf ljleGg 

sfo{snfkx¿ u/fpg] k/Dk/f /x]sf] kfOG5 . ljBfyL{ ;lqmotf, ?lrk"0f{tf tyf ljwfut nf]slk|otf o; 

ljwf l;sfOsf ljz]iftfsf ?kdf /x]sf 5g\ . o; ljwfsf] l;sfO efiffsf rf/j6} l;k l;sfOdf 

pkof]uL /x]sf] kfOG5 . syf syg, df}lvs j0f{g, rl/qlrq0f tyf gf6sLs/0f cflb sfo{snfkdf 

ljBfyL{x¿ ;lqmo x'g] u/]sf] kfOG5 . o; ljwf l;sfOsf dfWodaf6 ljBfyL{ :jod\nfO{ ;d]t :jtGq / 

?lrk"0f{ l;sfO ug{ d2t k'Ug] tYo phfu/ ePsf] 5 . jt{dfg ;dodf kf7\o, >Jo / >Job[Zo 

:j?kdf of] ljwf ljsl;t ePsf] kfOG5 . k|ljlw;Fu hf]8]/ o;sf] l;sfO ;d]t x'g] u/]sf] kfOG5 . 

lgisif{ 

       cfVofgfTds ljwfsf] ljsf; >'ltk/Dk/faf6 ePsf] kfOG5 . o;nfO{ nf]slk|o ljwf dflgG5 . 

cfVofgfTds ljwfcGtu{t syf / pkGof; kb{5g\ . cª\u|]hLsf] lkmS;g zAbåf/f o;nfO{ lrgfOG5 . 

nf]ssyfx¿af6 syf l;sfOsf] cgf}krfl/s k/Dk/f ;'? ePsf] kfOG5 . ;+:s[t ;flxTodf k|l;4 

cfVofgsf/ u'0ff9\osf syfx¿ rlr{t 5g\ eg] lu|;sf syfjfrs O;k -Aesop_ sf syfx? 

kfZrfTo ;flxTosf rlr{t syfx¿ dflgG5g\ . k"jL{o / kfZrfTo k/Dk/faf6 ljsl;t cfVofgfTds 

kf7x?sf] l;sfOdf dxÎjk"0f{ of]ubfg /x]sf] 5 . Pp6f cfVofgfTds /rgfsf nflu syfj:t'', syfgs, 

syf, kfq tyf rl/q–lrq0f, ljrf/tÎj, kl/k|]Io, kof{j/0f, k|tLs / laDa, ;do, ult / no, efiff M 

a''gf]6 / ;+/rgf cflbsf] cfjZostf kb{5 . kf7\oqmddf klg o; ljwfnfO{ ;dfj]z u/L sIffsf]7fsf] 
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l;sfO ;xhLs/0fdf ljleGg sfo{snfkx¿ u/fpg] k/Dk/f /x]sf] kfOG5 . ljBfyL{ ;lqmotf, ?lrk"0f{tf 

tyf ljwfut nf]slk|otf o; ljwf l;sfOsf ljz]iftfsf ?kdf /x]sf 5g\ . o; ljwfsf] l;sfO efiffsf 

rf/j6} l;k l;sfOdf pkof]uL /x]sf] kfOG5 . syf syg, df}lvs j0f{g, rl/qlrq0f tyf gf6sLs/0f 

cflb sfo{snfkdf ljBfyL{x¿ ;lqmo x'g] u/]sf] kfOG5 . o; ljwf l;sfOsf dfWodaf6 ljBfyL{ 

:jod\nfO{ ;d]t :jtGq / ?lrk"0f{ l;sfO ug{ d2t k'Ug] tYo phfu/ ePsf] 5 . cfVofgfTds ljwf 

l;sfOsf dfWodaf6 l;sf¿sf] efiff l;sfO lbuf] agfpg d2t ub{5 . syfTds tl/sfn] elgPsf] 

s'/f rfF8f] ;Demgf x'g] tyf l;sf¿n] l;sfOdf emGem6 gdfGg] k|j[lQsf] ljsf; x''G5 .  

;Gbe{ ;fdu|Lx¿ 

clwsf/L, x]dfª\u/fh / s]bf/k|;fb zdf{ -@)&$_, k|f/lDes g]kfnL lzIf0f  -;ftf}F ;+:s=_, ljBfyL{ k':ts 

e08f/  .  

cd]l/sg ;fª\snlhsn P;f]l;P;g -;g\ @)@)_ klAns];g Dofg'cn ckm b cd]l/sg ;fOsnlhsn 

P;f]l;P;g -;ftf}F ;+:s=_ . 

vgfn, k]zn -@)&@_ z}lIfs cg';Gwfg k4lt,  ;gnfO6 klAns]zg . 

l3ld/], lbg]z -@)&&_, eflifs ljwf lzIf0f M k|of]hg / k|lqmof, OG6]]n]Sr'cn a's Kofn]; .  

9''ª\u]n, ef]h/fh / bfxfn, b''uf{k|;fb -@)^$_, g]kfnL syf / pkGof;,  Pd=s]= klAn;;{ PG8 

l8l:6«Ao''6;{ . 

g]kfn, 3gZofd -;g\ @))%_, cfVofgsf s''/f, Pstf a''s xfp; .  

k/fh'nL, df]tLnfn / hLj]Gb| b]j lu/L -@)*)_, g]kfnL nf]s ;flxTosf] ¿k/]vf -bf];|f] ;+:s=_, ;femf 

k|sfzg . 

e§/fO{, uf]ljGbk|;fb -@)&&_, k"jL{o sfJo l;4fGt -bf];|f] ;+:s=_, g]kfn k|1f k|lti7fg . 

e§/fO{, /fdk|;fb -@)&%÷)&^_, eflifs cg';Gwfg ljlwM kl/ro / k|of]u -t];|f] ;:s=_, z'esfdgf 

k|sfzg k|f=ln= .  

e08f/L, kf/;dl0f / cGo -@)^&_, g]kfnL uB / gf6s,  ljBfyL{ k':ts e08f/ .  

zdf{, df]xg/fh / n''O6]n -@)^*_, zf]wljlw-kfrf}F ;:s=_, ;femf k|sfzg . 

>]i7, bof/fd -@)&(_, syf bz{g, g]kfn k|1f k|lti7fg .  

qm];a]n÷ Creswell, J.W. (2009). Research Design Qualitative, Quantitative and Mixed Methods 

Approaches (3rd edition.). SAGE Publication. 

 

 

 

 



135 
 

Solukhumbu Multiple Campus Research Journal, Vol 7, No.1, Dec. 2025 | Peer Reviewed 

Solukhumbu Multiple Campus Research Journal 

[Yearly Peer Reviewed Journal] 
ISSN: 2362-1400 

Year 7, Volume 7, Issue 1, Dec. 2025 
Solukhumbu Multiple Campus Research Development and Management Committee 

:jf:gLdfG5] pkGof;df ;fdflhs ;+/rgf 

s[i0f/fh k'hf/f 

pkk|fWofks 

;f]n''v'Da' ax'd'vL SofDk; 

Article History: Submitted 2nd Aug. 2025; Reviewed 2nd Dec. 2025; Accepted 5th Dec. 2025 

Krishnaraj Pujara  ORCID: https://orcid.org/0009-0004-9705-9347 

DOI: https://doi.org/10.3126/smcrj.v7i1.89291  

n]v;f/ 

k|:t't n]vdf :jf:gLdfG5] pkGof; uf]N8dfgn] pTklQd"ns ;+/rgfjfbsf] d"n ;}4flGts :j¿kleq 

ljZjb[li6 cyf{{t\ ;fdflhs ;+/rgfnfO{ ;dfhzf:qLo dfGotf k|:t't u/]sf 5g\ . ;flxTo ljZn]if0fsf 

ljleGg cfwf/dfx¿dWo] ;fdflhs ;+/rgf klg Ps xf] . o; n]vsf] dVo p2]Zo pkGof;sf/ 

x[borGb|l;+x k|wfgåf/f /lrt :jf:gLdfG5] pkGof;nfO{ ;fdflhs ;+/rgfsf cfwf/df ljZn]if0f ug'{ xf] 

. of] n]vnfO{ j0f{gfTds ljlwsf cfwf/df ljZn]if0f ul/Psf] 5 . h;df k|fylds ;|f]tsf ¿kdf 
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sljtf, pkGof;, ;dfnf]rgfh:tf ljleGg ljwfdf of]ubfg lbPsf 5g\ . cfw'lgs pkGof;sf] k|ultjfbL 
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tyf oyfy{jfbL wf/fdf b]vfk/]sf k|wfgsf] :jf:gLdfG5]  -@)!!_ pkGof; k|sflzt 5 . pgn] o; 

pkGof;sf] d'Vo ljifoj:t'sf] ;|f]t ;dfhnfO{ g} agfPsf] kfOG5 . :jf:gLdfG5] pkGof; g]kfnL ;dfhdf 

gf/Ln] ef]Ug'k/]sf] n}lËs tyf juL{o lje]bh:tf ljljw ;fdflhs ;d:ofdf s]lGb|t 5 . o; pkGof;df 

kfl/jfl/s a]d]nsf sf/0f zq'x¿n] To;sf] k|ToIf kmfObf s;/L lnPsf 5g\ / Pp6L :jf:gLdfG5]sf] zq' 

s;/L :jf:gLdfG5] g} x'G5g\ eGg] ljrf/ klg Psflt/ 5 eg] csf]{lt/ :jf:gLdfG5]sf] kL8f :jf:gLdfG5]n] 

g} a'‰g ;S5 eGg] ljrf/ /x]sf] kfOG5 . o; pkGof;df g]kfnL ;dfhdf k|rlnt ;fdflhs Pjd \ 

;f+:s[lts ;+/rgfn] lgdf{0f u/]sf kfl/jfl/s, ;fd'bflos, n}lËs, wfld{s cflb ;fdflhs ;+/rgf 5g\ . 

log} ;fdflhs ;+/rgfsf] cfwf/df pQm pkGof;df ;fdflhs ;+/rfgsf] vf]hL u/]/ ToxL ;}4flGts 

cfwf/df pkGof;sf] ljZn]if0f ug]{ sfo{ o; cWoogdf ePsf] 5 .   

 ljleGg cWo]tfx¿n] :jf:gLdfG5] pkGof;nfO{ ljleGg 9ª\uaf6 k|wfgsf pkGof;sf] cWoog u/] 

tfklg ljZjb[li6sf] af/]df cyf{t ;fdflhs ;+/rgfsf cfwf/df sf]xL s;}n] 5'§} cWoog u/]sf] kfOFb}g . 

k|wfgsf pkGof;df ljZjb[li6sf] cWoog gePsf] x'Fbf k|:t't cWoog sfo{df ljZjb[li6 tyf ;fdflhss 

;+rgsf cfwf/df cWoog ul/Psf] 5 . of] s[lt o; cWoog sfo{sf lglDt ;}4flGts / k|fof]l1s b[li6n] 

pkof]uL eP klg uf]N8dfgsf] ljZjb[li6n] :yflkt u/]sf ;fdflhs ;+/rgf / juL{o ljZjb[li6sf] kIfaf6 

x[borGb|l;+x k|wfgsf pkGof;x¿sf] cWoog sfo{ ePsf] b]lvb}g . o;y{ ;dfhzf:qLo cWoogcGtu{t 

ljZjb[li6sf sf]0faf6 k|wfgsf pkGof;x¿sf] zf]w ug'{ cfjZos b]lvPsf] 5 . uf]N8dfgn] pTklQd"ns 

;+/rgfjfbsf] d"n ;}4flGts :j¿kleq ljZjb[li6 cyf{t\ ;fdflhs ;+/rgf ;DaGwL ;dfhzf:qLo dfGotf 

k|:t't u/]sf 5g\ . of] ;fdflhs ;+/rgf Ps kl/jlt{t cjwf/0ff xf] . o;df kfl/jfl/s, wfld{s, cfly{s, 

;d'bfout, z}lIfs, j}jflxs gftf;DaGw, ljleGg hflt, k|hfltnufotsf kIfx¿sf] PsLs[t k4ltnfO{ 

;fdflhs ;+/rgfdf ;d]l6G5 . of] kl/jf/, ;d'bfo, ju{, hflt, efiff, ;+:s[ltlarsf] cGt/;DaGwsf ;fy} 

ljleGg k];f, Joj;fodf ;+nUg ;du| dflg;sf] hLjgk4lt;Fu cfa4 ePsf] x'G5 . o; sf/0f ;d'bfosf] 

;fd"lxs ljrf/ g} ljZjb[li6 xf], h;n] ;dfhsf] ;';ª\ut r]tgfsf] lgdf{0f / ljsf; u5{ . o;/L ljsl;t 

ljZjb[li6n] ;fdflhs ;+/rgf / To; ;dfhsf] ultzLn cjwf/0ffnfO{ ;ª\s]t u/]sf] x'G5 . k|:t't n]vdf 

x[borGb|l;+x k|wfgsf] :jf:gLdfG5] pkGof;df ;fdflhs ;+/rgfsf] ljljwtf / ltgsf] pkGof;ut 

k|:t'ltsf] cWoog ul/Psf] 5 . ljz]iftM ;fdflhs ;+/rgfsf] ;}4flGts cfwf/ lg¿k0f u/L :jf:gLdfG5] 

-@)!!_ pkGof;sf] kfl/jfl/s, ;fd'bflos, n}lËs, wfld{s ;fdflhs ;+/rgfsf cfwf/df ljZn]if0f ul/Psf] 

5 . 
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;d:ofsyg / p2]Zo  

k|:t't :jf:gLdfG5] pkGo;df ;fdflhs ;+/rgfsf] vf]HfL ug'{ o; n]vsf] d'Vo ;Df:of xf] . 

pkGof;df ;fdflhs ;+/rgf s] s:tf 5g\ eGg] lh1f;fnfO{ cWoogsf] d"n ;df:ofsygsf ¿kdf 

lnOPsf] 5 . o; d"n ;d:ofsf] ;dfwfgsf nflu k|:t't pkGof;df ;fdflhs ;+/rgf vf]hL u/L ljZn]if0f 

ug'{ g} o; cWoogsf] p2]Zo /x]sf] 5 .  

cWoog ljlw 

 k|:t't cg';GwfGffTds n]vsf nflu ljZn]if0f ljlwsf] k|of]u ul/Psf] 5 . ljZNf]if0f ;fdu|Lsf 

¿kdf x[borGb|l;+x k|wfgsf] :jf:gL dfG5] -@)!!_ pkGof;nfO{ k|fylds ;fdu|Lsf] ¿kdf /flvPsf] 5 . 

n]vdf n'l;PF uf]N8dfgn] :yflkt u/]sf ;fdflhs ;+/rgfsf] :j¿k ;}4flGts cfwf/ dfg]/ ltgn] :yflkt 

u/]sf kfl/jfl/s, ;fd'bflos, n}lËs / wfld{s ;fdflhs ;+/rgfsf cfwf/df x[borGbl;+x k|wfgsf] 

:jf:jgLdfG5] pkGof;sf] ljZn]if0f ul/Psf] 5 . pkGof;sf] ;"Id k7g u/L ;fIosf] 5gf]6 ul/Psf] 5 . 

ltg} ;fIosf cfwf/df pkGof;df lglxt ;fdflhs ;+/rgfnfO{ vf]h]/ To;nfO{ kf7fTds ljlwaf6 JofVof 

/ ljZn]if0f u/L lgisif{ lgsflnPsf] 5 .  

;}4flGts :j¿k 

 uf]N8dfgsf cg';f/ JolQmn] ;dfhsf 36gf tyf tYox¿af6 k|efljt x'Fb} cfg'j+lzs ¿kdf 

sltko s'/fx¿ u|x0f ub}{ cfˆgf] ljlzi6 ;+/rgf agfpF5 . o;sf] ljsf; / lgdf{0fsf] k|lqmof lg/Gt/ 

rln/xG5 . ;+/rgfsf] :j¿k ;dfhsf ljleGg 36gfx¿ tyf JolQmsf b}lgs Jojxf/af6 k|efljt x'Fb} 

lg/Gt/ kl/jt{g eO/xG5 -uf]N8dfg, ;g\ !(*), k[= !^_ . s'g} klg ;fdflhs ;d"xsf] lqmofsnfk 

pgLx¿sf] r]tgfcg'¿k ;~rflnt x'G5 . ;d"xsf o; k|sf/sf ultljlwn] gofF ;fdflhs ;+/rgfsf] 

hGd lbG5g\ . Pp6} /xg;xg, Joj:yf, wd{ cFufn]/ Ps} :yfgdf a;f]af; ug]{ dflg;x¿sf] ;d"xnfO{ 

;dfh elgG5 . s'g} klg JolQm, ;+:yf, ;d"x nufotsf cg]sf}F tx / kIfsf aLrsf] cfk;L ;DaGw, 

Jojxf/ / cGt/lqmof g} ;dfh xf] . ;dfhsf cfjZosLo kIfx¿sf ¿kdf dflg;–dflg;aLrsf] 

kf/:kl/s ;xof]u, ;DaGw, cGt/lqmof, rfnrng, ;fdflhs d"NodfGotf cflbnfO{ lnOG5 . ;+/rgfnfO{ 

cYof{pg] qmddf uf]N8dfgn] ;+/rgfnfO{ ljlzi6 dfg]sf 5g\ . dflg;sf] ;fdflhs ;+/rgfsf] ljsf; 

cfg'j+lzs ¿kdf dfq x'Fb}g of] ;dfhaf6 k|efljt eP/ dfq x'G5 . 
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;dfh JolQmx¿sf] cGt/lge{/tfdf cfwfl/t Pp6f ultzLn cjwf/0ff xf] hxfF ;dfhsf 

PsfOx¿aLr ;xof]u, ;b\efj / ;ª\3if{ x'G5 . ;fdflhs ;+/rgf ljleGg ;fdflhs PsfOx¿aLrsf] 

cGt/;DaGwdf cfwfl/t lg/Gt/ rln/xg] k|lqmof xf] h;leq /x]sf ;fdflhs tŒj jf PsfOsf 

kIfx¿aLr cGt/;DaGw x'G5 . o; k|lqmofdf åGå / cGtlj{/f]w klg x'G5 . o;af6 ;fdflhs kl/jt{gsf] 

;Defjgf klg /xG5 t/ Pp6f ;+/rgf c:yfoLEfGbf klg :yfoL k|s[ltsf] a9L x'G5 . ;fdflhs PsfOx¿df 

kl/jt{g hlt :jfefljs ¿kn] x'G5 To;sf] d"n ;+/rgf klg Go"g b/n] kl/jt{g x'G5 . ;fdflhs PsfOdf 

kl/jt{g x'Fbf ;fdflhs ;+/rgfdf klg kl/jt{g x'G5 . t'ngfTds ¿kdf ;fdflhs ;+/rgf l:y/ cjwf/0ff 

xf] -cfrfo{, @)^(, k[=$&_ . ;dofg';f/ ;fdflhs ;+/rgf kl/jt{zLn x'G5 .  

 ef}lts hut\sf] pRrtd cj:yf ;dfh xf] cyjf dfgj lqmofsnfksf] P]ltxfl;s ljsf;dfg 

cj:yf g} ;dfh xf] . ;dfhsf] s]Gb|sf ¿kdf dfG5] /x]sf] x'G5 . dfG5] / ;dfhsf aLr ljifo / ljifoLsf] 

;DaGw /x]sf] x'G5 . ;dfhdf dfG5]n] ljleGg ;DaGwx¿ ljsl;t ub{5g\ . log} cGt;{DaGwx¿sf] ;dli6 

g} ;dfh xf] . ;dfh eg]sf] dflg;x¿sf] dfemdf rln/xg] kf/:kl/s cGtlq{mofx¿sf] Pp6f cj:yf xf] 

. dfgj ;dfh Pp6f ljzfn sfo{zfnf xf], hxfF dflg;x¿ s'g} g s'g} sfddf nfu]sf x'G5g\ . oxL 

sfdsf] k|lqmofdf pgLx¿sf dfemdf ef}lts ;DaGw sfod x'G5 . ;fdflhs ;+/rgfsf cfwf/x¿df 

kfl/jfl/s, cfly{s, /fhgLlts, ;f+:s[lts tyf ef}lts ljifox¿ kb{5g\ . o;/L Pp6f /xg;xg wd{ 

cFufNGf], Ps} :yfgdf a;f]af; ug]{ dflg;x¿sf] ;d"xnfO{ ;dfh elgG5 . o:tf] ;dfhdf JolQmsf OR5f, 

cfsf+Iff klg ;do, kl/l:yltcg';f/ k|efljt x'Fb} lg/Gt/ kl/jt{g x'Fb} hfG5g\ . o;/L ;dfhdf a:g] 

JolQmx¿sf OR5f / cfsf+Iffx¿ k/:k/ ;Da4 x'Fbf Pp6f ljrf/sf] hGd x'G5 . o:tf] ljrf/ ;doqmd;Fu} 

kl/jt{g x'Fb} hfG5 . o;/L ;dfhsf] ljlZfi6 ;+/rgf l:y/ geO{ ultzLn x'G5 . o;sf] ljsf; / lgdf{0fsf] 

k|lqmof lg/Gt/ rln/xG5 . ;dfhsf] ;dflhs ;+/rgfnfO{ rrf{ ug]{ ;Gbe{df dfS;{, n'OljUl/v Pª\u]N; 

h:tf ;dfhjfbLx¿sf] ;Dks{n] ubf{ dxfg\ bfz{lgs aGg k'u] . ljleGg n]vx¿dfkm{t dfS;{n] k'FhLjfb 

tyf cGo juL{o / zf]if0fd"ns ;dfhsf] lj/f]w u/] ->]i7, @)^), k[= & _ . >]i7sf cg';f/ ;fdflhs 

;+/rgfsf kfl/jfl/s, cfly{s, /fhgLlts, ;f+:s[lts, P]ltxfl;s h:tf ;+/rgf /xG5g\ eGg] ljrf/ 7x5{ 

.   

 O;fsf] !( cf}F ztfAbLdf ;'? ePsf] ;flxTosf] ;dfhzf:qLo lrGtgnfO{ la;f}+ ztfAbLdf 

Jojl:yt ¿kdf ljsf; ug]{ sfd uf]N8dfgaf6 g} ePsf]] xf] . pgn] bz{g, dgf]lj1fg / ;dfhzf:q dfq 

xf]Og of] ;+:s[ltsf ljleGg ¿kdf P]ltxfl;s, ;fdflhs ljlzi6tfsf] ljZn]if0f ug]{ k4lt klg xf] 

eg]sf5g\ . n'l;PF uf]N8dfg ;'?df dfS;{jfbL lrGts /x]sf / kl5 dfS;{jfbL lrGtgsf sdLsdhf]/Ldfly 

cfnf]rgf ub}{ gjdfS;{jfbL ;dfhzf:qLo lrGts aGg k'u]sf x'g\ . uf]N8dfgn] dfS;{jfbsf] s]Gb|Lo 
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dfGotf 7flgPsf] ;fdflhs kl/jt{gdf cfly{s cfwf/sf] k|d'v e"ldsf /xg] s'/fk|lt cfklQ k|s6 u/]sf 

5g\ . o;/L pgn] dfS;{jfbaf6 k|efljt eP/ dfS;{jfbsf] ju{;ª\3if{ / ju{r]tgf;DaGwL lrGtgnfO{ 

;dfhzf:qLo :j¿k lbg] sfd u/]sf 5g\ -kf08]o, @)&#, k[= !*_ . pgn] ;dfhzf:qLo lrGtgsf] d"n 

dfGotf pTklQd"ns ;+/rgfjfb xf] eGg] dfGotf /fv]sf 5g\ . oxL l;4fGtleq pgn] s[lt ljZn]if0fsf 

nflu ljleGg b[li6sf]0fsf] ljsf; u/]sf 5g\ . 

 uf]N8dfgn] ;fdflhs ;+/rgfjfbsf] cfwf/nfO{ lnP/ ;flxTo / ;dfhsf] ;DaGwnfO{ pkfB / 

pTkfbssf ¿kdf JofVof u/]sf 5g\ . pgn] dfS;{jfbL åGbfTdstf Pjd\ juL{o b[li6sf]0f, o'usf] ;fd"lxs 

cjr]tg / ;flxTosf] ;+/rgf k|lqmofnfO{ hf]8]/ pTklQd"ns ;+/rgfjfbsf] ljsf; u/]sf 5g\ . n]vssf] 

ljrf/ / ;dfhsf] ljrf/af6 cf};t ljrf/sf] hGd x'g] wf/0ff /fVb} pgn] To;nfO{ ljZjb[li6sf] ¿kdf 

kl/eflift u/]sf 5g\ -If]qL, @)^$, k[= @&_ . o;/L uf]N8dfgn] ;fdflhs ;+/rgfs} ;Gbe{df ljZjb[li6nfO{ 

hf]8\\g] sfd u/]sf 5g\ . o;sf] ljsf; s'g} ;d"x jf ju{n] ;fdflhs P]ltxfl;s k|lqmofdf u5{ . PSnf] 

JolQmsf] ljrf/ ;';ª\ut / PsTjk"0f{ x'Fb}g jf lj/n} x'G5 . ;dfhdf ljleGg ;f]rljrf/ lnPsf ;d"xsf 

dflg;x¿ a;f]]af; ug]{ x'gfn] Pp6f kl/j]zsf] dflg;n] csf]{ dflg;;Fu ;DaGw agfpF5 / cGt/lqmof u5{ 

. ljleGg k];f, ju{sf Ps ;d'bfosf dflg;n] csf]{ ;d"xsf] r]tgfdf k|efj kfb{5 h;af6 Pp6f cgf}7f] 

;+/rgfsf] lgdf{0f x'G5 . o;/L Pp6}} kl/j]zsf Pp6} vfnsf dflg;x¿sf] ;d"xn] Pp6f ;dfg ljrf/sf] 

lgdf{0f ub{5g\ .  

 ;fdflhs, ;f+:s[lts Joj:yf Pj+ ;+/rgf eg]sf] wfld{s, cfly{s, /fhgLlts, kfl/jfl/s, z}lIfs, 

j}jflxs, gftf;DaGw, hflt, k|hflt, ;+:s[lt, jftfj/0f, cGt/lqmof cflb y'k|} ;+:yf / k|lqmof ldn]/ ag]sf] 

PsLs[t k|0ffnL xf] . g]kfnL ;dfhsf] ;+/rgfn] ljleGg hflt, efiff, ;+:s[lt, k];f, Joj;fo cflbdf 

;+nUg g]kfnLx¿sf] ;du|hLjg k|0ffnLnfO{ a'emfpF5 . o;n] pgLx¿n] ljsf; u/]sf ;fdflhs ;ª\u7g, 

;+:yf / ;d"xx¿sf] k|sfof{Tds :j¿knfO{ hgfpF5 . o;n] ljleGg hfltsf dflg;x¿n] ;dosf 

cGt/fndf ljsf; u/]sf] cy{ k|0ffnLaLrsf] ;DaGwnfO{ hgfpF5 . o;/L x]bf{ g]kfnL ;dfh / ;+:s[ltleq 

/x]sf h]hlt cGtlj{/f]wx¿ 5g\ oL ;a}sf] ;d'Rro :Jf¿k g} g]kfnL ;dfhsf] ;+/rgf xf] -cfrfo{, @)^(, 

k[= $^_ . ctM ljleGg hflt, efiff, ;+:s[lt, k];f Joj;fon] g} g]kfnL ;dfhsf] ;+/rgf lgdf{0f ePsf] 

kfOG5 .  

 uf]N8dfg nufot uf]N8dfgsf] l;4fGtnfO{ cfwf/ dfg]/ cWoog cg';Gwfg ug]{ ljleGg 

ljåfgsfcg';f/ ;dfhsf ljleGg 36gfx¿af6 g} ;dfhsf] ljsf; x'G5 . ;fdflhs ;+/rgfn] dfgl;s 

;+/rgfsf] lgdf{0f u5{ / dfgl;s ;+/rgf lgdf{0fdf ;fdflhs ;+/rgfsf] e"ldsf dxŒjk"0f{ /x]sf] x'G5 . 
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;fdflhs ;+/rgfleq  kfl/jfl/s, ;d'bflos, j}jflxs, wfld{s, juL{o, n}lËs, hftLo, eflifs, wfld{s 

tyf ;f+:s[lts, /fhgLlts, cfly{s, z}lIfs, ;flxlTos cflb h:tf ljifoj:t'x¿nfO{ ;d]6\Gf ;lsG5 . oL 

ljifo / ltgLx¿sf] cfk;L ;DaGw tyf cGt/lqmofn] ;fdflhs Joj:yfsf] w/ftn lgdf{0f x'G5 .   

 ;fdflhs ;+/rgfleq y'k|} ljifoj:'t ;d]l6P tfklg x[borGb|l;+x k|wfgsf] :jf:gLdfG5] 

pkGof;df ePsf ;fdflhs ;+/rgfsf] k|antfsf] cfwf/df ;fdflhs ;+/rgfsf] vf]hL u/L To;sf 

cfwf/df ljZn]if0f ul/Psf] 5 . ctM log} ljifoj:t'nfO{ b[li6ut u/L k|:t't cWofodf x[borGb|l;+x 

k|wfgsf pkGof;df cleJoQm ;fdflhs ;+/rgfsf] cWoog ul/Psf] 5 . ljz]iftM k|wfgsf pKfGof;df 

kfl/jfl/s, ;fd'bflos, n}lËs, wfld{s h:tf ;fdflhs ;+/rgfsf] cWoog ul/Psf] 5 .  

:jf:gLdfG5]  pkGof;df kfl/jfl/s ;+/rgf 

 :jf:gLdfG5] pkGof;df ljleGg vfnsf kfl/jfl/s ;+/rgf /x]sf 5g\ .  ljz]if u/L kfl/jfl/s 

;+rgfleq Psn kl/jf/ / ;+o'Qm kl/jf/, kl/jf/leqsf] gftf;DaGw / tL kl/jf/sf] cfly{s cj:yf jf 

k];f, Joj;fonfO{ x]l/Psf] 5 . k|df]bsf] kl/jf/, lx/fHofgsf] kl/jf/, df]xgaxfb'/sf] kl/jf/nufot 

/dfgGb, afa'nfn, eQm/fh, d}ofFgfgL, gfgLk|f0f, ld;|LlbbL, efOrf ;fNuL cflb kl/jf/sf ¿kdf oxfF 

cfPsf 5g\ . ljz]if u/L k|df]b, lx/fHofg, df]gaxfb'/, d}ofFgfgL, gfgLk|f0f / ld;|LlbbLsf] kl/jf/ ;zQm 

¿kdf /x]sf 5g\ eg] c¿ uf}0f ¿kdf cfPsf 5g\ .  

 k|df]bsf] kl/jf/df df]tLdfof h]7L >LdtL / sdnf sfG5L >LdtLsf ¿kdf pkGof;df b]lVfPsf 

5g\ / df]tLdfofsf] Pp6f 5f]/f ljgf]b dfq} /x]sf] 5 . Psn kfl/jfl/s ;+/rgfdf /x]sf] k|df]bsf] kl/jf/df 

3/sf] sfd ug]{ rDkf gf]sgL{sf ¿kdf b]vf k/]sL 5] . k|df]b g} 3/sf] d'NfLsf ¿kdf /x]sf] 5 . p;Nf] 

sdnfsf] ;'Gb/ of}jg b]v]kl5 la:tf/} kltj|Tffdf /x]sL >LdtL df]tLdfofnfO{ a]jf:tf ub{5 . p;sf] 

a]jf:tf / cgfjZos s'/f nufpg] sfG5L >LdtL sdnfsf] dfq} s'/f ;'Gg] k|j[lQn] ;'Gb/ kl/jf/nfO{ klg 

tx;gx; kf/]sf] 5 . 3/df gf]sgL{;d]t x'Fbf cflYf{s ¿kdf ;DkGg kl/jf/ ePklg k|df]bn] bf]:f|f] ljjfxkl5 

cfˆgf] ;'Gb/ 3/nfO{ tx;gx; kf/]/ df]tLdfofnfO{ ljrNnLdf kf/]sf] 5 . 

 k|df]bsf] kl/jf/leqsf] gftf;DaGw x]bf{v]l/ df]tLdfof / ljgf]blar cfdf / 5f]/fsf] /utsf] 

;DaGw /x]sf] 5 eg] k|df]b / df]tLdfofsf lar kltkTgLsf] ;DaGw eP tfklg sfG5L >LdtL sdnfl;t 

lax] u/]kl5 Tof] ;DaGw Jofjxfl/s ¿kdf k|df]bn] cufl8 a9fpg ;s]sf] 5}g hf] kl/jf/leq k|df]bsf] 

sdhf]/L klg /x]sf] b]lVfG5 . sdnf / df]tLdfoflar ;f}tf;f}t]gLsf] ;DaGw /x]sf] 5 . ljgf]b / k|df]blar 

a'af5f]/fsf] /utsf] j+zLo gftf;DaGw /x] tfklg kl/jf/leq a'af5f]/fsf] ;DaGw df]tLdfofsf sf/0fn] 
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Jofjxfl/s ¿kdf cufl8 hfg lgs} sl7gfOx¿ cfPsf 5g\ . kl/jf/leq df]tLdfof / ljgf]bsf] 3lgi7 

;DaGw /x]sf] 5 eg] csf]{lt/ sdnf / k|df]bsf lar klg 3lgi7 ;DaGw kfpg ;lsG5 . df]tLdfof / 

ljgf]bsf] 3lgi7 ;DaGw pkGof;df o;/L cfPsf] 5 M  

 clg aNn df]tLdfofnfO{ ;fGTjgf eof] . cfdfsf] sfvdf a:bfa:b} ljgf]bsf] d'vdf k|;GGftfn] 

/fd|} 5fpg yfNof] . ;flas} em}F p;n] df]tLdfofsf] lrpF8f] ;dftLsg xfF;]/ eGof], cfdf Û ca d 

afsf] sf]7fdf slxNo} klg hfGgF x} Û ltdL klg ghfpm x} cfdf Û uof] eg] afn] km]l/ lk6\nf xls 

cfdf < -k[=!$_ . 

 dflysf] pkGof;f+zdf a'afn] cfdf5f]/fnfO{ dfof gug]{, 5f]/fnfO{ klg xKsfpg], bKsfpg] ugf{n] 

df]tLdfofn] a'afsf] sf]7fdf ghfpm eGbfeGb} k|df]bn] ljgf]bnfO{ emkf/]–kl5 ljgf]b cfdfsf] sfvdf cfpFbf 

df]tLdfofnfO{ aNn ;fGTjgf x'G5 . ljgf]bn] klg ca d a'afsf] sf]7fdf slxn] ghfg], uof] eg] a'afn] 

lk6\nf x} cfdf egL cfˆgf dgsf j]bgf cfdfl;t kf]Vf]sf] 5 . o;n] s] ;Gb]z lbPsf] 5 eg] 5f]/f5f]/LnfO{ 

a'afn] eGbf lg a9L dfof cfdfn] ug]{ ub{5g\ . hf] ;Totfsf] af6f]df lxF8\5, h;n] w]/} dfof u5{ p;}nfO{ 

5f]/f5f]/Ln] ;fy lbG5g\ eGg] oyfy{ klg ljgf]bn] k'li6 u/]sf] 5 . df]tLdfof k/k'?ifsf] 3/df a;] tfklg 

cfˆgf] 5f]/f;Fu df]xgaxfb'/nfO{ k6s–k6s e]6 u/fO dfU5] . ljgf]b klg cfˆgL cfdf cs}{l;t kf]On uP 

tfklg ;w}+F e]6\g hfGYof] . Tolt dfq} xf]Og, sdnf / k|df]bn] df]tLdfof df]xgaxfb'/l;t kf]On uP/ 

Totfaf6 efu]/ j]Zofnodf k'u]sf] ltd|f] cfdf g} v/fa xf] eg]/ eGbf ljgf]b l/;n] cfdfnfO{ df5'{ eg]/ 

v's'/L af]s]/ hfG5 . pm h;f]t;f] j]Zofno kQf nufpF5 . j]Zofnodf d}ofFgfgLn] ltd|f cfdf v/fa 

gePsf] ltd|f] a'af k|df]b g} v/fa ePsf] eg]/ ;Totf ;fljt u5]{ . kl5 j]Zofnoaf6 cfdfnfO{ 3/df 

Nofpg vf]Hbf a'afn] 3/leq gNofpm EfGbf klg To;sf] ;fdgf ub}{ 3/leq cfdfnfO{ leq\ofpF5 . pQm 

k|;Ë pkGof;df o;/L cfPsf] 5 M 

 uf}/j;fy ljgf]bn] hjfkm lbP, xf] vf; xf], æd]/L cfdf Bf}tf x'g'xG5, b]jL x'g'x'G5 . df]xgl;t 

d]/L cfdf kf]On hfg'ePsf] xf]Og, a? tkfO{+nfO{ /G8L cFufNgk/]sfn] d]/L cfdfnfO{ tkfO{+n] cg]s 

lgx'F, axfgf lemsL r''6]/, lk6]/ NfŒofP/ lgsfNg'ef] . tkfO{+s} ;tLTjdf cem cfdf cfTdxTof ug{ 

tof/ eO;Sg'ePsf] lyof] clg w"t{ u'G8f df]xgaxfb'/n] e]6fO dfgjtfsf] cf8df cfˆgf] kGhf / 

sAhfdf kf/L ljjz / afWo u/]/ cfdfnfO{ To;n] km;fPsf] xf] . To;sf] hjfkmb]xL tkfO{+ x'Gf'x'G5 

. d]/L cfdfnfO{ /G8L g} dfGg'x'G5 eg]  /G8L agfpg] tkfO{+ g} x'Gf'x'G5 Æ -k[= !#&_ . 

 dflysf] pKfGof;f+zaf6 cfdf df]tLdfofsf lj?4 af]n]sf k|df]bsf x/]s zAbsf] v08g clg 

d08g ub}{ ljgf]bn] cfˆgL cfdf kltj|tf gf/L ePsL / pgnfO{ j]Zof aGg afWo kfg]{  tkfO{+ xf] hah{:tL 
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;TfLnfO{ /G8L agfpg] tkfO{sf] d'Vo e"ldsf 5 eg]sf] 5 . d]/L cfdfnfO{ dfq xf]Og, ;dfhsf] ;'/Iff 

u/L ;dfhnfO{ kmnfpg], x'sf{pg] gf/L hfltnfO{ ckdfg, cjx]ngf u/L g]kfnnfO{ ;d]t a/afb 

ul//xg'ePsf] 5, /fi6«df snÍ nufO/xg' ePsf] 5, /fi6«gflosf gf/L hfltsf] hLjg / JolQmTj gi6 

u/]/ tkfO{+ h:tf] u'G8fn] of] ;+;f/nfO{ wldNofO/xg'ePsf] 5 eg]/ ljgf]b cfˆgL cfdfsf] kIfdf a'afsf 

lj?4 ;zQm ¿kdf s8f hjfkm lbP/ cfdfsf] Gofosf nflUf a'af;Fu åGå ug{;d]t kl5 kb}{g . ljgf]bn] 

o;f] ug{' eg]sf] ljgf]bsf] a'afl;t eGbf klg cfdf;Fusf] ulx/f] cfTdLo dfofddtfsf] ;DaGw kl/jf/df 

5 eGg] a'emfpg' xf] . o:t} lx/fHofgsf] kl/jf/df lx/fsf] dfq} j0f{g ul/Psf] 5 .  

 zf/Ll/s / dfgl;s oftgf ;xg g;s]/ df]tLdfofn] 3/ 5f]8]/ cfTdxTofsf] af6f] ckgfpg'kg]{ 

l:yltn] 3/j/k/ lx/fHofgh:tf cfOdfO{nfO{ s'/f sf6\g] dfWod l;h{gf ePsf] b]lvG5 . lx/fHofgsf] 

kl/jf/sf c¿ ;b:ox¿sf] vf;} pkGof;df pkl:ylt b]lvFb}g . c¿sf] 3/kl/jf/df em}emu8f pTkGg 

u/fO{ To;af6 cfgGb lng] kfqsf ¿kdf p;nfO{ lng ;lsG5 . o;n] s] a'emfpF5 eg] k|df]b / lx/fHofgsf] 

glhssf] l5d]sL eP klg oL b'O{ kl/jf/df cfk;L ;b\efjsf] ldqtfsf], l5d]sLsf] gftf geP/ k/rqmLsf] 

;DaGw ePsf] pkGof;df kfpg ;lsG5 . o:t} :jf:gLdfG5] pkGof;df kl/jf/sf ¿kdf df]xgaxfb'/sf] 

kl/jf/ klg cfPsf] 5 . p:fsf] kl/jf/df jt{dfg ;dodf alxgLx¿ dfq} 3/df ePsf], >LdtLnfO{ 3/af6 

lgsfNb} csf]{ ljjfx u/]sf] ;Gbe{ pkGof;df b]vf kb{5 . df]tLdfofnfO{ ;'?df cfTdxTof ug{af6 arfO{ 

p;nfO{ alxgL agfP/ 3/df /fV5' eg]/ 3/ nU5 . la:tf/} df]tLdfofsf] 3/sf] sdLsdhf]/Lsf] kmfObf 

p7fpFb} df]tLdfofnfO{ dfofhfndf kf/]/ To;nfO{ nfdf] ;do;Dd ef]u u/L kl5 3/af6 lgsfnf u5{ . 

 pkGof;df ;a}sf] 3/kl/jf/ Psn kl/jf/sf ¿kdf b]vf k/]sf 5g\ . Psn kl/jf/sf ¿kdf 

b]vfk/] tfklg ;a}sf] 3/nfO{ ;xL Joj:yfkg ug{ g;s]/ 3/sf] kfl/jfl/s l:ylt nyflnË ePsf] 5 . 

pkGof;df w]/}h;f] kl/jf/df k'?ifn] bf];|f] ljjfx u/]kl5 h]7L >LdtLn] w]/} kL8f kfPsf], dlxnfn] bf];|f] 

ljjfx u/]/ klg of}gsf] l;sf/ x'g' dfq} k/]sf], k'?ifx¿n] Kof; d]6fPkl5 csL{ :qL e]6]kl5 cufl8sf] 

a'9LnfO{ 3/af6 sfd glbg] ufO{nfO{ lgsfnf u/]em}F ltgnfO{ lgsfnf u/]sf] b]lvG5 . of] ;a} x'g' eg]sf] 

lkt[;QfTds g]kfnL ;dfh x'g'sf ;fy} 3/sf] d"nLn] 3/sf ;a} ;b:osf] oYffy{ s'/f ga'em]/ c¿sf] s'/f 

dfq} ;'Gg] k|j[lQn] xf] . pkGof;df ePsf clwsf+z dlxnfn] zf/Ll/s / dfgl;s oftgfn] 3/ 5f]8] tfklg 

kl5 pgLx¿n] u'7L, j]Zofnoh:tf ;ª\3;+:yf vf]n]/ cfˆgf] jr{:j sfod u/]sf], kL8fdf 

:jf:gLdfG5]x¿nfO{ p4f/ ug{ tyf cfˆgf] hLjgnfO{ ltnf~hnL lbg;d]t kl5 gk/]sf] b]lvG5 . w]/}h;f] 

dlxnfsf] klxnfsf] 3/kl/jf/ etfe'Ë ePsf] pkGof;df b]lvG5 .  
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 k];fsf ¿kdf kfl/jfl/s ;+/rgf x]bf{ k|df]b hflu/] / p;sf] 5f]/f ljgf]b ljBfyL{, >LdtLx¿ 

df]tLdfof wd{eQm, kltj|tf gf/Lsf ¿kdf eP klg kl/aGbn] pgnfO{ j]Zof agfPsf], sdnf efG5] 

afx'gLsf ¿kdf / rDkfnfO{ gf]sgL{ k];fdf x'g'k/]sf] b]lvG5 . lx/fHofg c¿sf] lrof]rrf{ ug]{ k];fdf g} 

cfa4 b]lvG5 . d}ofFgfgL u'7LsL gflosf / ld;|LlbbL j]Zofnosf] k|d'v k];fdf cfa4 /x]sf 5g\ . o;sf 

;fy} ljleGg ;ª\3:f+:yf vf]n]/ ;fdflhs ;]jf ug{sf nflu cGofosf lj?4 cfjfh p7fpg zlQm PsLs/0f 

ug{sf nflu kl/l:yltn] j]Zofh:tf k];f ckgfpg'kg]{ afWotf ePsf] kfl/jfl/s ;+/rgf oxfF b]lVfG5 . 

o:t} j]Zofnodf sfd ug]{ ;Dk"0f{ gf/L j]Zof aGgsf nflu geP/ j]Zof aGgaf6 /f]Sgsf nflu j]Zofno 

vf]Ng' kl//x]sf] pgLx¿sf] kfl/jfl/s syf, Joyf /x]sf] b]lVfG5 . ;fy} cfˆgf] kfl/jfl/s lhDd]jf/LnfO{ 

jxg u/]/ ;a} cfcfˆgf] k];fk|lt cfa4 kfl/jfl/s ;+/rgf o; :jf:gLdfG5] pkGof;df e]l6G5 .  

 o;y{ :jf:gLdfG5] pkGof;df kl/jf/sf ¿kdf clwsf+z Psn kl/jf/, k];fsf ¿kdf hflu/], 

ljBfyL{, efG5], eQm, gf]s/gf]sgL{, ;dfh;]jf, j]Zof, 7]sbf/, k'/f]lxt, GofofwLz, k'ln;, ;z:q;}lgs, 

l;kfxL cflbh:tf ljleGg k];f ckgfP/ a;]sf dflg;x¿sf] kfl/jfl/s ;+/rgfx¿ /x]sf 5g\ . ljZf]if 

¿kdf k|df]bsf] kfl/jfl/s gftf;DaGw x]bf{ kl/jf/leq d]neGbf klg a]d]n ePsf], kl/jf/leq rf/ ;b:o 

dfq} eP klg ljgf]b / df]tLdfoflar cfdf5f]/fsf] / /utsf] ;Daw 5 eg] sdnf / k|df]bsf] ;DaGw 

>Ldfg\ >LdtL eP klg k]|dLk]|ldsfsf] h:tf] ;DaGw /x]sf] b]lvG5 . df]tLdfof / ljgf]bnfO{ k|df]bn] 3/af6 

lgsfNg;d]t kl5 kb{}g . ptf kl/aGbn] ljgf]bn] cfˆg} a'afsf lj?4 cfdfsf] Gofosf nflu n8 \g'kg]{ 

lgolt l;h{gf ePsf] 5 . otf df]tLdfofn] >Ldfg\nfO{ w]/} dfof u/] tfklg p;nfO{ >Ldfg\n] dfof gu/]sf] 

kfl/jfl/s ;DaGw b]lvG5 . k':tfut ¿kdf kfl/jfl/s ;+/rgf x]g]{ xf] eg] b'O{k':t] kfl/jfl/s ;fdflhs 

;+/rgf pkGof;df e]6\g ;lsG5 .  

:jf:gLdfG5]  pkGof;df ;fd'bflos ;+/rgf 

 ;fd'bflos ;+/rgf lgdf{0fsf l:yltnfO{ x]bf{ d'VotM cfly{s, z}lIfs, ef}uf]lns, eflifs cflb 

;+/rgf kb{5g\ . x[borGb|l;+x k|wfgsf] :jf:gLdfG5] pkGof;df klg ;fd'bflos ;+/rgfsf ¿kdf 

ef}uf]lns, cfly{s, z}lIfs ;+/rgfx¿ b]vf k/]sf 5g\ . o;sf ;fy} Gofofnosf] ;d'bfo, k'ln;, ;}lgs, 

;z:q, l;kfxLx¿sf] ;d'bfo, cfGbf]ngsf/Lsf] ;d'bfo, /fhgLlts ;d'bfo cflb h:tf ;fd'bflos ;+/rgf 

klg oxfF e]l6G5g\ .  

 Eff}uf]lns ;fd'bflos ;+/rgfsf ¿kdf sf7df8f}F pkTosfleqsf] ;fd'bflos ;+/rgf pkGof;df 

b]vf kb{5 . sf7df8f}Fsf] pkTosfsf] klg :joDe"8fFF8f, kz'klt dlGb/, afudtL gbL, snsQf ;x/, 

sf7df8f}Fsf] uNnL, ;8s, O6'axfnsf] /fhgLltsf] cfd;ef, klZrdf~rnsf] uLt / h]n, Gofofno / 
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ToxfFj/k/sf] ef}uf]lns ;d'bfosf] lrq0f u/]sf] kfOG5 . df]]tLdfof cfTdxTof ug{ hfg]a]nfdf 

:joDe"8fF8fsf] ef}uf]lns ;d'bfo cfPsf] 5 . pQm tnsf] pkGof;f+zaf6 s]xL ef}uf]lns ;d'bfoaf/] :ki6 

kfGf{ ;lsG5 M  

 o:t} k|sf/n] df]tLdfof l:yltaf6 tflgFbftflgFb} km]l/ l;De"sf] 8fF8fpSng k'lug\ . df]tLdfof 5f]/fsL 

cfdf eO;s] tfklg ;f}Gbo{sf] alnof] 6]jf kfPsL x'gfn] pgsf] of}jg j;Gtdo g} lyof] dfgf}+ 

;f]x|jifL{o s'df/Lsf] le6fldgbf/ of}jgh:t} pgsf] tf?0o km'ln/x]sf] lyof] To;}n] k|foM ;Hhg 

dflg;x¿sf x[bodf klg nf]en] 3/ ug{ vf]HbYof] . /fj0fsf s}og\ cjtf/n] df]tLdfofnfO{ PSn} 

e]§fPsf klg lyP, t/ anfTsf/ ug{ vf]Hg] b'i6x¿af6 cfkm" lge]/ xf]Og, h] cufl8 5 To;n] 

lxsf{P/ To;nfO{ lgefP/ klg :qLx¿n] cfˆgf] ;tLTj /Iff ug'{k5{ eGg] ufGwLsf] pkb]zn] 

:qLx¿n] pKffWofof x'Fb} cfO/x]sf b]v]/ xf] ls s'lGg lsg xf], s]jn nf]en] x]/]/ /fj0f d]6fO/x]sf] 

lyP  -k[=#&_ . 

 k|:t't pkGof;f+zdf ;fFemkv df]tLdfof cfTdxTof ug{sf nflu :joDe"sf] 8fFF8fsf] Pp6f hËndf 

hfg nfu]sL b]lVfG5 . pm zf/Ll/s ¿kn] lgs} ;'Gb/L ePsfn] ;f]x| jifL{o s'df/Lsf] le6fldgbf/ of}jgn] 

h:tf];'s} ;Hhg dflg;x¿sf] x[bodf klg nf]e knfPsf] x'G5 eGg] ;Gbe{ klg oxfF b]vf kb{5 . 

df]tLdfofn] cfkm"dfly sf]xL anTsf/ ug{ cfP cufl8 h] 5 To;}n} lxsf{P/ cfˆgf] ;tLTj /Iff ug'{k5{ 

egL ufGwLsf] pkb]znfO{ klg dgg ub}{ lxFl8/x]sL lyO{g\ . o;Nf] s] ljrf/ k|s6 u/]sf] 5 eg] tTsfnLg 

;dodf ToxfFsf] ;d'bfosf dflg;x¿n] PSn} :qL ;fFemkv PsfGtdf e]6] anfTsf/ ug{ k'U5g\ eGg] ljrf/ 

klg k|s6 u/]sf] 5 . pkGof;sf/n] tTsfnLg ;dosf] lrq0f u/] tfklg jt{dfg ;dodf klg of] kl/j]z 

l;h{gf ePsf] g} b]lvG5 . cfˆgf] ;d'bfodf klg dflg;x¿ ;'/lIft gePsf, cfˆg} ;d'bfosf dflg;x¿n] 

klg k/:qLk|lt cfFvf nUffO/x]sf] df}sf 5f]k]/ To;sf] k|ToIf kmfObf lng s]xL uf]dg ;k{h:tf k|j[lQ 

ePsf dflg;x¿ klg ;d'bfodf 5g\ . ltgLx¿k|lt x/]s gf/Lx¿ ;b}j ;r]t /xg'k5{ eGg] wf/0ff klg 

pkGof;sf/sf] /x]sf] kfOG5 .  

 3/ 5f]8]/ lxF8]sf gf/Lx¿n] cfˆgf] ;dfhdf ePsf] lu4]gh/ k|j[lQsf k'?ifx¿–af6 kltj|tf 

arfO/xgsf nflUf pgLx¿n] cfkm"n] ;s]sf] ;''/Iffsf pkfox¿ ckgfpg'–kb{5 . tTsfnLg ;dodf 

gf/Lx¿ PSn} lxF8\g 8/fpg'kg]{ ;d'bfosf] klg lrq0f ePsf] b]lvG5 . tTsfnLg g]kfnL ;dfhdf 7fpF7fpFdf 

w]/} u'G8fx¿ ePsf] ltgLx¿af6 canf gf/Lx¿ hf]lu/xg klg ufx|f] k/]sf] ;d'bfosf] lrq0f u/]sf] kfOG5 

. df]tLdfof, d}ofFgfgL, jf;GtL o;sf k|ltlglw kfqsf ¿kdf b]vf k/]sf 5g\ . ;dfhdf xhf/fF} 

df]tLdfofx¿ k/k'?ifaf6 c;'/lIft 5g\ eGg] ;Gbe{ klg pkGof;df e]l6G5 .  
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 z}lIfs ;d'bfosf] ¿kdf klg :jf:gLdfG5] pkGof;df s]xL emnsx¿ kfOG5g\ . k|df]b / p;sf] 

5f]/f ljgf]b, df]xgaxfb'/, df]tLdfof, sdnf / d}ofFgfgL, jf;GtL, ld;|L lbbL h:tf kfq z}lIfs ;d'bfosf 

;b:ox¿ x'g\ . d}ofFgfgL, jf;GtL, ld;|LlbbLnfO{ lgoltn] j]Zof aGg afWo kf/]sf] cj:yf pkGof;df b]Vg 

;lsG5 . k|df]b hflu/] dfG5] xf] . pm hflu/] o; cy{df 5 ls pm lzlIft klg 5 eGg] cy{ nfU5 lsgsL 

clzlIft dfG5]n] sd} hflu/ kfpF5g\ . p;n] ;xh} hflu/ kfPsf] / 3/df Pp6f gf]s/ klg /fv]sf] ;Gbe{ 

pkGof;df e]l6G5 . o:t} p;sf] 5f]/f ljgf]b klg lzlIft eg]/ eGg ;lsG5 lsgls p;nfO{ cfdf 

df]tLdfofaf6 cNfUofpg cWoogsf nflUf hah{:tL snsQf k7fpg nfUbf cfdf;Fu a? ge]6\g] d ot} 

a:5' eg]/ sfuhkqdf x:tfIf/ ub{5 . o;sf/0f klg ljgf]b lzlIft 5 eGg] ;Gbe{ :ki6 x'G5 . o:t} 

df]xgaxfb'/ ;dfhdf ljleGg bfz{lgs s'/f u/]/ s]6Lx¿nfO{ Ps}l5gdf kufN5 . p:fn] cfTdxTof u/]/ 

dg{ nfu]sL df]tLdfofnfO{ ljleGg pbfx/0f lbFb}, bfz{lgs s'/f ub}{ dGf{af6 arfpF5 . df]xgaxfb'/sf 

egfOx¿ df]tLdfofnfO{ hlt ;'g] klg cem} ;'lg/xg dg nfUg] / cem ljgf]bnfO{ e]6 u/fpF5' egL 

df]tLdfof;Fu u/]sf] k]|/0ffbfoL s'/fn] cfˆgf] 3/;DDf n}hfg ;kmn x'G5 / p;af6 kmfObf lnG5 . of] 

sf/0fn] klg pm lzlIft eGg] s'/f a'‰g ;lsG5 . p;n] Pp6f lr7L n]v]/ df]tLdfofnfO{ k9 \g lbG5 . 

o;sf/0f df]tLdfof klg lzlIft g} ePsf] 7xl/G5 . olb df]tLdfof clzlIft ePsf] eP lr7L k9\g 

p;nfO{ cfpFb}g lyof] . o:t} k|df]bsL sfG5L >LdtL sdnf lzlIft JolQm g} ePsf] s'/f 7x5{ lsgls 

p;n] sdn gfd u/]sf] lr7L cfˆgf] >Ldfg\ k|df]b df]tLdfofnfO{ n]v]sf] lr7L eg]/ lbG5] olb pm clzlIft 

ePsf] eP of] lr7L eg]/ yfxf kfpFlbg lyO{ . o:t} ld;|LlbbL klg lzlIft 5, pm lzlIft eP/ g} 

cK7\of/f]df, cGofodf k/]sf gf/Lsf] p4f/ ug{sf nflu Tof]eGbf cufl8 zlQm ;l~rt ug{sf nflu 

j]Zofno;d]t vf]Ng pm kl5 klb{g . p;n] /f]8df, ;8sdf cnkq k/]sf gf/Lx¿ nu]/ j]Zofnodf 

hflu/ lbG5] / k/k'?if;Fu ;'Tgsf nflu cfu|x ub}{ kl5 la:tf/} dlxnfnfO{ cGofosf lj?4 n8\g cfd 

gf/LnfO{ ;r]t u/fpF5], cGofosf lj?4 xltof/ k|of]u u/L uf]nL rnfpg;d]t pm kl5 klb{g . Gofosf] 

kIfw/ eP/ jsfnt ug{] ;r]t gf/L ePsfn] klg p;nfO{ lzlIft ;d'bfodf /fVg ;lsG5 .  :jf:gLdfG5] 

pkGof;df s]xL dfqfdf /fhgLlts ;d'bfo klg cfPsf] 5 . clxn]sf dfG5]x¿ /fhgLltsf] gfddf cfˆgf] 

:jfy{ k"/f ug{], o;n] ;dfhdf Pscfk;df snx lgDTofpg] klg u/fpF5g\ . pQm ;Gbe{ pkGof;df o;/L 

cfPsf] 5 M  

 Dflxnf ;+:yfx¿ t 5g\ @–$ j6f, cem slt hGdFb}  5g\ t/ tL ;+:yfx¿ t 5g\ t/ tL 

;+:yfx¿n] dlxnfx¿sf] vf; k|ltlglwTj ug'{eGbf /fhgLlts u'6x¿sf s7k'tnL alg/x]sf 5g\ 

. /fhgLlts :jfy{n] ubf{ dlxnf ;+:yfx¿ cfk;df snx / km'6 k}bf eO{ zlQm / k|efjxLg 

eO/x]sf 5g\ . ;fdflhs ;'wf/ / cfGbf]ng ug{ g ltgn] cjsfz kfPsf 5g\ g cWoog . t}klg 
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dlxnf ;+:yf ePsf] x'gfn] d uf}/j /fVb5' . clxn] ePsf dlxnf ;+:yfx¿l;t klg clkn u/L 

;+o''Qm df]rf{ v8fF u/L tTsfnLg l:yltsf] lglDt gf/Llxt dfqsf] cfGbf]ng ug]{ ljrf/ u/]sL 5'  

-k[=!)&_ . 

 dflysf] pkGof;f+zdf dlxnf lxtsf nflu vf]lnPsf s]xL ;+:yf eP klg tL ;+:yfx¿n] 

dlxnflxtsf nflu sfd ub}{gg\ a? /fhgLlts u'6sf s7k'tnL agL cfˆgf] :jfy{df nflu/x]sf] k|;Ë 

pkGof;df cfPsf] 5 . oxfF d}ofFgfgLn] jt{dfg ;dodf ePsf dlxnf ;+:yfx¿l;t ;+o'Qm df]rf{ agfP/ 

TfTsfnLg l:yltsf] lglDt gf/Llxtsf] cfGbf]ng ug]{ ljrf/ u/]sf] b]lVfG5 . ;a} gf/Lx¿n] ;fdflhs lxtsf 

nflu Ps x'g'kg]{ wf/0ff d}ofFgfgLn] df]tLdfofnfO{ cleJoQm u/]sf] b]lVfG5 .   

 pkGof;df o;/L x]bf{ lzlIft / clZflIft ;d'bfosf] lrq0f u/]sf] kfOG5 . clZflIft ;d'bfosf 

kfqsf] ¿kdf rDkf, g}gL, df]xgaxfb'/n] rDkfnfO{ a'‰g nufPsf] s]6f] cflb b]vf k/]sf 5g \ . oxfF lzlIft 

/ clzlIft ;d'bfosf] lrq0feGbf klg lkt[;QfTds ;d'bfosf] lrq0f u/]sf] kfOG5 . ;d'bfonfO{ cfly{s 

b[li6sf]0fn] x]g]{ xf] eg] pRr ju{sf] / lgDg ju{sf] ;d'bfosf] lrq0f u/]sf] kfOG5 . pRrju{leq k|df]bsf] 

kl/jf/, df]xgaxfb'/sf] kl/jf/ b]vf kb{5 eg] lgDgju{leq rDkf, rDkfnfO{ ljgf]bsf nflu af]nfpg] s]6f, 

d}ofFgfgL, gfgLk|f0f, nLnfnufotsf 3/vr{ rnfpgsf nflu j]Zofnodf sfd ug{] gf/Lsf ¿kdf b]vf 

kb{5g\ . pgLx¿nfO{ cfˆgf] /fhLv';Ln] geO{ kl/aGbn] g} Tof] 7fpFdf k'¥ofOPsf] 5 . eflifs ;d'bfosf 

b[li6n] x]g]{ xf] eg] w]/}h:ff] g]jf/L zAbsf] k|of]u ePsfn] g]jf/L ;d'bfoleq klg afx'g hfltsf] ;d'bfo 

pkGof;df  b]vf kb{5 .   

 :jf:gLdfG5] pkGof;df ;fd'bflos ;+/rgfleq ef}uf]lns ;d'bfosf ¿kdf sf7df8f}Fsf] :joDe" 

jl/kl/sf] ;d'bfosf] lrq0f 5 eg] lzlIft ;d'bfodf lzlIft / clzlIft ;d'bfo, cfly{s ;d'bfoleq 

x'g]vfg] / x'Fbf vfg] ;d'bfosf] / hfltut ¿kdf x]bf{ afx'g ;d'bfosf ;fy} Gofofnosf], cfGbf]ngsf/Lsf] 

;d'bfo, j]Zofnosf] ;d'bfo, k'ln;, ;}lgs, l;kfxL, ;z:qx¿sf] ;d'bfo h:tf y'k}| ;d'bfox¿ ;fdflhs 

;+/rgfsf] ¿kdf pkGof;df vrfvr ¿kdf el/Psf b]vf kb{5g\ .  

:jf:gLdfG5]  pkGof;df n}lËs ;+/rgf 

 ;fdflhs ;+/rgfsf] csf]{ d'Vo cfwf/ n}lËs ;+/rgfnfO{ dflgG5 . :jf:gLdfG5] pkGof;df klg 

n}lËs ;+/rgfsf] ;zQm k|of]u ePsf] kfOG5 . lkTf[;QfTds g]kfnL ;dfh eP klg pkGof;sf/n] eg] 

o; pkGof;df gf/Lk|Wffgtfsf] lrq0f Jofks ¿kdf u/]sf] kfOG5 . pkGof;sf] zLif{s g} :jf:gLdfG5] 

eg]/ /flvPsf] 5 . o; pkGof;df k'?if / :qLkfq b'j}sf] k|of]u ul/P tfklg sfo{sf cfwf/df eg] gf/L 
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;zQmtf a9L b]lvG5 . k|df]b, ljgf]b, df]xgaxfb'/, /dfgGb afa'nfn, eQ/fh, eNffbdL, OHhtbf/ k'?if, 

gjo'js, kz'kltsf] hf]uL, u'G8f, ;'/k|;fb, /fd], GofofwLz cflb h:tf k'?ifkfqsf] k|of]u ePsf] 5 eg] 

df]tLdfof, sdnf, lx/fHofg, RfDkf, cwa};] cfO{dfO{, ld;|L lbbL, gf}nL cfOdfO{ -gfgLk|f0f_, nLnf, bfnlrgL, 

r'nL, d}ofFgfgL, h"O{gfgL, jf;GtL, c~hgfs'df/Lnufotsf gf/L Kffqsf] k|of]u x'gfsf ;fy} k'ln;, ;z:q, 

;}lgs, l;kfxL, cfGbf]ngsf/L, hgtf cflb h:tf kfqx¿sf] k|of]u klg pkGof;df ePsf] b]lvG5 . 

ljz]iftM df]tLdfofsf] s]Gb|Lotfdf of] pkGof;sf] l;h{gf ePsf] b]lvP tfklg c¿ :jf:gLdfG5]sf] klg 

lgs} dxŒjk"0f{ e"ldsf /x]sf] kfOG5 . d}ofFgfgL, jf;GtL, ld;|LlbbLn] gf/Llx+;fsf nflu a'nGb cfjfh 

p7fPsf 5g\ . :jf:gLdfG5] pkGof;df s]s:tf] n}lËs lx+;f ePsf] 5 To;nfO{ oxfF cWoog ul/Psf] 5 

.  

 df]tLdfof k|df]bsL h]7L >LdtL x'g\ . pgL kltj|tf gf/L, cfˆgf] wd{sd{ g5f]8\g] gf/L eP tfklg 

k|df]bn] lgs} zf/Ll/s / dfgl;s oftgf lbPsf] 5 . ;f}tf sdnfsf] lst]{ zÍfsf cfwf/df k|df]bn] 

df]tLdfofnfO{ gfgfefFtL ckr zAb af]Nb} xftkft ubf{;d]t s]xL k|ltsf/ gu/L lg/Lx eP/ vfln oftgf 

dfq} ;lx/fV5] . pQm k|;ËnfO{ pkGof;df o;/L k|:t't ul/Psf] 5 M 

 Psbd} emD6]/ k|df]bn] eg], æs] elg;\, RofltlbpmF t]/f] d'v Û nfh 5}g tFnfO{ < -tlsofd'lgaf6 

lr7L lemsL b]vfP/_ s;n] n]v]sf] of] lr7L <Æ nf} eg\ /G8L -r'N7f] ;dft]/ esfes nTofpFb}_ 

s;n] n]v]sf] of] lr7L < æTo:t} u'G8fx¿sf]–af6 dgUu] e/y]u kfP/ g} km'tL{ klg a9\g ;s]sf] 

.Æ k|df]bsf] l/;sf] cfuf]df sdnfn] l3p xflnlbOg\ -k[=!#_ . 

 pQm dflysf] pkGof;f+zdf df]tLdfofnfO{ cfˆgf] >Ldfg \sf] d'vaf6} g} lagfuNtLdf g} o:tf] /08L 

eGg] zAb ;'g]kl5 pgsf] dg l5ofl5of x'G5 . To;}df pgsL ;f}tf sdnfn] u'G8fx¿ dGfUu] e/y]u kfP/ 

km'tL{ a9]sf] eg]kl5 sdnfsf] jfSon] cfuf]df l3p yKbf df]tLdfofsf] 3fpFdf g'gr's xflnlbPsf] h:tf] 

x'Fbf;Dd s]xL af]Ng ;lSbgg\ s]jn kL8f ;xgafx]s s]xL x'Fb}g . o;n] df]tLdfofnfO{ ;xgzLn gf/Lsf 

¿kdf klg lrgfPsf] kfOG5 . cfˆgf] 5f]/f gfafnsdfly ljgfsf/0f cGofo x'Fbf;d]t pgL s]xL ljb|f]x 

ug{;d]t cfF6 ug{ ;lSbgg\ . hlxn] klg kltaf6 x'g] n}lËs lx+;f ;x]/ dfq a:g'kg]{ df]tLdfofsf] bogLo 

cj:yf l;h{gf ePsf] b]lvG5 . cfkm"dfly ;f}tf xfNbf;d]t s]xL af]Ng g;Sg', ;f}tfsf] lst]{ lr7Lsf] ;d]t 

s]xL :ki6 hafkm lbg g;Sg] vfln cfF;' dfq} aufpg] rl/qsf ¿kdf pgnfO{ kfpGf ;lsG5 .  

 hlt ubf{ klg >Ldfg\sf] HofbtL vKg} g;s]kl5 df]tLdfof sf]7fdf PSn} ljgf]bnfO{ 5f]8]/ 

cfTdxTof ug{] ;f]rljrf/n] km]l/ 3/af6 lg:slG5g\ . 5f]/fk|ltsf] dfTf[Tjkgsf] cfef; ub}{, 5f]/fsf nflu 

s]xL ug{ g;s]sfn] cfTdUnflg ub}{ kf;f]df r9\g nfu]sL df]tLdfofnfO{ df]xgaxfb'/n] b]V5 . df]xgafb'/n] 
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dg{ nfu]sL df]tLdfofsf] oyfy{ a'em]/ d/]/ dfq} ltd|f] ;d:ofsf] ;dfwfg x'Fb}g, cem cfTdxTof u/]/ dg'{ 

t dxfkfk xf] eGb} p;nfO{ ;DemfOa'emfO u/L 3/ hfpmF a? d k|df]bnfO{ ;DemfpF5' eGbf klg 3/ hfg 

dflGbgg\ . 3/ hfg gdfg]kl5 cfˆgf] 3/ hfpmF / alxgLsf ¿kdf d]/f] 3/df /fV5' eG5 t}klg df]tLdfof 

dflGbgg\ . ha df]xgaxfb'/n] ljgf]bnfO{ e]6fpg] lhDdf d]/f] ca lxF8 d]/f] 3/ eg]/ eG5 ta df]tLdfof 

ljgf]b e]6\g kfOGf], bfh'sf] gftfn] eg]/ :jfyL{ df]xgaxfb'sf] 3/ hfg afWo x'lG5g\ . la:tf/} ljleGg 

hfnh]n lst]{ dfofk|]d nufP/ df]tLdfofnfO{ cfˆgf] :jf:gL agfO{ pgnfO{ ef]u ug{ pm ;kmn x'G5 . 

nfdf] ;do ef]u u/L cfˆgf] of}lgs Kof; d]6fP/kl5 df]xgaxfb'/ df]tLdfofnfO{ cg]s nf~5gf nufP/ 

3/af6 sfd gnfUg] ufO{ wkfPemF} wkfpF5 . oxfF klg df]tLdfof df]xgaxfb'/af6 n}lËs lx+;fdf k/]sf] 

;fdflhs n}lËs ;+/rgfnfO{ pKfGof;df o;/L p4[t ul/Psf] 5 M  

 df]xgaxfb'/n] cfuf] eP/ s's'/ r'6]em}+ r'6L df]tLdfofnfO{ l3;fb{}, k5fb}{ 3/af6 lgsflnlbP . 

sf]xL dflg;n] klg /f]Sg ;s]gg\, 9f]sf aflx/ k'¥ofP/ klg df]xgaxfb'/n] cem s'6\b} lyP . 

df]tLdfof SjfF–SjfF ?Fb} lyOg\ . l5d]ssf dflg;x¿n] pgsf] cTofrf/ x]g{ g;s]/ aflx/ cfP/ 

df]xgaxfb'/nfO{ ;Demfpg yfn] . æxfO{ Û :jf:gLnfO{ klg o:t/L s''6\g], eOuf] gs'6\g'xf];\ .Æ 

l5d]sLx¿lt/ x]/]/ df]xgaxfb'/n] eg] æ:jf:gL t ta dfq :jf:gL xf] ha;Dd nf]Ug]sf] enfO 

rfx]/ elQm u5]{, hf] klg u'G8fnfO{ cFuflnxfN5] eg] Tof] a]nf klg :jf:gL :jf:gL x'G5] < o;sf] 

rl/qsf] af/]df d s] eg"F, nfhn] s'/f 3fF6Ld} c8\5 Æ -k[=**_ . 

 dflysf] p4/0fn] s] ;Í]t u/]sf] 5 eg] h;/L k|df]bn] df]tLdfofnfO{ 3/af6 lgsfnf u/]sf] lyof] 

To;}u/L df]xgaxfb'/n] klg df]tLdfofaf6 c3fO ;s]kl5 ljleGg cf/f]k nufP/ ;dfhsf cufl8 a]OHht 

u/L lgsfln lbG5 . hlt laGtLefp ubf{ klg p;nfO{ 3/leq k:g lbFb}g . oxfF Pskl5 csf]{ k'?ifn] 

p;nfO{ ef]u u/]/ 3/af6 ha/h:tL lgsflnG5 . kltj|tf >LdtL df]tLdfofnfO{ o;/L 3/af6 lagfsf/0f 

lgsfn]/ ;8sdf cnkq kfg'{kg]{ ;fdflhs ;+/rgf lgdf{0f ePsf] b]lvG5 . o;/L >Ldfg\k|lt elQmefj 

hgfpFbfhgfpFb} klg b'O{–b'O{j6f >Ldfg\af6 ckx]lnt x'g'k/]sf], cfˆgf] ;tLTJf n'l6g'sf ;fy} zf/Ll/s / 

dfgl;s oftgf ef]Ug'k/]sf sf/0fn] klg pgnfO{ cefuL gf/Lsf ¿kdf x]g{ ;lsG5 . k'?ifk|wfg g]kfnL 

;dfhdf df]tLdfofh:tf ;f]emf;femf ;tL;fljqL gf/Lx¿nfO{ afFRg sl7gfO k/]sf] cj:yf l;h{gf ePsf] 

5 .  

 df]xgaxfb'/af6 ckx]lnt eO{ ;8sdf k'u]sL df]tLdfof u'G8fsf] l;sf/ x'gaf6 hf]lug] pkfo 

vf]Hg] l;nl;nfdf klxnf]k6s cGhfgdf ld;|LlbbL / bf];|f]k6s hfgLhfgL  d}ofFgfgLsf] j]Zofsf]7Ldf 

z/0f lng k'u] klg pgL j]Zof aGg dflGbgg\ . kl5 d}ofFgfgLn] df]tLdfof j]Zof aGg gdfg]kl5 uLt 
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ufpg]df p;nfO{ /flVfG5 . df]tLdfof j]Zofnodf cfpg] dflg;x¿nfO{ uLt ufP/ dgf]/~hg k|bfg ug]{ 

sfo{df vlKk; x'G5] . pQm k|;Ë pkGof;df o;/L k|:t't ePsf] b]lvG5 M 

 xfdf{]lgodsf] ;'/df df]tLdfof cfˆgf] s07 km'6fP/ ;'dw'/ tfg 5f]l8/x]sL lyOg \, dfgf}+ Ct'/fh 

j;Gt} sf]7fdf cfudg eO/x]em}F dxlkmndf /d0fLotf 5fO/x]sf] lyof], /f}gs al9/x]sf] lyof], 

df]tLdfofsf] dL7f] / ;'l/nf] tfgdf To:tf] Hffb' lyof] . tanf ahfpg] afO{hL klg 6fpsf] / cfª 

xNnfpFb} d:t em'ln/x]sL lyO{ . c¿ afOhL / df]tLdfof n7\7 k/]/ d'vd'b|fdf d':sfg p8fO/x]sf 

lyP . k'?if hfltdf Pp6} JolQm lyof], af]tnaf6 sfFrsf] lunf;df /S;L vGofpFb}, lkpFb} 

df]tLdfofsf] ufgf ;'g]/ n§k§ ePsf] lyof] . ===pm aLr–aLrdf h'?Ss p7\Yof] klg . xftdf gf]6 

lnP/ aLr–aLrdf df]tLdfofsf] ufnflg/ xft n}hfGYof], df]tLdfofn] clg p;sf] xft 

em6\sfl/lblGyg\ . d}ofFgfgL clg To; JolQmsf] xftaf6 gf]6 xTofpFlyg\ -k[=!@*–!@(_ . 

 dflysf] ;fIodf df]tLdfofsf] no / ;'/ Psbd} /fd|f] ePsf], d'vd'b|fdf d':sfgsf ;fy uLt 

ufpgdf tlNng ePsL df]tLdfof;Fu} tanf ahfpg] afO{hL klg lgs} /dfO{, 6fpsf] / cfª xNnfpFb} d:t 

/ld/x]sf] kl/j]z l;h{gf ePsf] b]lVfG5 . Pshgf k'?if klg ;'l/nf] efsfl;t uLt ufPsL df]tLdfofsf] 

uLt ;'g]/ n7\7 k/]sf] ;Gbe{ klg pQm p4/0fdf cfPsf] 5 . df]tLdfofn] uLt ufP/ g} ;a}nfO{ n7\7 

kfg]{ / ltgLx¿af6 gf]6x¿ emfg]{, To;kl5 tL gf]6x¿ d}ofFgfgLn] hDdf ug]{ u/]sf] ;Gbe{ klg oxfF 

cfPsf] 5 .  o;y{ tTsfnLg ;dodf eb|enfbdLx¿ dgf]/~hg lngsf nflu j]Zofnodf wfpFy] eGg] 

;Gbe{ pkGof;sf/n] JoQm u/]sf 5g\ .  

 pQm ;Gbe{n] s] k'li6 u5{ eg] TfTsfnLg ;dodf ljleGg kl/l:yltn] egf}F of kl/aGbn] egf}F 

df]tLdfofh:tL kltj|tf gf/Ln] bf];|f] ljjfx ug'{k/]sf], ToxfFaf6 klg 3/ lgsfnf ePkl5 stfstfaf6 

kl/aGbn] pgnfO{ j]Zofnodf uLt ufpg afWo x'g'k/]sf] 5 . df]tLdfof h:tf gf/Lx¿ ;dfhdf s]jn 

dgf]/~hgsf] ;fwg dfq} x'g k'u]sf] b]lvG5 . lgoltn] 7luPsL df]tLdfof Ps sf]dn dft[x[bo ePsL kfq 

x'g\ . 3/af6 nf]Ug]n] lagfsf/0f zÍf u/]/ 3/lgsfnf ubf{ cfTdxTof ug{ hfFbf v]/L ljgf]bnfO{ ;Dem]/ 

3/ cfpFl5g\ / cfˆgf] ljjfxsf] bfOhf]sf] sk8f /fv]/ lx/fHofgsfdf kRrL; ?k}ofF C0f dfUbf p;n] 

kfFr ?k}ofF dfq lbPsf] / To;sf] ljgf]bnfO{ la:s'6 lsg]/ lbg] dfofn' kfq x'g\ . ljgf]bnfO{ la:s'6 lbP/ 

lx/fHofgnfO{ ljgf]bnfO{ cfdfsf] dfof lbg'xf]nf eGb} :joDe"sf] 8fF8fdf dg{ hfg] gf/L klg x'g\ . dg{af6 

df]xgaxfb'/n] df]tLdfofnfO{ arfpF5 . df]tLdfofh:tL kltj|tf gf/Ln] bf];|f] ljjfx ug'{k/]sf], ToxfFaf6 

klg 3/ lgsfnf ePkl5 stfstfaf6 kl/aGbn] pgnfO{ j]Zofnodf uLt ufpg afWo x'g'k/]sf] 5 . 

v';Lsf] s'/f of] xf] ls cGttM df]tLdfofn] dg'{ gk/]/ cfˆgf] 5f]/f ljgf]bn] ubf{ cfkm"dfly cGofo ug]{ 
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k|df]b / sdnfnfO{ ;hfo lbg / ;ToTfYo a'‰g] cfˆgf] dfofn' 5f]/f ljgf]b;Fu 3/df a:g ;kmn ePsL 

l5g\ . cfdf / 5f]/fsf] ;DaGw >Ldfg\ >LdtLeGbf klg lgs} 3lgi7 x'G5 eGg] efj klg o;n] lbPsf] 5 

.  

 pkGof;sf csf{ ;zQm kfq ljgf]b klg gf/L kIfw/sf ¿kdf cfPsf] 5 . cfkm" k'?if eP tfklg 

cGofodf k/]sf gf/Lx¿sf] lxtsf nflu cfˆgf] a'afnfO{ ;d]t u'dfpg'k/]sf] cj:yf ePsf] 5 . cGofo 

ug]{ ;dfhdf hf] ;'s} lsg gxf];\ To;sf lj?4 ;b}j nl8/xg'kb{5 . gf/LnfO{ laufg]{ eg]sf] g} k'?ifn] xf] 

To;}n] ;dfhdf ePsf u'G8f k|j[lQsf dflg;x¿sf] cGTo ug'{k5{ eGg] wf/0ff ljgf]bsf] /x]sf] 5 . pm 

pkGof;df k|ultzLn ljrf/sf] jfxssf ¿kdf klg b]vf kb{5 . d}ofFgfgL h]n k/] klg p;sL cfdf 

df]tLDffofl;t ldn]/ d}ofFgfgLsf gfddf p;n] d}ofF–dlxnf ;ª\3 :yfkgf u/fPsf] 5 . pQm ;Gbe{ 

pkGof;df o;/L cfPsf] 5 M  

 cflv/df d}ofFgfgLsf] km};nf ;'g]/ ljgf]b / df]tLdfof Hofb} kLl8t eP . pgsf] :d[ltdf ljgf]bn] 

cfˆgf] 3/ …d}ofF–dlGb/Úsf] gfdn] cfˆgL cfdf df]tLdfofsf] cWoIftfdf …d}ofF–dlxnf ;ª\3Ú 

:yfkgf u/fO{ ToxL ;ª\3nfO{ ck{0f ul/lbP . 3f]if0ffdf ljgf]bn] eg]sf lyP, æ;Ltf ;tL :qLnfO{ 

eGbf d d}ofFgfgLh:tL /08LnfO{ x[bo lbP/ k"hf ub{5', d cfzf ub{5', of] 3/ …d}ofF–dlGb/Ú af6 

gf/L hfltdf c;ª\Vo d}ofFgfgL Tfof/ x''g]5g\\ / of] …d}ofF–dlGb/Ú nfO{ b]v]/ tyf ;Dem]/ /fj0fh:tf 

cdfg'if dfgj klg /fd aGg]5g\ Æ -k[=!$&_ . 

 dflysf] ;Gbe{ ljgf]bn] d}ofFgfgLsf] cfhLjg h]nsf] ;hfokl5 gf/L xslxtsf nflu ;b}j cfˆgf] 

Hofg w/fkdf /fv]/ nl8/x]sL d}ofFgfgL cGofosf lj?4 Nf8\bf cfˆgf] a'afnfO{ uf]nL xfg]/ dfbf{;d]t 

d}ofFgfgLsf] kIfdf g} jsfnt ug]{ ljgf]bsf] rl/q b]vf kb{5 . rl/q k'?ifk|wfg g]kfnL ;dfhsf] cGTo 

ug{ / lagfuNtL cGofo, cTofrf/df k/]sf gf/Lsf] p4f/ ug{ ljgf]bn] cfˆgL cfdf df]tLdfofsf] 

cWoIftfdf d}ofF–dlxnf ;ª\3 :yfkgf u/fPsf] b]lvG5 . of] ;+:yfn] ;b}j d}ofFgfgLnfO{ /08Lsf] ¿kdf 

kl/lrt gu/fO{ d}ofFdlGb/sf] gfdn] kl/lrt x'g] wf/0ff ljgf]bn] /fv]sf] 5 . h:fn] xhf/f}+ d}ofFgfgL lgdf{0f 

ug]{ 5 . tL d}ofFgfgLx¿n] /fj0fh:tf cdfg'ifLnfO{ klg /fd agfpg d2t ug]{5g\ eGg] k|ultzLn ljrf/ 

ljgf]bn] pQm ;Gbe{n] u/]sf] 5 .  

 k'?ifk|wfg ;dfh eP klg cGttM ;Totfsf] lht ePsf], Gofosf] lht ePsf], dlxnfsf] lht 

ePsf] ;Gbe{ pkGof;sf/n] ulj{nf] tl/sfn] k|:t't u/]sf 5g\ . o;n]] n}lËs ;fdflhs ;+/rgfnfO{ bl/nf] 

agfPsf] 5 . ljgf]bh:tf] k|ultzLn ljrf/ ePsf] k'?if / d}ofFgfgL, ld;|LlbbL, jf;GtL h:tf Gofosf 

nflu ;b}j nl8/xg] gf/Lx¿sf] ;dfhdf ;b}j cfjZostf 5 . gf/Lsf kIfw/ dfq geO{ Gofo, pTkL8gsf 
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kIfw/sf ¿kdf ljgf]b, d}ofFgfgL / jf;GtLh:tf rl/qnfO{ pEofP/ pkGof;sf/n] klg k|ultzLn ljrf/ 

o; pkGof;df cleJoQm u/]sf 5g\ .  

:jf:gLdfG5]  pkGof;df wfld{s ;+/rgf 

       Wffld{s ;+/rgf klg ;fdflhs ;+/rgf lgdf{0f ug]{ Ps k|d'v cfwf/ xf] .  :jf:gLdfG5] pkGof;df 

cfˆgf] 3/sf] d'lQm / kfl/jfl/s ;'vsf nflu ljleGg ;Gbe{df wfld{s ;fdflhs ;+/rgf lgdf{0f ePsf] 

b]lvG5 . pkGof;df df]tLdfof g} wfld{s ;+/rgfdf klg c¿eGbf a9L ;zQm b]vf kb{5] . ;}bj klt / 

5f]/f ljgf]bsf] /Iffsf nflu / b'Mvaf6 df]rg x'gsf nflu a]nfa]nf eujfg\sf] gfd hK5] . df]tLdfofsf] 

3/df k"hfsf]7f klg 5'§} ePsf] x'gfn] laxfg, a]n'sf pQm sf]7fdf p;n] k"hf u5]{ . pQm ;Gbe{ pkGof;df 

o;/L k|:t't ePsf] 5 M  

 cfFvfel/ cfF;' u/L clg s[i0fsf] d"lt{ b]v]/ xfF;L–xfF;L s?0fxF:o d'b|fdf df]tLdfofn] cf/tLsf] 

bLk 3'dfO/x]sL lyOg\\ . 38L38L pgL cf/tLsf] bLk 3'dfpFlyg\, l5gl5gdf km]l/ cf/tLnfO{ e'Odf 

/fvL b'j} xft hf]8]/ s[i0fd"lt{l;t cfˆgf] b'Mv kf]Vb} p4f/sf lglDt lgj]bg ul//xlGyg \, æx] k|e', 

b'Mve~hs, d]/f] cfF;' k'5\g] of] ;+;f/df sf]xL 5}g Û x] cgfysf gfy, b'Mv;fu/df 8'la/x]sL o; 

canfnfO{ ptf/ Û ;jf{Gtof{dL s?0fflgwfg Û tftf] kmnfdaf6 kf]nfO/x]sf o; c;xfodfly klg 

b[li6kft u/ . x] eujfg\ d]/f] afns 5f]/fnfO{ arfpg kfpgnfO{ h:t} b'Mvsi6df klg dnfO{ 

afFRg ;Sg] an b]pm Û Æ o:t} u/L–u/L df]tLdfofn] cfwf/ft latfOGf\ . s[i0fsf] kfp kl//xFbf/xFb} 

e':f'Ss gLb cfPsf] klg df]tLdfofnfO{ kQ} ePg -k[=!_ . 

      dflysf] ;fIoaf6 g} df]tLdfof wfld{s ;fdflhs ;+/rgfsL k|ltd"lt{ xf] eGg] a'‰g ;lsG5 . p;n] 

laxfg k"hf ug{'sf ;fy} ;w}Fel/ a]n'sf lg k"hf ug]{ u/]sL 5] . cfFvfel/ cfF;' u/L cfˆgf] b'Mv, kL8fFaf6 

d'lQm k|fKt xf];\, d]/f] ;+/;f/df cfF;' k'5\g] sf]xL gePsf], b'Mv;fu/df ;w}+el/ 8'la/xg'kg]{, tftf] kmnfdaf6 

kf]nfO/x]sf c;xfonfO{ ca b'Mv g]bp eujfg egL a]nfa]nf eujfg\sf] gfd hKb} 3/L3/L cf/tL s[i0fsf] 

d"lt{df 3'dfpFb} s]xL xfF;]/, a]nfa]nf b'j} xft hf]8]/ eujfg\ s[i0fsf] elQmdf tNnLg x'G5] . cfˆgf] 5f]/f 

ljgf]bnfO{ slxn] klg b'Mvsi6 gcfcf];\ egL eujfg\nfO{ a]nfa]nf k'sf5]{ . dnfO{ h:tf];'s} kL8fdf klg 

afFRg ;Sg] zlQm b]pm eujfg\ eg]/ ljr/f df]tLdfof eujfg\sf] elQm ubf{, s[i0fsf] kfp kbf{ clg 

lbgel/sf] ysfgn] lgb|f nfu]sf] kQf g} kfpFlbg / e';'Ss ToxL k"hfsf]7fdf g} lgbfpF5] . k';sf] hf8f]df 

klg p;nfO{ hf8f]sf] dx;'; geO{ pm lgs} ulx/f] lgb|fdf d:tl;t ;'T5] . p;nfO{ xf};nf, dfof lbg] 

dfG5] sf]xL gePsL df]tLdfof sf]dn x[bo ePsf sf/0fn] s;}n] x]nRfSo|fOF u/L cfFvfn] x]/] klg p;nfO{ 

ulx/f] rf]6 k'U5 . pm hlta]nf klg kL8fdf x'G5] p;nfO{ 3/df sf]xL klg ;xfg'e"lt lbg] dfG5] kfpFlbg 
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. df]tLdfof laxfg / a]n'sf eujfg\ s[i0fsf] k"hf ug{ kfpFbf dfq} v';L b]lvG5] . pQm ;Gbe{nfO{ o;/L 

k|:t't ul/Psf] 5 M  

 s:f}n] klg x]nrS|mfOFsf cfFvfn] x]/]df df]tLdfofsf] sf]dn x[bodf t'?Gt} rf]6 nfluxfNYof] . s]jn 

olt s'/fsf] cfFvfn] x]/]df df]tLdfofdf ;xfg'e"lt rfxlGyg\ . t/ ;w}+h;f] df]tLdfofn] ;':s]/faf6 

;f; km]g'{kYof]{, slxn] klg ;Gtf]ifsf] ;f; km]g'{ ltgn] kfpFb}glyg\ . To;}n] df]tLdfof laxfg k"hf 

/ a]n'sf cf/tLsf] ¿kdf lbgx'F 306f}F–306f}F s[i0fhLsf] d"lt{cufl8 a;]/ lhGbuL u'hfly{g\ . s]jn 

To;}df pgnfO{ cfGfGb pkef]u x'GYof] -k[=!_ .  

       dflysf] ;fIodf klg wfld{s ;fdflhs ;+/rgfsf] k|of]u ePsf] b]lVfG5 . df]tLdfofn] c¿ a]nf 

;'vsf] ;f:f;d]t km]g{ gkfPsf], 3/sf] dfG5]n] clg ;dfhn] p;sf] s?0ffbfoL cj:yfnfO{ ga'em]/ g} pm 

306f}F–306f}F s[i0fhLsf] d"lt{cufl8 a;]/ x/lbg cfˆgf dgleqsf kL8f j]bgf kf]VyL / s]xL cfgGbsf] 

cg'e"lt uyL{ . o;af6 s] a'‰g ;lsG5 eg] dfG5]nfO{ v';L kfg]{ eg]sf] O{Zj/ g} xf], eujfg \\ g} xf], k"hf 

u/]/ cf/tL u/]/ g} dflg;n] cfkm"nfO{ ;Gtf]ifdf kfg{ ;S5 eGg] xf] . dfgl;s kL8fnfO{ eujfg\afx]s 

c¿ s;}n] x6fpGf ;Sb}gg\ . k"hfcfhf g} b'MvLsf] clGtd v';L xf], wfld{s sfo{n] g} dfG5]df v';L lbg] 

u5{ eGg] ;Gbe{ pkGof;sf/n] :jf:gLdfG5] pkGof;df df]tLdfofsf dfWodaf6 :ki6 kf/]sf 5g\ .  

 oxfF df]tLdfof dfq} wfld{s sfo{df ;+nUg geO{ ld;|L lbbL, d}ofFgfgL, ljgf]b h:tf kfqx¿ klg 

k|ufltzLn ljrf/sf eP klg cfˆgf] wd{nfO{ eg] pgLx¿n] e'n]sf 5}gg \ . ld;|LlbbL x]/s lbg afudtL 

gbL hfg] s'/f klg nLnfn] atfPsL 5g\ . afudtL cfkmF}df wfld{s gbL xf] . cem afudtLh:tf] kljq 

gbLdf laxfg} hfg' eg]sf] t ToxfF k"hf ug{, g'xfpg, hn lng hfg' eGg] a'lemG5 . o;sf/0f klg 

ld;|LlbbL klg wfld{s ;fdflhs ;+/rgfdf Wofg lblG5g\ eGg] xf] . o:t} d}ofFgfgLn] klg df]tLdfofnfO{ d 

cfˆgf] wd{ t slxn] lg la;{Gg t/ d kz'kltdf ;GGof;L eP/ a:bf klg ToxfFsf hf]uLn] dnfO{ ef]ub[li6 

nufP eGg] ;Gbe{ cfPsf] 5 . leIf'0fL agL leIff dfUbf klg u'G8fsf] 3/df k/]sfn] p;n] cfˆgf] ;a} 

;tLTJf xgg u/]sf] To;kl5 dfq} cfkm"n] j]Zofno vf]Ng'k/]sf] afWofTds cj:yf pgn] cjut u/fPsL 

l5g\ . o:t} ljgf]bn] cfˆgL cfdfnfO{ j]Zofnoaf6 3/ lnP/ cfpFbf k|df]bn] t]/L cfdf b'O{b'O{j6f ljjfx 

u/]/ klg j]Zofnodf k'u]sL xf] . t}Fn] cfdfnfO{ b]ptf ;Dem]/, eujfg\ ;Dem]/ d]/f] 3/ NofO;\ of] /08LnfO{ 

eGbf ljgf]bn] To;sf] s8f hafkm lbPsf 5g\ . xf] d]/L cfdf b]ptf xf], d]/L cfdf eujfg\ xf], b]ptf, 

eujfg\h:tL d]/L cfdfnfO{ /08L agfpg] tkfO{ xf] kltj|tf /x]sL d]/L cfdf eg]/ cfˆgf] a'af k|df]bnfO{ 

eG5g\ . o;af6 s] a'‰g ;lsG5 eg] cfdf b]jtf;dfg xf], pm ;w}+ kltj|tf x'G5], cfˆgf] ;tLTj hf]ufpg 

cfkm"n] ;s]sf] x/bd sf]l;; u5]{ eGg] ;Gbe{ pkGof;df cfPsf] 5 .  
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      o;y{ o; :Jff:gLdfG5] pkGof;df k"hf ug'{, cf/tL ug'{, afudtL hfg', kz'klt hfg', :joDe", 

hf]uL leIf' s[i0fsf] d"lt{, eujfg\sf] k'sf/ cflbh:tf ljifoj:t' wfld{s ;fdflhs ;+/rgf lgdf{0f ug{sf 

nflu ;zQm ¿kdf cfPsf 5g\ eg]/ a'‰g ;lsG5 . wfld{s ;+/rgfsf] kl/kf]if0f ug{df pkGof;df d'Vo 

e"ldsf df]tLdfofsf] g} /x]sf] b]lvG5 . pgn] x/]s laxfg k"hfsf]7fdf uO{ k"hfkf7 ug]{ / x/]s a]n'sf 

s[i0fd"lt{sf] jl/kl/ bLk afn]/ cf/tL ug]{ u/]sL l5g\ . o;/L :jf:gLdfG5] pkGof;df df]tLdfofnfO{ 

wfld{s ;+/rgf lgdf{0f ug]{ k|ltd"lt{sf ¿kdf lng ;lsG5 . wfld{s sfo{df k'?ifeGbf klg dlxnf g} a9L 

;lqmo /x]sf] b]lvG5 . df]tLdfofnufot ld;|LlbbL, d}ofFgfgL klg wfld{s sfo{df cufl8 g} /x]sfn] klg 

of] s'/f cem a9L k''li6 ePsf] b]lvG5 . 

lgisif{ 

x[borGb|l;+x k|wfgsf] :jf:gLdfG5] pkGof;df tTsfnLg g]kfnL ;dfhsf] ljBdfg oyfy{nfO{ 

lrq0f u/]sf] b]lvG5 . ;fdflhs r]tgfn] ;dfhdf ePsf JolQmx¿sf] ;d"x jf ju{nfO{ Pp6} ;d"xdf 

/x]/ pgLx¿sf] klxrfgsf] w/ftn lgdf{0f x'G5 eGg] uf]N8dfgsf] dfGotf:j¿k :jf:gLdfG5] pkGof;df 

;fdflhs ;+/rgf zLif{ssf] n]vdf ;d:of ;fdflhs ;+/rgf s] s:tf] 5 eGg] xf] . o;} ;d:ofdf 

s]Gb|Ls[t x'Fbf pgsf] o; pkGof;df ;fdflhs ;+/rgfsf ¿kdf kfl/jfl/s ;+/rgf, ;fd'bflos ;+/rgf, 

n}lËs ;+/rgf / wfld{s ;+/rgf /x]sf 5g\ . kfl/jfl/s ;+/rgfsf ¿kdf :jf:gLdfG5] pkGof;df k|df]b 

lx/fHofg, df]xgaxfb'/, d}ofFgfgL, ld;|LlbbL, gfgLk|f0f, jf;GtL cflbsf kl/jf/x¿ Psn kl/jf/sf ¿kdf 

b]vfkb{5g\ . lsgls oL ;a}sf] kl/jf/df a'afcfdf / 5f]/f5f]/Lafx]s c¿ ;b:ox¿sf] pkl:ylt b]lvb}g 

. logLx¿sf] x/]ssf kl/jf/df >Ldfgn] bf];|f] ljjfx u/]sf sf/0f h]7L >LdtLn] kL8f ;xg g;s]/ 3/ 

5f]8]/ hfg'kg]{ kfl/jfl/s ;DaGw klg pkGof;df kfOG5 . k];fsf lx;fan] k|df]b hflu/], ljgf]b ljBfyL{ 

x'g\ eg] rDkf gf]sgL{, d}ofFgfgL, l;;|LlbbL, gfgLk|f0f cflb kl/aGbn] j]Zof aGg'k/]sf] afWofTds cj:yf 

l;h{gf ePsf] kfOG5 . pkGof;df ljz]if u/]/ k|df]bsf] kl/jf/sf] gftf;DaGw x]bf{ df]tLdfof / ljgf]bsf] 

cfdf5f]/fsf] Ps lsl;dsf] kljq xflb{s k]|d 5 eg] k|df]b / sdnfaLr csf]{ lsl;dsf] kltkTgLsf] 

xflb{s k|]d /x]sf] kfOG5 . 5f]/f ljgf]bn] cGofosf nflu n8\bf cfˆgf] a'afl;t g} n8\g' kg]{ afWofTds 

cj:yf kfOG5 . kl/jf/nfO{ z}lIfs ¿kdf x]bf{ df]tLdfofsf] kl/jf/sf ;a} ;b:ox¿ lzlIft /x]sf 5g\ . 

o;/L :jf:gLdfG5] pkGof;nfO{ kfl/jfl/s ;+/rgfsf ¿kdf Psn kl/jf/, k];f, gftf;DaGw, ljjfx, 

g]t[Tj cflb b]vfkb{5g\ . pkGof;nfO{ ;fd'bflos ;+/rgfsf b[li6n] x]bf{ ef}uf]lns, cfly{s, z}lIfs, eflifs, 

hftLo ;+/rgfx¿ /x]sf 5g\ . ef}uf]lns ;+/rgfsf ¿kdf ufpF / ;x/sf ljleGg 7fpFx¿sf] ;dfj]z 

ePsf] kfOG5 . ljz]if u/L :joDe", kz'klt dlGb/, afudtL gbL, snsQf ;x/, sf7df8f}Fsf uNNfL, 

O6'axfnsf] cfd;ef cflb ef}uf]lns ;+/rgfsf ¿kdf /x]sf 5g\ . cfly{s ¿kn] x]bf{ k|df]b, df]xgaxfb'/, 
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OHhtbf/ k'?if, GofofwLz, c~hgfs'df/L, ;'/k|;fbh:tf kfqn] ;DkGg ;d'bfosf] k|ltlglwTj u/]sf 5g\ 

eg] d}}ofFgfgL, ld;|LlbbL, rDkf, gfgLk|f0f, jf;GtL cflbh:tf kfqn] ljkGg ;d'bfosf] k|ltlglwTj u/]sf 

5g\ . z}lIfs b[li6n] ;dfhdf w/} kfqx¿ ;/sf/L hflu/], ;}lgs, l;kfxL, GofofwLzh:tf kfqn] lzlIft 

;d'bfosf] k|ltlglwTj u/]sf 5g\ eg] RfDkf gfgLk|f0f cflb kfqn] clzlIft ;d'bfosf] k|ltlglwTj u/]sf 

5g\ . n}lËs ;+/rgfsf b[li6n] k'lnËL / :qLlnËL b'j} kfqsf] k|of]u eP tfklg ljrf/sf lx;fan] :qLlnËL 

kfqx¿sf] e"ldsf ;zQm ¿kdf cfPsf] 5 . ;dfhdf lkt[;QfTds ;f]rn] gf/Lx¿nfO{ bdg ug{ vf]Hbf 

To;sf la?4 gf/Lx¿ ;a} Psh'6 eP/ gf/L xslxtsf nflu ljleGg dlxnf ;ª\3;+:yfx¿ vf]lng'sf 

;fy} cGofocTofrf/sf lj?4 d}ofFgfgL, jf;GtLh:tf gf/Lx¿n] g]t[Tj u/]/, pTkLl8t gf/Lx¿nfO{ cu|;/ 

u/fpg, xltof/ ;dfP/, uf]nL rnfpg;d]]t kl5 k/]sf 5}gg\ . o;/L gf/L ;zQmtfn] ;dfhnfO{ kl/jt{g 

ug{ vf]lhPsf]] :jf:gLdfG5] pkGof;df kfOG5 . o;df ljgf]bh:tf s'zn k'?ifx¿n] klg gf/Lsf xslxtsf 

nflu ;b}j ;fy lbGf'k5{ eGg] ;Gb]z lbPsf] 5 . wfld{s ;fdflhs ;+/rgfsf b[li6n] df]tLdfofn] laxfg 

k"hfsf]7fdf k"hfcfhf ug]{ / ;fFem s[i0fd"lt{sf] jl/kl/ 3'd]/ cf/tL ug]{ ePsfn] p;nfO{ wfld{s ;+/rgfsf] 

k|ltd"lt{sf ¿kdf x]g{ ;lsG5 . o:t} ld;|LlbbL x/]s laxfg afudtL gbL g'xfpg hfg] u/]sf], d}ofFgfgLn] 

kz'klt hfg g5f8\g] ;Gbe{n] wfld{s ;+/rgfsf] ljsf; x'g k'u]sf] kfOG5 . o;/L :jf:gLdfG5] pkGof; 

ljleGg ;fdflhs ;+/rgfn] kl/kf]if0f eO{ o;n] ;femf  ljZjb[li6sf] ljsf; u/]sf] kfOG5 . ctM  

x[borGb|l;+x k|wfgsf :jf:gLdfG5] pkGof;df tTsfnLg g]kfnL ;dfhdf k|rlnt ljrf/, d"NodfGotfx¿, 

;fdflhs ;DaGwx¿, kfl/jfl/s ;+/rgf, ;fd'bflos ;+/rgf, n}lËs ;+/rgfh:tf ;fdflhs ;+/rgf 

cfPsf 5g\ . o:tf ;fdflhs ;+/rgfn] o'uLg g]kfnL ;dfhsf]] k|ltlaDag ug'{ g} o;sf] lgisif{ xf] . 

;Gbe{ ;fdu|L;"rL 

cfrfo{, cd[tk|:ffb -@)^(_, cfVofgsf/ x[borGb|l;+x k|wfg M n}lËs ;dfgtfsf k|jQmfsf ¿kdf, ;'s'gf 

;f}/e k[= #@–($ .  

uf]N8dfg, n'l;PF -;g\ !(()_, P:;] cg d]y8 Og b ;f]l;of]nf]hL ckm ln6]r/, ;Dkf= ljlnod So' 

af]Pncfj/ ;]G6 n'O:f M cd]l/sf 6]nf]; k]|; .  

kf08]o, tf/fsfGt -@)&#_, dfS;{jfb, ;f+:s[lts cWoog / ;flxTosf] ;dfhzf:q, nlntk'/, ;femf 

k|sfzg .  

kf08]o, d}g]h/ -O=!(*(_, ;flxTo s] ;dfhzf:q sL e"ldsf, r08Lu8 M xl/of0ff ;flxTo csfbdL .  

k|wfg, x[borGb|l;+x -@)&$_, :jf:gLdfG5]  -b;f}+ ;+:s=_, nlntk'/ M ;femf k|sfzg . 


