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Abstract

This study examines head teachers’ experience regarding decisions at the institutional level.
Particularly, it aims to explore the decision-making processes of head teachers in Nepal’s
community secondary schools, highlighting the lived experiences and ethical dilemmas that
influence institutional decisions. We employed narrative inquiry to generate information from the
participants. Altogether, four participants were selected from different parts of Nepal. Using a
narrative inquiry approach, we talked directly to head teachers whose stories show that making
decisions is much more than a technical or policy-driven act; it is a deeply human process shaped
by personal values, the culture of the organization, and the weight of community expectations.
Even though policy changes call for participatory governance, our research shows that decision-
making power is still often centralized and that stakeholder involvement is often limited or just
for show. Head teachers had ongoing problems like political interference, lack of resources, and
bureaucratic inertia, but they showed resilience and an unwavering commitment to the well-being
of their students. Their stories show how policy ideals don't always match up with real life. By
focusing on decision-making that fits the local context and is guided by ethical and inclusive
values, this study adds to our understanding of educational leadership in challenging settings.
For the future, both research and policy should aim to close the gap between what is written in

policies and what happens in practice. This can be achieved by encouraging teamwork, building
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leadership skills, and making everyone more accountable. These efforts will help Nepal’s schools
move closer to offering fair, high-quality education for all students. Policymakers must make the
rules clearer so that head teachers know what they can decide in the right way, and protect head
teachers from unfair political interference. They should be given useful training for professional
growth that will help conflict resolution, using the latest technology, and be capable of making
the right decision to solve the problem. Head teachers must influence others by making the right
decision. The parents, SMC members, students, and community also support the fair and
transparent decisions of the head teacher.

Keywords: Decision making, Educational organization, community Secondary School, Narrative
Inquiry

Raising the Curtain of the Study

Our research began with a casual discussion within our group about what it entails to be
the head of a school in Nepal. One of us had a cousin who was a head teacher and would
constantly narrate tricky choices, sleepless nights, and the pressure of pleasing everyone in the
school community. Another was working closely with schools on a visit and saw firsthand head
teachers' immense responsibility, which sometimes translates into minimal support. These direct
observations interested us. We asked ourselves, how do head teachers actually decide, and what

impacts those decisions?

The longer we talked, the more we realized that school decisions aren't just policy or
rules. They're about people. We thought about the students, teachers, parents, and communities
affected each time a head teacher makes a choice. That was when we realized this conversation
was not just interesting but important. We wanted to go beyond policy and statistics, and hear
instead from individual accounts of school leaders. We wanted their witness to tell us what
decision-making in real Nepali schools is like. In the majority of developing countries, school
leadership is still inextricably linked with community expectations, local values, and material

realities, which cannot always be found through quantitative study alone (Bush, 2008).

The purpose of this study is to determine head teachers’ perceptions of the decision
making process. We would like to know how they make important decisions, how they encounter
challenges, and how the values, experiences, and environments they live in influence their
choices. It is proven that school heads make their decisions based on a mix of individual values,

organizational culture, and environmental policy pressure (Leithwood et al., 2020). Through the
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narrative interviews, we expect to obtain qualitative and rich information that portrays the

struggle as well as the lessons of educational leadership.

Nepal's education system is also diversified, and so are the schools. But one thing is
common: leadership matters. The head teacher's choices have an impact on the learning culture,
teacher morale, student outcomes, and the connection with communities. In fact, leadership is the
second most important school-based influence on student learning, second only to classroom
teaching (Robinson et al., 2008). By conducting this research, we hope to bring the lived
experiences of head teachers into prominence and show how the decision-making journey of head
teachers can guide future leaders, scholars, and policymakers towards more effective practice.

Background of the Study

Decision making is generally known to be a thinking process where one has to choose
between various alternatives. In educational organizations, the decision-making process can be
considered an organizational change guide (Borko, 2019). Good decision-making in schools
involves a collaborative undertaking by stakeholders to present input, analyze alternatives, and

arrive at a rational conclusion of what will be the most suitable course of action.

The headteacher, in this respect, is a focal leader who plays an influential role in the
school’s operations. The head teacher is able to not only support the initiation and reinforcement
of institutional values but also significantly contributes to the creation of an ethical climate in the
school (Northouse, 2019).

As an educational leader, the head teacher is expected to make many decisions to ensure
quality education for all irrespective of caste, creed, and ethnicity. In the context of politically
influenced community schools (Shrestha, 2014). Head teachers are always responsible for quality
decision-making. In other words, the head teacher’s difficulties in making decisions may be
hindering children from having meaningful access, participation, and getting a significant

outcome of education.

Bhattarai and Maharjan (2016) argue that decisions become ethical when head teachers
consult with their stakeholders (Subordinates, school management committee). The essence of
their argument is that when head teachers don’t consult with their stakeholders, their decision is
likely to be unethical. When the head teacher does not consult with stakeholders about their
decision-making dilemmas, making quality education accessible to all irrespective of their caste,

creed, gender, and ethnicity could be deemed challenging (Bhattarai, 2013).
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School should be a place where every child gets an opportunity to grow into their full
potential. It is essential that all stakeholders, such as the School Management Committee (SMC),
parents, teachers, ward chairperson, and head teacher, be like-minded to build an ethical school
(Starratt, 2005) where the voice of every child is heard, decisions are made within the framework
of the best interest of students (Shapiro & Stefkovich, 2016), children get to see a role-model
head teacher. So, they are taught moral virtues (courage, temperance, generosity, self-control,
honesty, sociability, modesty, fairness, and justice) (Northouse, 2019). With its rich cultural
heritage and diverse educational landscape, Nepal faces challenges other developing countries
share, including limited resources, natural disasters, and lack of leadership development
opportunities amidst global demands, political interference, and high stakeholder expectations.

Global education quality depends on school leadership (Berkovich & Bogler, 2020). The
multidimensional nature of head teachers’ work affects student outcomes; thus, the contextual
nuances and school environment must be well understood to set a socially just climate (Bogotch,
2002; Brown, 2004). School practices are based on awareness of their roles, realities of contexts,

and dimensions of leadership (Gonzalez-Falcon et al., 2020).

In addition, the education system in Nepal has shifted towards decentralized governance
as opposed to a centralized system, which has given the country a vibrant atmosphere in the
leadership of schools, with both prospects and challenges to enhance outcomes. Nevertheless,
there are no detailed research studies examining head teachers’ in their roles, opportunities, and
challenges in particular scenarios. This research paper fills this gap by considering the contextual
meanings and experiences of four secondary schools’ head teachers, and shedding light on the
role of their understanding of context in their perceptions. This study enlightens the decision-
making process of educational organization in Nepal by addressing decision-making dimensions
in educational organizations in Nepal that reflect the socio-political, economic, and educational

environment in Nepal.

Statement of the Problem

The decision-making process is at the heart of how schools are managed, and it really
shapes not only a school’s success but also how well students learn and how much trust people
put in these institutions. In Nepal, big reforms have been aiming to give more power to local
actors instead of central authorities. A key part of this reform is the School Education Sector Plan
(SESP) 2022-2032, which was published by the Ministry of Education, Science and Technology
(MoEST) in 2022. The SESP talks about making education fairer, inclusive, and high-quality by
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using decentralized decision-making, encouraging local ownership, and relying on evidence to
guide management (MoEST, 2022). Although such policies may appear ideal on paper, in reality,
the situation in schools may be quite different and complex. Evidence indicates that teachers,
parents, students, and community members usually play a token role in decision-making, which is
not so influential but a show (Shiwakoti, 2021). The process of making decisions is not very
transparent in most situations; thus, there is a disconnect between what the SESP wants and what
happens in reality. As an example, even though the plan has focused on participatory type of
governance, in most cases, a significant number of schools continue to make the majority of
decisions at the top, either by the head teacher or by the SMC members who were elected to the
positions due to political reasons (Puri & Chhetri, 2024; Regmi, 2023).

This concentration of power can leave teachers and parents feeling disconnected and less
responsible for outcomes, which can harm school performance and community backing. The
same concerns the studies of global management; e.g., McKinsey & Company (2023) notes that
effective decision-making in most cases implies the introduction of the directly affected people
and providing them with a real voice. It is likely that when stakeholders engage in schools, when
stakeholders genuinely engage, this increases morale, allocates resources more effectively, and

results in school governance that is more responsive (UNICEF Nepal, 2024).

To top all that, external funding and a sluggish bureaucracy may further cloud the waters.
The priorities of the donors do not always correspond to the type of needs that are in local
schools, and such policies are adopted that are difficult to implement (Regmi, 2023). Delays and
rigid administrative steps can also block quick, context-sensitive decisions. These factors create a

mismatch between actual educational needs and the policies designed to meet them.

Despite the fact that a good decision-making process is crucial in the good running of the
school, little is known about how the decision-making process occurs in Nepalese schools.
Further evidence is required on, who makes decisions, what decision making strategies are widely
applied, how the schools overcome challenges, and how they impact education and learning
practices. Such gaps need to be addressed to transfer the objectives of the School Education

Sector Plan (SESP) inclusiveness, equity and quality into the real practice at the school level.

Good decision-making is one of the key elements of good school leadership, but head
teachers in Nepal usually encounter a lot of difficulties in making decisions that pertain to an

institution. Although there are policy frameworks, including the School Education Sector Plan
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(SESP 2022-2032), there is a very apparent disconnect between intentions made by policies and
their actual application in practice. Head teachers are in social environments that are complex in
nature with limited resources, bureaucracies, political interests, and contradictory expectations by
different stakeholders. The conditions usually pose some ethical and practical challenges that
define decision-making activities and influence the performance of schools. Consequently, the
methods by which school administrators decide in such situations need to be studied to enhance
the quality of school leadership in Nepal, its efficacy, and its inclusivity and ethical nature.

Purpose Statement

This study is meant to dig into how decisions really get made in Nepal’s schools, trying
to get a clearer picture of the whole process. I want to look at which decision-making models and
techniques school leaders actually use in their day-to-day work, and also see how much, if at all,
teachers, parents, students, and community members are involved. This big policy called the
School Education Sector Plan (SESP) 2022—-2032 stresses using evidence to guide decisions,
planning at the local level, and making governance more inclusive to boost equity and quality

(MoEST, 2022). But you often wonder: does that really happen in practice?

By pointing out both the roadblocks and the things that help good decision-making, the
research should show where policy and reality don’t quite match up. I hope to develop some
practical suggestions for head teachers, policy folks, and anyone else who cares about school
leadership. In the end, the idea is to feed into better school governance—and with luck that
should translate into stronger educational outcomes all over Nepal (Puri & Chhetri, 2024;
Acharya & Sigdel, 2024).

The purpose of this research study is to investigate the decision making processes of head
teachers in community secondary schools in Nepal using their personal experiences. The study
will employ a narrative inquiry approach, in order to gain a deeper insight on institutional
decision making, problem negotiation, and stakeholder engagement by head teachers in their
respective local communities. The research will attempt to show how personal beliefs, company
culture, and policy realities affect practical decision-making by documenting their own stories.
The findings are meant to guide the policymakers, school leaders, and researchers with the
practical suggestions to come up with effective, ethical, and inclusive school leadership in Nepal.
Research Questions
1. How do Nepalese leaders make institutional choices while considering stakeholder input and

local context?
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2. What hurdles and techniques do leaders face and employ in their decision-making processes

to guarantee successful and ethical school leadership?

Delimitations
This study zeroes in on how head teachers make decisions, using narrative inquiry in four

purposively chosen schools across Nepal. In order to keep the scope tight and meaningful, the

following delimitations apply:

e Only head teachers’ perspectives are examined; views from SMC members, teachers, or
parents are not included.

e Four districts (Solukhumbu, Surkhet, Nawalparasi and Syangja) are chosen to cover a variety
of contexts, yet the sample is not supposed to be representative of all schools in Nepal.

e It concentrates on the macro-level decisions (resource allocation, involvement of
stakeholders, plan of the school) instead of classroom choices.

e Instead of measuring whether policies “work,” the study explores how head teachers interpret
and apply policy provisions at the school level.

e Findings are grounded in narrative accounts from these four head teachers, so broader

generalization to all Nepalese schools is beyond this study’s intent.

Unfolding the Pack
The main purpose of this section is to analyze the collected facts and opinions about the
decision making process. This section represents the participants' reflection regarding the

decision making process of Educational Organizations, especially in Nepal.
Decision-Making Process of Educational Organizations in Nepal

Head Teacher 1

Head teacher 1 leads a community high school in an urban area of Solukhumbu district.
He has held the school's leadership position for the past twenty years. He is an experienced
teacher with two and a half decades of teaching experience. He has an effective internal support
that started with his leadership journey because he was already a senior teacher who was trusted

by the school and the community.

Head teacher 1 narrates how the process was followed to make the decisions in his

educational organization. He is the head teacher of a community school. He narrates that,
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“I view decision-making as a balanced and sensitive process that adapts to the situation
at hand. In certain matters—especially those involving administrative responsibilities in
educational organization, rules enforcement, and urgent issues—I adopt a centralized approach,
making key decisions independently for the sake of efficiency and discipline.”

As a head teacher, he usually begins the decision-making process by preparing a formal
agenda based on the school's needs. Sometimes, the agenda emerges from the pressure groups,
often by stakeholders, as well as the head teacher himself. Once the agenda is ready, he shares it
with all the concerned authorities through official notices to ensure they are well informed before
the meeting.

Every successful organization must have the ability to make decisions that enable it to
achieve its goals and meet its basic needs. All management activities and functions essentially
involve the decision-making process. This is because planning, organizing, mobilizing, and

supervising are all related to the concept and behavior of decision-making (Yunita et al., 2023).

The head teacher further narrates that, "I always try to practice participatory decision-
making. In scheduled meetings, | bring together the School Management Committee (SMC),
Parent-Teacher Association (PTA), teachers, and sometimes even student representatives. We
have open discussions, where all can express their opinion. In discussion, we arrive at a
consensus. Once a decision is finalized, | sign the meeting minutes as a form of official

verification, and the decision is formally documented.”

However, there are times when urgent decisions must be made. In such emergency
situations, he takes the initiative to act independently for the welfare of the school, though he
makes sure to report and justify his actions in the following meeting. Despite the authority he

holds, he values transparency and inclusive practice.

He takes on leadership role, when making some key decisions, especially on academic
planning and day-to-day running of the school. He also makes sure that all the concerned parties
are perfectly set and well informed in the process. School Management Committee (SMC),
Parent-Teacher Association (PTA), teachers, parents and students are updated and included as

much as possible.

He involves the chairperson and important members of the SMC in making decisions that

are either complicated or may be sensitive because he acknowledges the importance of collective
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decision-making and shared responsibility. In the decision-making process, he ensures that the
decisions taken therein must be in compliance with the Education Act and the existing rules and
regulations in education. As much as he tends to be more directive in terms of discipline and
order, this is targeted at balancing with participatory and collaborative practices that take
cognizance of the needs and voices of the school community.

Being the head teacher, he has experienced numerous challenges in steering the decision-
making process within his school. One of the most widespread challenges is that SMC members,
PTA members, and parents are unaware of the Education Act and existing education rules and
regulations. Many of them are not properly informed or educated about these issues, resulting in

misunderstandings or unrealistic expectations during meetings.

Another major challenge is resistance to change on the part of some stakeholders. Even if
measures are being taken for the betterment of the school, introducing new policies or practices is
met with hesitation and outright opposition. Such resistance is likely to discourage necessary

reforms.

Political intervention is the main block to be free in decision making. Some non-qualified
persons are also selected in the committee by political interference and are guided by the same
political parties and ideology. This undermines power and blocks the right decision in making the

school plans and policies for academic improvement (Upadhyay, 2020).

Political biases are another issue of concern. Some stakeholders approach school
decisions based on politics rather than what is best for the students and the school. Especially in
crucial decisions like appointing staff, resource distribution or introducing new programs political

influence disturbs the situation which undermines the process's core values.

The majority of stakeholders, such as SMC and PTA members, have other work or
activities to attend to outside of school. They tend to allocate little time to school affairs,
attending the meetings in a rush or walking away before matters are resolved. This hurried
involvement affects the quality of the discussion and makes it difficult to make extensive

decisions.

The head teacher is seen struggling with the school’s very small budget. Even when he

comes to an agreement on what needs to be done, he largely faces difficulties in implementing
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decisions in reality since he often faces limitations in implementing decisions effectively due to

lack of funding or necessary materials.

There are also communication gaps between the stakeholders themselves. Misinformation
and lack of proper follow-up create misunderstandings that delay execution all the more. This
situation is further aggravated by the ambiguity of defined roles and responsibilities of the
stakeholders. Most members end up overstepping or withdrawing without clear comprehension of
their roles, thereby creating an imbalance in participation and accountability. Such is the nature of
these challenges that they make decision-making very frustrating. In spite of that, he keeps his
decision-making open, inclusive, and participatory to ensure that decisions are taken in the best
interests of the school community.

The head teacher further narrates that, "In my experience as a head teacher, stakeholder
participation in school decision-making has been inconsistent. Some stakeholders are highly
active, sharing their input and doing their share in balanced discussions, while others are passive
observers, rarely contributing or participating in the process. This uneven participation tends to

affect the quality of the decisions we arrive at”.

To enhance transparency, he makes sure that all meetings are well recorded; all decisions
are made in a written form meeting minutes. This practice offers a transparent account to future
reference and enhances trust in the stakeholders since the players can observe that their opinions
have been taken into a formal consideration even in cases where they are not directly involved in

influencing the final decision.

But at the same time he mentions that participation is not always equal. More educated or
confident people usually like to take control of the discussion matters hence, decisions may be
made based on the opinions of several people as opposed to representing the whole group.
However, parents and students, in particular, are often passive because of a lack of confidence,
insufficient knowledge of the problem, or because of cultural norms that do not encourage open

speaking in official decision-making contexts.

In some communities, for example, the least educated have substantial amounts of
influence, which sometimes can be beneficial and at times challenging. While their input can lead

to an informed choice, those voices often overpower others to the point of dismissal.
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While the involvement of stakeholders does exist in theory, their quality and balance
significantly differ. One of his long-term objectives has been to nurture more open and fair
involvement where every member irrespective of his background can derive a sense of ownership

for the growth of the school and its improvement.

Clear policies and guidelines make the decision-making process easier and effective in
schools. Decision-making would be easier in instances when there exist well-defined rules and
procedures supporting such decisions. Confusion is thus avoided, with everyone working within
the same structure. Such frameworks often cause delay and inconsistency due to either

unavailability or lack of awareness.

The head teacher narrates, “Another important requirement is regular training and
capacity building for stakeholders. Most of the members of the School Management Committee
(SMC, PTA, and even teachers themselves do not know the exact roles they should play and the
legal provisions they ought to observe. Providing them with the continuous orientation and
training would enable them to play a bigger and more meaningful part in the process, as

confidently as possible”.

A strong and effective communication system is also vital in the school. The head teacher
further states that misunderstandings or a lack of timely information often lead to poor decision-
making or missed opportunities. We should implement effective communication processes within
the school, either formally or informally, such that everyone speaks, everyone is listened to, and

informed decisions are made.

Furthermore, clearly defined roles and responsibilities for each stakeholder are necessary.
The process will be easier and more participative as everybody will be aware of what is required
of them. Ambiguity in roles often leads to overlapping responsibilities or, worse, complete

withdrawal from the process.

Lastly, promoting an inclusive and participatory culture is key. A few individuals should
not dominate decision-making. Each of the stakeholders, be it a parent, teacher, student, or
member of the community, must feel that his or her contribution is appreciated and that it can
make a difference. Creating a culture where all voices matter will make the process easier and

more democratic and sustainable."



12 | Peer Reviewed Solukhumbu Multiple Campus Research Journal, Vol 7, No.1, Dec. 2025 |

The head teacher mentioned that overcoming challenges in the school decision-making
process has never been easy, but through experience, it is a combination of collaboration,
strategic communication, and leadership effort. Collaborative problem-solving practice has been
among his major strategies. He engaged all members of the School Management Committee
(SMC), Parent-Teacher Association (PTA), and teachers in discussing problems and finding
solutions. This was a strategy that ensured all decisions were participatory in nature and
contributed to the development of a sense of group ownership.

Of course, there were also instances when it was not easy to build consensus—
particularly when there were differing opinions. Thus, he made it a point to convince everyone on
the need to build consensus. In fact, he tries to explain the strength brought by a collective

decision.

According to the head teacher, he was able to derive beneficial support and direction
from the SMC, PTA, and other key stakeholders of the school. It was with the support of such
key stakeholders that the decisions taken gained strength and were easier to implement at
grassroots levels. The head teacher relied on the intervention of the authorities for matters that

were beyond his control, such as those that needed administrative and legal attention.

An important area is to follow governmental rules and regulations. By incorporating his
decisions with existing policies and education legislations in place, he has managed to maintain
accountability and transparency. When some were hesitant over his decisions, he took the time to

educate them on why his choices were beneficial to students and the learning ambience.

However, at the same time, there were situations where coming up with a consensus
could prove to be a challenge, and it could even come to a standstill. In such a case, it was
important for him to play the part of a strong leader. At times, in order to fast track the process
and ensure all the pressing activities were completed, he even relied on his own authority for

everything to work well in the school.

With the combination of both collaboration, persuasion, compliance, and forceful leading
when needed, the individual was able to move past the hurdles that were there while ensuring the

decision-making process remained functional, with the goal at heart."

The Patterns of Decision Making Practiced in Most of Those Institutions of Learning,

Especially within the Developing World of Nepal, are Faced with Challenges that are Preventing
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Efficiency and Inclusivity in the Processes of Decision Making. Challenges faced in
contemporary decision-making practices include the hierarchical manner that the administration
adopts. In this, it can be reasoned that the administration adopts a top-down approach towards
decision making, whereby the power lies in the hands of a few individuals in the organization.

The other pressing matter is the absence of stakeholder engagement. The communication
that exists between management and other key stakeholders such as parents, teachers, and
students tends to be inadequate as well as poorly designed. The consequence of this is the absence
of active participation and consultation. The voices of the grassroots are not normally heard, and

transparency is nonexistent.

Moreover, data and ICT are not sufficient in decision-making. Headteachers use manual
systems and old-fashioned ways because they cannot access ICT easily, nor are they conversant
with it. Furthermore, poor use of ICT and a lack of training obstruct effective data-driven
decision-making. As a result, a system whereby decisions are sluggish, unresponsive, and

incongruous with the needs of the whole school community is established.

Head Teacher 2

Head teacher 2 is the head of a community secondary school in urban Surkhet, Karnali
Province, Nepal. He has been head teacher for the past eight years. He had 18 years of teaching
experience. When he was appointed to head, the school had a population of about 350 students. In
the long run, the school has more than 1,000 students through strategic planning and involvement
of the head teacher. His leadership career began well on the inside with support because he was

already a senior teacher, who was equally respected by the school and the community.

At the time of his appointment, there were approximately 350 students in the school.
Over time, through targeted planning and stakeholder engagement, he was able to increase
enrollment to over 1,000 students. His leadership journey started with strong internal support, as

he was already a senior teacher trusted by the school and the community.

He said that the early years for school improvement were marked by a clear vision on
infrastructure development, integration of ICT, and the introduction of bilingual instruction along
with a technical stream after SEE. He mentioned that the aforementioned reforms were aimed at
modernizing the school and making the institution more responsive to the needs of the students

and the community.
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“I had a dream to bring visible change within five years. So, we introduced a technical
stream and dual mediums of instruction to give students more opportunities. ICT labs and

building upgrades were also part of that plan.”

In his school, the structure of decision-making seems to be formal and participatory. For
instance, the SMC is a key organ at the level of overall decision-making, including on
infrastructure and human resource issues. On the other hand, everyday or classroom-level
decisions are made by shared leadership with teachers and departmental heads. Annual plans and
achievements are published in booklet form and publicly shared for transparency. As noted by the
head teacher, while there are specific directives from the local government, school-level decisions

are usually discussed internally.

He explained that, while planning is often inclusive, implementation is frequently more

difficult because of limited resources, inconsistent commitment, and structural constraints.

"Everyone agrees during the planning phase. Thay all say "Yes, this should be done.' But
when the time for implementation comes, then it gets complicated. There are delays, resistance,

or lack of support."”

One of the most significant experiences that he communicated was that he has been able
to bring students of the Badi tribe that was located 14 kilometers remote from his institution. The
dropout rates among these children, especially the girls, used to be very high after grade five
since the children had to walk to and from the institution, and many got married at a tender age

due to lack of resources."

“We observed that Badi children stopped studying because of distance issues and social
problems. So we merged their school with ours. We also provided free transportation. The
children are performing very well in Japan and other countries too. However, we still suffer

difficulties in managing the transportation fund.”

According to his opinion, the involvement of the stakeholders has been one of his
greatest strengths. As he explained, the teachers, parents, and the community have been actively
participating in the development of schools. Nevertheless, he observed that there are tensions
raised by the overlapping powers between the local and central governments. For instance, the

management of teacher transfer and promotions falls under the central government.
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Despite these challenges in the institutions, the need to have dialogue and shared
ownership in the handling of the SMC, in particular when there are conflicting interests, was

stressed. There is a reliance on the committee to take the lead in important sectors.

“I empower them by allowing them to make decisions on matters such as HRM and

infrastructures. It assists in promoting trust and avoiding friction.”

His leadership is a recognition and capacity building based style. He has established
systems of awards for the Best Teacher, the Best Parent, and the Best Student in his attempt to
create high morale and motivation rates. Further on, he has made sure to have teacher trainings,
leadership roles in school departments, and financed by the school.

The headteacher has observed that leadership style has changed over the years
significantly. During his youthful career as a teacher, leadership in the school was rather
authoritarian with the focus on control and punishment. There has been a significant change in

more empowering and participative types of leadership.

“In the past, leadership was very autocratic. Now, it is about encouragement. I follow a

simple approach: First I do, then we do, and finally you do.”

From his experience, he concluded that transparency, teamwork, and distributed
leadership are essential for effective school governance. He believes that giving ownership to

others builds long-term commitment.

“It has to be a transparent process. Others should be given ownership. I have got support
from all around, and that keeps me going." Overall, the description of Head teacher 2 is seen as
a combination of a visionary leadership approach and ground-level collaboration. It is worth
mentioning the manner in which the personal experiences of Head teacher 2 characterize the job

of head teachers in Nepal.

Head Teacher 3

Head Teacher 3 is the head teacher of a high school in rural Nawalparasi with about 1300
students. He took up the leadership mantle with a high desire to work toward the success of the
school. He shared how his decision-making has evolved with the years through experience,

problem-solving, and consultation with the community.
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He narrates, "When | first assumed the head teacher position, | was a bit hesitant to
directly present agendas in the SMC meetings. | was afraid the stakeholders would feel that | was
imposing my views upon them. So, | used to request other members informally to introduce the
agendas during the course of meetings beforehand. Only afterwards did | gain the confidence to
present the agendas myself."

As head teacher for the first time, he was fresh into leadership and insecure. He had
himself decided not to be at the forefront to assume authority, instead allowed others, especially
the SMC, PTA, and teachers, to bring agendas in the meetings. He understood how other people
could perceive him and did not want to come across as an autocratic leader. It allowed him to
build up trust and gradually get to know the internal workings of the school. As time went on and
he became more confident and built stronger relationships, he became more active in meetings,

engaging fully with discussion and decisions.

“To maintain transparency and meet legal requirements, I call formal SMC meetings and

make sure proper minutes are recorded.”

He insisted that all decisions, however small, had to pass through a formal process.
Members wrote and signed minutes of meetings to avoid any future legal issues. It shows his
sense of responsibility and his watchfulness in following the procedures of the Education Act and
other formal processes. His awareness of legal and procedural responsibility is key to how he

leads.

“While selecting teachers funded by the school’s private resources, I often face pressure
through phone calls from individuals urging me to appoint their preferred candidates. Managing

such situations is quite challenging.”

Like many school leaders in Nepal, his leadership is not without challenges. One of the
biggest challenges that he faces is political pressure during the recruitment of teachers in school’s
private source. The political stakeholders do not interfere once the recruitment process is
completed. But their interference at the beginning creates a huge amount of stress. Other
challenges that he faces are maintaining discipline among students and staff, dealing with teacher

transfer and managing capital expenditure budgets.

“I believe participatory decision-making is important for making good and acceptable

decisions, so I encourage all stakeholders to take part in the meetings.”
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Nevertheless, he is sure that decision-making can be simplified when all the stakeholders
are involved. He attempts to make meetings interactive and participatory by engaging teachers,
SMC, PTA, and even parents when distributing results. He has also established a good rapport
with the community he lives in by allowing the use of the school playground by the youth clubs.
This has generated goodwill and collective responsibility for the well-being of the school.

Although he believes in the involvement, he is aware of the fact that in some instances, the
head teacher will take charge of the meetings. He is not hesitant to confess that there are moments
when the leadership, which is strong, is necessary to make things happen. He is a hands-on leader,
works collectively, and dictates where needed.

“Being fair, unbiased, and financially transparent as a head teacher is very important for

overcoming challenges.”

When asked how he copes with challenges, he highlighted fairness, integrity in financial
matters and building an effective team. Though he has not developed written policies and
procedures to solve problems, he handles problems based on the situation, applying his
experience and judgment. He believes in building a "core team" of trusted staff and involving the
community in order to solve the challenge. Personal relationships, local context, and the day to

day realities of school life clearly shape his leadership.

Towards the ending of this conversation, he reflected on the challenges still faced in the
decision-making process. These may include political interference, a lack of cooperation from
teachers, inadequate participation of the community, a lack of resources, and conflicts of interest
among stakeholders. These are challenges not only faced by his school, but also prevalent in most

schools in Nepal.

What is striking in his narrative is the way in which he has evolved into his role. His
leadership is more confident, based on community engagement, and context-dependent. His
decisions are based not only on policy and procedure but also on people, trust, and experience.
His journey shows how school leadership in Nepal is as much about procedure as it is about

relationships, managing expectations, and operating in between collaboration and command.

In the end, Head Teacher 3's narrative reminds us that decision-making in schools is not a
one size fits all procedure. It is deeply human in nature and often influenced by the local

environment, social influences, personal philosophies and the leaders' perceptions.
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Head Teacher 4

The story of Head Teacher 4 reflects leading a large school of students in a rural area of
Putalibazar Municipality, Syangja district; he shared how his decision-making practices have
evolved over time through experiences, challenges, and community engagement.He explains the
way decisions are made in his school. Classrooms at the school begin with Early Childhood
Development (ECD) and end with Grade 10. Being the head teacher underlines that a

participatory approach guides the school’s activities.

He narrates, “I view decision-my opinion is that making the right decisions in a school
setting involves teachers cooperating, being clear, and organizing their processes. We focus on
involving all important stakeholders in every major decision at our school- teachers, the School
Management Committee (SMC), parents, and students—this way, schools are managed

inclusively and everyone is well informed.”

He states that the process usually begins by pinpointing the main issues and priorities at
the institution. Plans for meetings are made according to those requirements, and at times, issues
come from teachers or the SMC. As soon as the meeting agenda is ready, notice and circulars are
given to all stakeholders to prepare them beforehand. Having this approach means that each

person has all the information needed before the meetings.

“We also have scheduled meetings to host staff and SMC gatherings to discuss important
topics such as our academic plan, campus improvement, finances, and student concerns.
Everyone takes part in expressing themselves, and group decisions are made through reaching

’

agreement together.’

The decisions are recorded in official records and signed by the appropriate people to

keep things visible and responsible.

The school uses mobile messaging applications and emails to increase communication
and make things easier. With such tools, all things are at hand instantly, opinions are heard, and
past session decisions are clarified. He thinks that using these tools has simplified decision-
making and made it easier and more convenient. In reflecting on the institutional framework, he
notes, “School Management Committees (SMCs) play a key role in the management of
Community schools in Nepal. Established under the Right to Free and Compulsory Education Act
(2018) and Local Government Operation Act (2017), SMCs are constitutionally obligated to plan

and manage schools focusing especially on decentralization and community participation.”
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“One key challenge,” he says, “is the lack of sufficient budget for school education.
Resource constraints often limit the implementation of decisions, no matter how well-conceived

they are.”

He also points out that, despite the legal framework, local authorities do not always
consult the SMCs when executing policies at the school level, which weakens community
involvement and undermines the principle of decentralization. Citing the study by Jung &
Shiwakoti (2018), he states that the school leaders don’t just make educational decisions in
Nepal; many people participate in this process. More and more, teachers, parents, and community
members are involved in non-administrative matters. Involving them in planning and

coordination guarantees better management in schools.

Despite all these constraints, he is fully committed to participatory leadership. "We're
working towards building a culture where all stakeholders—regardless of their background—feel
empowered to contribute. We continually strive to do better by enhancing communication,
capacity development among the committee members, and aligning our practices with national

education policies."

Conclusion

This study explores day to day decision-making experience of head teachers of
community secondary schools of Nepal. Leading a school is a challenging job for the head
teachers. It is because of limited resources, political pressures and limited support from teachers,
parents, and local government. Nepal’s major education policy, like the School Education Sector
Plan (2022-2032), promotes participatory and decentralized decision-making. However, putting
these policies into practice is very hard. Every school has its unique problem and the head
teachers have to employ combinations of leadership strategies to cope with them. Sometimes they
consult broadly and decide together but decide alone in emergencies or politically sensitive
circumstances. This flexibility assists them in coping with the stresses of daily life but does not

necessarily assist in inclusive leadership in every case.

The findings reveal that the head teachers have high regard for openness, honesty,
obedience to law and community engagement. However, they are faced with challenges like
unclear roles, low levels of community engagement and bureaucratic lag. Such limitations affect

efficient leadership as well as the development of an inclusive nature of school culture.
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Nepalese school leadership is not always top-down. It requires political intelligence,
emotional intelligence and cultural sensitivity. In the head teachers' interest, the research
recommends continuous professional learning, more consistent policy documentation, increased

use of technology and improved communication among all the stakeholders.

The research offers rich data on education leadership under challenging conditions
through a focus on grassroots decision-making and inclusion and equity. In the coming years,
research and policy interventions must strive to bridge the gap between policy and practice.
Building cooperative leadership, streamlining capacity-building programs, and strengthening
accountability measures will be key to Nepal's schools ensuring equitable and quality education
for each child.

Implications

This study illustrates that Nepalese head teachers often have to make decisions in
sensitive situations. For political reasons, limited resources, and sometimes rigid regulations, they
cannot always follow the ideal "group decision" approach to the letter. They become pragmatic
instead, taking some decisions independently in the interest of efficiency, typically under
emergent situations, while trying to engage teachers, parents, and members of the community to
the extent feasible for greater school matters. This means that our presumption of how school
principals work needs to be more practical and adaptable in response to the real demands they
face daily within a setting such as Nepal. Therefore, the future wave of research has to study
intensively how leaders can balance such demanding demands and yet try to be fair and listen to

all stakeholders.

Because head teachers are struggling with these challenges, they need much better
support to do their jobs well. First, policymakers must make the rules clearer and simpler so that
head teachers know what they can decide and how to involve others in the right way, and protect
them from unfair political interference. Second, head teachers will need useful training in rules,
not just in people-gathering, conflict resolution, and using simple technology to share information
easily. Finally, parents, SMC members, and the community also need help understanding their
role in the school so that they can participate in decisions more effectively. By giving head
teachers this kind of practical help and protection, schools in Nepal can make better decisions and

get closer to offering a good education for every child.
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Abstract

The study examined the collaborative practices employed in EFL classrooms and their impact on
fostering learner autonomy. To investigate the issue, the researcher formulated the following
research questions: How do collaborative practices in EFL classrooms contribute to fostering
learner autonomy? And what collaborative practices are useful in promoting learner autonomy
among EFL students? The qualitative approach was employed in the study. The constructivist
paradigm was followed to explore the practices and perceptions. Narrative inquiry was used in
the study. Four participants were purposively chosen from one of the constituent campuses of
Tribhuvan University, studying in their fourth year of the Bachelor of Education program, and
had experience practicing collaboration in classroom activities. The main finding showed that
collaborative work enhanced learners’ autonomy. Engagement in groups and collaboration
among peers developed confidence and independence among the learners. The study results
showed that learners were aware of the final evaluation system, which hindered fostering

autonomy. Similarly, they were worried about the work of collaborative partners.
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Introduction
Learners’ autonomy is the ability to take charge of their learning. Frankfurt (2018)

explores, in his essay “Alternate Possibilities and Moral Responsibility,” the need for freedom to
act independently in order to have moral and purposeful responsibility. In learner autonomy, the
focus is on the learner and their goals, with responsibilities. Consequently, many observers
observed the development and promotion of learner autonomy as primarily an effort that would
take place within their learners (Dam, 2003). Frankfurt (2018) focuses more specifically on the
account of acting voluntarily and explores aspects of its situational relationship to causal
determination. The pioneer of learners’ autonomy theory, Holec (1981), explained that the adult
education system should serve as a tool for increasing awareness among learners and promoting
liberation in mankind, and, in some contexts, as a tool for changing the learning environment. As
in the idea that theory suggests a man is a byproduct of his or her society, and man's ideas serve
as a generator for his society.

In this modern era, learners have extensive access to online resources. They consult
resources on digital platforms and come to class with the content and related information. They
are capable of classroom interactions. As Benson (2001) states, autonomy is the multi-
dimensional construction of one’s ability and capacity that shapes different identities for every
individual. It also has multiple forms for the same person in multiple situations and times.
Autonomy is an essential and mandatory factor that must be employed and adopted in any
language classroom. Nunan (2000) explains that classroom-based research on learners’ autonomy
focuses on developing multiple aspects and areas of language learning, including strategies,
outcomes, and learning styles. Students will gain sufficient sources of information and
understanding of their own ethnic and socio-cultural identity, as well as related information,
which can inform their further learning purposes and planning. Autonomous learners are
observed as those who can critically reflect on their experiences and learning through their
knowledge and experience of learning achievements. They prefer to learn through multiple
collaborations among learners (Holec, 1981; Allwright, 1990). However, when | observed them
inside the classroom, they expressed hesitation about participating in various activities. When |
divide the class into many groups and assign tasks, they are happy to discuss among the group.
However, when | ask them to interact with issues individually, they are not interacting. The issue
strikes me repeatedly, making me realize the importance of the group. | frequently observe them
smiling, happy, communicating, interacting, and sharing freely in the groups. | believe such

interactions can contribute to learners’ autonomy. We at the simple-to-complex approach, where
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simple group activities can also contribute to building personal confidence, is effective. Forming
groups in classroom activities builds confidence and existence to promote autonomous practices

in learners.

Learners’ autonomy is an approach in language teaching that facilitates learners in
enhancing their learning outcomes both inside and outside the classroom. It means students
acknowledge their potential role in building their learning. It helps them understand their own
needs, and they independently set their objectives. Learners’ autonomy is a key component of the
learning process that involves strategies to support learning outcomes. Both facilitators and
learners may have a crucial role in promoting learners' autonomy. Facilitators can contribute to
task choice, focusing tasks, and orientation to resources both inside and outside the classroom,
such as in the library or learning centers. They may encourage on-task behavior and provide
constructive feedback on learning goals. Sinclair (2000) explains that a learner’s autonomy is a

process that involves the learner taking charge of their responsibility for autonomous learning.

On the other hand, learners are in a key determining position in the learning process.
They are involved in their decisions related to their learning objectives. They are actively
involved in arranging classroom settings and facilitating discussions. They can diagnose their
need and identify their strengths and weaknesses. They can learn, discuss, and work
independently, interdependently, and cooperatively. They can choose tasks, resources, and

activities on their own.

Chong & Reinders (2025) found in their systematic review that learners’ autonomy has
remained a significant topic for the last four decades. The conceptualization of the approach was
based on a constructivist framework. Assessment of autonomy heavily relies on perceived
measures, such as questionnaires, interviews, and observations, so the development of an explicit
framework for autonomy is necessary. Thus, this study focused on the perceptions,

understanding, and practices of learners’ autonomy in the EFL classroom.

Collaborative learning in an EFL (English as a Foreign Language) classroom involves
students working together in small groups or pairs to achieve a shared learning goal. It
emphasizes interaction, cooperation, and mutual support among learners to develop their
language skills. Dillenbourg (1999, cited in Ezekoka & Gertrude, 2015) described cooperative
and collaborative learning as situations where more than one individual or group learn or aims to

learn some ideas collaboratively. Language learning is the result of different collaborative
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learning. Peer and group interactions are the primary methods and techniques for fostering
learning outcomes and achievements. The common understanding and acceptance among teacher
educators, educational practitioners, and researchers is that collaborative learning modes are
beneficial for fostering learners’ autonomy (Feri & Erlinda, 2014; Jacobs & Shan, 2016; Loh &
Ang, 2020). This method focuses on students’ engagement in group discussions, role-plays,
problem-solving tasks, and peer reviews. Practicing these activities allows learners to practice
speaking, listening, reading, and writing in English while benefiting from one another's
knowledge, perspectives, and feedback. Collaborative learning also fosters critical thinking,
communication skills, and cultural awareness, making it a valuable strategy for language

acquisition.

The study examined the collaborative practices employed in EFL classrooms and their
impact on fostering learner autonomy. To investigate the issue, | formulated the following
research question: How do collaborative practices in EFL classrooms contribute to fostering
learner autonomy? What collaborative practices are useful in promoting learner autonomy among

EFL students?

Purpose and research

The study had the purpose of investigating more on collaborative practices held in EFL
classrooms at the University level. It aimed to explore how collaborative practices enhance the
autonomous practices and activities among the learners. Further, it had also identified the
challenges for fostering autonomous practices in qualitative studies through a constructivist
approach to connect collaborative learning practices and developing learners’ autonomy in the

EFL classroom.

Methods of the study

This study was conducted with a qualitative approach. The interview guidelines served as
the primary tool for data collection. The research site was one of the constituent campuses of
Tribhuvan University. The study employed a constructivist paradigm to interpret the data
collected from the participants. The participants of the study were major English students from
the B.Ed. fourth year. The participants were selected through the purposive sampling procedure.
Four students were selected through purposive sampling, which involves intentionally selecting
samples with specific characteristics or qualities that align with the research objectives (Coyne,
1997; Koerber & McMichael, 2008). The selection criteria were that the students had participated

in different collaborative activities. Collaboration was utilized in classroom interactions,



Peer Reviewed Solukhumbu Multiple Campus Research Journal, Vol 7, No.1, Dec. 2025 | 27

discussions, classwork, project work, and assignments. Before participating in the data elicitation,
all participants signed a consent form declaring that their participation was voluntary. The
researcher guaranteed the confidentiality of the participant that the data collected would not be
disclosed or misinterpreted. The study participants were pseudonymously identified as S1, S2, S3,
and S4 for the purposes of analysis and other study-related purposes. The interview guideline
guestions were established based on the study's objectives and research questions, which centered
on students’ collaboration to enhance learners’ autonomy strategies and activities. The interviews
were recorded in audio format, and the researcher transcribed those interview sessions into

orthography for the analysis and interpretation of the data.

A qualitative analysis followed Braun & Clarke’s (2006) model to develop themes,
analysis, and interpretation. Firstly, familiarization with the data and transcription of the
interview of verbal data was done. It was done through the member's review of the transcribed
data. Secondly, initial codes were generated from the data by following the in vivo coding
approach (Saldana, 2016). Then, themes were developed from the initial codes to theorize the
perceptions and practices of learners’ autonomy. After that, the themes were finalized with a
revisit to the themes. Then, themes were finalized for the study. Finally, the reporting of the

research work was done.

Findings and discussion
In this section of the study, findings were presented along with a discussion. The

responses obtained from the interview guidelines were discussed in relation to the study's
research objectives and questions, as well as the themes identified through the coding process,
based on the research objectives and questions of the study. Firstly, the perceptions of university
students toward fostering learner autonomy were presented. This includes how they connect
collaboration to enhance learner autonomy and their expectations of autonomous learners. Next,
they adopted their experiences of collaborative work during classroom activities, assignments,
and project work to engage. Finally, challenges to fostering learner autonomy are identified to

improve future teaching and learning practices.

Perception of students toward collaborative learning

As | interviewed the participants discussing collaborative learning, they explored that
collaboration made them active in language learning. They stated that when the teacher assigned
a task to be completed in the group, we collaborated with friends, which was useful for enhancing

learning.
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Collaboration for confidence

Factors of student independence include the students’ role, which includes motivation
and learning goals, the teachers’ role, which consists of the teacher as facilitator, the teacher as
source, and the teacher as control, the task for supporting students’ autonomous learning, and the
environment to support students’ autonomous learning (Muhammada, 2024). Learners’
collaboration helped develop confidence, which in turn evolved into autonomy. We can examine
the following excerpts from participants on collaboration, confidence, and fostering learners’

autonomy.

S2 asserted that once our group was assigned to develop a research tool on the topic
“Strategies used by the teachers to teach guided writing at a basic level,” we worked together for
three days and developed a tool for the research, which brought our group members closer
together. We learned together; it was fun to work in a group. | developed my confidence and self-

learning ability in the group.

I also had a similar type of story when | was a B.Ed. First-year student. Our teacher asked
us to write a paragraph in standard English. We wrote the paragraph, and then he divided the
class into five groups, asking each group to discuss the topic and come up with a final and edited
paragraph. Then, we worked on the group, which was fun learning and helped me develop my

confidence.

S4 uttered that when | worked with a peer for micro-teaching purposes, the feedback
provided by my peer was memorable in my learning. He gave me the feedback that you make
material that much more engaging because you can display it and speak on it, so you will not
have problems with the content and will have no problem forgetting it while presenting. This

feedback has always worked in my teaching career as well.

S1 and S2 asserted that they feel at ease working in a peer or group because there is no
threat of a teacher. They feel at ease because the group members use simple vocabulary and

clear examples, making collaborative work accessible to every individual learner.

To some extent, learners created a sense of distance to share with the teachers, so they
enjoyed working in collaboration with their peers. This collaboration made them confident
enough to share their plans, objectives, and goals. Cooperative and collaborative learning is a

philosophy of interaction in a learning group where people take responsibility for their own
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learning while recognizing their peers’ abilities and contributions (Chowdhury, 2021). So,

working with collaboration enhanced the learner’s capacity and confidence.

Collaboration for autonomy

Autonomy is the self-initiation for learning. Learners these days have plenty of resources
for learning. Web-network and other related digital tools can assist learners from multiple
perspectives. For those who utilize classroom practices, classroom activities, and discussions are
equally important. Classroom discussion and interactions are possible only in collaborative work.
The integration of self-assessment and motivation into the language learning process may help

increase learner autonomy (Artut, E., & Gazioglu, M., 2023).

S1 asserted that working in a group or with peers encourages us to consult many more
resources online or in the library, thereby building our knowledge and making us more informed

and directed in our learning. So, collaboration means developing autonomy on our own.

Autonomy cannot be enhanced in isolation or a vacuum. It is developed with effort and

determination. So, the learner’s autonomy is a collaborative effort.

S3 said that deciding on our destination is not easy, so we need help or guidelines from
others as well, especially for friend circles in the classroom or peer collaboration matters.
Suppose we work in a group or with peers. In that case, we will have plenty of time to improve

ourselves and be guided to our destination, developing autonomy through collaboration.

Autonomy is not freedom where one is perfect enough to decide on one's own; rather,

learning can be more effective with the guidance and counseling of a peer or group.

S2 and S4 agreed with S3's view. They sought help and guidance from their friends as

milestones to decide on the future directions.

Learners felt it was easy to interact and collaborate in groups. The group was
homogeneous, so they easily shared their understandings and proposed for further planning as
well. The collaborative inquiry helped establish a community of learning, whereby students
supported each other emotionally and cognitively, and they collectively wanted to achieve well
(Zhong, 2021). So, Collaboration enhanced learners’ autonomy and directed them to their

learning goals and purposes.
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Challenges for Fostering Autonomy

The word autonomy is a relative word. We need to measure autonomy by comparing it to
the past situation. By this time, creating challenges to current classroom practices and fostering
learners’ autonomy is challenging. First, we must create a classroom environment that allows
students to easily participate and explore their ideas and plans. The current classroom practices,
pedagogies, settings, and inherent psychology among the students are the main challenges to
fostering autonomy. The students are not fully prepared to take responsibility for their learning,
which arises from a lack of motivation, fear of failure, and a deficiency in language acquisition,
thereby impeding their capacity to demonstrate proficiency (Charef, H., 2024). A lack of
sufficient resources, motivation, and readiness among learners affects the fostering of learners’
autonomy. Some fixed systems that learners need to follow during the course completion period
are another challenge, as they require learners to foster their autonomy in the ELE classroom. The

following is the direct verbatim evidence to support the developed theme by the researcher.

S1 asserted that it is challenging to direct our learning because we have such a fixed
annual examination system, so we need to follow teachers’ directions, otherwise, we fail the

examination.

S2 was in line with S1 and says that if we decide on our learning, who will evaluate,
qualify, and upgrade us? Okay, we can collaborate with the course facilitators and comprehend
the contents in our own way and style. However, we cannot ignore the system prescribed by the

university, so it is not easy to decide for ourselves.

Every learner faces challenges in learning, but challenges are different according to
individual differences and abilities. S3 asserted that collaboration is a phenomenon, but if the
collaborating partner does not contribute to the group, it becomes a problem for the partner. The
task is also assigned for evaluation, so the partner’s contribution poses a challenge in fostering

autonomy in collaborative work.

S4 said that if we entirely decide on our own learning, then we may not have an explicit
orientation on the course. Without guidance and direction, we may become disoriented. So,

autonomy is a challenge for me.

Multiple purposes guided learning; learners were compelled to pass examinations and

earn grades, so they were oriented to the curriculum and the guidance of their teachers.
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Application of learner-centered methods; the willingness of students to take responsibility
for their learning (Romanyshyn, 1., & Freiuk, 1., 2024). Fostering the learner’s autonomy in the

language classroom became a challenge.
Key insights

After the completion of the study, the major take away is that collaboration in the EFL
classroom functions as a positive agent for the enhancement of learners’ autonomy.
Collaborations build confidentiality and independence for autonomous learning activities and
behaviours. At the same time, fixed assessment and examination systems have limited learners
from taking responsibility for their learning. Collaborative activities build confidence, support for
learning, and develop autonomy. Collaborative practices have promoted autonomous related
competencies in learners and are useful for building inner capacities, but, at the same time, an
inflexible evaluation system and structures have limited collaborative practices in the EFL

classroom.
Conclusion and implications

A qualitative approach was employed to explore learners' perceptions of autonomy,
yielding three themes: collaboration for confidence, collaboration for independence, and the
challenges of fostering autonomy, which were derived from the collected data. The sub-theme,
such as discussion in groups, enhanced confidence among the learners. The collaborative work
and results made learners more independent, and individual and group presentations further
enhanced their independence. Learners were aware of the final evaluation system, which hindered
fostering autonomy. Similarly, they were worried about the work of collaborative partners. The
findings show that collaborative work enhanced learners’ autonomy. Engagement in groups and
collaboration among peers developed confidence and independence among the learners. Although
such a small-scale qualitative study may not be applicable or generalizable in other settings, it

may Serve as a reference.
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Abstract

The widespread notion, among both the public and scholars, is that developing countries like
Nepal experience disparities in educational quality. Issues are regularly flagged in this regard at
the policy level, academia, media, and public forums. Nevertheless, there is no research-based
discourse about what “quality” means and how it is designed and implemented in different
domains. In the case of Nepal, which this article focuses on, it is often presumed that education in
public schools is outmoded, impractical, limited in hands-on training, and lower in standards
compared to that in private schools. Therefore, the core objective of this study is to examine the
nexus between quality education and occupational skills, drawing insights from educators and
individuals. This article reviews a literature review and analysis of data, including surveys,
interviews, and focus groups, to develop a framework for describing and discussing quality
education in the context of Kathmandu, Nepal. Anchored in the interpretivist paradigm, this study
employs an interpretative phenomenological methodology to explore and elucidate the lived
experiences of the participants. The findings depict that good teaching, a supportive learning
environment, and active involvement in extracurricular activities play a significant role in

providing quality education, which helps students become professionally competent.
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Introduction

Quality education is one of the global requirements for Sustainable Development and a
main aim of the United Nations' Sustainable Development Goals (SDG 4). The general talk,
which is also supported by the scientific community, claims that countries in the process of
development, such as Nepal, are still struggling to provide educational quality. The notion of
guality education has been conceptualised in various international policy frameworks,
characterizing different aspects of it, such as access, inclusion, and relevance through learner-
centred pedagogy and measurable learning outcomes (UNESCO, 2015). The idea of quality
education, in this case, is fair, inclusive, and effective learning that would prepare all learners

with the necessary skills for the fast-changing world.

Nepal's education system is so intricately involved and debated that the discourse on
educational quality is quite complex (Khaniya, 2007; World Bank, 2020). According to public
opinion, government schools are usually described as old-fashioned, overly theoretical, and
lacking in the practical or skill-based aspects of education (MOE, 2019; UNESCO, 2022). These
establishments are often thought to be less competitive than their private counterparts, both
nationally and internationally (Bhatta, 2011). Such comparisons are mostly based on the
education levels of the most developed countries, which are considered as models for the less
developed ones. However, these models are mostly dependent on policy speeches or assumptions
that have not been tested, rather than on measurable learning outcomes or locally relevant

indicators of success.

The reality is quite the opposite and even challenges the dominant perception of public
schools in Nepal as underperforming. As a matter of fact, public school graduates have been able
to make their mark in higher education, public administration, diplomacy, entrepreneurship, and
political leadership, in spite of the harsh criticisms. Therefore, it can be said that public
institutions, despite their modest performance on standardized academic metrics, are the main
agents of social mobility and civic participation. Mathema and Bista (2006) stated that students
coming from private schools generally perform better than those from public schools when it
comes to standardized examinations; however, public schools should not be overlooked as they
are more inclusive and accessible, particularly to students coming from rural areas and those who

are economically or socially disadvantaged.

Carney and Bista (2009) also argue that the societal role of public education in Nepal

goes beyond academic performance, thus helping to raise civic awareness, resilience, and
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adaptability qualities in students coming from different socioeconomic backgrounds. Public
education produced Nepal’s political and bureaucratic leaders, which is an example that
educational quality cannot be summed up by numerical measures only. On the other hand, private
schools, which are usually seen as providers of better education, may in fact limit students'
exposure to social diversity, thus limiting their critical thinking and problem-solving skills.

According to Dhungana (2020), quality education is the “implementation of elite
standards for curriculum (what learners learn), environment (quality of school facilities and
necessary support for learners), pedagogy (learning process), and learning outcomes (application
of learning in life and for a better life)”. A growing number of studies have dissected the facets of
educational quality, stressing both input factors, such as infrastructure, curriculum design, and
teacher qualifications and output factors like learning achievement, employability, and lifelong
learning (OECD, 2021; UNESCO, 2015). Nonetheless, the number of articles that have
sufficiently elaborated on the perceptibility of educational quality in relation to employability,

especially in Nepal, is still small.

Concerns over the quality of education have been raised time and again in policy-making
circles in Nepal, academic institutions, media, and public forums. Nevertheless, there is still a
lack of conceptual clarity and a consensus informed by research as to what “quality” means in
different sociocultural and institutional settings. This theoretical ambiguity leads to fundamental
guestions about quality education, such as what its essential elements are, how it can be gauged,
evaluated, and compared across systems, and to what extent these gauges depend on or are

independent of context.

These points emphasize the necessity for a nuanced, contextually based model to
delineate, evaluate, and enhance the standard of education. The model should move beyond
simply comparing public and private schools and also consider the social, cultural, political, and
economic aspects of education. Using this broader approach can help policymakers, educators,
and researchers gain a fairer and clearer understanding of the quality of education in Nepal and

other developing countries.

This study explores the link between educational quality and employability through the
perspectives of educators and graduates in Nepal. It examines key aspects of education, including

infrastructure (classroom facilities and learning resources), teaching effectiveness, students’
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holistic development, social and political factors, language of instruction, and technology

integration.”

This study seeks to understand how different aspects of education influence graduates’
employment outcomes. It presents a model to examine the extent to which various factors of
educational quality shape individuals’ career paths and societal contributions. The research also
explores how graduates connect their personal and professional development to their educational
experiences. Positioned within ongoing debates on redefining quality education in developing
countries, the study uses an interpretative phenomenological approach to capture the lived
experiences of individuals from diverse educational settings and assess how these experiences
affect their views on educational quality and employability. Dahal et.al. (2025) assert that Higher
Education Institutions (HEIs) are responsible for equipping individuals with the necessary skills
to thrive in the competitive job market and are instrumental in the economic development of the
nation by creating a link between academic learning and the workforce needs. There is no doubt
that providing high-quality education is a powerful lever of employment as it equips students with

the skills and competencies required for success in the labour market.
The research project is guided by the following questions:

1. To what extent do the most talked about quality education indicators affect the actual

experiences and future opportunities of high school graduates?

2. What connections between quality education and personal/ career development do the

graduates draw?

3. How do the experiences of graduates reveal the connection between quality education and life

outcomes?
Literature Review

The idea of providing quality education has been a popular subject for research and
debate among scholars over time, and different scholars have continually provided varying
perspectives which take into account historical, cultural, and educational aspects. For example,
Hilliard (1978) considers that the achievement of quality education for all necessitates educators
to face up to systemic injustices like racism and domination. He affirms that good teaching and

learning are possible if these obstacles are directly confronted. On the other hand, Mortimore and
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Stone (1991) see the biggest problem with the term ‘quality’ being that its meaning is very
different depending on which groups of stakeholders you ask. Even though it is a controversial
concept, they go so far as to say that some measurable aspects like institutional performance and
learner outcomes can be utilized to evaluate the level of educational quality. Moreover, Stark and
Lowther (1980) disagree with the idea that quality should be evaluated at only three different
levels, suggesting instead that these levels are also interconnected: individuals (students and
staff), departments (academic and administrative units), and institutions, and thus being able to
cover the entire assessment framework by taking into account all these layers.

Dhungana (2020) relates the discussion of quality education to the South Asian
environment and marks it as a vital developmental issue. He remarks that the condition of quality
education in South Asia is far below that of wealthy countries because of systemic contradictions
and resource disparities. To begin with, he conceptualizes quality education through four
interlinked aspects: curriculum, environment, pedagogy, and outcomes, stressing that the
deficiency of these factors' harmony leads to the decline of the educational quality. His model is

very much in tune with the one that UNICEF

Wani and Mehraj (2014) put forth the point of view that teaching and learning entail
several essential criteria, namely the qualifications of teachers, instructional design, school
management, technology integration, class size, and institutional climate. They also acknowledge
that many schools are inadequately equipped and face challenges in implementing these standards
within diverse socio-political contexts. Likewise, Akareem and Hossain (2016) claim that
maintaining quality in higher education relies on the existence of robust quality assurance

systems that promote academic integrity and ensure institutional accountability.

One of the main points of gender perspectives inclusion in the conversation of education
quality has been that, besides Aikman, Halai, and Rubagiza (2011) also believe that quality
education should go beyond fair resource distribution and deal with gendered experiences in the
classrooms. They insist that the quality of education cannot be fully recognized without
understanding how gender stereotypes in society and institutions affect the participation,

motivation, and achievements of students.

Kraft (2022) perceives quality education as a construct that depends on subjectivity and
varies from one context to another. He argues that quality perceptions differ between individuals

and cultures and thus more insightful measuring instruments need to be developed in order to
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educational quality measurement to remain respectful towards both global standards and local
realities. In his point of view, quality education is better understood when looked at from the
perspective of the learner and the community, and it should be focused on the knowledge, skills,
and soft competencies that lead to meaningful and productive lives.

Another important theme that emerges is the connection between educational quality and
employability. Although numerous studies have examined education quality at national and
global levels, relatively few have explored how it directly influences access to employment
opportunities. Dhungana (2020) thinks that the acquisition of formal qualifications is only part of
the way towards career prospects; apart from that, people have to be equipped with relevant skills
and the capability to transfer theoretical knowledge to practical situations. Hence, quality
education goes beyond just providing learners with academic competence and grants them critical

thinking and problem-solving skills that are indispensable to professional competence.

Viewing education from a philosophical perspective, Buttrick (1925) sees it as a
continuous life journey through which one develops observation, thinking, and reflection skills.
Therefore, education becomes an ongoing process of both intellectual and moral growth. Galtung
(1990) takes it further by pointing out that education includes not only formal but also informal
and non-formal learning which are influenced by the culture and environment. According to him,
educational systems are not only shaped by the cultural and social aspects of the world but also
by the ideological ones; thus religion, language, history, and nationalism are among the factors

that have an influence on educational systems.

Pant (2016) also points out that formal education is only one side of the learning process,
especially in rural areas, where informal and non-formal education can complement each other,
with the role of one being more dominant than the other. Informal education, which is based on
everyday experiences and local traditions, can support adult learning, attract local resources, and
promote the participation of different groups. Non-formal education, on the other hand, is more
concerned with sending messages through an experience which is outside the framework of the
conventional schooling system. Both forms of education, according to Pant, are extensions of
formal education as they pioneer the ideas of lifelong learning and the acquisition of practical

knowledge.

The literature shows that quality education is a complex, evolving concept encompassing

academic, social, cultural, and economic dimensions. It addresses what and how students learn, as
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well as inclusiveness, relevance, and contextual adaptability. Despite global consensus, disparities
persist in regions like South Asia due to systemic inequities. Nevertheless, quality education
remains a crucial driver of individual empowerment, societal change, and sustainable

development
Research Methodology

This study is grounded in an interpretive paradigm to explore how individuals derive
meaning from their experiences. It examines the subjective and context-specific ways in which
graduates perceive the relationship between their education and career outcomes. Furthermore,
this research uses Human Capital Theory (HCT) as one of the sources, which was initially
presented by Becker (1964) and Schultz (1961). It serves as a conceptual lens to examine the
participants’ experiences. Their accounts reveal that educational quality encompasses academic
knowledge, STEM skills, soft skills, and digital literacy (OECD, 2018). The researchers adopted
an interpretative phenomenological approach (IPA) to understand how people make sense of their
lived educational and professional experiences (Creswell, 2013). This method is particularly
useful for uncovering the nuanced perspectives and underlying meanings of education,

employability, and success that may not be immediately apparent

The study was carried out in the Kathmandu Valley, Nepal, selected for its diverse socio-
educational context. Participants were chosen through purposive sampling to represent a range of
educational and professional backgrounds. The sample included professionals from various
fields: four academicians providing insights into educational perspectives and pedagogical
practices; two social science researchers offering analytical and research-oriented viewpoints; two
entrepreneurs sharing experiences related to business and employment generation; two NGO
professionals describing community-level and social development experiences; and two

government officials highlighting policy and regulatory perspectives.

Graduates from both public and private schools were included to explore how educational
background influences their success narratives. Six graduates participated in focus group
discussions (FGDs), allowing for shared reflections on commonalities and differences in their
educational experiences. Key informant interviews (KlIs) were conducted with individuals
possessing expertise on the link between education and employability. The FGDs offered
collective insights into shared experiences, perspectives, and meanings. This interpretative

approach illuminated how participants perceive education, employability, and success,
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emphasizing the impact of their educational experiences on career trajectories and societal

contributions.

The study adhered to rigorous ethical standards, following principles of autonomy,
informed consent, and confidentiality to safeguard the rights and well-being of participants
(Resnik, 2020).

Results and Discussions

To examine the relationship between educational quality, its assessment, and employment
outcomes, the study emphasized the roles of various stakeholders. Data were collected through 12
key informant interviews (KIIs) and focus group discussions (FGDs) with multiple participants.
This approach facilitated the exploration of three primary themes: teaching methods, school
environment, and extracurricular activities. The ideas of the respondents reveal the
interconnection of quality education and employment opportunities. Therefore, the outcomes
derived from a thorough thematic analysis are recognized as different from the point of view of

these three themes.

Methods of teaching

One of the main features of quality education is that it involves both teachers and
students in finding out the truth, instead of allowing the falsification of the truth to help the
continuation of the existing systems of power, privilege, or inequality. It creates an authentic and
close relationship between a student's past and current experiences and the aims and practices of
the educational system. Such education contributes to the growth of the student's strong personal,
social, and cultural identity as it motivates them to consider themselves as original thinkers, not

just followers.

The scientists put the question to the interviewees: Are the indicators of quality education
interlinked with your institution? And were these skills taught in your institution? According to
the statement of Informant A, the precise subthemes can be efficiently combined into two overall
interpretive themes related to teaching methods and quality education. These two themes reflect

the gist of their opinion while acknowledging the wealth of the original narrative:
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Holistic and Pedagogical Practices Beyond Grades

Informant A (academician) disputed the conventional, grade-oriented views of quality
education, pointing out that grades alone are not enough to serve as indicators. The informant,
while conceding that academic performance can be a signal of intelligence, insisted on the
necessity of going beyond the theoretical sphere to practical application, critical thinking, and life
skills.

“Measures of quality education itself was a vague issue. However, there were definitely
some components to be considered to maintain quality education. Professional
development, economic development, socialization, life skills, critical thinking, the
capacity to solve problems, and to explore new things were some major factors of quality
education. Quality education enabled a person to sell in the market. In some cases, some
had achieved success in their life even if they had not participated in the teaching
learning process. In that sense, grade alone could not be the indicator of quality
education. Definitely the class grade made one academically sound, and one became
complete with the combination of quality education along with skills, development,

practical education, and many others.”

This account reflects a perspective of holistic pedagogy, encompassing cognitive,
emotional, social, and vocational dimensions of learner development. From this standpoint,
effective teaching should cultivate learners who are adaptable, socially competent, and prepared
to navigate real-world challenges. The informant differentiates memorisation learners from
visionary thinkers and implies that significant teaching practices should facilitate the
development of students into the latter through applied learning, entrepreneurship, and self-

exploration.
Furthermore, Informant C (Academician) expressed his ideas in this manner:

“The absence of a quality academic background does not preclude one from being
economically sound. A well-educated entrepreneur, for example, could extend his vision
and be future-oriented with a long-term vision and in a multidimensional way, but a
businessman without an academic background might encounter difficulties in critical

thinking.”
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This short story indicates the need for learner-centered, experiential teaching methods
that include problem-solving tasks, project-based learning, entrepreneurial education, and
reflective practices leading to personal and professional graduates' competencies. In this teaching
approach, teachers are less involved in content delivery and more in facilitating students'

transformation.
Quality Education as a Systemic and Contextual Process

Besides learner development, Informant A pointed out that quality education is not
attributable to a single factor such as a teacher or a curriculum. It is rather a systemic process that
depends on the support of the infrastructure, the institution, and the environment of education. It
cannot be just one component of a particular organisation that is the determining factor of the
education provision process, which is also equally important. He also emphasized the significance
of physical conditions, such as school infrastructure and classroom furniture, as integral
components of the teaching-learning process. Furthermore, he noted that physical infrastructure,
along with the overall school environment and adequate classroom resources, plays a crucial role

and should not be overlooked.

These observations suggest that effective teaching methods are context-dependent and
constitute a complex interplay among educational philosophy, learning environments, teacher
preparation, and institutional policies. Quality education is a coordinated, cooperative effort that
not only focuses on the delivery process but also takes into consideration the structural conditions
in which it happens. To ensure quality education, it is not possible for only one component of the
particular organization to be the determining factor. The process of providing education is equally
important as well. Physical infrastructure, including the school environment, suitable furniture for

the class, and many other factors, plays an important role.
The Four C’s: Reimagining Global Competence
Informant B, a social science researcher, stated that

“The Four C Framework stands for Collaboration, Creativity, Communication (online,
internet), and Critical Analysis, and these are the four main components of quality
education. The Four C Approach is undoubtedly the best way to create a perfect global
citizen in the market. We are still facing challenges in transferring theoretical knowledge

into practical knowledge. If that were not the case, the Nepal government would have
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implemented the best curriculum at the school level. Hence, practice-oriented teaching is

bl

essential for ensuring quality education.’

The informant’s observation regarding the ‘gap between theoretical and practical
knowledge’ highlights the persistent divide between the two in many educational systems,
including Nepal, despite claims of a strong curriculum. Their emphasis on ‘practice-based
teaching’ reflects a pedagogical approach that values real-world experience, experimentation, and
hands-on learning as essential components of meaningful education. From an interpretative
standpoint, the participant views education not merely as a vehicle for knowledge transmission
but as a transformative process that develops learners into agile and reflective agents capable of
navigating today’s complex world. Quality education not only ensures that every student has an
opportunity to enjoy the expression of their individuality and collective identity but also confirms
each student's self-esteem and develops their ability to critically analyze the social, political, and
environmental realities around them. And, it exposes each student to a broad variety of alternative
cultural experiences in order to gain a sense of self which is accurate and non-oppressive
(Hilliard, 1978).

Contextualizing Education in Societal Structures

One of the researchers asked a respondent how teaching learning activities and a
favorable environment play an essential role in achieving quality education. Informant D from a

non-governmental organization responded that

"We require education that is based on the societal structure. Previously, society was of a
traditional type and was not technologically friendly. This is the way the education
system was working and adjusting. But today's society has to be technically very strong,
and this is the way the quality of education is gauged. If someone considers the link
between quality education and physical strength, he/she can still do the work to which
he/she belongs with only physical strength and without quality education. While, quality
education is an extra resource to the people, and it not only extends the thinking area but

also becomes one of the motivational factors to achieve the goal."”

Effective teaching strategies can graduate students not only with academic knowledge but
also with practical skills, critical thinking, and adaptability, which are very important for success
in the labour market. According to UNESCO (2017), learner-centered pedagogies like

collaborative learning, problem-solving, and experiential learning improve students' capacity to
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grasp and apply concepts in the real world, which is a key feature of quality education. This
informant understood that societal structures determine the delivery and reception of education.
Their view is a phenomenological one that individuals are always historically, culturally, and
technologically contextualized, which influences their access to and benefit from education.

Beyond Grades: Education as Social and Emotional Literacy
The Informant C from the Academia (government school) stated that

"It is commonly understood that better grading is indicative of quality education.
However, the truth is that quality education can only be recognized when theoretical
knowledge can be applied practically. This means that education should be social as well
as practical. The good behavior of people is also a reflection of the education they have
obtained. Quality education is also about understanding sympathy and empathy in life. If
a person can understand others, and at the same time, make others understand his/her
feelings, then that is quality education. A student gets quality education when he/she is

able to ask questions and solve their problem on their own."

The emphasis on students being able to “ask questions and solve their problems on their
own” indicates a student-centred, inquiry-based pedagogical philosophy. This aligns closely with
UNESCO’s (2017) advocacy for learner-centred approaches that foster autonomy, agency, and
adaptability. The informant highlights the role of emotional intelligence—such as empathy,
compassion, and understanding others—in framing education as an ethical and moral endeavour.
In this perspective, educational quality is assessed not only by academic or economic outcomes

but also by the cultivation of socially conscious and compassionate individuals.
School Environment

The school environment is the main factor in determining quality education and
influencing employment opportunities by shaping students’ learning experiences, developing
essential skills, and fostering socio-emotional growth. According to OECD (2018) schools with
qualified and motivated teachers who create engaging and effective learning experiences that
encourage critical thinking, creativity, and lifelong learning can perform better. Informant E (non-

governmental officials) responded that
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"Only when teachers are able to perceive the students' interests can quality education be
realized, as the school plays a vital role in the skill and knowledge enhancement of the
particular students. Normally, the grade obtained in the examination is the factor that
elevates the level of study, but a grade is far from enough to compete in the free market.
They should acquire the extra capacity to handle the situation, which they can get
through extra activities. Therefore, different schools have different ways of delivering
practical education depending on how they were taught beyond academic studies.
Experience and education are two major components that make a student capable of

various opportunities.”

Public schools in Nepal are characterized by poor facilities and teacher absenteeism
resulting in low student performance and hence, limited employability opportunities. On the other
hand, community-managed schools have shown better performance due to local involvement
(MOEST & UNESCO 2016). Informant F (one of the entrepreneurs) argued that

"Quality education is a major factor to an individual's professional growth, a source of
economic improvement, a means of teaching good interpersonal relationship skills, a way
of developing life skills, an aid for thinking and problem-solving skills, and a tool for new
discovery. Besides, it also makes a person fit to succeed in the job market. Quality
education was not only about memorizing facts but also about giving individuals the
necessary skills, knowledge, and attitudes for their personal and societal success. It
became instrumental in poverty reduction, health promotion, equality enhancement, and
the building of resilient communities, thus making it a prerequisite for sustainable

development and economic prosperity.”

The statement portrays quality education as having a profound and far-reaching impact
on both individuals and society. It underscores that education goes beyond rote learning,
representing a comprehensive process that equips learners with essential skills and knowledge to
succeed across various aspects of life. In essence, it frames quality education as a transformative
force that empowers individuals, strengthens communities, and drives progress at multiple levels.

Moreover, it is a prerequisite for creating a better, more equitable, and prosperous world.

The Informant J and L from academia argued that the ability to convert learning into
practice and the ability to critically analyze subject matter are main factors of quality education

besides other factors such as quality in teaching, well-cultured, effectiveness, relevancy, and
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many more. In addition, the point was also made that the key function of education was to
produce knowledgeable and skilled citizens who could be competent global members and
leverage the opportunities of globalization. However, the benchmark of a great score in the school
leaving certificate as the main yardstick of quality education still exists in Nepali society, and
practical and productive education is not a priority.

The Informant H (one of the government officials) also shared the view that quality might
not be the same for all entities.

"It can be looked at from various angles. It could differ from one person to another, and
it was determined by geography, places, and a lot of other factors and should be checked
by the actual condition of the people living in the particular area. For instance, quality
education in Humla and Jumla may not be similar to that of the capital city. Their main
necessities for quality education may not even be the preferences of the people of

Kathmandu."

The point made by the statement is that quality education cannot be conceived as a single
model that fits all. The idea and the necessities of quality education depend on perspectives,
individual requirements and are influenced by factors such as location and geography. What is
considered quality education in one place might be different in another because people's
situations, priorities, and challenges vary. Likewise, informant I (social researcher) states that a
good institution is the outcome of the collaboration of the team. Academic institutions can be
instrumental in the skill and knowledge development of the students. Quality education is not
achievable if schools fail to recognize the students' interests. By facilitating their skills and
knowledge in accordance with their interests, schools can offer quality education. At the very
least, schools can play an important role in making them recognize their interests and abilities to
achieve their goals. The reason is, students are sometimes unable to recognize their abilities
beyond academic knowledge. Moreover, quality education is another element to raise their

capacity in their interests. Their interest then, becomes directly linked to career opportunities.
Extra Curricular Activities

Extracurricular activities (ECAS) are instrumental in improving not only the quality of
education but also the future employment prospects of the students. Though most of the time they
are considered as secondary to academics, ECAs have a great impact on the allround

development of the students as they help them to acquire those skills which are necessary for both
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academic and professional fields. NACE 2021 mentions that extracurricular activities (ECAS)
support students in developing skills such as teamwork, leadership, conflict resolution, and
project management, which are highly valued in the job market. In this context, Informant K (one
of the entrepreneurs) stated that "we aim to provide international-level quality education in Nepal
to keep students from going abroad to study.”

One of the ways to guarantee quality education is to create an educational culture where
students take part in holistic, meaningful, and innovative learning experiences with the support of
a caring and collaborative learning community. Quality education is made up of different aspects
such as a learning environment free of pressure, learning through play and with the use of open
spaces, having proper school facilities, being surrounded by nature, providing children with a
variety of extra-curricular activities for their overall development, recognizing their interests and
creating a conducive environment by the teachers to make them innovative, the commitments of
faculty members towards the entire development of the students, which easily attract parents and

students to join such academic institutions.

ECAs provide individuals with confidence and social capital, which, in turn, help them to
gain access to employment opportunities through the further development of their interpersonal
skills as well as professional connections. The Informant G from a non-governmental

organization had different experiences, which are as follows:

"Habits turned into nature. Besides problem-solving skills, educational institutions
should be able to provide lifelong skills in order to acquire quality education. This
experiential knowledge played a major role in making their life a lifelong process. Life
skill programs, positive thought-provoking activities, and activities making students more
responsible for their daily life are some of the additional measures that should be
included in quality education. Activity-based education was quite important to make

students fit for all sections of their lives."

Quality education is supposed to help students build habits that will last them a lifetime,
and it should equip them with practical skills, especially problem-solving skills, that will support
them throughout life. Educational institutions must provide life skills programs and activities that
promote positive thinking and responsibility among students. Activity-based learning is very
important if the aim is to make students capable of handling all areas of their personal and

professional lives.
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The FGD experience of the informants reflects that quality education is the basis of social equity.
It makes inclusive and equitable quality education and at the same time, it is an enabler of
lifelong learning opportunities for everyone. It gives people the opportunity to develop all their
qualities and skills and thus, to realise their potential as human beings. The indicators of quality
education include a multitude of factors such as pedagogical improvement, the correct skill
development, gender parity, well-equipped infrastructure, enough educational materials and
resources, scholarships, and other essential elements. Since the indicators differ from one person
to another, people also want to enhance school facilities, increase the number of training and

vocational opportunities, and the number of trained teachers to create a safe school environment.

The researcher, during the whole study, noticed that most of the respondents were
primarily focused on three key themes: teaching methods, school environment, and
extracurricular activities. Nevertheless, some of them also talked about different facets of quality
education, such as the fluency of the English language, cultural norms, holistic development, and

public exposure.
Conclusion

The research embodied by an interpretive phenomenological perspective reveals that
providing quality education should not be measured only in terms of academic achievement, as it
is a complex, ever-changing, and very sensitive process dependent on the context. The results of
this study convey that education with quality has to involve and energise both the teachers and the
students by means of relevant, learner-centred pedagogies, thus achieving the development of
critical thinking, skills of a practical nature, and the all-round growth of the individual being. It
follows from these statements that education is expected not only to produce original thinkers but
also to inject into society these thinkers’ competencies, where their emotional intelligence, social
adaptability, and preparation to face the challenges of the labour market and society of the post-
industrial era are particularly highlighted. Innovative teaching methods that focus on applied

learning, problem-solving, and experiential activities are the most important to quality education.

By means of these methodologies, the gap between academic theories and the practical
world gets covered, thus learners are empowered to become critical thinkers, autonomous,
reflective, and capable individuals. Furthermore, the research conveys an additional message that
teachers and school syllabi cannot be regarded as the factors that are solely responsible for quality

education, since it is a systemic phenomenon which is influenced by the support of institutions,
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physical infrastructure, and the provision of a suitable environment for learning. The interrelation
of those aspects forms the base where the two activities of effective teaching and learning are

feasible.

The study further highlights the essential role of extracurricular programs and life skills
curricula in fostering soft skills such as leadership, collaboration, empathy, and responsibility.
These skills are crucial for nurturing well-rounded individuals capable of succeeding in both
personal and professional domains. The findings indicate that, alongside cognitive development,
social and emotional learning forms a key component of quality education, aligning with a
broader vision that incorporates moral and cultural growth. The researchers also emphasize the
importance of context-specific education, shaped by factors such as location, culture, and societal

norms.

Quality education in remote or traditionally rooted areas may differ considerably from
that in urban settings. Therefore, the study emphasizes the implementation of educational
practices that are adaptable, contextually relevant, and responsive to the diverse needs of learners.
This perspective challenges the notion of uniform standards and promotes equity through
personalized approaches. Ultimately, the findings highlight the importance of collaboration
among educators, institutions, policymakers, and local communities in developing inclusive,
supportive, and resource-rich educational environments. Quality education is a joint effort that
requires, among other things, continuous professional development, adequate infrastructure, and a

culture of innovation and care.
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Abstract
The reflective study examines the current issues in the supervision of undergraduate research
project in English education in a community campus in Nepal. The study applies qualitative auto
ethnographic and narrative inquiry methodologies to six years of supervisory experience with
fourth-year Bachelor students to examine challenges of critical concern to research directions.
The results indicate a general lack of academic preparedness among students, as they have
minimal knowledge of how to conduct research, fail to engage with a topic deeply, and cannot
use terms such as sampling and data collection. A culture of plagiarism and heavy reliance on
internet sources is an indication of institutional failure to focus on academic integrity education.
There is also inappropriate student attendance and submissions at the last moment, which further
interferes with the continuity of supervision. There are also notable flaws in the methodological
skills of students, as they cannot create research questions, select the appropriate tools, and
comprehend the ethical issues; thus, the supervisor has the extra burden of instructing these
principles. Supervisors are under emotional and professional pressure and tend to be frustrated
and burned out, but the institutions are not aware of it. These are worsened by institutional
loopholes, including lack of orientation programs, no clear supervision policies, and a poor
research culture. The research proposes systemic solutions such as integrating research skills in
the curriculum, institutional training of supervisors, and a campus-wide focus on research ethics
and research participation as possible solutions to enhance the performance of students and the
performance of the supervisors in under-resourced academic institutions.

Keywords: Supervision, Plagiarism, Reform, Reflective, Challenges
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Introduction

Undergraduate research supervision is nowadays becoming a vital part of academic
institutions all over the world because it is one of the key factors that help students to develop
academically and intellectually. It offers students a chance to develop critical thinking, sharpen
academic writing, and other skills of an independent inquiry that are crucial to academic success
as well as lifelong learning (Brew & Mantai, 2017). Effective research supervision is particularly
crucial in fields such as English education, where students are supposed to have the ability to
synthesize theoretical and practical knowledge. Students should be taught not only what to learn
but also how to conduct academic research, its methodological rigor, the literature review, data
collection, and analysis. But in the developing world like Nepal, supervision of undergraduate
research has its own different challenges, which are influenced by institutional, pedagogical, and
student-related factors. Some campuses, particularly those in rural or semi-urban spaces, do not
have the research infrastructure required, such as access to academic databases, research
instruments, and supervisors with the associated training. This brings about a disjointed research
atmosphere in which both the students and faculty are usually left alone to go through the

research process without any proper guidance.

Additionally, there is a general feeling among students that undergraduate research is just
a formal requirement towards graduation as opposed to a knowledge-gaining academic field
study. Puri (2023) notes that students often come to research with a compliance-oriented attitude,
and this attitude is associated with several issues, including the lack of clarity in research
guestions or their ill-constructed form, the overuse of secondary sources, and the propensity to
repeat issues that have already been addressed without any critical focus. Such a mindset is a
contributor to shallow work and it is a deterrent to the overall quality of undergraduate research.
According to Elken and Wollscheid (2020), the students usually fail in designing valid research
instruments, choosing the right methodology to gather data, and analyzing the findings. Their
insecurities with regard to traversing the academic literature and applying analytical frameworks
also make it hard to write rigorous academic work. It is common that these gaps are not properly
discussed in the curriculum and students are not ready to be engaged in independent research

work.

On the part of the supervisors, mentoring undergraduate research can prove to be
thought-provoking and emotionally demanding. Supervisors are supposed to give directions,

critical responses, and scholarly direction, but they often face the challenges of irregular
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attendance by students, consultations at the last moment, and unwillingness to accept constructive
criticism (Grant, 2003; Wisker and Robinson, 2016). These actions not only interfere with the
research schedule, but also reduce the possibility of an effective academic conversation and
reflexivity. Supervisors are therefore compelled to manage their duties of mentoring as well as
their normal teaching duties without being appreciated or rewarded by the institution. Moreover,
these difficulties are compounded by the lack of systematized training and institutionalized
support of undergraduate research supervision. Rowley and Slack (2021) note that there is a
necessity to conduct professional development programs, which will provide faculty with skills
and strategies to assist students in the research process and support them. The training
opportunities in Nepal are very limited, particularly in the community campuses that have less
finances and resources. Consequently, supervisors tend to make use of their experiences and trial-
and-error techniques, which might not necessarily result in such consistency and quality of

results.

According to Puri (2024), a lack of research infrastructure and training of professionals in
the Nepalese higher education is a major hindrance on the path of the creation of an effective
research culture. Faculty members do not get access to the current research materials frequently,
and they are never suggested to participate in the publication of scholarly articles or training in
supervision. This brings such a professional atmosphere that research is put on the back burner,
and supervision is a duty that is undermined and under-resourced. Although the current literature
has been quite in-depth in explaining the struggles that students go through in the research
process, a general gap in the literature is still present, which discusses the lived experiences of
research supervisors. It is desirable to have more reflective and practice research studies that
illuminate the emotional, intellectual, and logistical challenges of overseeing undergraduate
research, especially in the Nepalese setting. The proposed study is going to fill that gap through
the presentation of a critical self-reflection of the challenges encountered in the process of
supervising undergraduate research projects in English education, and especially at community
campuses. In this light, the study aims to add to the current discussions on enhancing the current
research supervision and career development of creating a more supportive academic culture

between the students and faculty.

Being employed in the role of a research guide for the last six years, | have faced the
same obstacles consistently and in many instances annoying, especially when supervising the

fourth-year undergraduate students of the English language. Most of such students have little
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knowledge of what academic research involves; mostly they take it as a writing task and not an
intellectual pursuit. Consequently, they often adopt the behaviors that include copying and
pasting of online content without considering some of the key aspects of the activity, such as
fieldwork and personal interaction with respondents. Selecting the right research topics and
finding their own interests is also one of the usual challenges that results in vague, incoherent, or
irrelevant research proposals. Moreover, the general ignorance of the research methodology, such
as tool design, data collection and analysis, leads to poorly laid down drafts with poor referencing
and little analytical value. The inconsistent nature of work, the lack of regular communication
among students, and the unwillingness to participate in feedback sessions make the supervision
process still more complex, as in most cases it ends with the last-minute submissions and requests
for help. These are very serious challenges that jeopardize the quality of student research and the
possibility of supervisor to offer any meaningful academic support. Nevertheless, even with these
concerns, it is observable that there is a gap in reflective works exploring such supervisory
problems as perceived by the guide. Thus, the current research is intended to analyze the most
significant issues in supervision of fourth-year undergraduate research projects related to English
education, as well as critically reflecting on my personal experience as a research guide so that to

formulate the strategies that can improve the efficiency of undergraduate research supervision.

Literature Review

Undergraduate research supervision is also regarded as an important pedagogical practice
in higher education across the world, especially in such fields as English education. International
sources of literature describe the multifaceted roles that the supervisors are supposed to play.
According to Brew and Mantai (2017), supervisors are both mentors and evaluators who provide
emotional support and academic evaluation. The functional to relational typology of supervisory
approach by Lee (2008) explains why supervisors need to use certain adaptive strategies
depending on the needs of the students. Nevertheless, even in spite of its significance, the issue of
undergraduate supervision is still unaddressed as a secondary duty instead of an inherent part of
the academic work. According to Rowley and Slack (2021), mentoring inconsistency occurs
because supervisors are not provided with formal support and training. The issues encountered in
managing undergraduate research are multilateral and common both on the global and regional
levels. Many studies emphasize the fact that students have little knowledge about the research
process. A large number of learners interchange research with information collection and not

critical inquiry. In the study, Todd, Smith, and Bannister (2006) discovered that such a
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misconception results in superficial, mechanically hacked reports. On the same note, Walkington
and Jenkins (2022) noted that students tend to misjudge the intellectual properties of research,
such as treating them with a compliance orientation of mind. Such foundational problems as
plagiarism, ineffective research design, and lack of analytical abilities persist. Bitchener and
Basturkmen (2006) and then Elken and Wollscheid (2020) focus on the fact that students often
cannot develop research questions, use a proper tool, and apply data analysis skills, which must

be developed long before the students enter the final year.

Supervision is also very emotional and work is stressful. It not only deals with academic
advice but with affective work, which is under-researched in educational institutions. The
emotional aspects of the supervisory role were brought into the limelight as early as Grant (2003)
pointed out the psychological weight that supervisors experience when students fail to deliver or
check out of the process. Cotterall (2013) extends this by finding the emotional load of dealing
with inconsistent student performance. According to Wisker and Robinson (2016), these types of
emotional exhaustion may result in decreased motivation and burnout among faculty, especially

in cases where supervision is performed without institutional recognition and pay.

As far as Nepal is concerned, the literature gives a picture of the lack of research
infrastructure and disjointed academic practice, not least in the community campuses. Neupane
(2020) claims that research projects are usually seen as a formality of graduation, and it is not
given much importance in being novel or critical. These issues are compounded by institutional
deficits, which include the lack of orientation programs, poor supervisory structures and the
absence of measures of accountability. Poor exposure to academic writing and inquiry during
previous semesters is a factor that is leading to the plight of students when they ultimately face
the research requirement, which is in their final year, and this is the same case as what is reflected
in personal reflections and experiences of the author. In order to solve these issues, the literature
suggests systematic reforms and innovations in pedagogy. As suggested by Taylor and Beasley
(2005), supervision can be incorporated into the organized academic schedules, and supervisor
training should be included in the faculty development curricula. The authors suggest institutional
research cultures that should be established by using mentorship programs, workshops, and
feedback loops (Rowley and Slack, 2021). Neupane (2020) requests that undergraduate research
supervision should be regulated and standardized on a national level because, without it,
individual attempts are ineffective and, therefore, fragmented. The collective effect of these

points of view is that the issue of the essentiality of coherent institutional strategies and reflective
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supervisory practices is particularly significant in contexts where the difference between policy
and practice is still significant, such as the case of Nepal.

Methods and Procedures

The research methodology used in this study entailed a qualitative and reflective research
approach that is based on the auto-ethnography and narrative traditions. | was able to analyze my
lived experiences critically as a researcher and as a participant because | was a supervisor of
undergraduate research projects in the English education field at one of the community campuses
in Nepal. The study is founded on 6 years' experience in supervision, most of the experience
being held on fourth-year students at the Bachelor level. Several self-generated sources of data,
such as reflective journals kept during the cycles of supervision, informal field notes of
consultation with a student, email messages, feedback interactions, and anecdotal documentation
of significant incidents, were used to draw data. These data were a good source to analyze
frequent patterns and issues of the research supervision process. Data was analyzed using the
thematic analysis approach. This was the familiarization of the stuff, coding, identifying themes,
and synthesizing the findings in greater pedagogical and institutional backgrounds. The
credibility of the research was achieved by means of triangulation of data sources, informal
member checking, peer debriefing with colleagues, and long-term interaction over various
academic years. Ethical issues were also taken into account and the institutional consent
was obtained and the confidentiality of the students was ensured by using pseudonyms and
exclusion of identifiable information. The study prioritizes honest and critical self-reflection to

uncover the complexities of research supervision in under-resourced academic environments.

Result and Discussion

This chapter involves a critical analysis and interpretation of the reflective data obtained
via my six years' experience as a research guide in terms of the journals, field notes, emails, and
anecdotal accounts. The data was coded and categorized into 6 broad themes using thematic
analysis, which represents the common challenges, insights, and institutional realities of
supervising undergraduate English research projects. The analysis is not merely descriptive, but it
is also critical and shows the underlying structural and pedagogical concerns that shape the

research supervision process.
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Academic Unpreparedness of Students

One of the most common and persistent problems of the supervision of undergraduate
research in the field of English education is the intrinsic academic under preparedness of students.
This problem is reflected in the fact that they have little knowledge of what academic research is
all about. The main fallacy that many students commit when going into the research stage is that
it is similar to an ordinary classroom essay or a general informative report. An example is the
case when students suggest too general and un-researchable topics like the Importance of English,
Global Warming, or The Impact of Social Media, without having any statement of particular
research questions, target population, or research methodology. These subjects indicate that there
is no critical engagement and framing of research, as they do not reduce the scope, create a gap in

the current literature, or support their scholarly importance.

This lack of preparedness is especially noticeable when students are developing research
questions. In one of these instances, one of the students trying to study Teaching Vocabulary in
Secondary Schools merely asked the following question: Is vocabulary important? Which is too
obvious and analytically shallow? Likewise, one more student who expressed his/her interest in
grammar teaching wrote: How to teach grammar? without specifying the context, methods, and
learners. These instances demonstrate that a large number of students have not been trained to
develop particular, quantifiable, and researchable gquestions, but they have not been introduced to
theoretical backbones that may inform their inquiry. Their work tends to be less deep than

necessary to distinguish between a general interest and a research problem.

In addition, students tend to be confused about basic research terms. In another instance,
a student who was doing research on the topic of Students' Attitudes toward English Reading
Materials was confused about what was meant by the population, and proposed to survey only
three of her friends. Other people could not differentiate data collection tools (e.g.,
guestionnaires, interviews, observation checklists) and data sources (e.g., students, teachers,
textbooks). Such confusion is a symptom of inadequate research literacy, which should have been

fostered by previous experience in course work on research.

Discussions and written drafts are not always acquainted with the academic writing
conventions. Literature reviews are often composed in the form of an article summary, and they
include no synthesis, criticism, or thematic structure. As an illustration, students may summarize

three unrelated articles in one paragraph and not even bother to connect the results and research
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gaps. The lack of citation skills, the inability to paraphrase, and the inconsistent referencing also
contribute to the problem. These deficiencies bring out the minimal or little training students get

in academic discourse, although it is central to research.

The conceptual cause of this unpreparedness is more structural in nature. Research is
often presented as a one-semester course in the final year of the undergraduate program in many
institutions, especially in community campuses, which is too late in the undergraduate path.
Students are not taught how to critically read, write academic papers, and reason
methodologically, which makes the task of writing a research paper academically sound and, in a
short period of time, daunting. The curriculum does not offer any scaffolding, including gradual
introduction to mini-research projects or writing to analyze tasks, which would gradually develop

the skills needed to conduct an independent inquiry.

Copy-Paste Culture and Plagiarism

The most concerning and recurring problem in the field of undergraduate research
supervision is plagiarism and the acceptance of copy-pasting habits. Such an academic dishonesty
culture is not only indicative of the inability of the students to be skillful in their research, but
also of a larger institutional failure to inculcate the ethical value of academic honesty. In some of
their supervision practices, students have presented complete parts, especially literature reviews
and theoretical frameworks that were directly copied from the internet. A case in point was when
a student copied an entire chapter in a post on a blog on Second Language Acquisition, including
irrelevant hyperlinks, fonts of varying sizes, and formatting errors, which literally signifies that
the information was not read and comprehended. The other trend here was the presentation of
borrowed material by students of open-access sample theses or commercial academic assistance
websites in most cases without any alteration or reference. In another case, a student has provided
a theoretical framework on constructivism in language teaching, which was virtually copied and
pasted (verbatim) in a Wikipedia article, with references that were not comprehended or
applicable to the research situation. Upon querying the student on the sources, the student could
not describe the authors or concepts referred to, which showed that the student had absolutely no
idea of how the content was related to the student. This underscores the shallow reading of

literature that typifies most such instances of plagiarism.

These examples indicate there is a greater misconception of what academic work is. They

usually take the thesis as a formal necessity to pass instead of an opportunity to make a valuable



60 | Peer Reviewed Solukhumbu Multiple Campus Research Journal, Vol 7, No.1, Dec. 2025 |

contribution to the academic discourse. This expedient mode of operation promotes short cuts and
discourages intellectual integrity. The issue is especially urgent when it comes to English
education, where students are supposed to be critically involved in the process of dealing with
both areas of pedagogical theories and language teaching practices that require subtle

interpretation and contextual applicability.

Supervisory-wise, plagiarism takes up an unreasonable share of time and energy. Rather
than working on refining of research questions or on enhancing analysis, a substantial amount of
the feedback process is a remedial activity of describing how to paraphrase, synthesize sources,
and make citations. Supervisors are usually required to give elementary training on how to refer
to systems like APA or MLA, even though they are the basic academic skills that were supposed
to have been learnt earlier in the academic life of the students. An example is one of the students
who inquired: Can’t I simply write the name of the author and not the date? And here, the
guestion is not only the sign of confusion, but it is also evidence of insufficient training in

academic standards.

Institutional inaction is the sustenance of this culture of plagiarism. The majority of
community campuses do not have formal orientation on research ethics and students are rarely
instructed on how to critically approach sources and how to conduct literature review with the
help of scholarly databases. Also, there is a lack of plagiarism-detecting software or policy
enforcement. This has led to the fact that students are not being held responsible, and there is a
vague boundary between right paraphrasing and unethical copying. Academic integrity can be
viewed as the initial and only barrier by supervisors, which is not only unjust but also ineffective
unless it is supported by the entire institution. Moreover, the lack of digital literacy training
makes the problem more severe. A lot of students do not know how to find peer-reviewed
journals, how to differentiate between credible and non-credible sources, and which referencing
software to use, e.g., Zotero or Mendeley. They have to use blogs, open forums, and unreliable

websites as a default strategy, just because they do not have the means to do the opposite.

Irregular Contact and Disengagement

The intermittent and demoralizing issue in the undergraduate research supervision
process is the intermittent contact and disengagement of students. Such a problem severely
restricts the establishment of purposeful academic mentoring and reduces the pedagogical worth

of the research process. Some students vanish and reappear at long intervals, sometimes months
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before submission due dates, with poorly prepared and conceptually flawed drafts. One reflective
journal entry was made by a student who had not made any contact with the teacher in four
months, with a half-written thesis on the Use of English Songs in Language Teaching, who was
pleading for an immediate response to meet exam requirements. These instances are indicative of
a utilitarian perception of research, in which the project is not seen as a work of scholarship but as
a hurdle that has to be overcome by bureaucracy. This lack of engagement is often an indication
of a wider misunderstanding of research as a rushed process and not a long-term mental activity
that needs iteration, feedback, and gradual development. Indicatively, requests to get final
approval were often made by students who had not been provided with comments on their
proposals or first chapters, signifying that they thought that getting their supervisor's approval
was a formality and not a part of an interactive academic process. One of them is where a student
turned in a complete thesis draft without ever having spoken about the methodology, referencing,
I thought I could do it on my own and present it to you at the end, which is not only disrespectful
of supervision but also demonstrates a deep lack of understanding of the point of academic

mentoring.

Such disengagement is caused by a complex set of factors. Social and economic
demands, including working part-time or family commitments, tend to override the academic
requirements, especially in a community campus where students are mostly of working or rural
backgrounds. Moreover, there were complaints that other students were demotivated because
their assigned topics were not of their interest; in most cases, the given topics were selected
because of the lack of time or because of the convenience instead of their academic interest. In
one case, a student confessed that he picked the topic in a hurry because he did not want to fall
behind in time, and did not demonstrate much interest in learning more about it, which points to

the lack of connection between topic choice and intellectual commitment.

The problem is also worsened by institutional practices. The majority of community
campuses do not have any formal mechanisms that would implement regular interaction between
students and supervisors. Progress tracking mechanisms, including logbooks, scheduled
consultation, or milestone assessment, are rarely present. In the absence of these, the students are
not subject to any academic punishment in case they vanish at some critical times in the research
development. Such a lack of structure breeds a reactive supervisory culture, in which supervisors

must give hurried feedback in a pressurized situation instead of leading students through the more
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conceptual and methodological aspects of the research process. This leads to impairment of the

pedagogical integrity of supervision.

Moreover, the absence of digital platforms or research management systems (e.g.,
Moodle, Google Classroom, or institutional portals) implies that the communication process in
formalized and not consistent. In one instance, a student uploaded a complete thesis draft through
chat in a social media and requested feedback as fast as possible, which was not only very
professional, but also bypassed the official academic steps. These practices are boundary
crossing, ; they put time strains and eventually undermine academic responsibility on both ends.
Importantly, it is also psychologically significant to the supervisors in terms of disengagement.
The emotional work of dealing with unmotivated or last-minute students is a burden to manage.
Supervisors are prone to frustrations and helplessness, particularly when their time and skills are
underestimated. Most of the entries involved supervisors stating, among other things, that they
feel like they care more about their work than they do, and this highlights the emotional weight of

having to work in a lopsided academic relationship.

Lack of Methodological Understanding

The lack of knowledge of the students on research methodology, which is arguably the
foundation of any academic inquiry, is a topic that has proved to be persistent and alarming
throughout the supervision process. This gap not only undermines the quality of academic writing
of undergraduate theses but also exposes the gaps in the design of curricula and the readiness of
an institution. The approach of many students to methodology is that is an obligatory part to be
completed and not the plan that will guide the whole research process. Their questions and
actions demonstrated the basic misconceptions of the basic methodological rules. As an example,
one student wrote, “Sir, may | ask five questions and ask my friends? This is an example of a
shallow and transactional method of data collection, as it shows a lack of knowledge regarding

the sampling methods, ethics, validity, and reliability.

Students tended to recommend tools and techniques without explaining or even knowing
whether they were appropriate or not. In one conspicuous instance, a student who was researching
on the topic of Teachers' Attitudes towards the Use of L1 in English Classrooms incorporated a
guestionnaire with ambiguous questions that had leading questions and no demographic variables,
which did not take into consideration the contextual aspects of the research. When asked about

the reason why the tool was copied, the student responded, | found a sample online and copied it,
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which not only shows no critical thinking but also shows the unregulated use of template-driven
research, without modification and validation. This dependence on decontextualized, generic

tools is a contributor to superficial data and invalid results.

These problems were not a case isolated situation but were rife in the cohort. A lot of
students were unable to differentiate between quantitative and qualitative paradigms. As an
example, students who were planning to research the classroom interaction tended to use
guestionnaires without knowing that observation instruments or discourse analysis would be more
suitable. Other people abused mixed methods without knowing how to combine qualitative and
guantitative data in a meaningful way. In one of the theses, a student stated that he or she used
mixed methods, but he or she only carried out a short survey and included an interview with one
of the students as an aside, and did not perform any triangulation or analytical synthesis. These
inaccurate understandings imply that students tend to adhere to methodological names without

understanding their epistemological and procedural consequences.

To a great extent, these issues are caused by the curricular oversights of research training.
Most Nepalese undergraduate courses in English do not introduce research until the last year, and
may not have courses in research design, data analysis, or academic writing in the previous
semesters. Students are not well prepared to make independent inquiries because the scaffold
instruction, like literature review assignments, simulated research proposals or practical training
in interview techniques, is not provided. As a result, regular supervision gatherings degenerated
into remedial workshops. The supervisors were forced to answer the question of what the
difference between open-ended and closed questions is, why pilot testing is necessary, or what the
role of coding is in a qualitative research subject that is much more appropriate in a formal

methodology course.

Supervisors are the ones who must shoulder the responsibility of filling in the gaps in
knowledge, and at the same time, check and approve drafts, as this lack of proper methodological
literacy spreads into their schools. This is a two-sided situation of an instructor and an evaluator
that generates tensions. The supervisors are usually torn between the academic standards and the
low competencies of their students. The frustration of having to work in several pedagogical roles
without institutional support was summed up by one supervisor who commented that | have to

explain to them what a variable is, before | can even discuss hypothesis testing.
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The cultural and structural gaps in the academic institutions, especially in the community
campuses, are a major impediment in the proper implementation of undergraduate research.
Although the weaknesses at the student level are often given much attention, such as in terms of
poor academic preparation or plagiarism, they are sometimes symptoms of institutional failure on
a deeper level. The lack of a well-defined and structured research culture is one of the most
significant gaps that have been witnessed. The deficiencies are highly conspicuous at the
community campus at which | work. They give out undergraduate students' research projects
without any orientation on what academic research is all about. There were no briefing and
training activities at the campus level conducted in various academic years to make students
aware of fundamental elements of research like selection of topics, writing of proposals, research
ethics, and time management. In my field notes, | have always captured students going up to
supervisors without having the slightest idea of the structure of research.

Faculties are also not motivated to deal with the process in depth due to the absence of
institutional recognition and encouragement of supervision. Supervisory roles are not included in
the calculation of faculty workload and professional development plans and are viewed as adjunct
to teaching roles. Research mentorship is an additional burden without time allowances. This
creates a situation of rushed oversight or perfunctory feedback, and the whole process becomes a
bureaucratic necessity instead of an academic activity. Cases in institutions that have high
research cultures are a stark contrast. An example is that in many universities in the Global North,
research training is incorporated into the undergraduate curriculum as sequenced courses on
academic writing, methodology, and data analysis. They also have access to online libraries,
research management tools, and regular seminars on issues including research ethics to proposal
writing. Such institutions build a culture of research as not something that is done once, but
something that is practiced as an intellectual activity. Research in the Nepalese community
campus, however, is still a checkbox at the culmination of the degree enterprise, and is not in any

way part of the pedagogical and institutional fabric.

Structural reforms are thus necessary to fill this gap. Research needs to be
institutionalized by institutions by integrating the research curriculum, providing training, and
assigning administrative responsibility. This may involve setting up Research Methodology
courses during previous semesters, initiating mentorship programs, holding orientation

workshops on an annual basis, and creating of research support centers. There should also be
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standardization and implementation of policies regarding student-supervisor ratio, tracking of

progress, and review processes of ethical issues.

Institutional Gaps and Lack of Research Culture

The research weaknesses in the aspects of structure and culture in the academic
institutions, especially in the community campuses, is a major deterrence to the successful
implementation of undergraduate research. Although much focus is usually made on student-level
weaknesses, such as lack of academic preparation or plagiarism, they are frequently the
manifestations of institutional failures. Among the most severe gaps that have been identified are
the lacks of an established research culture, which is well-defined and supported. The deficits are
very evident at the community campus where | am working. Undergraduate learners are regularly
given research projects without being oriented on what it takes to be an academic researcher.
There was no campus-level briefing or training to orient the students on key aspects of the
research, like topic selection, proposal writing, research ethics, and time management, in several
academic years. In my field notes, I always have students who come to supervisors without

having the slightest idea about the fundamental structures of research.

Supervision is also not deeply involved by the faculty because there is no institutional
recognition and incentive to do so. Supervisory roles are typically viewed as a peripheral part of
teaching roles and are not included in the workload estimates or professional growth initiatives of
the faculty. Research mentorship is an additional burden without time allowances. This creates
poor quality supervision or careless feedback and makes the whole process a bureaucratic
obligation instead of an academic pursuit. An example of the institutions with a rich culture of
research presents the opposite. As an example, research training is incorporated into most
undergraduate courses in universities of the Global North, such as sequenced courses in academic
writing, methodology, and data analysis. They also access digital libraries, research management
services and regular workshops on various subjects, including research ethics and proposal
development. These institutions instill the culture of research not being a single occasion but an
ongoing intellectual exercise. In Nepalese community campuses, though, research is nonetheless
being seen as a check box at the culmination of the degree journey, and not part of the

pedagogical and institutional fabric.

In order to narrow this gap, structural reforms are required. The research should be

institutionalized in institutions by incorporating it in the curriculum, providing intensive training,
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and maintaining administrative accountability. This may involve the initiation of Research
Methodology courses within previous semesters, the initiation of mentorship programs, the
initiation of orientation workshops every academic year and the formation of research support
centers. Also, student-supervisor ratio policies, progress tracking policies, and policies on ethical

review procedures must be uniformed and implemented.

Synthesis and Critical Reflection

The thematic examination of undergraduate research supervision in the Nepalese
community campuses depicts an extremely locked system of problems that are both personal as
well as structural. These obstacles of academic inadequacy and a plagiarism culture,
disengagement, confusion of methods, emotional burnout in supervisors and an insurmountable
institutional support create a networked web that frustrates the education and integrity of

undergraduate research.

Although the tendency to blame the vices on student behavior might be very easy, it will
be simplistic and ultimately unproductive. The regularity of the problems found with several
groups of cohorts of students, whereby they present plagiarized work, vanish months later, poses
elementary questions concerning sampling, or considers methodology a speed bump to an
important juncture in their academic development. Yet, these tendencies of the students are the
signs of a more serious illness the lack of a strong research ecosystem in the community
campuses. The design and sequence of the curriculum fail as the students do not get any
experience in academic writing or critical reading since they are introduced to research training
only during the last semester. A curriculum that sees research as a one-time event but not a
process preconditions confusion and surface interaction among students. Also, the emotional and
professional labour supervisors are forced to bear, introduces another under-debated aspect of
higher education in Nepal, the work of faculty that is both invisible and undervalued. Supervisors
will also be required to control the intellectual and emotional instability of research, as well as
logistical and ethical errors of unprepared students. They usually do so without institutional
training, without compensating workloads, and without having institutional support systems like
peer mentoring groups or research offices. This generates a model of supervision that is not very
much designed but based on good will. According to journal reflections, the role of supervisors is
often to serve as a replacement instructor, mental health counselor, and administrative guide, and

these are roles that go way beyond their official job description.
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Conversely, global research-based institutions provide educational examples. In one
example, as a first-year student, | had to undertake scaffold academic writing, critical theory, and
research methods modules at the University of Melbourne or the SOAS University of London,
which also introduced me to research activities at an early stage. These are backed by writing
centers, ethics boards, digital repositories and frequent workshops which all aimed at normalizing
and demystifying the research process. These are not useful in that they can be wholesale
transplanted into the Nepalese environment, but they demonstrate what can be done when
research becomes an administrative burden, instead of a pedagogical priority. Consequently, to
tackle the issues that have been identified in this reflective analysis, one will need to implement
specific measures to fix the situation on the student level, as well as conduct a complete
institutional re-evaluation of undergraduate research. To begin with, the teaching of research
should be incorporated across the undergraduate programme with well-defined milestones in each
of the year to develop the core competencies. Second, institutionalization of mandatory
supervisor training is necessary to make sure that faculty members are armed with the
pedagogical and emotional instruments required to be successful supervisors. Third, uniform
policies on timelines of supervision, feedback cycles, and evaluation standards should be
formulated and implemented, with accountability being held on both sides of the supervisor-
supervisee relationship. Finally, the institutions need to promote a campus-wide culture of
research by events such as student research conferences, undergraduate publication offices, and

faculty and student interest opportunities.

Conclusion

This reflective paper has revealed that the process of overseeing undergraduate research
in English is full of various challenges, both at the level of the particular students and at the level
of the whole institution. The guidance of research is not an individual task, but a systemic one
that entails collaboration, training, and systematic academic support. As a personal experience of
having worked as a research guide in the last six years, | have found that there is a dire need to
revamp the introduction, teaching, and supervision of research in the undergraduate levels. This
study highlights the depth and complexity of the issues that define the nature of undergraduate
research supervision in the Nepalese community campuses that indicating that lack of readiness
among students in the form of academic under-preparedness, plagiarism, disengagement, and lack
of methodological savvy are directly intertwined with institutional deficiencies on a larger scale.

The lack of a structured curriculum to support the development of research skills, the lack of
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formal training of supervisors, and poor institutional support, puts students and supervisors in a
situation where they cannot perform their academic functions well. In addition, the heavy
emotional and professional work required of the supervisors is not well-appreciated and is not
aided either, which further undermines the quality of supervision. The solutions to these problems
involve institutional changes that include research training across the undergraduate experience,
have explicit supervisory policies, and a strong research culture that places importance on
academic honesty and skepticism. It is within the framework of these systemic and pedagogical
changes that the issue of undergraduate research supervision can be lifted out of its present

constraints on procedures and become truly a rich and empowering scholarly undertaking.
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Abstract

Assessment is an essential element of university education as it shapes students' learning outcomes
and processes. One powerful strategy for incrementally improving student performance involves
continuous assessment. Internal assessment management make sure nondiscriminatory evaluation,
promotes continuous learning, enhances competence, and influences students’ academic
performance for overall educational outcomes. This study aimed to examine students' observations
on internal assessment in relation to their academic performance and motivation. The study applied
a qualitative research design. We collected informations from the students and transcribed into
Devanagari script, than translated it into English, coded the quotation, and developed the themes
inductively. Findings of this study included some uncomfortable circumstances regarding
academic writing, presentation skills, assessment preparation, and regular attendance. In spite of
this, students are excited to utilise new information and are curious about what they are learning
as they strive to complete the internal assessment tasks. Therefore, for internal assessment to be
implemented and used effectively, the course structure and student characteristics should be taken
into consider. Communicating with students about the goals and advantages of continuous
assessment may be the key to minimise the possible adverse consequences of continuous, graded
assessments, in addition to increasing their participation in regular, non-graded testing. The
semester system has been demonstrated to work; students have to study within it, and it has been

improved so much that it is completely unrecognisable. Students who want to learn more about the
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system must apply from an earlier stage. In the end, regular classroom activities and

communication chain interconnections help students become better at using this system.

Keywords: Assessment system, students’ perception, semester system, learning achievement,

fairness in evaluation
Introduction

A systematic approach to assessing, quantifying, and recording an individual's or group's
knowledge, abilities, attitudes, and beliefs is called an assessment system. To assess performance
or comprehension, it frequently uses a range of techniques and methodologies, including
assessments, projects, and observations. For students' academic achievement to be evaluated
fairly, openly, and consistently, internal assessment management is essential (Oli,2024). It places
a strong emphasis on alignment with learning objectives, methodical record-keeping, and
formative feedback. Learning outcomes are improved and responsibility has been promoted by
effective management (Black & Wiliam, 2018). Effective systems for assessment can help
teachers and students find their areas of strength and growth by giving them insightful feedback.
Assessment has a significant impact on students' learning outcomes and processes, making it one
of the most crucial elements of a university education (Gibbs and Simpson, 2004). Furthermore,
Assessments are a key component of almost every educational institution's process for granting
students the certificates of completion they need. It is therefore essential for educational
institutions (Meyer et al., 2010). Continuous assessment, whether internal or summative,
enhances students' academic performance and psychological health while giving insight into their
learning preparedness (Isaksson, 2008). Assessment inspires students to engage in reading by
nurturing a spirit of enthusiasm and confidence about the learning outcome (Aftab and Tariq,
2018). It reduces examination anxiety and fosters students' ability to become self-reflective
learners (Shields, 2015). Furthermore, a student's perception, feedback, and academic
performance may be influenced by an excessive amount of assessments (McDowell and Sambell,
1999).

Internal assessments for the Master of Education (M.Ed.) semester system are essential
for assessing students' progress at Tribhuvan University (TU) in Nepal. These evaluations, which
account for 40% of the final grade, usually consist of class assessments, assignments,
presentations, and discussion participation. Throughout the semester, they are intended to

promote active participation and provide ongoing feedback (Luitel,2023). Internal assessments
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increasingly contribute to a substantial amount of master's level grades, frequently up to 50%,
including quizzes, assignments, and term papers; however, certain institutions do not have
standardised rubrics or remedial assessments (Khanal & Timilsena,2025). Final exams and
internal assessments are combined to provide a comprehensive assessment of both academic
knowledge and practical abilities. 80% attendance is required in this semester's system in order to
take the final test. Each student needs to successfully complete all of the exams administered by
the office of the examination controller at at the end of each academic session in order to get
certification for the M.Ed. degree.

Assessments carried out within an organisation or institution where the rating and
evaluation procedures are administered internally are known as internal evaluations. Internal
evaluations' main goal is to determine a candidate's level of competence and dependability in a
certain field or subject. Internal evaluations make it easier to instantly assess students' progress in
a semester-based educational system. By offering important performance indicators, highlighting
particular learning difficulties for focused remediation, and directing the ongoing development of
assessment techniques, they enhance student learning (Tropman, 2014). The intention of a
program'’s self-assessment is to assist students in developing their own understanding. Students
are required to assess both the learning process and the final outcome. Peer assessment is a type
of collaborative learning where students are able to evaluate each other's work in addition to their
own. While the teacher is typically in charge of evaluating the final outcome, implementing
student evaluation in the classroom supports students in analysing both their own work and the
process that ultimately brought them to it. The communication loop between teachers and
students as well as the teaching-learning process becomes more effective and efficient when this

method is integrated into everyday classroom activities (Shield, 2015).

Effective formative evaluation has a significant positive influence on students'
motivation and achievement. Additionally, it helps them be able to function independently. In an
effective institution, formative assessment will be integrated into everyday classroom activities.
In these situations, students are fully aware of the subject matter they are learning and the
standards they are striving for (Bram et al., 2017). There is plenty of discussion among the
students and the teacher on how the students' work fulfils the assessment criteria. Feedback that is
clear and concise helps students understand and evaluate their previous attempts to meet the

standards as well as their next moves. Students are inspired to become reflective, curious learners
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who feel comfortable assessing their own and others' development since they are aware that they
will be helped to fulfil the standards (Meyer et al., 2010).

It is essential to select assessment tasks that accurately understand students' current
needs, limitations, and skills in addition to providing ongoing feedback on classroom activities.
The range of pertinent activities and assignments that teachers must collect evaluation data from
will depend on the subjects being studied and the level of the program (Alquraan, 2014). Class
assessments, student written assignments submitted in class or at home, student responses to
organised questions, oral responses, project work, portfolios, presentations, creative work, and
exhibitions are most likely some of them. Creating and executing a whole-school assessment
policy could help guarantee that learning assessment methods impact the standard of instruction
and learning throughout the school and are understood by educators, students, and parents
(Gyawali,2021). The first essential step is to create a common understanding of the many forms
of assessments and how to use them to enhance classroom instruction. Furthermore, it might be
necessary and beneficial to conduct additional research and train the entire school on how to use
assessments to improve learning. An assessment policy should serve as the foundation for the
educational institution's assessment approach. It will describe the structure that will make it
possible to monitor, compile, record, and report on pupils' progress. Additionally, it needs to be in
line with the educational institution's policies and procedures for reporting and marking as well as
teaching and learning. Any assessment system's influence on students' learning processes and
outcomes is demarcated by their opinions of the assessment system (Lizzio and Wilson, 2013).
Relationships with teachers and peers, personal characteristics, and earlier assessment
experiences all influence the opinions of learners. Students may therefore interpret any given
assessment-related activity in different ways, which could have a range of effects on how they

learn.

Inequalities in the techniques employed to assess perceptions may be the cause of
students' different perspectives on continuous evaluation. Perceptions can be assessed at various
levels by various research methodologies. Some studies concentrate on how students perceive
specific assessment techniques (Flores et al., 2015). In contrast, others emphasis on the
superiority of students in the way of assessment in general (Brown and Wang, 2013), or student
understandings of the teachers' style and behavior of assessment in actual (Alquraan, 2014). On
the other hand, perception can also be studied from a variety of perspectives. For instance, certain

research assess students' perceptions of the fair-mindedness of the assessment's length, content,
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and outcomes (Flores et al., 2015), while others examine how cheerful students are with the

assessment tasks determine efficiency of assessment system.

This study paper will assess the perception of master's degree students about an internal
assessment system adopted by faculty of education, TU. This means the degree of measured
perceptions relates to students’ understanding and experience regarding internal assessment
management. As far as we remain familiar with, a few previous research has been done in this
area. As a result, a new internal assessment system which will be categorized and considered in
the students' regular and final course grades is essential for study. After considering the making it
in line with the University's general academic and examination rules, we are interested in this

study area.

The purpose of this study is to examine how master's level students perceive internal
assessment management, with a concentrate on its efficiency, fairness, and influence on their

achievement, skill development, and overall academic success.
Methods and Procedures

This study adopted a qualitative research design and narrative approach, which captures
lived experiences through an assortment of personal stories (Creswell, 2014). Seven students
were purposively selected as participants for this study. They were studied in M Ed third semester
at Sanothimi Campus, Bhaktapur, and represented from diverse backgrounds and area of
specialization. Seven students participated in the study, with one selected from each
specialization subject area. They were selected through a purposive sampling technigue based on
their class presentation and the major subject area they studied. During each interview, students
were questioned about their opinions on the use of continuous assessment system management in
the instructional program. They also shared their experiences, both positive and negative, in
relation with the assessment process. Additionally, students were asked about their views on
assigning grades for internal assessments in each subject. They discussed how these grades
influenced their motivation and behavior. While we conducted the in-depth interviews, another

researcher simultaneously collected information by recording students' responses over the phone.

As a result, we chose them for this study in order to focus on their experiences with the
assessment system. When participants want to share their tales and we want to report on them, we
have to use narrative research (Creswell, 2012). We had taken in-depth interviews with

participants to collect their experiences, voice of sentiment .We had recorded interviews through
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mobile set and transcribed carefully. Both researchers tried to control bias during transcription
and maintained a natural setting (Cohen, Manion & Morrison, 2007). A qualitative interview
takes place when a researcher asks one or more participants a broad, open-ended question,
records their response, transcribes the interview, and types the information into computer files for
analysis. (Creswell, 2012). In order to capture the meaning of the text data, we employed a
general inductive strategy to reduce extensive and variable raw text data employing coded and
subsequently developed categories (Thomas, 2006). Global themes and basic themes were used
to arrange and code the transcribed data. The researcher who prepared the theme network
attempted to connect different speculations to the data and make an argument about relevant
topics. Significant ideas that were clear in the data were extracted from the transcripts using a
technique called thematic analysis. In assessing each participant's level of understanding, these

issues have been considered to be relevant.

Results and Discussion

M Ed level students at Sanothimi Campus struggle with time management for both
earning and learning. They face many learning challenges, such as difficulty using computers,
learning English as a second language, and allocating time for homework assignments. A normal
inductive thematic exploration was used to assess the information (Patton, 2015). Every Google
Drive interview file was individually coded by us. Code translations and multiple perspectives
regarding codes with contradictory meanings are discussed after each file has been coded
separately. We have prepared global themes and gathered themes that have been transcribed and
coded based on fundamental themes. In order to prepare thematic networks, researchers have
attempted to connect various theories to the data and have relevant discussions about issues.
Researchers' understanding of students' perceptions of internal assessment effectiveness and
fairness was enhanced in both quality and depth by the entire data analysis process, which

encouraged in-depth engagement, prolonged reflections, and a variety of perspectives.
Student’s perception on the effectiveness of the internal assessment system

Since the study's respondents were students with various educational backgrounds, their
responsare also diverse. Included below are student responses about the effectiveness of the

internal assessment system. One student from a mathematics background talked with me that;
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| feel the internal assessments help me stay on track with the syllabus and reinforce what
we learn in class. The assessments push me to study consistently, but sometimes it feels
more like busywork rather than actual learning. I don't think they effectively measure my

understanding. They often test memory rather than critical thinking.

Students' perceptions of the assessment system'’s influence on their learning and
proficiency development are reflected in these responses, which range from favorable to

unfavorable. Another respondent from a language background stated:;

Internal assessments give me regular feedback on my progress, which is helpful in
identifying my weak areas early. The system has improved my study habits, but I wish it
focused more on practical applications of knowledge. It helps me stay engaged with the
course, but the stress of frequent assessments sometimes affects my overall performance.

Another health education student stated, "l value the internal assessment framework since
it provides me with a sense of progress throughout the semester”. He further explained, “How can
I make an assessment on time if I'm not familiar with the computer and e-learning subject, and
there are no appropriate source books in our library?". In another context he added “When |
submit my assignments, | worry that others will quickly figure out my weaknesses since | am

always afraid of the assessment presentation and the number of presentations necessary for

grading".
A student from a social science background stated,;

| used to read the course material whenever | had free time, even while riding the bus to
and from class. However, the implementation of the continuous assessment technique in
this course caused me to increase the amount of time | spent studying. Before this course,
I would read and study any course materials just a day or two before the final test, but
because of the continuous assessment in this course, | understood that | needed to study
the topics frequently because there was an evaluation every other week. | was able to feel

more relaxed on the day of the final exam thanks to this".

At the same time, we noticed that the students are afraid of the assignment. We quickly
identify students who are experiencing anxiety-related symptoms. They also need of counseling,

interventions should include an assessment. Regarding this, one student said;
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When the teacher says, "Your assessment is coming up," | get really anxious and scared
about it. How can | turn in my assignment on time? That's my fear. Another student says,
| want to complete my assignments at home because | can't present my paper in front of

all of my friends because I'm nervous and | won't do well.

Students experience anxiety when they fail to recognize the link between their studies
and grades. This is because their internal locus of control makes them feel powerless during an
assessment. Fearing that they won't be able to freely communicate with their teacher about the
expectations, fearing that they won't achieve and so haven't studied enough, students have
assessed themselves and feel bad about not fulfilling obligations to friends and family, further
elucidating a person's personal life. Their personality and behavioral features are largely shaped
by their sense of self-efficacy (Bandura, 1994). Finally that influences their intrinsic motivating

habits to learn.

Students frequently concentrate more on their standing and grade than on how they might
do better. Every student has potential for improvement, regardless of where they are in the class
order. While the top-placed student may believe they are performing very well, it's possible that
they are particularly capable and may perform far better. Students that are categorized lower in
the class usually feel not as much of motivated. Black and Wiliam (2018) have confidence in that
when learners are given achieved marks, their self-esteem responds emotionally to the given
score. A lower-than-expected grade is interpreted as a failure, whereas a higher-than-expected
grade makes pupils happy and eager to know if they outscored others in their class. Emphasising
on the learner's continuous improvement standards rather than overall scores is a successful

approach that helps minimise ego.

Students have come to understand that many of them come to college believing
completely that they will not do well on assessments or in presentations in class assignments for
college Students may believe they are just not college material if they perform poorly in a variety
of subjects, or they may believe this belief is restricted to a single course or subject. As
psychologist Bandura (1994) fighting self-doubt makes it hard to do much. Actual student
achievement is reflected in self-assessment score guides. student aspects include time
management techniques, study habits, self-awareness of one's ability to achieve, perseverance,
tenacity, administrative skills, and collaborative attitude ( Shield, 2015). This finding was
consistent with research by Lemanski (2011), which suggested that students choose periodic

assessments as a means of encouraging them to study on a regular schedule. According to another
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study, pupils feel comfortable in the motivating setting which results from internal assessment for
regular study (Bram et al., 2017).

Fairness and Transparency of the Internal Assessment Process

The internal assessment procedure must be fair and transparent to guarantee that every
student is assessed impartially and fairly. Fairness guarantees that all students are assessed
equally, without favoritism or bias, and transparency ensures that criteria, expectations, and
assessment techniques are made apparent to students beforehand. Students and teachers develop
trust as a result, which inspires pupils to participate completely. Internal assessments are a
trustworthy indicator of students' abilities and development when they are conducted fairly and
transparently. One student stated;

After receiving my assessment, | became even more curious and hurried to read, write,
seek, and consult with friends while doing my best to complete the report. | found the
readings and assignments more difficult in the past two semesters, but they have helped
me learn more deeply this semester. For us, impartiality and openness in internal
evaluations are crucial. We feel like we are all in agreement when the standards and
grading criteria are made clear. We no longer have to worry about favoritism because

we are certain that our performance is the only thing being considered.

On the basis of the research, when students are enthusiastically involved in the internal

assessment, they have long-lasting knowledge and acquire a good score.

We currently have the second semester exam coming up, and we feel at ease around exam
time, mostly because of the assignment. Exam preparation is no longer a concern for me,
but regular attendance, assignments, and class presentations are more beneficial to me,
thus | can say that assignments contribute to a high passing rate and high quality of
education. If assessments cannot be assessed or are given fewer marks, | have little

interest in taking them. | always put in a lot of effort when it comes to tests.

The findings complement to the existing body of literature by highlighting the ways in
which students' personal beliefs and experiences interact with the social environments of society,
schools, and classrooms to influence how they perceive and express fairness in classroom

assessments. Regarding this a student reported;
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Our teacher ensures fair treatment by giving everyone the same opportunities to
participate and be assessed. She provides clear rubrics before assignments and gives
constructive feedback to all students equally. If anyone has questions or concerns, she
addresses them openly, making sure no one feels left out or overlooked.

These findings support the foundations established by socio-cultural theories of
assessment and social psychology theories of fairness to construct a theory of fairness that
incorporates the social, cultural, and economic context in which evaluations have been carried out
(Brookhart, 2018; Elwood & Murphy, 2015). Students who scored higher on the internal
assessment demonstrated excitement about the effectiveness of the system. This can be explained
by the fact that if students assumed that the assessment had greater importance, they would be
more likely to work harder in their studies in order to achieve better outcomes. Exam grades,
which are closely related to feelings and emotions, are another theory that suggests they could
influence the views of students. A student appreciates the assessment when they receive a high

score, and vice versa (Carless 2006).
Student motivation, performance, and learning outcomes

Increasing student motivation may cause improvements in the way that students perform
on assessments and in their grades. After every student performance, the target score may be
revised in order to motivate students to keep improving their adjustment. We have asked all seven
sampled students about their motivation, class regularity, overall performance and attraction

towards master’s in education program. Their voices are as follow;

It will make a difference in the final term if we attend every Class; we will get 5 points in
the exam. In my first semester due to assignment of work | have obtain good marks in the
return examination ,we have given chance for correction and upgrade in grading so its

helps for grading system.

It leads to upgrading for student numbers, when students attend regularly, they have an

index knowledge, so the majority of students are present every day. In this regard a student said;

The semester system is fruitful, as it has been revised better than the previous annual
system. Regular assessment, research work and lots of practical activities have made

compulsory for the student. Classes run regularly in the morning so we can join in work
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in the day. Study and work make me practical in life so | can enjoy in both earning and

learning equally.

According to university regulation 80% attendance is compulsory to be eligible for both
internal and external evaluation criteria. It seems that students' regular study habits are primarily
influenced by their result on each subject-related assessment rather than the assignment itself. The

voice of one student in learning performance was;

The assessment system helps us track our progress and identify areas where we need
improvement. It pushes us to stay focused throughout the semester, not just during exams.
The feedback from assignments and tests shows us where we stand, helping us improve
and ultimately achieve better results.

Instead of boosting the motivation that can improve students' long-term learning and
retention of the knowledge they receive from the course, this contributes to increased student
motivation and quick learning in order to obtain marks for the specific assessment. One student
confidently stated,;

Internal assessments have improved my overall learning by keeping me engaged
throughout the course. Regular tests, assignments, and presentations make me study
consistently instead of cramming at the end. The feedback | receive helps me understand
my mistakes improve. It’s not just about grades—it’s about applying what I’ve learned

and growing academically.

In response to research, internal assessments need to be organised in a way which
influences how students actively modify their performance. It demonstrates that in order to shape
how students proactively extend their effort for long-term learning, internal assessment should be
structured (De Paola and Scoppa, 2011). Examining the Increasing learning outcomes requires
strategic interventions and reforms at all educational levels. There are substantial barriers to
receiving a substantial service supply through improved regulations and stronger associations,

require adjustment.

This result was comparable to that of Tropman (2014), who exposed that internal
assessment negotiations the benefits of increasing student self-confidence, reducing anxiety, and
simplifying bottomless tolerances through creating a more active learning environment. The

research presented here highlights the value of assessment in increasing students' self-efficacy
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and learning competencies, both of which improve student performance in learning environments.
Using internal assessments, students were able to determine their strengths and areas for
improvement in order to improve their overall performance on the next assessment. This finding
provides an easy explanation of the formative assessment aspect of this study, where students use
the findings of their assessments in order to guide their learning. The results of this study are very
similar to those of Black and William (1998), who identified that the most significant and

successful component of assessment is learning from assessments.

Conclusion

In Nepal, internal assessment management is essential throughout all levels of education,
however it's particularly significant at institutions of higher learning like Tribhuvan University.
The recent study highlighted the need of considering the views of learners on assessments when
undertaking research on assessment. The views of students regarding assessments could provide
important information about how assessments influence learners. Nevertheless, the study
additionally demonstrated that, despite internal assessment's beneficial influence on students'
achievement in assessments and overall grades, it additionally enhanced students' extrinsic
motivation rather than their intrinsic motivation. For better internal assessment administration and
application, the course structure and student characteristics should be considered. Assessing
learners in the classroom encourages students to critically assess both their individual work and
the processes they followed to get what they have achieved. As students' perceptions of
assessment's effectiveness and positive effects increased, correspondingly increased their
perceptions of its adverse consequences. Thus, teachers could potentially able to clarify to
students that assessments aim to be beneficial instruments for learning and that grades are a
reflection of their present work rather than their individual potential. We briefly address the
matter of standardising assessments since we want to make assured that everyone in the teaching
profession is using the same assessment criteria. When it comes to evaluating students, feasibility
as well as efficacy of the assessment type may be significantly affected by issues with
technology-related resources like electricity, the internet, and smart phones. Therefore, if these
aspects are neglected, students may become frustrated with assessments, which could make it

difficult to utilise the system in the future.
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Abstract

Article 26 of the Universal Declaration of Human Rights (1948) mentions that every person has
the right to education. It states that all elementary education shall be compulsory for the overall
development of human personality and to strengthen human rights, and has given parents the
right to choose the kind of education for children. Yet, rural and low-income communities in
Nepal still face significant barriers to education, and those barriers often mar parents’ decisions
to provide education to their children. This qualitative study examines the attitude of parents
towards education in low-income households of Bhumesthan VDC of Dhading district. | have
taken a narrative inquiry approach within an interpretivist framework to explore how parents
frame their decisions on providing education to their children in relation to economic
constraints, traditional gender norms, and systemic challenges. Findings of this study reveal that
there is a complex interplay between aspiration towards education and actual constraints faced-
On the one hand, parents value education as a potential route to better livelihood, on the other
hand, immediate demands towards economic contributions including support to subsistence
agriculture, cultural expectations regarding gender norms, and geographical barriers such as
long distance travel temper their decision to provide quality education to their children. | have
identified “aspirations vs. pragmatism” as a key theme in this study, which refers to the balance
that parents create between their hope for their children’s futures and the realities of daily

survival.
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Based on the findings of this study, | recommend context-specific interventions to provide access
to education, rather than relying on generic, country-wide policy. One way to do that could be by
aligning school calendars with agricultural cycles (which is done in many districts), expanding
flexible learning opportunities through infrastructural support to children, and strengthening
school-community partnerships. This study centers on the voices of parents from low-income
households and offers a human-centered approach towards discussion related to providing

access to education.
Keywords: Educational access, Aspirations for Future, Pragmatic Reality, Barriers to Education
Introduction

Nepal's educational landscape is shaped by various historical, political, and socio-
economic transitions. This has greatly influenced access to schools and the quality of education
children receive (Carney & Madsen, 2009). The Government of Nepal has been taking measures
to improve access to school with initiatives like Education for All [EFA], School Sector
Development Plan [SSDP, 2016-2023], School Education Sector Plan [SESP, 2022-2032], etc.
The Constitution of Nepal’s (2015) Article 31 guarantees the right to free and compulsory basic
education and free secondary education to all its citizens and the state is obligated to ensure
access to education to all children, especially those from the marginalized communities
(Government of Nepal, 2015). Similarly, section 3 of the Free and Compulsory Education Act,
2075 mandates that every child between the ages of 5 and 12 years has the right to free and
compulsory basic education and it emphasizes that no child should be deprived of education on
any grounds (MOEST, 2018). As a result, substantial progress has been made in expanding
access to primary education. Yet, this progress has been uneven with respect to rural and urban
areas, and there are significant disparities along geographic, economic, and social lines
(Government of Nepal, Ministry of Education [MoE], 2016). In some rural areas, higher net
enrollment rates do not mean consistent attendance or improved learning outcomes (Asian
Development Bank [ADB], 2019).

Many factors influence students’ access to education in rural areas, including economic
constraints, gender expectations, family values, geographical restrictions, etc. These challenges
are further compounded by the seasonal natural disasters that disrupt regular school operation and
impact family livelihoods, leading to students dropping out (International Labour Organization
[ILO], 2018). While urban schools largely boast of improved infrastructure, access to reliable

vehicles to get to school, availability of teachers and regular classes, and proper resource
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allocation, schools in rural areas still struggle with a range of constraints that limit equitable
access to education (World Bank, 2020).

Dhading is an example of one such rural area. Located in central Nepal, a large part of
Dhading has difficult terrain with dispersed settlements making access to school a major
challenge (Central Bureau of Statistics [CBS], 2021). Children must walk long distances along
unsteady roads, sometimes facing seasonal calamities such as landslides or floods just to get to
school. There are many low income households where parents prefer to send their children to
work instead of going to school. Some need the money, while others are bound by the intersection

of environmental, geographical, economic, and logistical constraints.

| first visited Bhumesthan VDC of Dhading district in 2015 for a week to conduct
classroom evaluation for a project run by an NGO. During the visit, | stayed with a family that
hosted my residence, and our dinner conversations inevitably led to their children's education. |
was pleasantly surprised to find that the parents, who belonged to a low-income household,
mentioned that a large portion of their monthly income is being invested towards the education of
their three children, who were studying in a nearby private school. They hoped that their kids
would someday go to the capital, or perhaps even some first-world nation, and earn well enough
to provide them an easy, early retirement. A very typical parental attitude, | thought. Then I had
the chance to engage in a similar conversation with their neighbor, and I found that their kids are
not attending the public school they have been enrolled in, and although the parents hope for a
bright future for their children, their economic limitations require their children to earn instead of
studying. This piqued my interest in how parental attitudes drastically impact children's education

and learning outcomes, and became the foundation for this study.

This study, which resulted from an extensive in-depth interview | conducted in 2024,
focuses on the lived experiences and perspectives of parents in Bhumesthan, Dhading and it
examines how they perceive the value of education, navigate structural barriers, and make
decisions about enrolling their children to school and supporting their education at home. By
using an interpretivist narrative approach, my main goal was to capture the depth and complexity
of parental attitudes, moving beyond statistical measures to explore the cultural, emotional, and
contextual dimensions that shape educational decision-making in low-income households. To do
this, I raised the following research question: How do parents from low-income households

narrate their experiences, perceptions, and attitudes toward their children’s education?
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I believe a study of this nature is especially important in rural regions because the parents'
attitude is shaped not just by their understanding and outlook towards education and its potential
benefits but also by an intricate interplay of local social and cultural dynamics, gender norms,
economic boundaries and household necessities (Bajracharya & Bartlett, 2017). These necessities
sometimes include child labor in farming, livestock care and domestic duties (Pherali, 2013). This
situation is further exacerbated for girls because apart from traditional gender norms, their
educational opportunity is also limited by concerns about safety during long commutes (UNICEF,
2022). Clearly, parental attitude plays a significant role in shaping children’s educational journey
and understanding these dynamics will help policy-makers (and change-makers) make informed

decisions in formulating policies to improve equitable access to education.
Literature Review
Theoretical Framework

For this study, | have taken reference from two interrelated theoretical frameworks to

understand parental attitudes toward education in rural Nepal.
Bronfenbrenner’s Ecological Systems Theory

Bronfenbrenner (1979) talks about how individual behaviour is shaped by the influence
of microsystems (family) through exosystems (local institutions) to macrosystems (policy,
culture). When analyzing how parental attitudes are shaped, it is necessary to look at the broader
picture and understand how macro-level policies (e.g., Nepal’s Free and Compulsory Education
Act) interact with local-level realities (e.g., school infrastructure, local norms) and family-level

constraints (poverty, labor demands).
Amartya Sen’s Capability Approach

In exploring the concept of development, Amartya Sen included people's freedom to
achieve the kind of life they value and their capability to achieve such a quality of life (Sen,
1999). This formed the base of his capability approach. Access to education, by that definition, is
not just formal right but what individuals can actually do and be—their “real freedoms”. In this
study, which is focused on parents from low-income households, this theory helps understand
how parents may lack the capabilities to provide schooling to their children due to various

barriers, even if they understand and appreciate the value of education.
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These two theories help identify the internal and external constraints that shape parental

attitude towards education.
Thematic Dimensions
Economic and Opportunity Cost Barriers

Hossain (2010) identifies the tension between child labor and school attendance as one of
the central barrier to education. This is true even now in Nepal where the dependency ratio is high
and many families rely on subsistence farming or manual labor for their daily livelihood making
schooling a luxury, even with free tuitions. Most parents' reluctance to send their children to
school or support regular attendance stems from economic barriers which range from limited
financial means for school supplies to child labor. The World Bank (2022) talks about learning
poverty as children’s inability to read a simple text, and this is higher among rural children, partly

because they prioritize labor over schooling.
Gender Norms and Safety Concerns

Studies show that teenage girls are more susceptible to sexual abuse and so, many parents
especially in rural Nepal refrain from sending them to school if the commute is long, lonely and
difficult (UNICEF, 2024). Such safety fears, topped with domestic responsibilities and sometimes
early marriage, mean that enrollment rate for girls is significantly lower in secondary-level
(UNICEF, 2024). In Nepal's rural regions, once daughters are married off any salary they earn
after marriage belongs to her husband/ family. Such practices discourage parents from educating
their daughters since they are less likely to yield any benefits after marriage (Cameron, 2010).
Reports by UNICEF (2021) show that in Dhading district more girls are dropping out of primary

schools than the national average.
Accessibility and Infrastructure

A major factor that concerns parents perception of education is accessibility to schools.
This is especially true in hilly regions where students must walk long distances, and are further
affected during the monsoon season through difficult terrain (CBS, 2021). Many schools lack
adequate infrastructure and have poor classrooms, either absent or unhygienic toilets, and water
shortages, which deters parents from encouraging their children, especially girls, from attending
regular classes. Mid-day meals also lack quality and quantity, so many parents don't see that as a

compelling factor either (Frontiers in Education, 2022).
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Migration and Educational Investment

Parents' migration to foreign countries for labor purposes shapes their decisions on
providing education in conflicting ways. On the one hand, remittances can fund schooling; on the
other, parental absence or reduced supervision due to migration can result in increase dropout
risks or shift children into domestic roles (Adhikari & Hobley, 2011).

Policy Context and Empirical Reality

Nepal has introduced and implemented many policies and frameworks to ensure that all
children have access to education. The Constitution of Nepal has made education at basic level
compulsory and given parents the right to choose the type of education for their children. The
School Education Sector Plan [SESP] (MoEST, 2022) is promoting universal access to education,
multi-lingual instruction in classrooms, and school improvement grants. Post COVID-19
pandemic, the ReAL Plan (MoEST/IIEP, 2023) emphasized learning recovery with flexible
learning calendars, and community schooling—particularly relevant to contexts with seasonal
agricultural peaks. Nepal’s Country Programme (2023-2027) also emphasizes equity,

foundational skills, and community engagement.

Despite these frameworks, district-level reports (e.g., CEHRD FLASH 2080, 2024) show
that many remote regions still lack basic WASH facilities. There are neither backup classrooms
nor standardised transportation facilities. Clearly, without local alignment (which could include
respecting parental values, seasonal rhythms, and trust dynamics within the community), center

led reforms risk failing to address the realities of rural parents.

In an exploratory and innovative parent-school action learning cycle implemented by
Khanal (2024) in Western Nepal, he found that involving parents in intervention mechanisms led
to the re-enrollment of 40% more out-of-school children. These interventions included mid-day
meals and managing teacher’s accountability. Similarly, a qualitative study conducted by
Edutrend Nepal (2024) shows that children whose parents had at least secondary education were

able to perform significantly better in English literacy.

Slightly conflicting data from National surveys (UNICEF COAR 2022; UNICEF Data,
2023) shows that while enrolment rates are more than 90% for primary levels, the effective
learning and transition metrics lag in remote communities. This could mean that parental

enrollment decisions may not always align with hopes of meaningful education.
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Clearly, there seems to be a paradox that is also central to this study and connects with
my previous dilemma regarding parental attitude: parents from rural, low-income households
value education but are often unable to act on that value due to intersecting economic,
geographic, institutional, and cultural constraints. While national policy frameworks talk about
inclusion and quality goals, parent-level perspectives and voices remain under-represented in
shaping those frameworks into action. It is necessary to study parental attitude in more detail to

inform context-sensitive interventions.
Methodology

To conduct this qualitative study, | used an interpretivist narrative paradigm. According
to Schwandt (2015), such a paradigm believes that reality is socially constructed and can be
understood through the meanings that individuals assign to their experiences. | used in-depth,

semi-structured interviews to record my participants’ detailed stories and perspectives.

For my study, | selected Bhumesthan VDC of Dhading district not just because of my
prior experience of visiting and conducting a study there, but also because of its geographic
limitations and limited road access that made me wonder how students there get to their school
every day. Most people there still have traditional ways of living and rely on agricultural
livelihood, with some support from remittances from labor migration. Such intersection of
geographic, infrastructural, economic and cultural limitations and my familiarity with the region

made it an excellent location to conduct this study.

My research participants were six parents (three mothers and three fathers) who | selected
purposively from low-income households with at least one school-aged child (between 6 to 16

years) based on the ward office’s recommendation.

I conducted multiple rounds of interviews with each participant individually, and each
interview lasted 45 to 60 minutes. | prepared a brief interview guide in advance, and this guided
my questions about the parents’ own educational experiences, their aspirations for the education
and future of their children, the barriers to education they were facing (including attending

regular classes), and their views of government and I/NGO support.

After collecting the information, I transcribed it and translated it into English. |
transcribed the information while | was at Dhading, so | was able to member-check the
information with the participants to ensure correct interpretation, and cross-reference with the

school officials on some information regarding their children’s performance that they mentioned
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during the interview. | then coded the information thematically and used narrative excerpts to

illustrate each theme in order to preserve the participants’ voices.

I collected verbal consent from each participant, and they were informed about their right
to withdraw from the interview if they wanted to do so. Anonymity was maintained at all stages,

and I have used pseudonyms for all participants.
Results

Following the analysis of the interview data, | identified four interrelated themes that,
despite their distinct nature, overlap in ways that shaped the parents’ decisions regarding their

children’s schooling. In this section, | discuss these themes in detail.
Theme 1: Aspirations and the Perceived Value of Education

All six parents expressed that they did not get adequate support from their own parents to
complete their formal education, and their quality of life is due to their inability to explore the
formal job market, being limited to manual labor and agricultural sustenance. Therefore, they
expressed a desire for their children to have a “better life” than they themselves had experienced.
They saw education as a bridge from agricultural and labor-based livelihood to formal
employment and migration opportunities. A father (Ram) of a 9-year-old who recently dropped

out of school reflected:

“I spent my entire childhood working hard in these fields that don’t even belong to my
family. As an adult, | am still tilling these fields, and | have nothing to show for my years of hard
work except a bad back and poverty. | wanted to go to Dubai or Arab to earn some money, but
even that takes investments and I don’t have anything to register as collateral to apply for loans. |
had enrolled my son into a public school with the hope and expectation that he would uplift my
family from this dark web of poverty. But now, after his mother’s surgery last year, even he has
to drop out and help us in the fields. My daughter dropped out last year to help with domestic
work and to care for her mother. Education was our only way out of poverty, but now that way is
permanently blocked for us. Once we come out of this difficult period, I can only hope to re-

enroll my boy back to public school, even if he loses out of a year or two.”

Ram, and many parents like him, see education as a means of liberation from poverty.
Some parents even tie a symbolic value to education as a marker of class and dignity. For them,

education is not only a way towards a better quality of life and a current means of pride. These
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parents reflected on how proud they would feel if their children worked in offices, wore “clean
clothes,” and used “pens instead of sickles.” Yet, others were skeptical about whether education
leads to secure employment. They talked about educated youth returning home to do farm work
or migrating abroad for low-paid labor. One mother (Parvati) of a 13 year old daughter and 10
year old son noted:

“Even if they finish grade twelve, there is no guarantee of employment. I see boys with
certificates but no jobs. I am investing so much money into my children’s education that I can’t
help but wonder if they will just end up working in the fields like me or doing manual labor like
their father. If that is the case, isn’t my money completely wasted? I would much rather feed my

family meat and rice with the money I am spending on their notebooks and pens.”

There is a very apparent tension between hope for a brighter future and doubt regarding
the capability of education to bring them the future economic security. That is why even though

education is seen as desirable, parents don’t seem to prioritize it when resources are scarce.
Theme 2: Economic Hardship and Livelihood Demands

One recurring theme in all parents’ narratives was poverty. This was the most immediate
and pervasive barrier to continuing schooling for all families. Parents frequently talked about
having to decide between sending children to school and ensuring their households ran smoothly
and everyone got to eat three meals a day. In many cases, the obvious choice was the latter.
Parents chose to include their children in labor (most commonly agricultural and domestic,
sometimes manual labor where either of their parents worked). Agricultural labor was seen to be

essential during planting and harvest seasons.

Radha, who has three children, two of whom attend school, explained, “When the maize
is ready for harvest, my daughter must help. If she misses classes, the teacher scolds her, but what

can we do? Without food, there is no point in studying.”

Even with Nepal’s free education policy, parents must bear indirect costs such as
uniforms, stationery, exam fees, and travel expenses. Several families described borrowing
money or selling small livestock to cover school-related costs. Some parents spoke of the

emotional strain of choosing which child to keep in school when resources were limited.
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Economic hardship also intersected with uncertainty about returns on education, reinforcing a
utilitarian approach: education was supported only when it did not significantly disrupt the

household’s immediate livelihood needs.
Theme 3: Gendered Expectations and Cultural Norms

Literature review on the role of gender expectations on education shows that girls are
more likely to be taken out of school compared to boys to support household responsibilities, for
early marriage, or during parents’ economic hardships. In this study, it was evident that during
such hardships, gender norms strongly influence parents’ decisions about who attended school
and for how long. While both boys and girls were enrolled in early grades, several fathers
admitted that they would be more likely to continue paying for their sons’ education beyond

primary school compared to their daughters’, if they could only afford to educate one of them.
Mahesh, who is the father of three girls and one boy, said:

“My wish was for all my children to be educated, but I neither have the means nor the
money to do that. | have only one boy, and | must take responsibility for his good future. As for
my girls, they are literate and they do their housework exceptionally well. I am sure I can find
them good hushands once they are of age. Then they can rely on their husbands to live a good
life. They won’t be my responsibility after that. But my son is different. I have to be responsible
for him. He must be educated enough to land a decent job. Only then will he marry a girl from a
good family. He is the one who will look after me and my wife Uma in our old age. He is our

only support. I can’t possibly choose to educate one of the girls and let him rot at home.”
His wife Uma added:

“Of course we will educate our boy. What my husband said make sense. Besides, the
school is so far from home, we can’t take the girls back and forth to school everyday. We have to
work. If we send our daughters all alone, people will talk. They will say our girls have gone
astray, and what good family will come to marry our daughter then? We can’t take such a risk;
it’s better for them to learn housework. At least then people will say Uma has raised her girls

well.”

For girls, domestic responsibilities such as cooking, cleaning, and caring for younger

siblings are seen to be more important and useful than schooling.
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Theme 4: Infrastructural and Systemic Barriers

Some parents highlighted physical and institutional barriers as factors limiting access to
education, which also significantly impacted their attitude regarding sending children to school.
For one set of parents, their children had to wake up early every day and walk almost two hours
each way to reach their school, and this was even more dangerous in the rainy season due to the
risk of landslides. After undergoing such perilous journey, sometimes the teachers wouldn’t be
present, other times there wouldn’t be enough desks and chairs in the classroom so they would

have to sit on a mat on the floor to study. One father noted:

“Seeing my little boys and girls walk for so long to get to school, and not learn anything
because the teacher did not show up, or the classroom was too overcrowded and noisy to
concentrate, makes my blood boil. There is no access to clean drinking water or proper toilets.
My children carry large bottles of water on top of their already heavy backpack. I don’t think the
education they are receiving is worth so much trouble and pain. | would much rather they stay

home and maybe learn some life skill later on, such as plumbing or carpentry.”

Lack of good performance in school as a result of all of these collective factors also

discourages parents from supporting school education.
A mother raised concerns regarding lack of proper sanitation for girls. She said:

“Just few months back, my daughter got her first period and she was terrified. She didn’t know
what was happening, and the school had no proper support. Her female teacher wanted to help,
but she didn’t have any pads on her. So she sent my daughter home. By the time she reached
home on foot, she had severe period cramps and she was in tears from the pain. Periods are such
normal, monthly thing, but not a single person knew how to handle such a situation. The entire
thing was so pathetic. Now, | make sure my daughter carries either a pad or a clean cloth every
month in her backpack in case of an emergency. Once she gets her periods, | just make her stay

home to rest and deal with her cramps.”

Parents’ frustrations also stemmed from their perceptions of slow and inadequate
responses from local government bodies to requests for infrastructure improvements, such as
repairing roofs, building toilets, or providing safe drinking water. Although seemingly

insignificant, these factors shape parents'attitudes towards education in many ways.
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Theme 5: Navigating Choices in Context

Despite facing the intersecting hurdles of economic, cultural, and infrastructural barriers,
parents’ attitude to education is not passive. Instead, parents regularly choose between their
perceived value of continued schooling and their immediate livelihood needs, while also
considering gender norms, the child’s academic performance, and the accessibility of available

schools.

To deal with this dilemma, some families adapted by enrolling their children in schools
closer to home, even if the school does not meet their quality expectations, only to reduce travel
time. Some parents alternated their children’s attendance during peak agricultural seasons while
others looked for informal tuition from neighbors to help their children keep up with their classes.
Some parents also prioritized one child’s education, often a son, in the hope that his eventual

earnings could support siblings. As one father summarized:

“We want our children to study, but we must be practical. We see the road ahead, and we choose

the path we can walk.”

These narratives show that an intersection of many factors shapes parental attitude
towards education. One common theme across all participants was an interplay between
aspirations for a better future versus the pragmatism of their current lived reality. This directly
influenced parents’ attitudes towards education highlighting the importance of studying parental

perspectives within their broader socio-economic and cultural realities.
Discussions

The findings of this study strongly support previous literature that positioned parental
attitude as an intersection of aspiration and pragmatism (Bhatta, 2011; Pherali, 2013; Desforges
& Abouchaar, 2003). In rural Dhading, parents clearly narrate their hope for their children’s
education and bright future. Still, their decision to provide schooling is based on their perception
of the long-term economic and social benefits of education and their immediate constraints. For
me, this tension seems similar to Walker’s (2012) “cycle of low aspiration,” with a clear
difference that parents in rural Dhading don’t lack ambition for their children, instead, they
regularly make tough, calculated decisions to choose either their aspiration for long term benefit

or an immediate solution to current constraints.
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One of the major constraints they face was economic. This was especially true for
households that depended on subsistence agriculture during peak season, and manual labor during
off season. Parents’ choices were often framed as a zero-sum calculation between a child’s
immediate contribution to household survival and their future earning potential. Often, parents
ended up choosing immediate relief from economic hardships over their child’s future despite

their evident guilt.

Gendered cultural norms only add to the complications parents face. Similar to findings
by Cameron (2010) and UNESCO (2020), this study shows parents’ willingness to prioritize their
sons’ education over their daughters’ due to its evident long term benefit and societal

expectations.

When they are so evidently entangled, interventions cannot treat economic and culture
barriers as separate entities. Instead, such programs must integrate economic incentives (such as
scholarships, conditional cash transfers as rewards) with gender-sensitive community

engagement.

These interventions must also be based on the context of the location. In geographically
remote locations like Dhading, as highlighted by the World Bank’s (2020) characterization of
Nepal’s rural education challenges, context-specific interventions such as community-based
satellite schools, seasonal or flexible timetables, and mobile teacher units could be introduced.
However, such models require sustained funding, community involvement, and integration into
the formal education system. Throughout the process, one important element is proper
communication channels between parents and schools. Parents’ distrust towards the education
system was also because of lack of communication channels in schools, so they could not voice
their concerns or register their grievances. An easy way to mitigate this would be to create parent-

teacher forums and school accountability committees to improve transparency.

Based on these observations, | believe policy frameworks addressing students’ learning
outcomes must go beyond enrollment rates and engage directly with the lived decision-making
contexts of parents. Policy-makers must stop viewing parents as passive beneficiaries of their
policies and start taking them as active agents navigating social, economic, cultural and structural

constraints. Only then can children’s access and parents’ value of schooling be increased.
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Conclusion

In this study, | examined how parents from low-income households in Bhumesthan VDC
of Dhading perceive education and narrate their experiences and attitude towards their children’s
schooling. | was able to find a much nuanced interplay between aspiration and pragmatism. On
the one hand, parents believe that education can uplift them from poverty and improve their
livelihoods, and on the other hand, they are forced to choose immediate sustenance at the face of
economic constraints, and cultural and structural hurdles. The findings of this study show that
educational access cannot be fully understood through structural yardsticks only; it must be
grounded in the lived realities of families

By using a narrative inquiry approach within an interpretivist paradigm, I call attention to
the need to add a human element to research on education, which, in this case, has helped identify
the need for context-specific interventions that address economic, cultural, and infrastructural
barriers. This study clearly shows that policies must position parents as active partners in shaping

educational futures.

The implications of this study are threefold. For policy, the interventions must be context
specific and the support provided must match the need of the area. In case of Bhumesthan VDC,
matching school calendar with agricultural cycles and providing targeted economic support to
low-income households might be a good idea. For practice, there must be strong communication
mechanism between school and families to build trust and increase transparency. This will
motivate parents to continue their children’s schooling and give them the assurance that their
voices, in case of any grievances, will be heard and addressed. Parents and the community must
also be involved in school governance during important decision making processes to increase
transparency. Finally, further study must be conducted to explore the perspectives of teachers and
students and assess the long-term impact of community-driven education models in remote
regions. It is necessary to recognize and respond to the complexities of parental attitudes for

Nepal to move beyond enrollment statistics towards equitable and sustainable education.
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Abstract
Indirect Technique refers to methods of estimating demographic measures such as fertility,
mortality, and migration. The title of this study is the evaluation and need for indirect techniques
for demographic estimation. The objectives of this study are to explore the descriptive analysis of
indirect techniques and their concept, historical development, and contemporary necessity in

demographic research.

This study is based on secondary sources of data, including academic notes, textbooks, and
scholarly articles. These findings demonstrated the importance of both direct and indirect
methods of demographic estimation. Some examples of direct estimation include censuses, vital
registration system, and surveys. The study explores both direct and indirect demographic

techniques are essential for estimating demographic data and correcting demographic errors.

Direct techniques of population estimation, includes the collection of population data through
censuses, vital registration system, and sample surveys. However, indirect technique indicates
this demographic estimation which is relatively straight forward to apply and produce more
accurate demographic data by detecting inconsistencies and adjusting imperfect data. Both direct
and indirect techniques of demographic estimation are essential for generating accurate and
reliable demographic data and information, monitoring population changes over time, and
supporting evidence-based policy formulation and development planning. Furthermore, indirect
techniques or estimation developed across various countries enhance the comparability and
validity of demographic analysis in data-deficient settings. So, indirect techniques play a central
role in improving the quality of demographic data and are indispensable tools for demographers

and policymakers working in contexts where direct demographic data are limited.
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Secondary source,
Background of the study

Demographic estimation consists of the attempt to measure key demographic parameters
such as birth rate, death rate, and total fertility rate, especially in contexts where data is
incomplete, inaccurate, or unavailable. In the case of developing countries including Nepal, direct
estimation like census and civil registration systems may be unreliable or inconsistent. So,
necessary of indirect techniques of demographic estimation is essential. Which play key role in
understanding the areas of population dynamics including policy decision complete of empirical
data (Thasineku, 2019). Thus, demographic estimation is relatively straightforward in countries
with comprehensive and reliable census data and vital registration systems that accurately record
births and deaths. However, such conditions are rare and primarily found in a limited number of
developed nations. In many contexts, especially in developing countries or historical and
anthropological populations, direct demographic data are often incomplete, inconsistent, or biased
due to underreporting, misreporting, or gaps in registration systems. Subsequently, these kind of
limitations necessitate the application of indirect techniques allow for researchers to infer
demographic parameters through alternative sources of data and statistical models, thus

improving the reliability of demographic analysis in data-deficient settings (Gage, 2010).

Concept of Demography and Population Studies
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The above picture' name is "Black Box" which indicate the relationship between social,
cultural, economic, cultural and psychological factors that indirectly influence population change
by affecting demographic components of population changes like fertility mortality and migration
population change by influencing demographic components of population including fertility

mortality and migration.

Fertility indicates the actual childbearing preferences of women in their reproductive
child bearing age. Which is affected by various socio-economic and cultural beliefs and

psychological factors.

Mortality represents the incidence of death in a population during the given time periods.

Which is influenced by various health, nutrition, lifestyle and environmental conditions.

Migration refers to the movement of people from one place to another for specific place

in specific time periods.

Typically, a woman's reproductive lifespan ranges from ages 15 to 49 (Rai, Pareek, Joshi,
& Tiwari, 2018).

Direct measures of demographic estimation such as, the census, vital registration system,
sample survey, and admirative records. These methods are generally most accurate in developing
countries. However, in developing countries, including Nepal, errors often occur due to the
irregularity and incomplete coverage of some direct techniques, particularly the vital registration

system.

The term "indirect "in demographic estimation refers to methods or techniques that
produce estimates of demographic parameters based on information that is only indirectly related
to their actual values. Demographic estimation consists to measure the fundamental parameters,
such as the birth rate, the death rate, and the total fertility rate even under less-than-perfect data
conditions. These basic Parameters are important and essential for understanding the way in

which a population will evolve, in terms of size and age structure, over time
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A balancing equation (component method) is an example.
P,—P,=(B-D)+(I-0)+¢€
Where,

Pt-PO = net population change during intercensal period;

B-D  =rate of natural increase during intercensal period;
I-O = net migration during intercensal period; and
€ = error term.

In the context of Nepal, as well as developing countries, indirect techniques of
demographic estimation is important. So, accurate, reliable and comprehensive data are often
lacking. In this situation, indirect estimation of demographic techniques serves as essential tools
for analyzing population dynamics. These technique of demographic estimation, including the
Brass P/F ratio and logistic curve functions helps to estimation of demographic data. These are
important indicators like fertility and mortality rates in the absence of reliable estimation of
demographic data. Indirect techniques play central role in the case of inconsistencies and
inaccurate data. In this situation. Their application is particularly significant during demographic
transition, as they provide and helps and supports effective for demographers, academic inquiry
planning and policy formulation. (Bijaya Mani Devkota, 2024). Demographic estimation of
demographic techniques Demographic parameters and techniques denotes to essential grounded
methods, which is used to estimate or calculate or estimate of demographic parameters. These
techniques play key roles and they are theoretically guided, mathematically correct and
methodologically rigorous. Different straightforward measures, the information used is not
always directly related, and the process of estimation is often indirect, trusting on systematic
scientific approaches to derive accurate demographic insights. According to (Lucciano, 2023)
indirect techniques is a demographic estimation method that uses in consistency checks of
conventional data in an unconventional way. Generally speaking, the methods of estimating
reliability and validity related to demographic elements and statistics is called indirect method. It
calculates more accurate rates, ratio, etc. using various demographic patterns in addition to
detecting errors in data. It is one of the most important techniques in demographic estimation. It is
the methods adopted to reduce the mistakes made by direct techniques. This helps to reduce the

statistical errors associated with the population. There are errors in the various rates and
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proportions calculated based on the data obtained from various sources such as census, vital
registration system, sample survey etc. which is based on direct techniques. Indirect techniques

are one which calculated indict way and minimize the errors.

Indirect techniques in demographic estimation are methods used to estimate various
demographic parameters or characteristics when direct data collection is not feasible or
unavailable. These techniques rely on alternative sources of information or use models and
assumptions to infer demographic measures. They are commonly used in situations where
traditional direct data collection methods, such as censuses or surveys, are difficult, expensive, or
impractical to conduct UN (1983).

Purpose of indirect techniques

The purpose of obtaining reliable and valid estimates of demographic parameters is
defined by as involving three key objectives: using conventional data in unconventional ways,
performing consistency checks to ensure data accuracy, and applying demographic models to

improve estimation processes.
Indirect techniques of demographic estimation

i.  Brass P/F ratio methods used to estimate of total fertility rate used to by comparing current
fertility with cumulative fertility from older cohorts. This method adjusts for age
misreporting and incomplete birth histories.

ii.  Orphanhood method used to estimate adult mortality by analyzing the proportion of
respondents whose mothers or fathers have died. It assumes a stable age distribution and
known fertility patterns.

iii.  Indirect methods with sisterhoods methods used to estimate maternal mortality by asking
respondents about the survival rates of their sisters. It is especially useful in settings with
high maternal mortality and weak health information systems.

v, Model Life Tables like, United National models, Coale-Demeny models, allow to
estimation of age specific mortality rate and life expectancy rates using partial data inputs.

v.  Techniques of Synthetic cohort, which is used to estimate demographic estimation based on
hypothetical cohorts, allow to analysis to simulate long term outcomes from short term
data.
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Results

In this section, discusses several important aspects related to indirect techniques,

including their needs, importance, uses, evaluation and their limitations.
Evaluation of Demographic Estimation

Traditionally, demographic estimation has relied on data collected through censuses and
vital registration systems, which continuously record vital events such as births, deaths,
marriages, and divorces when these data sources function perfectly, direct calculation of
demographic parameters is possible. Although, in the case of many developing countries like
Nepal, vital registration systems are incomplete or irregular. That kind of situation, the data are
poor quality inaccurate due to underreporting of demographic events like births deaths, or
incorrect recording of demographic events like, births, deaths and migration including age at
deaths or mothers' parity. Similarly direct estimation like data of census explore often suffer from
coverage errors including over counts and under counts. These kinds of issues seen at the time of
age reporting, which, affects the accuracy of population by age and sex. To address this kind of
challenges, demographers have developed indirect techniques of demographic estimation that
enable accurate estimation despite inaccurate data. According to the development of such
techniques has focused on either robust method for analyzing traditional data or on designing
survey questions that provide sufficient information to permit indirect estimation of demographic

phenomena.

The use of indirect techniques of demographic estimation is essential not only for
estimation demographic parameters but also directing and minimizing hidden errors in the time of
data collection and measurement, ensuring accurate reliable demographic analysis and also better

monitoring of trends of population and development (Rai et al., 2018).

Demographers have developed a range of indirect estimation techniques to monitor and
evaluate population and development, following two main approaches: refining methods to
analyze data from traditional systems, and designing survey questions that can accurately capture
key demographic information to enable indirect estimation. To achieve globally comparable data
and methods, surveys and censuses use specific questions aimed at minimizing omissions for
example, asking respondents separately about children living with them, children living

elsewhere, and children who have died. Summing responses to these detailed questions provides a
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more accurate count of children ever born, often differentiated by sex through a set of six targeted
guestions UN (1983).

Importance of indirect techniques

In demographic estimation consists of the attempt to measures values of basis
demographic parameter such as birth rates, death rates and so on. Indirect techniques of
demographic estimation play significance role to minimize the errors of population data The
importance of demographic estimation lies in its ability to describe assumptions, actual models,
and their applications for estimating demographic parameters through indirect techniques. These
techniques are particularly valuable because they are relatively easy to apply, allowing
researchers and policymakers to derive meaningful demographic insights even when direct data
are incomplete or unreliable Bijaya Mani Devkota and Devkota (2011). Indirect techniques of
demographic estimation have been used in developing countries including Nepal, where direct
estimation like vital registration system reflect irregularity and or poor quality. So, it is necessary
to conduct indirect techniques of demographic parameters when the measures in questions at that
time when the fertility and mortality rates are not easily available (Singh, Karunakara, Burnham,
& Hill, 2004).

Indirect techniques of demographic estimation are essential aspects of demographic
research, especially in contexts where complete data are lacking, such as in historical
demography or much of the developing world. One example of some indirect methods is the
sisterhood method, where women report on the survival and reproductive histories of their sisters.
Which enables researchers to estimate birth and death rate indirectly. Furthermore, surveys that
collect information about siblings, parents and children provide valuable insights into
demographic patterns. In both historical and in modern settings, demographic modeling tools
cover fertility, mortality, disability, marriage and population growth. These indicators play a key

role in analyzing population dynamics.

Long-term, nationally representative cohort studies, such as those in Britain, continue to
offer valuable data on generational differences in health, education, attitudes, childbearing, and

employment, even without direct enumeration (Lucciano, 2023).
Uses of Indirect Demographic techniques

Indirect techniques of demographic estimation are very useful tools for estimating

demographic parameters. they play a central role to minimizing the errors of direct techniques
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and providing reliable and valid data. These techniques also help to produce demographic data at

regular interval, which is essential for continuous monitoring.

These techniques offer nearly accurate demographic information, making them valuable
tools for policymakers involved in population and development planning. By addressing data
problems commonly found in various sources, indirect methods improve the quality of
demographic analysis, especially in developing countries where data collection systems may be
weak. Furthermore, estimation of indirect techniques from different countries to enhance
estimation accurateness by helping to solve the challenges and supports the population data

challenges and supports evidence-based decision making.
Needs of indirect techniques

Tradionally, direct demographic estimation methods such as censuses, vital registration
systems, sample surveys have been developed to estimate demographic parameters. However, in
many developing countries including Nepal, vital registration system has not regular interval. As
a result, accurate information is not found. So, indirect techniques are essential. However, this
ideal scenario assumes both systems are flawless, which is rarely the case. In many countries,
vital registration systems either do not exist or perform poorly, leading to severely flawed direct
estimates due to issues like failure to record all vital events such as child or adult deaths or
inadequate recording of event characteristics like age at death, mother’s age at birth, or parity.
Similarly, censuses are prone to errors such as undercounts, overcounts, or multiple counts, and
frequently suffer from poor age reporting, which complicates the accurate classification of
population by age and sex, further affecting the reliability of demographic estimates (UN, 1983);
(Gurung, 2079).

The demographic estimation is an essential aspect of demographic estimation, in that it
trusts direct demographic techniques like censuses, vital registration systems and sample survey
data when registration systems are incomplete, especially in the case of child mortality. Indirect
techniques of demographic estimation of child mortality involve asking mothers about their
children regarding child mortality of children ever born and surviving, then transforming the
proportion of decreased children into life table measures. (Guedes, Siviero, Queiroz, & Machado,
2011).
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Discussion

The study emphasizes the critical role of indirect methods in demographic estimation,
especially when direct data collection is either impractical or impossible. Indirect techniques
serve as scientifically guided, mathematically sound, and methodologically rigorous approaches
that allow researchers to estimate demographic parameters by using alternative data sources or
models based on assumptions. This study highlights that in order to estimate demographic

patterns and minimize the errors in population data, indirect techniques are very crucial.

Traditional method of estimating demography is heavily based on censuses and vital
registration systems, which records events like births, deaths, and migration. However, in the
context of developing countries like Nepal, these data sources are usually found incomplete due
to misreported ages, underreporting, and unrecorded events (Gurung, 2079). These gaps are
addressed through indirect techniques with the application of models and check consistency to

adjust and correct data so as to produce more reliable estimates than direct methods.

The findings also indicate that indirect techniques can produce more accurate rates of
demography by finding out errors in the data sources and analyzing pattern. The indirect
techniques are also the relatively simple to apply. They support the consistency of censuses,
surveys, and vital registration systems, supporting the policymakers to monitor population change
more effectively. Furthermore, these methods allow for the estimation of demographic changes
over time intervals, which is very essential for planning and development. Various demographic
models also develop accuracy in settings in which there is a poor data quality and a weak

collection system (Devkota & Devkota, 2011).

Despite all the importance of indirect techniques, they also have certain limitations.
These techniques are based on certain models and assumptions that may not reflect local
demographic realities completely (G.C. & Adhikari, 2075). However, they correct the incorrect
data providing accurate estimates. Due to this, they are considered as a valuable tool in

demographic research and practice.
Conclusion

Indirect techniques of demographic estimation are mostly used when direct data are
unavailable or incomplete. They generate a valid and accurate demographic information. These
methods rely on standardized models and alternative data sources. The methods also infer

demographic measures, reducing the problems and minimizing the inaccurate figures in
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population. This method eases the process of application and helps to detect and correct the errors

making them useful in the context of weak data collection systems.

Indirect techniques play a vital role to understand the population dynamics, monitor the
changes in demography and support policy and planning and improve the accuracy of
demographic estimates. Although they are based on assumptions that may not perfectly capture
local realities, their contribution to produce consistent, comparable, and scientifically sound
statistics remains significant. Ultimately, these methods are very essential for both policymakers
and researchers who are concerned with population and development. They ensure an accurate

and evidence-based demographic information that is suitable for long-term planning.
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Abstract

First aid is the initial, emergency care given to anyone with a minor or serious disease or injury,
with the goal of preserving life, preventing the condition from getting worst or promoting
recovery. The objective of the study was to identify the Knowledge regarding First Aid
Management of Injuries among Workers at Honda Service Centers at Kathmandu. A descriptive
cross-sectional study design was conducted among 60 Workers of Honda Service Centers. Non-
probability purposive sampling technique was used to collect the data. A semi-structured
interview schedule was developed to measure the research variable regarding Knowledge
regarding First Aid Management of Injuries among Workers at Honda Service Centers. The study
was conducted at the Honda Service Center among 60 automobile workers. The result of the
study showed that more than half of the respondents 33(55%) had a low level of Knowledge, 11
(18.3%) had a moderate knowledge level and 16 (26.7%) had a higher level of Knowledge. There
was no statistically significant association between the socio-demographic variables with level of
education, duration of work. The study concluded that more than half of the respondents had a
low level of Knowledge on first aid management, and only a few of them had moderate and high
levels of knowledge. A larger study could be done among a larger population of different

automobile companies for generalization.

Key Words: Automobile workers, first aid, injuries, level of Knowledge
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Introduction

First aid comprises the immediate evaluation and basic interventions provided by a
bystander or the individual affected, typically with minimal or no medical equipment (Goel &
Singh, 2008). First aid knowledge refers to the methods and techniques used to prevent and
respond promptly to health emergencies. It can be given in various settings, including homes,
schools, workplaces, and recreational areas (Kumar et al., 2013).

An occupational hazard refers to any condition or situation that could potentially cause
harm to a worker. Among automobile mechanics, four main types of hazards have been
identified: chemical hazards, biological hazards, mechanical hazards, and physical hazards
(Elenwo, 2018).

Mechanics, panel beaters (auto body repairers), spray painters, auto electricians, welders,
radiator repair specialists, brake master cylinder repairers, and bumper repairers are among the
auto repair artisans. They provide upkeep and repair services like Welding, painting, and other
services (Akowe, 2023; Azuike et al., 2017).

Automobile workers are vulnerable to injuries and accidents, may face severe accidents
resulting in cut, burn, fractures, bleeding, and fainting thus, first aid becomes as important as
taking a worker to a medical facility. First aid aims to alleviate pain, promote the healing process,
and limit further injury or deterioration. The initial response to injuries or common illnesses often
plays a critical role in determining the clinical outcome and the risk of subsequent complications
(Goel & Singh, 2008; Markenson et al., 2010). In the global workplace, there were 481,429
deaths in GBD 2010, 159,000 in GBD 2013, and 203,677 in GBD 2015 due to occupational risk
factors or accident hazards (Takala et al., 2017).

In Ghana, a study conducted on Occupational health and safety practice among vehicle
repair artisans showed that out of 100 vehicle repair artisans, 64% had sustained work-related
injuries, primarily from cuts and burns, 78% lacked training in fire safety, 55% practiced self-
medication, and 92% were unaware of first aid administration, with firefighting equipment
notably absent from the workshops (Monney et al., 2014). Similarly, in Ethiopia, one-year and
two-week prevalence of occupational injury were 42.7% (128) and 6.7% (20), respectively. The
most common injuries each year were abrasions (32; 10.7%), eye injuries (23; 7.7%), and hand
injuries. (38; 12.7%) and eyes (23; 7.7%) were the most frequently injured body parts, and
machinery (68; 22.2%) and falling/slipping (19; 6.3%) were the leading causes of injury. The two
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most common causes of injury were a lack of safety training (18; 6%) and a lack of personal
protective equipment (59; 19.7%) (Damtie & Siraj, 2020).

Similarly, in Uganda, a field observation in 2019 on health and safety procedures in
vehicle maintenance workshops found that 70% of workers reported injuries, with burns, hand
cuts, and bruises being the most frequent (Serubiri, 2019). In Nepal, a cross-sectional descriptive
study across Kathmandu and Bhaktapur found that of the total 505 injury cases, 93 cases (18.5%)
were work-related, showing a significant burden of occupational injuries in urban auto repair
environments (Joshi & Shrestha, 2009). In relation to awareness about first aid a study
conducted among 400 automobile repair artisans in Kathmandu showed that 56% were aware of
at least one occupational hazard, with the most common being heat (53%), electric current
(52.8%), and chemical exposure (52.5%) (Paudel et al., 2015) A study conducted in Iran among
219 workers showed that the relief workers had an average knowledge score of 56.5% regarding
first aid measures (Delavar et al., 2012) Similarly, a survey of 120 registered car mechanics in
Lagos State, Nigeria's Surulere Local Government Area revealed that more than 75% of
participants were aware of physical hazards (Ozomata et al., 2022).

A cross-sectional descriptive study was carried out in Kathmandu and Bhaktapur, two of
Nepal's largest cities. Ninety-three (18.5%) of the 505 injury cases that were reported in the study
were work-related (Joshi S K &Shrestha 2009). In 2015, a descriptive study was conducted
among automobile repair artisans in Kathmandu Metropolitan City, Nepal, regarding their
awareness of occupational hazards and related factors, 56% out of 400 vehicle repair artisans had
awareness of the risks associated with their occupation. Personal protection equipment was used
by 44.3% of craftspeople. According to the auto repair artisans, the most frequent hazards were
heat (53%), electric current (52.8%), chemical (52.5%), light/radiation (52.3%), welding fumes
(48.8%), sharp metals/cuts (42%), noise (41%), sparks (17.5%), internal environment (12.8%),
and vibration (11.3%) (Marahatta et al., 2018a).

Providing First aid (FA) provision at the workplace during or after an injury may reverse
unpleasant effects on the worker’s life and health. As a result, a crucial component of
occupational health and safety prevention is educating employees in FA. An injured patient can
receive adequate and lifesaving care if they have the necessary FA knowledge and training. .
(Kumar & Chivukula, 2023).

Recognizing that adequate knowledge among workers can handle emergencies, stabilize

an injured individual and support professional medical services upon arrival, this study was



114 | Peer Reviewed Solukhumbu Multiple Campus Research Journal, Vol 7, No.1, Dec. 2025 |

conducted with the objective of assessing the knowledge regarding injury prevention among

workers at Honda Crevice Center.
Methods and Materials
Research Design

For this study, a descriptive cross-sectional study design was adopted because it is non-
experimental and provides an accurate description of the traits of a person, circumstance, or group
as well as the frequency with which a particular phenomenon occurs in a natural setting without

imposing any control or manipulation.
Research Area/ Setting.

The research was conducted at selected auto garages authorized by Honda Company of
Kathmandu valley, where automobile repairing was done, as there were many incidences of
injuries in that work setting. Workers working in these automobile repair shops are from different

places of Nepal having diverse socioeconomic and cultural background.
Study Population and Sampling

The workers who were actively engaged in automobile repairing at Honda Service
Centers in Kathmandu were the study population for this study. Non-probability purposive
sampling technique with the census method was used. The sample size for this study was 60

workers of the Honda crevice center of Kathmandu.
Research Instrument/Tools:

A semi-structured interview schedule was developed to measure the research variable
regarding Knowledge on First Aid Management of Injury among Workers at the Honda Service
Centre. The questionnaire was developed by researchers in simple and understandable language.
The questionnaire was divided in two parts: Part I: Semi-structured questions related to socio-
demographic Information. Part Il: Structured questions related to first aid management of injury.
The tool was developed in the English language and translated it into Nepali language and back

translated in English to find out the original meaning of it.
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Data Collection Procedure

At first, approval was taken from Syakar Trading Company Pvt. Ltd. (Honda). Data was
collected via semi semi-structured interview schedule. It was collected through the face-to-face
interview in a working setting. At first, the study purpose and objective were explained and
written consent was taken from the respondents. The time for the interview of each Respondent

was approximately 25-30 minutes. Data was collected from Kartik 16th to Kartik 26th, 2077.
Ethical Consideration

The approval to perform research was obtained from Syakar Trading Company Pvt.
Ltd. (Honda). Informed consent was taken from respondents. The objectives and information of
the study were explained in clear and understandable terms to the respondent. Anonymity was
maintained by ensuring that no identifying information such as names, addresses, or email
addresses, was collected from participants." Anonymity was established by ensuring that no
identifying information (e.g., name, address, Email address, etc) was collected from participants
and code numbers as 1, 2,3 were used. Confidentiality was maintained by not disclosing their
information and was used only for research purposes. Human rights and justice of the respondent
were maintained during the study without any discrimination of age, ethnicity, and socio-

economic condition.
Data Processing and analysis process

SPSS software (Statistical Package for Social Science) version 16 was used to analyze
the data. For this study, descriptive statistics (frequency, percentage, and standard deviation) and

inferential statistics (chi square chi-square) were used.
Findings of the Study

Based on the study’s objectives, responses obtained from participants were analyzed
using statistical methods. The results were presented in tabular form in order to facilitate their

interpretation.



116 | Peer Reviewed Solukhumbu Multiple Campus Research Journal, Vol 7, No.1, Dec. 2025 |

Table 1

Socio Demographic Characteristics of the Respondents
Variables Frequency Percent %
Age in group
Young adult(18-35years) 47 78.33
Middle adult(36-60years) 13 21.67
Education
Can read and write 12 20
Basic 10 16.67
Secondary 16 26.67
Higher education 22 36.67

Duration of employment

Month (>6 8 13.33
months<12month)
Year 52 86.67

Average  working hourper day

3-4hrs 6 10

5-6hrs 5 8.33

7-8hrs 22 36.67
8hrs or above 27 45

Table 1 shows the socio-demographic characteristics of the respondents. Among 60
respondents, all of them were male. Majority of respondents 47(78.33%) were of age group
young adult (18- 35years) whereas, 13(21.67%) were in age group middle adult (36-60years).
Regarding educational level, 22(36.67%) of the respondents had higher secondary level.
In relation to working duration, the majority of the respondents 52(86.67%) had the work
experience of 1- 15 years. Likewise, nearly half of the respondents 27(45%) answered the average

working hour per day as 8 hours or above.
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Table 2

Level of Knowledge regarding First Aid Management of Injuries
Description Number Percentage
Low knowledge level (0-59) 33 55
Moderate knowledge level (60-79) 11 18.3
High knowledge level (60-79) 16 26.7

Table 2 shows the Level of Knowledge regarding First Aid Management of Injuries.
More than fifty percent 33 (55%) of the respondents had a low level of Knowledge, 11 (18.3%) of
them had a moderate level and 16 (26.7%) of them had a high level of knowledge.

Table 3

Safety Measures Used by Respondents for Prevention of Injury

Description Number Percentage

PPE used to prevent injury*

Gloves 55 91.6
Masks 47 78.3
Boots 50 83.3
Eye shields 29 48.3

Table 3 shows safety Measures Used by Respondents for the Prevention of Injury. The
majority 55(91.6 %) of the respondents, put on gloves, 50 (83.3 %) wore boots, 47(78.3 %) used
masks, and 29(48.3 ) wore eye shields as the Personal Protective Equipment (PPE) to prevent

injury while repairing automobiles.
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Table 4
Injuries Faced by Workers while Working

Description Number Percentage (%0)

Injury suffered  while working

Cut injury 54 90
Burn injury 35 58.3
Fall injury 27 45
Eye Injury 34 56.6
Training received before

Yes 15 25
No 45 75

Table 4 reveals the injuries faced by workers. A maximum 54 (90%) of the respondents
had faced cut injury, 35 (58.3%) suffered burn injury, 27 (45%) faced fall injury and 34 (56.6%)
faced eye injury while working. A majority 45 (75%) of the respondents had not received training

on first aid management before joining the company.

Table 5
Source of Information regarding First Aid Management

Description Number Percent %

Source of information

about first aid

Newspaper 12 20
Books 32 53.33
Radio 4 6.67
Television 12 20

Table 5 illustrates the source of information regarding First Aid Management, ,
32(53.33%) of the respondents answered books, 12(20%) answered newspaper and television,

and only 4(6.67%) replied radio as the source of information about first aid management.
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Table 6
Association between Socio Demographic Variable and Knowledge Level
Variable Low Moderate High Chi- P-value
knowledge knowledge  knowledge  square
level level level
Age in group
Young adult 25 18 4 1.24 0.54
Middle adult 8 5 0
Education
Informal education 7 4 1 6.55 0.37
Primary 8 2 0
Secondary 8 8 0
Higher secondary 10 9 3
Duration of employment
Month (>6 7 1 0 3.99 0.14
months,<12 months)
Years 22 26 4

Table 6 reveals the association between socio-demographic variables and the level of knowledge.
There is no statistically significant association between age, education and duration of

employment and the level knowledge.

Key findings

Regarding Socio- demographic information, all 60 respondents were male. Majority of
the respondents 47 (78.33%), were young adults (18-35 years), Similarly only 10 (16.67%) of the
respondents had Basic level of education. In relation to duration of Employment most of the
respondents 52 (86.67%) had worked for 1-15 years. Regarding working hours per day nearly

half 27 (45%) of the respondents worked 8 hours or more.

Regarding the level of knowledge on first aid management, more than half 33 (55%) of

the respondents had low level of Knowledge.
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Regarding safety measures used by the respondents, 55 (91.6%) of the respondents put on
gloves, 50 (83.3%) wore boots, 47 (78.3%) used masks and 29 (48.3%) of them used eye shields
as personal Protective Equipment to prevent injury.

In relation to injuries experienced by workers, 54 (90%) of the respondents had faced cut
injury and only 27 (45%) of them experienced fall injuries.

Regarding association between level of knowledge and sociodemographic information,
age, education, and duration of employment showed no statistically significant association with
knowledge level, as all p-values were > 0.05. This means none of these socio-demographic
factors significantly influenced first aid knowledge among respondents.

Discussion

The present study was carried out t 0 assess Knowledge on First Aid Management of
Injuries among Workers at the Honda Service Center to assess Knowledge on First Aid
management of Injuries among Workers at Honda Service Center. All of the respondents in this
study were men, and 47 (78.33%) of them were between the ages of 18 and 35. The results of the
current study differed with those of a survey conducted in Akure South Local Government, Ondo
State, Nigeria, which revealed that the respondents were between the ages of 20 and 50.
Regarding work experience, a majority of the respondents 52(86.67%) had the work experience
of 1- 15 years which was supported by the same study which showed, the majority had over
15years of working experience (Elemile et al., 2019). Regarding educational level 22(36.67%)
of the respondents had higher secondary level of education which is in contrast with the study
findings of UMOH et al., 2023 which showed that one hundred and thirty-eight (59.23%) had
junior high school. Regarding training, a majority of the respondents 45 (75%) had not received
training on first aid management which was supported by the study conducted in Ghana, which
showed that 78% of the artisans lack training (Monney et al., 2014). This finding of the present
study was also supported by the study done in Greece which showed that 196 respondents have

never have a formal training on first aid (group B) (Hatzakis et al., 2005).

In addition, injuries faced by workers in the present study maximum 54 (90%) of the
respondents had faced cut injury, 35 (58.3%) suffered burn injury, 27 (45%) faced fall injury and
34 (56.6%) faced eye injury while working. These findings were supported by a research that
used field observation to examine health, safety, and environmental processes in a motor vehicle

maintenance workshop. The study revealed that all activities and equipment present a variety of
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risks and hazards, with 70% of the workers reporting injuries. The most common injuries reported
were burns, hand cuts, and bruising (Serubiri, 2019). The results of the current study were also
supported by a survey conducted in India, where 63% of workers reported workplace injuries in
the previous year. The most common injuries recorded were burns, bruising, cuts, and piercing
items. The primary body parts injured were the hands and fingers (Vyas et al., 2011). This result
was also supported by a research conducted in Ghana, which revealed that 64% of the
craftspeople had suffered burns and cuts at work (Monney et al., 2014).

In the present study regarding the safety measures used, majority 55(91.6 %) of the
respondents, put on gloves, 50 (83.3 %) wore boots, 47(78.3 %) used masks, and 29(48.3 %)
wore eye shields as the Personal Protective Equipment (PPE) to prevent injury while repairing
automobiles this result was in contrast with the study results done in Ghana, showed that use of
PPE (27%) and proper hand hygiene practices (28%; N = 98) are generally ignored by the
artisans posing possible health risks (Monney et al., 2014). In relation to source of information,
more than half of the respondents, 32(53.33%) answered books as source of information this
finding was in contrast with the study finding of study done in India showed that majority of the

samples 20 (33.3%) were getting information from mass media (Dwivedi, 2018).

In terms of knowledge, 33 respondents (55%) had poor knowledge, 11 respondents
(18.3%) had moderate knowledge, and 16 respondents (26.7%) had high knowledge. This result
was supported by research conducted in Ghana, which revealed that local garage workers knew a
little bit about safety precautions (Akple et al., 2014).In- contrast, research conducted in Nepal
revealed that 56% of respondents were aware of occupational hazards (Marahatta et al., 2018b)
and also in contrast with the findings of the study done in India which showed that knowledge
related to Management & Prevention of industrial accidents is 48% (Dwivedi, 2018) also in
contrast with the study finding of the study, the finding showed that most participants had a poor
knowledge level (87.5 %) (Minani et al., 2024).Similarly, regarding the causes of injury,
44(73.3%) respondents answered improper handling of equipment as the cause of injury, 33(55%)
answered equipment, 28(46.6%) replied chemicals and 19(31.6%) answered environment as the
causes of injury, the study on awareness of occupational hazards and related factors among
automobile repair artisans in Kathmandu Metropolitan City supported these findings. According
to the artisans, heat (53%) was the most common hazard, followed by electric current (52.8%),
chemical (52.5%), light/radiation (52.3%), welding fumes (48.8%), sharp metals/cuts (42%),
noise (41%), sparks (17.5%), internal environment (12.8%), and vibration (11.3%) (Marahatta et
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al., 2018b). In the present study, there was no association between the socio-demographic
variables (age, level of education, duration of work) of the respondents and the level of
knowledge of the respondents. The finding was in contrast with the study finding of the study
done in Egypt, showed that workers' awareness was strongly correlated with their educational
attainment, age group (> 35 years old), length of employment, and prior safety procedure training
(Zalat & Shetta, 2012) as well as in contrast to the results of a study conducted by Monney et al.,
2014, which revealed that respondents' marital status (P=0.014) and the type of work (P=0.037)
were found to be significantly associated with the incidence of physical injury, in contrast to their
level of education (P=0.874) and work experience (P=0.203) (Monney et al., 2014).

Conclusion and Recommendation

The present study was done to assess Knowledge on First Aid Management of Injuries
among Workers at the Honda Service Centre. All of the respondents were male. More than half of
the respondents were in the young adult age group, and nearly half of them had received higher
education. The majority of them had been working there for years. Among the respondents, only
few of them had received training on first aid management before joining the company. The study
concluded that more than half of the respondents had a low level of knowledge on first aid
management and only a few of them had moderate and higher levels of knowledge. Also, there
was no association between the socio-demographic variables (age, level of education, duration of
work) and the level of knowledge of the respondents. As the sample of the study is limited only
to workers of one company, it is recommended that further research should be done among the
workers of different companies with a larger sample and the study among different companies

could be compared.
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qghad T THEId GGl TEATaaeedl qead [qeamur T arsfds ¥ dfaarr e |

Tl AN FARH
HTEATATCHS (el Q=T @ ATRATATCH [ae TT=MT THAT TUHT FAeHE qgHhaT &l |

FERH @1 IIIAT ‘e IAT ¥ AT JUAI ANR AT 9768 Sl &1 | ATl SATEHT

3

TG MeE A, IO I, THTER FATST MG A {67 | AT 9Teael a7 T IT=d 3o
feTeTs STHATSS | ST TR aeR ATHE ATecaTdr=-raT [ TN HAT T ITATHR
TTERT AT ST g MBI T U AR FeIT 9Teqehl edtavd wdfar e fear

ATRITATCHERAT a7 REagIierdl @Tetl AT T IU-ATH HIAH! AT THUR JHE ATfecdb A&T

RS (AT, ¥ 004, 9.33) | T TUTAl Jed MEHITH ATAR ATTHAICHE Teaehl A

FAT AT FATRH] JSEAT AR, ATATAIRE] T g, | ATRAT (G997 TIHT FHATCHE ASHIA
2T | T TR &THAT ek TR B | T BITHT TGl AT |19 qTerT T2, a7 afger
AT IISF TN B | TF [TGTHT TS AT AT AR T ATRAT AT 363, (55, 098

q.¥) | AT qTE GUSHIA, Helhed, Aadh TG (qdraT aid qrewg | AT H91 T IIATE Al

T2 AT T @ A=g | T3eT ATRITHICHE H(AH! AN HATI], FATEH, FIT, 91T 9T
=teA-Feror, Ty, aftdea, qamErer, yodre T fower, a9a, 1 T @, AT gHie T qEn
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AR ATTLTHAT TGS, | AT THYT TSR] SATIRHA] AT R1eq07 Fqehrs FEstepor T
TS | ATeT faur Hed: == qred faur 81 | JHAT geATdTs HAd AAR HIAHEATE
Hiqeah WG (WUENT T 37, R0%9 9.9% ) | Filecds faia=T faamved us dreig faen
ATATATCHS [GeT &1 | TFAT HAT T ITATH (GaThl T5e® Tergd | I9 [qarHT I, 9T
qoT FAA-ForvT, fq=meawa, afkdedr, qamERer, g T fawe, 99y, 9iq T a9, AT gHie 2

GTEAl Al TEEEH A AT ST Eh g | TEAHHAT AT TRUHT faemrd

JTEESHE ATRATATCHE [TTHT TTSEETs ATITH [qUgeehl [THhTSHT THT Fimsd T diheg |

AT e faerger IXFaRT @ ST@Tel TRFRT +{fq TRFRTETe faetaa U
TS5, | ATEITH (TSl 3T UREORT Wl © | darg  faqur fAeear amenm wifaeier @ g |
I TRIAT F 7 FH ®OH FATAHE TEH T3, | GEHT Al ¥ i i et
URFRTHT [hTE WUHT BT | Yo ATRITAH] FeTHl g7 | ATRATAICHS (a8 JEUe gw | THHT
afe, Aeg ¥ A=Al (qaraen e g8 | dfecter RiuHHesd ATRT Rrergears Riar qor
IR fa JATHT SIS (e faerged @y wierg | Yiag TRET ATRIHER UmedeH
FATEED] TSI A TAT Aichebl T¥eI=aAl ITAH HRTET TS & | HAT SA(q o af
AT, FAT FraT GeaT @A F fodiR qeaArs T 97T G FAAMTAHT T Ferdes g gl a1d
T AT gASTRAT 1Bl STCHT TRUHT A=A ATRAaHT A5 &1 I FleheT (355, 09, T.3) |
ETHT T TRFIRTAT AT FATCY AT IR A 81, SaRadd et o ifeeg, (qdad) |
frereT FararaE 399 (AESOP) o AT A=Y ITFcEaTd itk qTUH fI0 99 Fg AAdeEar
TS fafeedadert ST SISy | I Savde §9, §R0 3 Y50 T TEH! dIEwg |
IR ATHAEEAT T8 THEEGRT HFAT &H ¥ Fdeedrg Ay T | e
forert gTFRTA 9i SrETATeH S fauT [Heprgedl T WRY d@wg | AT f9.F. 0% e
e T IfegepT TSR AEEHT ATCATATCHS [FUTes TATIIT TRUHT e, | HeT AT T T BTl

FHIT [T TTSe® THTELT TTRTHRT qTgwg | T HET TR T FEAT AT T JTATH qHTET
TP UTEwg | TG ATCTAICHE (e faqeprget ey qaafas weRmaig aqamas ey
Tl T3, |

HTRATATCH (TETe TIGIRAAT T © S [qehTg FEoiieheur |TT qTSahHent
JLYTATET qF TG, | AT ATETH AP 9T A [uET E=g | AT IRae fqugs
ATE, ATATE, TETg T AGTSHT F&TdT efae T Jgvdel ATNT fqehrs Aestey ey | %97 ¥
ITTE faerars AT faeraaeta favafaarea qeavd TR AT qHTEeT TR G |
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FHAT (TGS IRISF deafd N FHTIY TRUHRT @ a7 ITATE {947 HIeaTHe dahl Far 99 T
4R AT FHTAL TR GSAITST T Mg, | fa.7. 03z 9w atfar 7 afgsr argasves

ATRATATCHS [TTeATS FHTALT U] TS | Hell Al T SITHAT BTl BT [q4ThT TrEas FHTET
MNTRT g | TET el THR T SA@HT B9 T ITATE AT TRUHT g | HIEATHE et
UTETHH R0 FHET 99 T 4R AT I ATATICHE [auTedTs THTEeT TRUH e, | S<h

qTEH A ATTHATCHSE (qITHT TTSEe SaqU g FUHIS FHAT RTeT0 T&T TS, TS T

TSAIYEATAHT ROTHT TSl TATTHTT T, TehMATCHE oA, FATRA T TEAARI0 T q9T J9T
frTor RIS PRATEATT aft TRISH FERTHT ITEvs | AAHTT ITIEASREAT ITHTE, HATIAITE
T AThFATH] TTSEE FHTAYT TRUH B | ATATATCHSE [qdTels TIETHAAT afedl T Hem@qu

faamer T e TRUSRT UEs |

HreTTcH e Retoret gt - arr Rierorar anfecaet faarars af arggeRaiaT
FHTILT TRTH g7 | [aaTad qeehl ATThT IISAHHAT THTALT TRUHT FAT T ITATH [ddrep
ITANT T ATOTeHT =RE o faeprg Fesire?or Mg @9 ATERAT e faurars Jrfe
faepreaT aft ITART T @l | AT (HepTg FEsiaor WUl TEAFHAEB] IeqAATET Y
TG, | ATHT TSR AP I A [UET E=g | AITHl AR [ques qar8, drdrs, IS
T @TSHT TEAT B T Iea AT [ehrg Fesiiapvl e, | Wiies &9, faoaasqasr A,
TRUSR &THATH! [qhT, ATITAITITTT &THATR! faehT ¥ ATATAATcHS Tavd=ehl faebra T
AT faaTer ITART T AT g Tiews | WTSTeRT e TEAHHT FHTALT TS ot
faememe fawa a&qeh! A, AIE AqHd, a7d, 9768 AVSRF! (g, fafa=r fepfawer
A TeAThe! TEAT STHATHT dfg, ET=aRY, qUaATad! g TART, Afecadid Wb, @A
T AT, fastATcHes etare faera sfeert e 9 dfdws (Afredrdr ¥ 9T, R00%, 3.90%) |
FHAT RTeAETE T ATfelebTemdl ATecaafd ATTia Tgrsd T Afddd! = [HHurHT 7
TIRT AT ATITH FRAC (Tl faebTa RIS Afehes; | T RTe107 77 I&ar T 6 Jerg,

FIET T TAT IQT Tabeeedl A T YN, aATd JIANR, TaAh [HATS, AR FHI,

qGTg FET AT, FAT =T AT FTIFATIeE RIS Al | ATHTHT =Rae a7 fqeprgar
Hiafh Arfecaald = SIS T ATRITHICHS I ATIRAT FHIET TRISH THT AreT faem
faerre FEsire T 95 |

AT faaT faepreel WY : AT@ITHIcHE [FUTAT FAATcHS ARl TIHT T, |

ATFFATHE T ATYF T4 TFREFT ATATTEEHT FAT FIT il Tevg | THIGUTHAT. . a1 T
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U AThHIT TS BeAhl T AT ATBIATHT = TIEwe, T AT, AT

TEAATHIUT T ATHRTETHI ITANT TUFT ATBHATEE Aleh THISTHT GRFANT FFIRTHT ETHT 5T

G (WISl ¥ RIET, 050, T99R) | ATRATAICHSE [GeTHT 9Tl AT @b AThel dal &

AH &5 | AT T fae7 querel faardiewdrs qaed, FATHIT AG HEFATT TRTSA
afd T&eT BRI I g5 | AIATHE TEHT ATTTRT ATAdTABEsed AT [aemd T FINT
AU TeAT ¥ UTAEEH aAT [SToTal TS | ATSITTAT JH & a1l 7 & G & bl

SaT JTg R B 7 T hiqeedl (oAl Tl g5 | AT [aeTehl HIerTare el

AT T S, UG STARIB! AT RIS H(&H Mekeadl A @isil T TeaTd a0

TS, YYARR, TEATRH HATSH, FI&T fadle ¥ qRIT o@d q97 FAThIT T HATT@TH]
AT TRTSAHT ATNT 167 T faandiesel F&TRSTHT & FEdT AT ATATAT THT G T
TRHHT ATATICHSE [qaT [hTe Fesiia ol deqa+ asgid s, | AT s fadr
feepTeHT TR, YAR, AT, TEATR0T, GSAard ¥ ATATT [iaepl TART TS 98w, |
TEAGHAT, ATATATCHSE T, TEHTATHS (ARSI TEhATEE I FHETRISTHT ITIRT T
Tlehreg, | TEE ATSATATHSE e ATFIRFIRTR! HfTRFRTETE e 9% aaH= GHIAT o,
qUET JAT GfataerT e e, qeAged WEIHT TH [ahiad TTH Tgrg | qieel qarare
AT TE®Ed AR T IUe9T o RIEHT g&% Farbd! aam 9w AfEerg = T of Faor g

TRFRTETE AT TS, ASAT, AlNSITAT THT FHTAL ATHT e |

W1 FeebTg T STeATTcHe foem Reebrgebt Jverey @ Ao farckrg T sATfirep foqerm farsbraetrs
e w1 AT faeergaT it fades gATE, g, 9erg T oErsuT faaedrg
YETH AT HIH TG | (AR qTEesdrs (quaas q97 HITAG] FTAT AT [FHIgHT
STANT TR=g, | T9 A=A eI AT Tl okl B : AT AT@TIH (78T 7TEHF
TEH GISTHHHT TGTHE AT TS HIETHET FTHT TUINT T7I7 §7ef | GEAF THTAT

FT TG TFFITATE TG AT T o i Tad, 7 FFAT T Hiar aT FIETTF 7

STTFAT 7 TFRTAS [AFIT g5 TUPT FATIT & | TAHATT THTAT JTCATT [FETHT HIEAHAIS
[TTeeTs ST9T [AepTgerT FeTET (RT3 el gwg | F%7 . FITHI TEH FT GHAF TETHAIS
F YT T T GO & 7 Fhelag & & 7 F TA7 JHhIglad 7 W97 [#FEF# G5, Fars,
TGTE T AGIZ TTEeHT ST RIS @lFeg | [FETarsg ETHIe RI#TS®! ATeqd a7 TefaaT STa7

oTUT TR TRIGT FFFT | B FT TG TETHT FUHT TEEEHT ATETAT [T Fifae qur,

ferflger @i aar gHISTSTET T= TYET FF G TTTT ke (FIGIT eI, 2057 |
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FAT T IJUATH RIATHT FrRAFAIEsATs qa [2re7r, foreror ¥ 3av Rreror w8 | ==orAr fereqor
HTH, @ T qTSHT AHAT [qardiehl SARRTa STHHNT, efUFar gahd, [T 98

TRTACTRT == AT RIS ISUI e STRR T %13 916 RIe0rqd R8T 399w 875 | 18

faTETOTeRT HHHAT FAT AT IURATERT HEA AT, ATRATT TG, AT TG AT, FAT,

IR, AT MG RIS Flches, | IAX RTET FTAFATT A TTSHT AUHT ARATAEHHT

Y fqUIReE FFATIRE RIS Fibrg (fafay 3009 5% /20) | FEgER wiftre faq 2
THAHF FTIET TRTs ATATHICHSE [qaT RTe1or T Alh WUH AT [qehrghl Iged I 9
HTRATATCHSE [qeTehl [FehTg TEsilahtul NI g qed IR FUH 3 |

e o Retorer sifercyr : et farg @esirezor, &ferqur Rrer ¥
faRE®! FEATIAmHT Jig T 3= (qaFrg Iuaied afad T+ Arercns faar fawrgsr 7ew
AT TEH T | AATHE TEAT ATATT (TETHT TSEEaTs (qTpl & ¥ FHHART GHTAT
TR & | AT AUt faeTs Testieeer 9 g A fqardieedr @it wtaug ufq
B | IE (T3 (&1 aAT3 Hed T | [Hebrgdrs Hold: (=aed T HarcHe qieedre (&l
AT Ak, | FATCHSE qARBI AUS FT ATl ARG | AT AT (qd7 AHYT g | T9qae
IURT 91 fa afebeg | ATABTAHT Gk AT FAT TAT ATATHE® FriR HARSSAA [ q4T
RTETT OTeT TR AT T B | FEATHT T ATAATIABTS AT ATHT (FebTgHT FoT qoT 97T
ATRATTHT Sie fard TRl agwg | Riete Rifersprate ®ar =1 &= 79 T a1 7 drdewane 94
T, ATRS TATSH Tl qTerg | TqS ATRITHICHS [T feprgest AT =Mfer Sodehar,
FIEA, FAIUAT AR ATARH IR THA Tehl Tewg, | A [T TAATAT ATRATT
feepreaT el FEaniiar 9ews | 99 TRHHT TEHNIH ReH0 I TR S

I [T [eTewwed STearaTeae [AeTeT Areaaars e R Aardier
FIRTZH! [T T Flebreg | AT T [T el 97T F9T T JIATIH AETHAE TET
TRFT FHFT He TITF & | TTAT T s Jreqrafiyasr g7 a7 aiasr &7F7 F3177
YT frale 7 TS GHHT T G TAEFERT §7 e | TIarE ATas 7 9t
FYHT G TET g | ITAT [Aareli srhed STHEAT G frare T §aT Uers, d@rsadr a4

TET TTHT T&TE THT GET Tl PATGT T d1G7  (TIATd FeqaqT, 1057) |
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Aitecaret faer faergsr Ter 9ged afq fawreia s SHd e ST =wRad fag
faeprga® Ia RIS 7 &1 | ad| Aty Rrar qreshaer aft a9 gerar sre fauswr
qrgeg, | faandt waaer W7 fae, sfeqae fam atha qeantt gv, faewean favi 3few
qUFTS T faebrg Iuatfed afq 6T 3fa g=g, oa: smerTeHe faur fawrg R,
famdierr wfaems @Ha aHeH! faur faegsr o TS |

ELS|

HTRATATCHS (a8 FTfecaedl Y=l q97 Al [gdrer TqHT TN Tehl qTewg, | T9
fTaremaiia 97 T ITATE [T Il S | AT TIAT TAR AIRUH] HATCHE TGhIT 8l | TTHT
TETU ST (b TAAHRT B | GTH BIHT ATHHAT RO Tew ATRAT TS HaTcHE
STeATHT FURET e IRFIRT YET AT | AT e fauter wqHT gkt @ | i Rrar gometar
FAT AT ITATTATS ASTHTAT FHEL T [GaTed AT [Feaiaaradel HEeeHl TS5
TEREH UTEwg | faumTa Ueewdrs fauaasq qar Arerdes S9aT 9T faerear ST i |
UTEIFHHAT U ATRATATCHSE [HETATE TR T FeATHSTR faqebrg Fesirreorr fafa=
FAFATIEE TRTIA TR Tgehl ITeeg | fqandl |ishaar, srequiar q9r fqanrd Areyadr a4
faem faepTgert fadToaTert SUUT &t B | T faarer fawrg arrer awad v fawrgar
JTART T8R! UTgwg, | HAT HIA, Hiigeh U, ARATTA AT ATCHIRIIT AT(E BTABATTAT
faadies AT g WH Terg | A9 [au7 [aHes Aregwere fqandl @aaars a9d @a T

FFerqul feTg 9 Agd TH T IR HUHT @ | aqH\ GHIHT ST, T T A5
EEIHT AT fqa7 faepiaa AUl qTewg | TEaiad T Sre? TqH! [hg THT g1 TH T8, |
freery

ATATATCHE faaTer! faera FITRFRIEE TUH T | TqaATe Arh9d fqar 7S |
HTRITHATCHE [T a 4T T ITATT TGS | ASUSIh! [herT TRGRT TIqATs o8, |

ATFFATEEATE FAT [qehTgh! AATANE TFRT T ATHN TGwg; | Tehd ATETHT Fag

ATRATFR UMETH FAEE ATed S A NIl Farar=d a9 (AeS0op) & FIET

YT FifecasT Al FHAEE AlA=gA | a3 qIe=ed REREE [Feidd AT cis

UTEEEH! [FHTSHT HETEU ANTAT T8l G | U3l ATRITATCHSE ToAATH AN FATaE], HATAF,
FHIT, 9T AT AA-FerAvr, faamrava, afedes, qareaRor, godre ¥ fava, aua, afd T g, Ar
FATE T FIAAT ANGHT AAIAHAT TGS, | TSAHAAT U T [FdTATs THEL T HETHSTHT
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feFTg FEsieudT = FEaTIes RIST TRFRT Wd qews | faandt |thadr, sferqurar
TIT fAgRTA AR TH (G607 [qehrgat [Ferare TOHT I8H S | I [qdresl g drare
ARae fqq fawrgar ITART TEaT qrgwg | HAT HUF, Wikgd T0, FARATTA TIT ATSHIB0T
Al FTAFATTHT (qeTdEs HT g1 Tl Terg | T faa1 gt Areadane faandr
EIHATS THT Fa T =0 [hg 9 7egd T T I9NR AUH G | ATHICHE (94T
faepTgert ATenHaTe fasredr AT fawrg f69 a9TeT Hed Ew | FATCHSE qieedrel AT
FRT AT HRAT g TAT [FPTee] [HPBISHT Fhevhd THI Yl [ahd 57 |

I qrEdeE

AT, EHTSTRIST ¥ HaRIATE ST (R09Y) grefiyes 797ef Areror (@rat Tk, ), fammdt qeqes
qUER |

HH BT ATGHATR TANIUHT (A 0R0) Glecipdd RITAT AF & THRNET TZheAlqabeT
TR (AT TeF) |

AT, YT (R09R) 977 JqewarT 9ghy, TaTed UfeiehT |

fafay, famer (R099), w7fye faer Rrerr . gaieT ¢ 97, Sedadedd G% AT |

T, AT ¥ 38T, TYATR (R0%Y), 797 #97 ¢ JI47E, UH.&. Geaad e
fefezeged |

AT, TAATH (FA 00Y,), HTEITPT %77, Tl b B13d |

TRTSTAl, HIATATA T Sitav 38 W7 (3050), ATl |l ATfgcdebl ®U@l (SM97 F&h.), FTHRT
TR |

TS, TMaRYHTR (R099), 7T e [GZ7~T (1G] T, ), T J31 IS |

HERTS, IHIATE (09 /0K, WIfye Fqa=ra e 9ead T TART (Q9T qh. ), TTBrHAT

T .. |
USRI, IREANT T A= (R0%9), FG7e] T 7 712, [qandl T&s WS |

STHT, TGRS ¥ q3dd (R0%3), iafaterqr=7 @<, ), AT THET |

TS, TARTH (R09R), FYT §977, T AT FASH |
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AGER
JEIT AGHT AT TTTT TIeSH T FIRTHAF GCTATATH HeT GFI~<TF AT T
favagfia selq qraTias Geaararg TATTIEH T HI=ITT J&qd TF g7 | Fecd [F9aarasr
fafir=T srereaTEE Ty AraTfoe GeaTr 9T UF &1 | TF TGF T Te99 TTATIFT

FRTTRIE FATTZIRT =T G@IEATATE FTATIATS GIHITE GCATE ATEATTHT [F990r T &7
| IT TGATS FUAIHE [HIEHET JTETHT [T TS & | TITHT JTIfaE Giasl 77

@A FIATIATS HET AT TAI5UF! & | I TIATTH GIHITE oA 57 TFe

7 B g | TG FTTTHT TBH [T GregETens gEIT TG ol qreqad qrEifasE

GrHAIeATE @ISl ATHIfTE GTHATH EEYEETTs Hlcdige [F9TT TRTF & | TTETTAT &
FEIT GIATTE GoTATE® [FHIT UFI G5 7 FGE @Il T3 F=THT [FFY [Felqosl & |
FITET HITHT T G157 | T d@e GIHIIGIeE o= TIT [q9agie qeal sigars 7
TOTTA IEFAEE TAT AL EEAE 77T G dfeeg |

fordiy YTseE® @ ST, TR, ATHITS AT, qNRATRe, qIRTE, AfFd, uriHE

faoa af=

BRUTRAE TaT (4R9-R09%) AUTAT HAlfecdd! dgH@l IadT g | I [Hawd, T,
FHAAT, ITATE, FARTAFATSAT [l [aeamr TAATEE SUdt S | ATgiaes TR Tafaarar
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AT AT GRTA] J@IIRHT GAAH @A (R099) UATH T & | I TH
ITATHHT HeT fTaa<qer! AId qUISTeTE o SATCH! UTEvs, | @A 1a77 SIT STedl THTSTHT
RIS HRTAYeT oAtgeh adn avir fadesrear fafag amaisas qaamr #fsd 8 1 79 ST
qIATRE STHAR] BRI TAEEA qHb JA& HIZal HH [T G T Tl T ATER T
FEE AT, 7 g T [q9R 917 TSR & 99 AHaR W@EATHSH GIeT S TS
T O GFg A [aER e dEvg | A9 SURITEET ATl GHISTHT YEiad Qi TaE
TIER{qeh AT (U T TRATIRep, ATHRNIE, <iigep, dTiHe AT ATHINTE FE=AT B |
P AT AT STURET ITh ST-ATAHT ATHINSE AR ol TR TN AgTieder

YTIRHAT IYATHHT [T T BT TF AAITHT JUH T |

faf=T sedTeed @I ST [afa= SIaTe TaTHeHh ITATHHR! AT T
Araf faeagftaer aTeAT SaTq ATHINTE FLEATH ATURAT FET FIAAT g AATT T TEET |

T ITATIHT [aagieadl AATd THUH Gl T&d AAAT FIIH] [qeagie q91 ATHITHF
THT ATITHT AT TRTHT | AT BT TF AAA Frdepr e Tgriwdes T qraiises gitae
SIANI T 91 e HITH! [qeagitad TAMId TXHT THITE AT T A [Geagaal Jeene
TEATRE TR STEER] AAAT F1I HUH @S | TGS FATSTATEATT AT A
fereagftasst FIUTETe JITHT ITATHEES! Qg T ATATF @D G | MeSHIAA IcaaHAD
TRAATATIR] A Agifvcier WeufeT faeagita sraia qreTieres =T qraedl GRTTemeAr qr=rdr
AT T B | AT WA A=A U qiRatcd SAddrRu &l | I AT, aiiHe, Ads,
U, feTes, Jattess Ay, fafaer Sfa, genfaermade Jeees tdmd ggiaers
ATATNTF =TT qHfawg | AT IRER, GHET, 3, ST, 9T, TR ATa=el SAraearaeel ard
fafe 9T, Sqa|redT S FHY AIEE] STaqugiqaiT dATdag AUH g | T PRI HITH
e fa=me 7 favagha &, STaer THTSTHr GEGTT TR AT T fawre T | a9y ewtad
faeagites ATHITSTE FXAAT T AT THISTH AL ATTRUTATS AGebd bl §75 | TEAT A@HT
TIARIGE TR GAHE ITATAAT FTIAE AR=AATRl fafaerar ¥ faqer Iu=manTa
JAfTeRT ATTT TRUHT 5 | fadroa: qraieTed GR=mTeh Fglivde AR fqequ T8 @rear
(R099) SIITEET TATE, ATRTE, <Afse, it ATAINTE FXAATH! ATRHT faaeror fewet
B |
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HATHIT T I¢¥T

Ud  @RATATE STIFHA] AT WAl @eil T I8 od@dl §ed AL @l |

SIRITIHT HHITSTE FIEAT & F&dl G A (SAATATs AATAH HA FHAATHITHT BTH
(TSR G | TH HA GHEATH] FHTITAHT ATNT JEIA SUATHH] FTHTNST FLAAT @Isil T fergeroroy
T 7 T ATTTRT 9T EH B, |

sy fat

T&IA ATAATATCHE @] ATNT faeeroor fafaesl JRT TRUHT & | faeeloor Aradie
EUHT EEAARGE TR F@Ted] AT (R099) STATEAATS YTATHE ATHATH &9 TRETH G |
THT UTATNR, ATHEIAE, Afge ¥ aiffes QAT GRoATH ATIRHT gaa=ige FTh!

@I ITATEH] faeeoor TRUHT G | ITATHR G&H TS T AeTR! FAle TRUH F |

fa e ATIRET IUATEHT Mied qrHTisTe GX=MTdre el addrs qTaicHe® fafaera saredr
7 fareeroor Y ey feprfauer & |

Jgitvs @Eq

TeATTH! HTAR Alhel THTSIHT TaAT T JHewaTE TATTT &3 ATTATF =THT
FITTT FE® YeU T4 AT faRTe GREA a9es | g9 fawra 7 A ubwer v
AfeAREs, | FXAATHl e THITH (AT TaATE® qI1 AATheT aHF AaeRae THfad gs
e afvads weRes (Wee A, I9 9850, 9. 9%) | &4 I ATHINTE GHESH! haTeard
SAE®H AAANATET oadd grg | GHSH TG JHREF! Tdidiae Ta7 FTHTTS FTAATR

ST favgr | TSE TERed, SaRdl, uH Aok U TITHHT J&ierd T4 Aiqgeed] aHeds
qure g | & i =afeh, TedT, g A AaET St de ¥ TRl el ATadT e,
IER ¥ ARCRAT § TUIST &1 | GUISTR] ATATRIT TeTewmeh] TTHT HITE-HITae=Ieh!
URENF AN, THd, ARRAT, ATAAAA, TS F HAHATAAT ATGdTs (g | A=rdrs
HATIA FHAT oS AAA FXAATATS [A1TSE HIHRT G | AAGH! ATHINAE AT [T

AT ®THT /T gad AT JHTTSS FHATTT TR A T3 |
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TATST AThe®dl A HAIaTAT ATIRT Tger Tl AFGIRUT &1 & AHTSTHT
THEEEA TednT, qad T I8y g=g | ATHIE q3aq1 [afq= ariss Threemare!
TrRAEHT AT AR afeied Uhar &1 J9iT IEhl ATaITe axd a7 UhigeR!
THEEAT ArAREraTd g7 | T8 UPRATHT 75 T A=qraxid 9iq g5 | JIaTe ATHITE aRacen!
FAATAAT Ui Tevg ¥ TSl ST ARATAIIT Ui ST Gehicehl el g | ATHTSIh UhTgae&Hl
aRacd Sfq @I Eq §75, AFH T FadT 91 A T IR gv, | GrHTsTh THIGHT
aftad g1 AT ST afd aRad geg | TAHTcHeE STHT ATHINE GX=T (IR S@emeon
BT (ATHT, 0%, 9.%¥0) | HATTIR ATHINE AT TRaqea g7 |

AifTe TP I=AH HAARIT THTS & AT HT ChATHATIh UdeTger (qergar
ARAT T TS &7 | ISP braehl &THT WIvey &bl g7 | ATvey ¥ GHTSTHT A faoer ¥ Faorirept
TEEe e e | FHISTHT Ao (1w GFameee faepiad TEar | fa sraavaraesdr aHfa
J FHIST &7 | FHIST Al AIAHE®H] AVRHT Tee TRENE A=arharesd! TIal daedl &

| WIS I TSl (97T BTaemar &1, Sel Aiaee® & 7 & AT ANH grar | Tel

FTHFT GBRATHT IAEEHT AIHHT AqF THed FEH grg | ATHISS GRAATH ATTREEHT
aifeanieer, et TTSITaeE, iwaeE a1 dGifde Fuges TEeR | g9 S EAed on
T, b TATHT T T A Ae®d] THEATs TATS qievg, | TAT TATTHT AThepT 237,
wrepten af @Hy, fefeafaamar gwifad € feear aftads € Sreq | a9 aEeEr a9
HTcheedl Tog T ATHIEE® RO qWg 5al TSN (A= T+ gvg | T&al (aaR aHashads
qRAAT g8 T3, | TFLT FHTSIHT RIS F=T fear 9978 faefier gwe | araept faerar ¥ fawforerr
gtRaT Ry AfeRes | THTSTehT GHTSTd FXaATars == T THT A1, e T
STEAT FHTSATG &SR] TFIhel AT HeTq qMeMHE a1 0 | [~ d@eeAThd ATR gsiidre
JAT F= A T AOOHAS FHTSTHT [a1d T (A3, 050, T, © ) | ASH AR FTHIAD
TEATHT qRATE, AT, TSTHITcTp, Aehided, Udeiasd STear d=1 s I+ [F9R 586

TATHT 9% AT TATETHT & TUHT ATEcashl THSMEAT favaaare fa@f erarssmr
A TIAT fTbTE T HTH TS ATTATE T TTHT &7 | IAel g9, FANSSTT T TATAME AT
gred AT Ipfaer fafa= ®qer Ufqertas, amlse fairearer faeawo w9 ggfq af &
ARG | AT TMegHTT GEHT ATHRIATEl farvieh Teehl T e ATRaTa] (eeamel HHIHHSRIANT
HTATeAT Q. TAATHRATE FHISEATT foredes o TN g9 | TegHIAd HIRIETad derd
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B | TG IS AHIATIATE FHATIT TUX ATRIETE R aiagay ¥ a=aaraaydl favdaaarg
THTSMEATT Ty fad B Tk S (A0S, 0193, 9. 95) | Il AHTSEMEAT Foeeiebl qe
HAT IATTHAS FIFAEE &1 A AT A B | TeT fagreaias I Bid fqeeroorest
AN fafvg=T 3fteaprorer faerra Tt & |

Mo HTHA ATHISE FIIAATAEH ATIRATS (U e T FHTSH qrR=drg I T

IATIHHT TIHT ATEIT THT G | Il ATFIATG] raTcHbAl TaH a1 FehI0, I ATHiEH
HI=AT ¥ AEcadl FIFAT IRATATS S(SX IATTHAR ALAATATER] [ThTT THT G | TGl
foame ¥ TSI faaRaTe e faeReET SV g9 R s 9 I9dTg [qeagitael SHT
qiveTfre TR B (ST, 0%, 9. R9) | TAL e A ATHINTE Ao Tl fqeagitaars
SIS HTH TXHT G | THHT (G % THE a7 a7l ATHIAF UqeTEaes TEharar T | e
fhept = U T THAIW ga7 a1 faRel g7 | FHTST fafeer drafaem fausr aqes
AAHE® FAEATE T gATel UFal TRl A Aebl HIFEET FHe TS s T ARhAT T
| fafer=T T, AT U THETIHT AT b THEH ATATH THE qTES, TS TSl AT
TR AT g7 | T TS URAMHT TS GTAHT AAeEH! THed TIaT THT (o
fHor TEsH |

JATTEe, ATATEER, S, JTid, TEhid, aTdTaRor, S=dRihar dTe 9 FET T JrhaT R aee
FA AT e%d] FHUASET JUTAdATs HSS, | AT IAIEwdl [aehTd ITXhl ATHIS S TS,
T 7 THEEEH TFACHE WEAAls TAGE | Iqd [ Sqehl ATaeesd  qHIH
HATAHT [T TN A TUMATS b FFeeals TATSS, | AL &&l Tarell THTST T FEBArT

TEHT TATT ArATaRTaE® G AT FoIehl TH=AT WET o TUTAT THTSTT FAAT &1 (ATATT, R0%%,

g, ¥%) | o fafges Sfq, arT, SRl Y9 SAadde § A9Tel qHTeel 9T AT U
TS |

MegH™ A MegHAME [Hgeads AaR AT Aeqd" @ T fafa=
fagrepter @ qaTST fafa= TedTe®aTe 5 THSH AT g7y | AHITAE GEaAre WA
IR (AT T ¥ /A AT [FTHIOTHT FTHTNSTR F=ATR IHET HEwdqul el g7 |
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TAT TR, TAHICE, AT, ferer, Afefcas sfe e favreasqeedrg THeT afds | A
foro 3 faitesed! Aol FFerwg 9T ARRERAT ATAIS S FTTH eR1Ad (AT g7 |

QIATSE AT 97 faugasd Gafcy amae  gaaamside  YaTieHl  @ediar=
JUATTAT AUHT ITHISTeh FXAATh] FeAAATR! TRAT FTHINTE GLAATRl @roil T2 AT
AR faeewor TRuRr g 1 o O favEsqerg gited T Y Hea gaaasiae
JATTHRT ITATIAT ATTIH FATHINSTS FAATRT AAIT TRTH] T | (90T TR STATIAT
qiieaTiRer, ATRTE, <Afse, i ST ATHIE FAATH! HATT TRUH G |

WA STITEHT QIR |0

e HTed IUATHHT [afqe=T @rerepl aTRaTiee =1 Taehl G | fae =7 qifvaniees
FIANHT Thel GRER T GIh IRAR, IREARMTH! ATAEea=d ¥ O GRaReH AfdE Aaedr a1
U1, IS eRUH B | JHIGH IRAR, EReare aivaR, Hedaergiel qane ad
AT, ST, AheTe, FATAH, Arromr, friifady, srg=n areir anfe afvarer ®aar g8t
AT B | TS T yHTE, ferTed, HieeeTey, FArAH A T fdifader aver aeh
TYUT THT T T I 07 ETAT ATTHT B |

THIGET JIREATRHT AIAMHTAT STST 2THAT T FHAT BTee HTHATH TIHT IYATIAT TG
Bl T HIATHTATRT TIST PR faw1a AT TEehT G | Tebed UTIATIRep GRAATHT Tgehl THIGERT TRATCHT
TRHT FTH T TAFT ATEATE EAAT @ IR | THE T TR TATHT STHT W B | S
FHATHT Frae Aaq qQUTs fawdie qfqgaarar el e AAmarars Jaredr T4 | 9]
TATEAT T AATAYAF FHRT ARG BTve] HHAT FHATH! A HT Gl Jafael qraz IRarerg afq
TEATEd T G | TTAT AIHATIHT gal ATddh ®IHT G IRAR HUAH JHE 291 [FaTears,
AT T TRATS deded Y A HTaTers aeiecd (AT el g |

THIGH! IRARITTHT ATAE=d garde Ararmar ¥ faarafas amar T SR [T
FrE] TEhl T YHIE T ATGTATATERT fae qiqqoirel ¥ U arafT ereel STl adiad
fog Wl T G ATEEIRE BIAT THIEA NS TGS Hebebl o ST UREARM JHIEeH
FHSET 9f el 3fEvg | FHAT T HIATHATE= FIATETA-TeRT q¥e= Igehl B | fadrg ¥ FHvEfe=
FATSRIH TRl M AATEF @ q9H TRARMT TSR] Fed HIATHTATHT BRI
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SATALNRE EIHT (G AT (b HioATge® AR T | TRARIT Hicramar T fadrgesr afiss
TET TEHN G T AR FHAT T FHIGH [ I afqts qeaed 13+ dicbeg, | AT T
faTee afits T¥erg IUATIAT T ATTH T

AT Tect AIAHTATATS GTweael STAT | HATHTHT FIEHT TS (aHTGehl HEHT Jaware
TH TS ATAT | Ffareh S IqT ATSTHTATRT PGSl GHTATR 2fa? q=i7, o1 | o7

ST FISTHT Higed 9 T & | fadT af 7=ires & omar | 727 99 arer &Rk fraar &fe

ATET 7 (T.9%) |

AT ITATHTHT Tl ATHBRIATE AIAT 7, BRIAT G EZhI3H, TEHISH T
HICHTATS FaTH PISTHT Tl TraTHws AT [arTaes FHae-ufs; faeis STHTET Faar drsar
HIAHIATATS Sed ATcadT g7 | [aAreel afd @ | FaThl FISHT Hieel T, TAT A Farel
foraetT & SITAT ST STFT TeehT JaT AT TahT S | T8 & ava9l [GUhl B 99 SRISNas
SaTer TvaT {7 ET WTAT ATHIS T TESH | AT GeAdTel JerT Bgs, Tae 8¢ |/l e, 3adrs
BRIBRIA AT favga 9= Ja7d 9 fadiae qte el g | AT TRIEHH STHT a9 qrdiT
AT PRI HEAEETEIeTg Ideh-Td I TRIg AN | fawrg qf AT AT srbfaa diger ¢
A qd Fad AT | A W E1gH, FHAT ¥ THIGS WIATHTT HedderaRiad qgd TR
ATATE AR TIATATHT TTbT (6T ATHT 5 @RI &1 9o TwaT {oeg REer dAHerg #rg 9+)
GHR R WG | TGl JIATAT GAT S S | SYATATH HITATAIS [THT A7 @2
TR (T FAT THE 7 @ JUHT A9 JAdT AT T | g, T9ATATATE ATHTATS AT

TS @IaT ATl TR qedTa Hwal i epl AT T8 eRiaT ArHTers fearss | 3
T SUATEHT T ATCH &

TReary favael SaTh fau, & @ &1 W ATHT AT EEes, ST ggrs | Hiead

RN

T SATHT dTeel ATAHUHT B2, T& qUTedTs Tral STedILhId I ATATATE TaTed AH
fg, e fomer F[e, {eY TR (HepTe ™l | TUTES FircadT A% AT STcHecdT T4

TAR TEHFTTH! 94T AT g TreT AIeadergeel Halg Hadiel ATSHT ATl Twall T

FESATHT G 99T T e TR ATHTATS A9 HATGH! 81 | AHH AAThae! qITs a8

| R ATHTATS T7eT § HT{grs 99 Twel avrsd aaTs o g6 " (7. 939) |

)

TIforeRT JURITAILTSTE THT HIATHTATRT [a%g alelehl GHIGHT 8¥eb Teaehl @uga 3T
HUEH T famiael ATHT ATHT Tiqgar AT HUHT T IAATS a9AT o= ared [ dquTe a1 STarsted
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qATATE Twel aATSH qUTSh! H&T JHFT B AH G | HI ATATATS AT aIed, THTSIh qRa
TR FHASATS FATSH, gHST AN SNddle ATHM, Fdeddl T AIddTe TH  aXals
MRRETATHT G, ACAT FAF AGRET AUH @, JQANTHT AR SATAD! Siaq T Afched A
TR qUIE &N T[Tl AT HARATS AIHATSETATH] T AT (qA18 ATH SATHIR] TETH] aTehl
fa%g FeTeh AT FET TaTh [GUR ATHTHT ~ATTHT AT FATRT 7§ THAAT qheg, T | farwraet
B T GRS &1 | A& [erToaTen! IRamaT e | auid TRUH g |

IR T AATGSH ATAAT T AqhL AIATHTATS O @I ATCHEATH! dTal ATATI I
fegfaer aRERIR feTsuTASEal ATGHTSATS 3T Flad HIAH (Sl UH dM@wg, | [@XTsarTehl
qRAREFT % AERIEwH @TE IJTATIHT SURATT MG | Al TRNATTHT SH¥haTeT Iea=
TRTS TS AT [ qTTeT SIHT IHATS fe Afeheg | TS & THTSS A THIT 2 fezrsaran
Afsterer fgiehl qu af A7 32 afvarmar et agsraet faaaret, feferedT arar T9uR a=shie!
Qv TP ITATIHT IS T(hes, | XS @IRATHTe] STATIHT IRARFT ETHT HIEATETIR
e 9 TN B | I TRARHT FTATT GHIAAT AfEHIEs AT SRHT ATH, SHAATS SR
fepTes o1t faame TTeepT Tl JUITIHT 3@T U685, | HIATHIATATE AT ATCHET THaTe aTs
ITATS ATEAT THAUR TRAT ey, T O oV, | [I=A1® HIATHTATRT TR FHIFHSIPT FIgal
IB(Se HISTHTATATS HATATSATAAT TR AHATS ATHI GHAGET R T4 9fig, wware e 18 |

ITITHHET Foehl TRUNAT Tehel TRAREBT ETHT @7 ILHT B | Tehel AT &THT
@MY AT Ferhl ORATE e HALATAT T TAHY TRl GRATeh feafq qanfas 9wt 3 |
ITRTEHT SYTET gieara T qeuer 29 faare weafs sidr Srder 8y e aruet, wfedrer I
ETATS TRATS HIH AGH TSATE ATl TR [avaTs (FMebTar el sfaws; | a7 aer g Teepl

LS

Fra=ITcHes FOTell THTST gl AT ekl HeATol BRebT T Gadehl TATT FIT AIHT IEeh] T
AT Gy Tt 21 | ST HUHT Afrerier Aigarer SR T HATGe ATqTer 8% gre qrdi
afg IEET T, TIATAISAT  GSHFRAT @oR AT geed  HraH e, drerr
AT SR EATE 3G T4 qIT ATHT SaAaTg faarsal faaadd i, 9l 3w | SoTar
AfeaATd qfedTdl BRARAR TATHs TR ITATHHAT Ihaw=g |
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UGTRT AT qIRATRE FREAT 880 YHIE SR ¥ I9ET g7 faare faandt, Sfrades
HIATHTT gH9h, qiqadr ARl ®AT WU qi GRavad ITdg J9a7 FTUhl, HHAT T
SATEATHT TIHT ¥ TS AThAT GHTHT gl dfawg | fevrsam seehr fergrerat T e
ATag I | BATHT TSR A1fgeRt 7 faifady Searerdest THE T9rET 6g WWH B | AGH]
T i TgEETe Qe GTTieTe o T AT SA-ATIHT [96g AT FoTS 9Tih TebTehur

AT ART giefedfae aearsredr T AqATSI aTeddl SUHl qkars =T Jaf faws |

TET FITATAT FTH T GEIU AT FIIT Tl AT AU AT TS T ATHT J9ITeAd
Gled IRREHT IHTEwel TIRATRE HAT, AT Wl ta=s; | AT ATHT qTRaTe Tearrars

FET T e ATATET T ATerg TRATRE ST T &A= STATTHT Afaweg |

T @A STATIHT GRaRes] ®IHT ARTFHT Uehe URAR, TR &IHT AN,
foramdT, Wy, I, FTRRHATRHAT, THISIGET, J9AT, ShaTR, TRTed, ATdTeT, gfes, Fereadfae,
fearer enfestear fafa= 99T AIATIY ST AMHHe®dl qRATRE dXade® Lhl 3 | a9
TIHT GHIGHT TRATE ATAraeed gl IRaRTT HAT=T 99 JHd TUah!, IRART AR 98

A A qf faATE T T TSR ¥ WAh! Ry & W HHAT T YHIEH g
AT T AU afq iR ST g el sfgvs | Wi T faAEers gHed aRare
feTeraad ufg 9 | ST qRawael [aHIed AT FaTeT [a6g ATHIHT TRl AT TG
frafa fasar queer & | 7dT AT ST 9Y 9 T araiT Sars ST WA A9
TifvaTiver v sfaws | qEAnTa SqET iETive WREET 89 81 99 qeUd IRt ATHitTe
AT JTATHHAT WA b |

@I ATE SIATHAT AR F ST

WA UGS | gRIERAE TR @A STATHH] U FHEAE  AATR &IHT
ArTiferer, ofdep, 9ifeTer TXAMTE® @I U1 B | TAHT AT AT HT THETH, e, Afa,
T, (AR e THA, ATRIATHIIDR] FHET, ISTAIAE THITT ATNG ST ATHRNT R FXAAT
qf &t Aiews |

AT ATHRTTF FAATRT ETHT FISHTST STBNATR] ATHEIAF GCoAT ITTEHT

TN UL | FISHISIH ITAFTH I ARSI, Tl AfweR, aRTHar 741, Feddr ey,
FISHTSIHT Teedl, TSH, TACTAR! ISAAITH] ATHIAT, G=rAT==AHT T T A, =ATATAT <
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ETARIRH]  ANAF  FHIIR! (oA TP ey | WIGETAT ATCHEAT T ST
ISR ARNIAE THATT ATTHT B | I TABT JTATANATE Fel HAIeTh THITAAE T
ae At

HTAT Agd 1A Greadepl ATl a1 T gATel Sl Ara agq=qwa = o |t
TEasig FATR! AR TEaaoied IAH! AR RicRed! (a7 Tdd IT: qood
HIHEEEeh! BETHT Uf AT9el B T GIeGel | AAUH] $A HTAR HIATHTATS Tahed
HETTHT 9 97, TR TAThR 9 @l Tee®dld AR (MUY 8led, 5 oMl & Fdd
fepiqy rgars (AR oft Sesd AT Fdica & THuE, e Rl J9eeT
Hewd JUATAT &5 ATSIEHT ST 2T foF hBieT [obT 21, bael ATl 3% a0 HaTgaehl
T (9.39) |

TEIT ITATHILTH] FI¥RTE HIATHATAT ATCHECAT Tkl ATNT TR SIETH T3l TFAHT
ST AR Sfawg; | & RE &0 (6 qeasl qUHT A adr AT Mataaar aa
TEARE ool AIHAe®d gad¥l ufd AT TATH gy e gd 9 Fel 3@ 9y |
HICATATS ATHHATTT HTET TATHR T AT AME o B IS [GHUT ATHT Tl el T
AT TRATRT UGS Ui T e fEfevedr fage | ame & fauR yehe R g 99 qoTeie
THIAT ALTHT THITHT e T Tl ARTE THITHT T TAThR T [ T+ [
i e TH B, | STATHHRA TchIed THADT (=07 T AT I FHIAT I AT FieaeT
fasar wuer F sfavs | ATFT THETET ufe WS GRS ATTHT, AT THETIHET HITaeEe
qfq REAYT ATET ANTEEel Il GUY TP TAT BIeal [ Hel TH qUstdl Jafa
HUFT TiTe® uft T g | [qieETd a3F ReE d9q god @I H g 91

SYITIHRE] Tghl TS, |

TR PET ESH AEE AT FAISHT AURT RGAe gafqesr q@ues-are qfagan
TATREAH] AN IAEEA AThA Tebehl TXETHT IJUTIe® AIATSA-T6S | dchled FHAAT
ATEE Tt 6 Srga- THTIH! qi o7 Ut 3fas; | TohreliT AuTell TRTSTHT ST araaT
| HTATHTAT, BAMT, A= JERT GG GTART ®TH] @7 UHl T | GHHET §Rl
HIATHTTES RIEHaTe AT B I avad 9 ITITEHAT Hidws; |
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feTeh THETART EIAT U @7 STATEH Fel ke Tgeg | THIE T IR
FIRT faviTe, Hie"aeTgy, WIATHTAT, SHar 3 JarmT, argw=d, far fadr st arr Siferes aeamaes
AERIEE g | §AtAT, araw, fadifedrens frafaer aear a=1 aner qieepr sraeer SU=araHr Ie
Tfeprg | THIT TN A1 81 | & e 79 odwr g fe & fafea ofq g 9= o0 g feaan
Aforferd e FH SR 9SS | 39 Fel SR JTUeT ¥ SHT UGaT AThe qi Gl dvas
Iy Sfawg | g% S9R g7 fane ufw Rifea ar 9= afeeg et ggeng

TS ATATSH AR AT STl shefebel] TSTI ATGT ATHTET & T80T | T

TEY TR FRTITHT BTG T4, | TAHR 9 faerg Riferd g a1 = T g7 | 77

HIETTRTER GHTSTHT [T qTeifeh F31 TR Feedrs THSGTHT Tieg | Iq ATCHEAT TR
A AT WidrrATers fateer 3ateRw R, aeifie #R1 TE HEdie a9es | HedaeTaiH
TATEE® HIHIEE Siq G99 a9 qeed 79 and T a9 fadiears 92 IRIeg, 9T
HICTHTATEAT TXehT JRMETAT BTel ATHT SREAFH ISl Ahel g5 T 9T hIgal fove, | AT
FRUS Ui F fera w1 B v Al | 39 Tear A ser widmmrars  ed i |
FHERI HicrATAT 9t Rifad F quer sefem | afs drdman afifaa woer au el gew
ITATS AT [T | 7 GHIEH! Freegl AT Foen ffera =afe § 9ot &3 2es fFafe
ST FHA ATH T [T AT HHA THIE AIAHATATS el [l a7 fawg afe & aaferiera
qUEr 9C 41 oS g7 grer arsfeq frg 1 g faelifedy ofw fufea g & e woe §
HGIARHT, FAATIH] IHT ANIDT IGR THHT AT ATHRT IS 9Tk Ffoad el AT
FIATAITHT Gled T Ufg 9fed | I USHT, TSHAT AATT Wbl ANIEE TR JITATHT
TN famg T RIEEET oAt AT de e afg fawai wfearars sromge faeg @99 9
TS F9A RIS, AATIHT 68 TR TART T AT FAATSAAHT S 415 e | =TT
TETER HUR FehTeAd T T AT AUH afd ITTe RIeTd THETHT e Al | @774
SUTHHT Fel WA AT Ah GHATT GfT AT 3 | ATGeiehl ATSEs ATl ATHAT ATHT
ST R T, TG FATSTAT THATTHHT FeA8 (FATIT I TRISSA | STh T2 ITATIHT I
AT B, -

Afee TIE® T B =-¥ a1, 9% HG THE B d¥ o GLAE® 9 g a¥ df
HeqTeed AledTemd! @IE FiAqiacd TR ASTAIdE [aamdhl HSqadl arad Sl
| SIS e & Afgel GeaTe® ATTFHT FAg T B UaT He Wk T TAEEH
TZIEHT B | ATHIAF IR T ATRrerd T 7 fawel SFaehreT qrUeht G 7 Aa= | Jui
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HiEdT AT AT g | TR TCRS; | Aleel TUHT Algell JRMERFd i Afaed 0

(1.909) |

HITART JUATATITAT Higel feqsr @nfT @ifausr #81 dar 9u 9§ deaesed
HigdATieddl AT HTH TIAT T& ASTHIAER T[EHT FSUAST W1 ATHT TTTHAT ATNREHT TIF
ITITHT ATTHT T | TeT AT TTHT THIAAT TUHT AEeT FLAEEEad GIqeh H=T F¥10Y
b feafaerr e ARIfEaeT AT=rer T =R T 3fawg | T AREEd QT e
AT Teh ga IR HATATHIST WIATHATATS Afqeah TRl 3favs, |

IITEHET IA wa Rufa T afitaa aeeraer e W e | afitaa aeerae
qUAehT TTHT <FT, 1T, HIETARTalel SFITeTs ¥ N TUHT l A1fd 3@T Il G | et RIferd
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ATATNTF TR bl HEA AT Alge AXAATATS WIS, | G 1HT=f STATHHT 91
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HAMAE ATTAT HEAIHT FRU G IAATS AT AR ETHT &7 Alebrg, | TEITETT ATl
FHTSTHT HICTHTATSIET AI¥RTATSRT ATl AR EEaTs oA HioATg Tl AaedT (s T
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