ESEN | 2362-1400

Solukhumbu Multiple Campus Research Journal

A Journal on Research and Development

Vol 6, No, 1, Dec. 2024

Solukhumbu Multiple Campas Research Development
and Management Committes
Salleri-5, Solukhumbu, Nepal
Emall: jourmaleluigmoil.com




Peer Reviewed Solukhumbu Multiple Campus Research Journal, Vol 6, No.1, Dec. 2024 | 1

Solukhumbu Multiple Campus Research Journal
[Yearly Peer Reviewed Journal]
ISSN: 2362-1400

Year 6, Volume 6, Issue 1, Dec. 2024
Solukhumbu Multiple Campus Research Development and Management Committee

The Notion in Equivalence in Translation: Observing the
Translation of Muluki Ain, 1963

Achyutananda Bhattarai

Article History : Submitted 16 Sept. 2024; Reviewed 13 Oct. 2024; Accepted 15 Dec. 2024
Author : Achyutananda Bhattarai Email: achyutbhattarai987@gmail.com
DOI: https://doi.org/10.3126/smcrj.v6il.74500

Abstract

This research examines the notion of equivalence in translation by observing Muluki Ain,
1963 of Nepal. It explores different types of equivalences used in the English translation of the
Ain. Maintaining equivalence semantically and pragmatically with equivalent effects between
the source language (SL) law and the target language (TL) law is challenging to the legal
translator. This study searches how the SL (Nepali) law is translated equivalently into the TL
(English) to communicate with the target readers. The language and legal system between
Nepali and English are different and face cultural interference in conveying the SL messages
equally in TL for the TL readers. This research uses Nida's formal and dynamic equivalence,
and Becker's different types of equivalences at word level, above word level, grammatical
equivalence, textual equivalence, and pragmatic equivalence for the theoretical framework.
The primary data are collected from Muluki Ain, 2020 (1963), and its authorized English
translation version. The secondary data are taken from the critical and theoretical view of
translation equivalence. It uses the corpus-assisted method as the research methodology to
find the textual and contextual equivalence between SL and TL. The major finding of the
research is that institutional translators have applied different types of equivalences to convey
SL legal messages into the TL. It concludes that a translation needs to be equivalent in every
aspect of the language pair.

Keywords: messages, communicate, source language, target language, version



2 | Peer Reviewed Solukhumbu Multiple Campus Research Journal, Vol 6, No.1, Dec. 2024 |

Introduction

Translation equivalent is the most controversial issue. However, it occupies a central
place in translation. Scholars have discussed various translation equivalences and formulated
the theory of equivalence in translation to facilitate the readers on the translation equivalence.
The major translation equivalences are formal equivalence, dynamic equivalence, textual
equivalence, grammatical equivalence, and pragmatic equivalence (Baker 1992). How the
issues of non-equivalence are solved in translation is still in debate. Non-equivalence occurs
frequently in legal translation that interferes communicating the author's meaning to the
readers. Due to the linguistic and cultural differences between the SL and the TL, full
equivalence in translation goes to an imagination. All language pairs in translation do not face
the same type of equivalence challenges due to the linguistic and cultural differences of
languages, which differ from language to language. Baker (1992) pointed out, "The choice of
a suitable equivalent will always depend not only on the linguistic system or systems being
handled by the translator but also on the way both the writer of the source text and the
producer of the target text, i.e. the translator, choose to manipulate the linguistic systems in
question” (p. 25). The challenges of equivalence lie in the hands of the SL author and the TL
author (translator) who can manipulate the text by choosing the vocabulary appropriate in the
translation. Translation equivalence also depends on how the author creates the text for the
target readers. The translator equates the source text (ST) with the target text (TT) textually
and contextually for equal communication to the target readers as the source language readers
are supposed to understand. A translator can recreate or manipulate the SL message in TL for
natural communication to the TL readers. The domestication of foreign text is natural for
communication purposes. When translating Nepali laws into English, some Nepali legal
concepts are culture-based and do not correspond one-to-one in English. So, the dynamic
equivalence or the functional equivalence is required in translation. The translation of Muluki
Ain of 1963 used different types of equivalence to recreate the text in TL.

What equivalences are used in the translation of the Muluki Ain, 1963 of Nepal?, how do
the TL readers get equal knowledge of Nepali law? These are some research questions that
this study attempts to answer. It analyzes how the translators have used different types of
equivalences in the English version of the Muluki Ain. How Nida's formal equivalence and
dynamic equivalences, and Beker's textual and pragmatic equivalences are used in the
translation is searched by selecting some sample chapters of the act. According to Nida, the
formal equivalence is SL-oriented and dynamic equivalence is TL-oriented. Baker suggests
translation should be equivalent not only at word and above word level but also needs
pragmatic equivalence.

Review of Literature

Legal translation communicates SL legal messages to TL readers as they are unfamiliar
with the source language and the legal system. Maintaining equivalence in law between the
ST and the TT needs knowledge of both the SL and the TL legal systems and the linguistic
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convention. The translator has to search for the author's meaning in the text plunging into the
linguistic structure and the culture reflected in language. Scholars agree that no two languages
are identical in every aspect, hence, transferring information from one language to another is
always partial. To transfer all legal information of ST into TT creating full equivalence in
translation is a matter of fiction. The form and content of a text reside inseparably and
transferring both in the target language completely is challenging and almost impossible. So,
translation is known as a game of approximation and cannot transfer all the forms and
contents of ST into TT. Nida (2000) remarked, "The content of a message can never be
completely abstract from the form, and form is nothing apart from content" (p. 127). A
translation requires transferring the content and the form of SL into the TL. If only the content
is transferred without the form, the translation is incomplete. For instance, in translating the
court decision, a translator has to transfer the content of the case and the form (decision
writing style). To transfer the form of ST, the formal equivalence of translation is more
applicable. Nida (2000) revealed, "Formal equivalence focuses attention on the message itself,
in both form and content. In such a translation one is concerned with such correspondences as
poetry to poetry, sentence to sentence, and concept to concept" (p. 129). However, the
translator needs to focus on the message of the ST in the TT. For example, aputali is a Nepali
legal concept translated into "on inheritance" in English maintaining formal equivalence.
However, it does not clarify the total meaning of the SL concept and needs further explanation
in the footnote. Conceptually, it is a property that shall be transferred to others after death
when someone does not have a legal heir. If a married man dies and he does not have his wife
and children, his movable and immovable property transfers to the nearest relatives within the
seven generations from the paternal side. Further, the accuracy and correctness of a translation
are assessed on the comprehension of the delivered message by TL readers as equally as the
SL readers comprehend the SL text. A translation needs to be equivalent linguistically and
culturally.

In the course of discussing different types of equivalence, Nida presents two types of
translation equivalence: i) formal equivalence, and ii) dynamic equivalence. Formal
equivalence differs from dynamic equivalence on the basis of the priority given in the
translation. The former gives more in emphasis on the form and content of SL in TL, while the
later prefers translation to be free to convey the SL content in the TL paying minor attention to
the fidelity of the translation. It believes a translation automatically invents its linguistic forms
to deliver SL messages to the TL readers who accustomed to their own languages and
cultures. Translation moves ahead in a straight line and only intersect somewhere with the SL
at some point just like a tangent touch. Benjamin (2000) added, "Fidelity in the translation of
individual words can almost never fully reproduce the meaning they have in the original" (p.
21). Due to the change in the readership and new circumstances, full equivalence of an
individual SL item is almost impossible in the TL. Moreover, SL does not detect TL but only
persuade to TL providing content of translation. The TL has its native language system and
culture to communicate to the TL readers.
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Additionally, the dynamic equivalence emphasizes the equivalent of the meaning of the
whole text rather than the corresponding to a single word, phrase, or sentence. Nida (2000)
noted, "A translation of dynamic equivalence aims at complete naturalness of expression, and
tries to relate the receptor to modes of behavior relevant within the context of his own culture;
it does not insist that he understands the cultural patterns of the source-language context in
order to comprehend the message" (p. 129). There is no watertight relationship between the
SL and the TL but simply a persuasive one in dynamic equivalence. The dynamic equivalence
freely fulfills its purpose within the target language and culture. Nida illustrates ahead that
dynamic equivalence focuses on "the principle of equivalence effect” and is not much
concerned with the matching of the receptor-language message to the source-language
message, but with the dynamic relationship, that the relationship between receptor and
message should be substantially the same as that which existed between the original receptors
and the message (p. 129). Dynamic equivalence is TL-oriented and emphasizes the TL
language and culture paying insignificant attention to the fidelity of the SL culture to
understand the translation.

Different from Nida's equivalence Baker insists that a translation needs to be equal
linguistically and extra-linguistically. Linguistically, the SL corresponds to the TL at the word
level, above the word level, and grammatical equivalence. Extra-linguistically, a translation
has to be equal contextually and pragmatically (Baker, 1992, pp. vii-viii). The word level
equivalence is the smallest meaningful unit of SL in speech or writing to be equivalent in TL.
The meaning embedded with the SL term is taken into the TL identically comprehending the
SL legal meaning higher than the understanding of the common reader. According to Baker,
"Notwithstanding the 'fuzziness' inherent in language, s/he must attempt to perceive the
meaning of words and utterances very precisely in order to render them into another language"
(p. 17). The translator requires developing reading and comprehension habits to transfer the
meaning of SL into TL despite the blurring nature of the languages. When the equivalence in
the word level is in question, the translator brings the equivalence above the word at the
textual level. Equivalence in grammar is to follow the equivalence in TL grammar in use.
Some SL grammatical patterns do not correspond with the SL grammar. In the lack of
individual grammatical equivalence, the translator brings the textual equivalence for cohesion
and coherence. For instance, in the Nepali-English translation pair, the Nepali language does
not consist of prepositions and articles but the translator brings equivalence at the textual
level. Translation requires equivalent linguistically and extra-linguistically.

Extralinguistic equivalence of translation insists on transferring the SL culture into TL.
When ST is translated into TT, the intention of the source author is to be transferred to the TT,
or in the case of law the spirit of the SL law is to be transferred to the TL. A textual meaning
requires to be inferred contextually. The translator is to be competent in transferring the main
idea of ST equivalently into TT. The pragmatic equivalence, unlike the semantic equivalence,
attempts for the equivalence of the contextual meaning of a text that lies beyond the individual
word or sentence. Pragmatics, according to Levinson (1983), is the study of the relations
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between language and context that are basic to an account of language understanding" (p. 21).
He suggests understanding a text by analyzing the context of the text encoded in linguistic
signs for bringing the nearest equivalence in the TL. To maintain pragmatic equivalence, the
knowledge of speech act, implicature, and presupposition of the text is praiseworthy.

As far as the translation equivalence in the translation equivalence of Nepali Muluki Ain
of 1963 is concerned, previous researchers lack meaningful research in this domain.
Researchers have done research in literary translation but not in the legal translation of Nepali
law though it contributes significantly by speaking the voice of the nation. The Muluki Ain,
1963 (first amended) of Nepal was translated into English for global communication and now
it is replace by the National Civil Code 2017 , and the National Criminal Code 2017. Still, it
has a due influence on the new Codes as some previous legal provisions are transferred to the
new codes with some modification. There is no good research conducted to evaluate the
objective of the translation of this law. The translators translated the text into English and left
to understand it equivalently by the TL readers. Whether the translation of this Nepali code
has met its objective of translation is not investigated meaningfully. Whether the law was
translated equivalently or not needs to be searched. The mistranslation or incomprehensive
translation of law makes confusion to the target readers for the use of the law in practical life
such as in the case of marriage, divorce, adoption, acquisition of fixed property, and many
others. If a foreigner wanted to marry with Nepali nationality, he/she would have the
translated version of this civil code to produce to the concerned authority for the legality of
the marriage registration. It also applies in the case of divorce and adoption, therefore,
translating source law equivalently in TL is demanding in this globalized world.

Materials and Methods

This qualitative research collects primary data from the Muluki Ain of 1963 and the
authorized English translation version. Scholars agree that qualitative research is especially
effective in obtaining culturally specific information about the values, opinions, behaviors,
and social contexts of particular populations (Mack et al., 2005, p. 1). The selected chapters of
the Muluki Ain 1963 and its authorized translation are presented and analyzed from an
equivalence point of view. The different types of translation equivalences applied in the code
are examined using a corpus-assisted approach to derive the contextual meaning of the text.
The visible words and sentences may not bring the author's meaning and the translator as a
reader has to go beyond the words and find the context of the text for the intended meaning. It
explores the different types of equivalence at the word level, above word level, textual, and
pragmatic equivalence. It uses secondary data from critics' views stored in books and journal
articles.

Results and Discussion

Maintaining the nearest equivalence in legal translation is challenging to the translator as
the translation demands different types of equivalences to transfer the SL meaning into TL in
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law. The translation of the law needs to be equivalent and create an equivalent effect in the TL
culture. The formal equivalence emphasizes the equivalence of form and content of SL in TL,
the dynamic equivalence focuses on the equivalence effect to the TL readers as equal to the
source text readers. The pragmatic equivalence concentrates on the contextual equivalence
between the ST and TT which are discussed below.

Formal Equivalence in Muluki Ain:

Formal equivalence in translation is SL-oriented and preserves the SL form and content
focusing on the equivalent of the SL message in the TL. Bhattarai et al. (2014) mentioned,
"The formal equivalence is basically source-oriented and focuses on the accuracy and
correctness. It is designed to reveal as much as possible the form and content of the original
message" (p. 93). The formal equivalence attempts to preserve the foreign style of the foreign
text. For instance, chapter fourteen of the Muluki Ain 1963 regulates female share property as
:qL ct+z wgsf] / stri ansha dhanko/ (women's share and property) formally equivalents
between SL and TL. The source term stri includes three statuses of the women: unmarried,
married, and widow. Hong (2006) approved Nida's concept that while preserving the meaning,
the form must be changed in need. He revealed, "This is also a crucial point as it may happen
in translation practice which a meaning that is expressed by a single word in one language
may require a phrase or even a clause to express in the target language" (p. 14). The meaning
of stri of SL is in a single term is equivalent to multiple TL terms unmarried, married, and
widow and preserved the SL legislative intent. Section 1 allowed:

SL: e, QYdl a1 fasan reTi-adet ST TSIl 9 3Tae STHAT eI T+ I8eH |

(Kanya, sadhawa wa bidhawa swasnimanisale aaphno aarjanko chal achal aaphno
khus garna pauchhan)

TL: An unmarried woman, a woman having a husband, or a widow may use and dispose
of the movable or immovable property which they have earned at their discretion

The SL term "kanya" is translated into "an unmarried woman" as a formal equivalence
replacing the alternative girl or maid. This SL-oriented equivalence of "unmarried woman"
refers to the fact that if a girl is unmarried and lives in her parent's home her earning of
movable and immovable earning is indivisible in the partition share. She can use it willingly
to sell or donate. Not only the unmarried even the married and widow can use their earnings at
discretion. The married woman in SL is ;wjf/ sadhawa/ "woman having a husband" in TL
refers to a woman got married and received a partition share on behalf of her husband can use
it on her choice. She can also sell, donate, or transfer the property to anyone. So, The term :qL
ctz wg /stri ansha dhan/ "women's share and property" is movable and immovable property
that she received from her parents and husband individually. This shows that the translation of
stri ansha dhan into "women's share and property" is SL-oriented formal equivalence that
equivalently translates the SL term and its form into TL.
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Dynamic Equivalence in Muluki Ain

Dynamic equivalence (D-E) is TL-oriented and focuses on the equivalence of translation
effect to the TL readers. The translator reads the SL text comprehensively to reconstruct it in
the TT to bring the TL readers equal effect as the SL text have brought to the SL readers.
Dynamic equivalence is the equivalence of response rather than the equivalence of the form.
Nida (2000) remarked:

However, since a D-E translation is directed primarily toward equivalence of response
rather than equivalence of form, it is important to define more fully the implications of the
word natural as applied to such translations. Basically, the word natural is applicable to three
areas of the communication process; for a natural rendering must fit (1) the receptor language
and culture as a whole, (2) the context of the particular message, and (3) the receptor-language
audience. (p. 136)

Nida's dynamic equivalence distillates on the equivalence of the TL reader's language
and culture. When reading a translation, the TL readers feel not reading a translation but
original writing by the native author. The translator brings the content from the ST but
presents it naturally in the TL. The way dynamic equivalence is applied in Muluki Ain, 1963 is
presented with a sample of the translation. For instance, G177 TR lenden byabaharko/
"On General Transactions" of section 1 of Chapter 17 is presented with transliteration and
translation.

FITA TETH orgad TRT @7a7 FTER TRFBIT Aferd & GFia | ITeeT I &
TGHIHT AeF 3T T+ [o7@d Sa1 WA G R [Hfaet T2 =7 ded qid <7197 58 Fia
NGIET G 3T GRS TR ATHAT TiiFHH! &8 FTTHT 187985 | (kanoon bamojim

likhat nagari lenden byabahar garema nalis lagna sakdaina. Registration pass vai rakhekama

bahek aru kunai likhat daibi parema so pareko mitile bataka myad bahek sat dinvitra dui prati
darkhast leki aaphanu sahichap gari aaphana najikako prahari karyalayama dinuparchha.)

If any transaction is carried out without making a deed in accordance with law, no suit
shall be entertained. Except where a deed has been registration passed, if any other deed is
subject to a divine act, the person concerned shall set down and sign or seal an application in
duplicate and submit it to the nearby police office not later than Seven Days, excluding the
time required for journey, after the occurrence of the divine act.

The translation maintains the dynamic equivalence as the SL term & e lenden/ is

translated into "deed" that the TL readers understand naturally in their language and culture. It
abandons the alternative term "loan" or "lend" that common SL readers understand simply.

"Deed" is a business term used for business transactions between the parties. ciTadlenden/
consists of giver and receiver so "deed" equivalents dynamically in translation. The next
Tﬁ@?’lﬂ U /Rajistresan pas/ is translated into "registration pass" creating dynamic

equivalence. However, these SL terms are borrowed from TL and translated back as a back-
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translation into the TL. This particular law has an equivalent effect on TL readers if they need
a registration pass in Nepal. It brings equal effect and consequences to the TL readers as to the
SL readers.

Similarly, the translation of | fGATM /sar dinvitra/ is translated into "not later than
Seven Days" flows natural equivalence to the TL readers. "Naturalness" to the TL readers is a
component of the dynamic equivalence. Language keeps on changing the meaning of a word
over time. So, the meaning given to a word at a particular time may change after a time gap.
For instance, the meaning of "offence" given in a particular time is not equal today, and a new
meaning is added or deleted. For instance, kissing in a public place was a crime in the past but
it is common now. So, the meaning of "kiss" is not identical now and then. Venuti argued,
"Meaning is a plural and contingent relation, not an unchanging unified essence, and therefore
a translation cannot be judged according to mathematics-based concepts of semantic
equivalence or one-to-one correspondence” (p. 18). If the meaning of the SL term changes, the
meaning in the TL changes and requires new correspondence. The meaning of a word is
socially and culturally constructed.

Pragmatic Equivalence in Muluki Ain

Pragmatic equivalence is the equivalence of the implied or contextual meanings of the
text. What a text delivers in words and sentences is explicit but more than this the text
consists of the implied or the contextual meaning hidden and not represented in linguistic
sings. So, the translator needs to infer from the ST and reconstruct it into TT. Pragmatic
equivalence is first introduced by Baker (1992) presenting different types of equivalence in
translation in her book /n Other Words. According to her, pragmatics is the study of language
in use, and meaning is generated not only by linguistic systems but conveyed and manipulated
by the participants in a communicative situation (p. 217). For instance, if a police announces,
"You are under arrest" the explicit meaning is that the addressee's freedom is limited, but its
implicit meaning is that his liberty is suspended temporarily, he is under trial, and the rights of
accused activate on him. A text is made up with explicit and implicit meaning to perform a
communication. Even the same utterance or sentence may have different meanings to different
persons who are from diverse conditions. For example,

A: The parliament is dissolved.
B: Good!

The explicit meaning that B expresses is happiness for the dissolution of the parliament,
but it also has an implied meaning as well. If the interlocutors are from the opposition, they
are happy to increase their seats in the immediate election. If they are monarchist, they mean
the weakness of the parliamentary system. If they are employees, they mean they can
additional income in the election. Hence, the meaning of an utterance/sentence is not identical
to all people in all situations. It differs from person to person and from one situation to another
situation. How meaning is formed Farwell and Helmreich (1993) summarized:
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Language, however, is used not simply to report events in the world. It is also used to
convey the rich mental models that individuals and cultures bring to bear on the
communication process. It is the claim of a pragmatics-based approach that texts do not have
meanings, but rather that in producing texts, people intend meanings. Thus, a text can only be
approached through an interpretation. That is to say, the translator attempts to understand the
author's intent in creating the source text for the original audience and then recreates, to the
extent possible, that intent for the target audience using the target language. (p. 2)

Pragmatic equivalence in translation comes when the translator understands the content
and context of ST and reconstruct it equivalently in TT. It is possible for manual translation
but impossible for the machine translation lacks understanding the context of the text. The
knowledge of pragmatics is essential in language and translation to understand the context of
the text and search for the nearest pragmatic equivalent in translation. Here, how the
translation of the Muluki Ain used the pragmatic equivalent is analyzed from a sample
translation of the Code on AXAGT W /beritsang thundako/ "1llegal Detention" (part 4,

chap. 8, sec. 1) .

U7t g T GETHT THIS GUFH I YT 37 U1 GHadH! GHET G917 158 ar
U7 FHIfrT e T @ 5% 97 §g S 1 G FEfTT TR & A 9T g TTacaE
@9 173 ar 5’7%’3\3177777 THT T S | (Ainle thunnu parne muddhama paktrau vayeka

manisalai thunda anna pani sametako khanekura khanapina dii wa ain bamojim sidha lagai
khana dii matra thunnu parchha. So bamojim nagari wa ainle thunna nahune manisalai
khanpin dii wa nadii thunema samet bat lagchha)

In cases where a person has to be arrested and detained under the Act, the person shall be
given food and water to eat and drink or the victuals (Sidha) as referred to in the Act. If a
person is detained otherwise or against the provisions of the Act with or without providing
food and beverages, it shall be considered to be an offence.

Whether this translation is pragmatically equivalent or not is examined by analyzing the
translation textually and contextually. Textually, it warns that detention becomes illegal if
someone is detained without providing food and water, and against the Act. The context of the
text is people were in detention or jail without food and water, and occasionally State detained
persons without a crime. The translation has contextual equivalence as the translator has
understood the context of the SL and transferred it to the TL. The detainee has the right to
have victuals (sidha) as per the law. The implied meaning of the law is that nobody shall be
detained against the law and the accused's right activates in custody. The translator has
conveyed the identical message of SL to the TL readers inferring from the source text. The
translation is comprehensive to the TL readers and it has maintained cohesion and coherence.
The TL "shall" denotes the prescriptive nature of the legal language. The normative language
of SL is equivalently matched with the TL. The language of law aims to achieve the special
purpose of law. Cao (2007) revealed, "Laws are written in language the function of which is
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not just to express or convey knowledge and information, but also to direct, influence or
modify people's behaviour, whether it be a legal enactment, judicial pronouncement or a
contract" (p. 13). Legal language delimits people's behavior as well as it reports the legal
events. This text of translation is pragmatically equivalent from this point of view. The SL
term "sidha" is kept inside the parenthesis to foreignize the SL culture embedded with the
legal terms

Conclusion

The notion of equivalence in translation is a highly controversial but evergreen
discussion from the beginning. The main objective of a translation is to communicate the ST
by code-switching in TT, however, the types of equivalences applied in translation differ from
text to text or from text to context. Some translations are formal while others are dynamic
equivalence. Nida advocates translation equivalence from formal and dynamic equivalence
perspectives, while Newmark classifies it as semantic and communicative equivalence.
Baker's textual and pragmatic equivalence are crucial for analyzing the translation. No
translation is completely equivalent due to the linguistic and cultural differences between the
SL and the TL. The translation of Muluki Ain, 1963 of Nepal has brought different types of
equivalences to communicate Nepali law to the TL readers.

The legal translation that maintains only textual equivalence is not enough and needs to
create an equal legal effect for the TL readers either in monolingual or multilingual
jurisdiction. However, the objective of the translation of the Muluki Ain 1963 into English is
not normative but informative purpose. Newmark (1988) pointed out that the "equivalent
effect” is the desirable result rather than the aim of any translation. The equivalent effects are
unlikely to result when the purpose of the SL text is to affect and the TL translation is to
inform (p. 48). The translation of the 4in aims to inform the TL readers so an equivalent effect
is not desired in TL. So, the institutional translators have used different types of equivalences
in the translated version of the code to communicate to the TL readers to their best. This mini-
research only analyzes some provisions of the Ain so it needs further research to investigate
the other types of equivalences practiced in the legal translation.
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Abstract

The research attempts to find out the relation to reading and writing skill from grade 9
textbook. There are four basic skills i.e. listening, speaking, reading, and writing which are
strongly prescribed in the textbook. Here, the researcher has tried to explore the two major
skills, namely reading and writing and their relation while practicing in the textbook. This
research uses a descriptive qualitative research. The data source of this research is English
textbook entitled ‘English 9°. The text has allotted marks for each skills in the syllabus. The
reading text of grade 9 comprises 40% marks while writing comprises 35% of total marks.
There are ten outcomes that are supposed to be achieved by students under reading section.
This number is equal in writing section as well. By this, the course has adopted the sequential
approach to reading and writing instruction, i.e. reading leading to writing. However, most of
the contents given in the reading section do not collaborate with the writing part. There are
ample examples where the students feel difficulties while producing writing part given in the
text book. The collected data was interpreted using descriptive approach. It was found that
most of the tasks given in the text book in relation to reading and writing are in segregated
form. This idea of segregation is quite different from what the modern scholar say about skills
of language learning.

Keywords: Relation; source; collaborate; examples; literate
Introduction

Textbooks are undoubtedly most crucial resources (Topalov & Bojanic, 2016) in the field
of teaching and learning for students and teachers especially leaning a language in general and
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English language in particular. The textbooks become even more vital in our context where
there are diversities in relation to access, approach, and physical facilities. They are
undoubtedly proved as a boon for the students where they can enjoy multiple activities
through them. Textbooks provide work-sheet, learning activities and many more to the
learners. According to Richards (2001:251) Instructional material serve as the basis for much
of the language input since learners receive and the language practice in the classroom.
English is used in Nepal as compulsory subject from grade one to bachelor level. There are
some common objectives of all the levels: enable the learners to be good enough in four skills.
The four skills are listening, speaking, reading and writing. The researcher here only discusses
the two major skills, i.e. reading and writing. Conventionally they were regarded as receptive
and productive skill in the process of language learning. Reading skill comes prior to writing
was the concept deep rooted to academia few decades ago.

Reading

Reading is one of the primary skills for whole language development. Reading opens
multiple opportunities especially those who learn it as a second or foreign language. The
ability to read encourages readers to get acquainted with world’s literature, culture and many
more (Pysarchyk & Yamshyaska, 2015, P. 79). The teacher can encourage the readers to read
with a number of activities and warm up the students to explore further in the area of reading.
Different stages of reading like: pre-reading, while-reading and post-reading can be well
observed by the students when they are assigned tasks related to it.

As Snow (2002) states reading is the process of simultaneously extracting and
constructing meaning through interaction and involvement with written language (p. 11).
According to him reading involves three major interrelated elements: the reader, the text, and
the activity of reading task and all of these situated to a broader sociocultural context.
Therefore, a reader must have knowledge ability to understand the text which is based on
specific tasks given in the textbook. To put in other words, the readers must be engaged in
different tasks to comprehend the text (Snow, 2002).

Writing

Writing is one of the prominent skills of language. Conventionally, it is regarded as
productive skill and final stage of language learning. This skill is important to learn because
there is well structured examination based on this skill. This skill helps learners to be
independent, fluent and creative in writing. It is an important ability to put one’s thoughts in a
meaningful form (Sim, 2010, p. 134).

Syllabus from school to college level has allotted marks for writing skill. The students
are engaged through different tasks to develop their writing ability from reading passage to
writing comprehensible answers. This is important because it improves level of confidence,
widen knowledge and finally improves communication skill.
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But dichotomizations of these skills have left the learners behind to achieve the real goals
of these skills. In general it is understood that the two skills listening and reading are receptive
skill and the other two: i.e. speaking and writing are productive skills. This trend presents
language skills as being tied in a natural order, i.e., the order of acquisition of skills (Krashen,
1981).

Although there are many modern media that are invented to support teachers and
students in teaching-learning process, such as tape recorder, overhead and LCD projector,
video, and book, many schools still buy and use printed textbook and references. The probably
reason why schools still buy and use textbook is that the textbook is cheaper and easy to carry.

Students need a textbook to support their learning. English textbooks support the teachers
to provide materials. As Mikk (2000: 17) highlights, “students have many sources of
information available, if their textbooks are dull, they are unwilling to study them. Interesting
and enthusiastic textbooks develop curiosity and interest in the subject".

According to Tarigan (1986:13) “textbooks are books of lesson in certain field of study
as a standard book arranged by the experts of field for instructional purposes and compiled by
harmonious teaching media and easy understood by the user in schools and colleges to receive
teaching program”. Therefore, textbooks can be a real means for both the learners and the
teachers. They are designed to achieve specific goals at particular level. One should not forget
to include the materials that are relevant to language skills, particularly reading and writing.
Their spiral movement can bring changes among the learners.

Textbooks are widely accepted as a common feature of classrooms worldwide and are
important vehicles for the promotion of curricula. Consequently their content and structure are
very important for the promotion of a specific vision of curriculum.

Given the above thinking, the English textbook that has been analyzed using this criteria
shown that in general all the materials had integrated all these four skills in each topic. Take
for example, in unit I about Poon Hill Yoga Trek in Nepal, these four skills were integrated as
well.

After presenting the reading content, the learners asked to write a similar type of writing.
The given exercise in the writing section is relevant to the reading section. For example; the
writing section demands to write the plans for going a three-day trek. The researcher claims
that such writing will not be difficult for the learners as they have reading lesson related to
this. This is a good example of integrated learning task.

The Agency for Textbook Development

Curriculum Development Centre (CDC), an academic center, under the Ministry of
Education is established with an aim to develop curricula, textbooks along with other
instructional materials for school education in order to achieve the national goals of education.
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The present curriculum of grade nine has been revised and developed in line with the
aims and objectives of the National Curriculum Framework for School Education, 2076 BS.

The present textbook based on Secondary Education Curriculum (2078) of grade nine
aims to bring the following outcomes under reading and writing skills:

Reading Outcomes

1. Understand texts that consist of high-frequency everyday language
Understand straightforward factual texts
Understand the description of events

Extract relevant information from texts

A

Understand and identify main ideas
Writing Outcomes
1) Describe experiences, feelings and events
2)  Write stories, letters, emails, notes, notices, advertisements, and recipes

3) Write account of experiences describing feelings, experiences and reactions in
connected texts

4)  Write short descriptive, narrative, expository and persuasive essays
5) Interprets charts, tables and diagrams

Although curriculum has allotted 10/10 outcomes for reading and writing skills, the
researcher has taken five from each to make a collaborative study between the syllabus the
course has designed and the activities given in regard to achieve them in the textbook.

The external assessment of reading skills contains 40marks and writing is of 24 marks.
When grammar part (11 marks), is included, writing skills comprises altogether 35 marks
which is of course less than reading skill (CDC, 2078). The curriculum although tries to
integrate reading and writing, writing has less weightage than reading.

When we see the units given in the text book, particularly the reading and writing
sections, most of the lessons have less collaboration with the reading and writing section. The
reading sections presents one item while the writing sections demands the students to write
something different. We know reading and writing have a mutual effect on students’ cognitive
development as reading builds the foundation for readers to write and of course writing
provokes readers to build schemata to read with (Tuan, 2012).

Based on this claim, the researcher claims that there should be integration between
reading and writing tasks. It is believed that to improve writing, one has to improve reading
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and eventually there should be skills that demand the integrated skills of both reading and
writing.

Statement of the Problem

The writing part of students either in school or college level is not found very strong
(Bhandari, 2024) in the context of Nepal. There may be many reasons behind it. But one of
the striking reason is lack of integration between reading and writing skills. Therefore, there is
dual need for enhancing students’ engagement with reading texts and integrating reading and
writing activities in everyday lessons.

Several literatures emphasize the integration of reading and writing skills that oppose
Krashen (1985) theories of language learning which advocate about learning language skills
separately. The dichotomizations of the language skills have put the learners to adapt the skills
in segregated way and most of the tasks in textbook are not in relation with each other. They
are presented in segregated form. The reading tasks do not match with writing tasks in several
places. The current school textbook has included the tasks i.e. reading and writing in quite
different ways. As a result we see the performances in these language skills are not very
satisfactory. The reading sections do not demand the writing sections. In other words, the
learners do not feel easy to write the assignment after reading the text. Thematically
organized, these units first should engage students in intensive reading activities before
engaging them reading based writing activities. But, there is a big gap what has been
presented in reading section and writing section. Although scholars have discussed largely
about different skills of language learning, very few have discussed about the integrated skills
of learning language.

Literature Review

Several scholars have demanded for the integration of the language skills to boost up
knowledge of the learners. People with well reading comprehensibility can undoubtedly do
better in writing skill. Tuan (2012), for example, argues that reading and writing have a
mutual effect that reading produces knowledge of diverse kinds of writing, and writing
reinforces knowledge in a way that builds schemata to read with’’. This can be achieved by
the integrated lessons which must be in the textbook. The reading comprehensive paragraphs
must lead to writing. The students would enjoy writing, of which in most of the occasions they
avoid, if the writing texts would be related to reading. We know writing is constantly
anchored into reading and it is the process of writing that conceptualizes the reading. In this
regard they are interwoven with each other. In the words of Morely (2007) reading and
writing have ‘the double helix’(x). It means reading leads to writing. And writing feeds to
reading. These two skills cannot be segregated as they have been proved beneficial for the
learners for the long run.

Yang and Shi (2003) suggest that students engage in a sequence of interrelated tasks help
the learners to interpret contents, select key ideas, connect related ideas, and overall structure
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the writing skill. Once the learners become familiar with the reading tasks, they feel easy to
interpret and present in their own ways in the writing sections.

Similarly different studies conducted on reading integrated writing show that these two
cultivate positive learning environment among the students. For instance, in Plankan’s (2008)
experimental study, ‘reading-to-write’ tasks engaged students in a more interactive process of
writing —only approach. The result shows that students get engaged in writing tasks after
reading the tasks. In other words, they prefer reading-writing to writing only tasks. The
students are found interactive while giving to them tasks based on reading. They bring
varieties in their writings and actually love to write when they are assigned the tasks in
accordance with reading.

Reading courses focused on subskills, such as identifying main ideas versus supporting
details, understanding organizational patterns, identifying facts versus opinions, making
inferences, and drawing conclusions which pave the path for writing.

There was a similar study conducted by Yuan and Zhang (2022) which demonstrated that
integrated reading-writing tasks can be used to engage ESL/EFL students in the continuous
and interactive process of discovery meaning. These study show that the integrated approach
can be utilized to guide students to comprehend and develop both vital skills, i.e. reading and
writing.

Another study carried by Smith (2009) presents natural dependency between the skills.
According to him, reading and writing activities are important to child’s learning to read and
write. The children can perform better when the activities are assigned in integrated form i.e.
reading integrated writing tasks.

While summarizing research on the connectivity of reading and writing skills, Stotsky
(1984) found some consistent correlation, namely, “better writers tend to be better readers’

ER]

that “better writers tend to read more than poorer writers,”” and that ‘better readers tend to
produce more syntactically mature writing than poorer reader (7-24)’’. This is only possible
when the tasks given in the textbook are in the integrated form. In other words, the tasks to

develop reading and writing should be in mutually interlinked.

Similarly, it was found that lack of integration between reading and writing skills reduce
the performance of the students (Adhikari&Shrestha, 2023). The achievement of learners in
these two primarily skills can be effected if the tasks are not designed in collaboration to each
other. One effects other was seen in most of the research works carried out by the above
researchers.

Methodology

This research was carried out by using descriptive qualitative research design focused on
analyzing and describing the data collected from the textbook of grade 9. Descriptive
qualitative research is used to describe the textbook based on the existing literature. Maxwell
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(1996: 17) states that the strength of qualitative research is: It derives its data from inductive
approach. It focuses on specific situation or people and its emphasis is on words rather than
the numbers. The researcher used textbook entitled ‘English 9° for ninth grade of secondary
level and it was analyzed on the basis of two different skills of language; i.e. reading and
writing. Therefore, the source of data collection was the textbook. There was a short focused
group discussion with the learners regarding the two skills.

Findings and Discussion

This part is intended to elaborate the findings and discussions of the data obtained from
the textbook of ninth grade. The vital research question that is going to be discussed is: Do the
lessons follow the principle of integrated learning tasks, i.e. reading and writing? There
are many lessons presented in the text that do not follow the principle of integrated task of
reading and writing. The research claims they do not make the learners as independent writers
since the textbook contains different reading and writing task. There is no mutual effect, as
even demonstrated by experiences of ELT teachers including the researcher himself. For
example: units 3, 5, 11, 13, 14, 15, 16, 18 present some irrelevant writing to reading skills for
the learners. For example, the following writing is given in page n. 197 as writing task after
presenting chapter: ‘The Rautes’.

Write an essay on the effects junk foods have on children. Use the
clues given below,

Y

Introduction to junk food X
causes: advertising, lack of education, etc.

Negative / harmful effects of junk food on health (headache, heart attacks,

dental problems, high blood pressure, obesity, high cholesterol, etc.)
Effects on the economy (more expenditure / extra burden to family, etc.)

Effects on other factors like socialisation, poor academic achievement, etc.

Similarly, a writing task presented in page n. 114 demands the students to study and
interpret the chart which is of course not related to the lesson given in unit 9 ‘Work and
Leisure’. There is no something that encourages the learners to write the text related to the
reading text. Actually, these irrelevant tasks discourage the learners to learn skills of writing
rather than help to teach to write.

In unit 3, there has been presented a story about a family but learners are asked to write a
letter to the head teacher. Beyond this, the writing task demands to write something about
sports and games which the researcher thinks is irrelevant to the reading task.
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lpon a time in a village, there was
man named Jerry. He hadn’t seen
1 who lived in the city for a few
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Write a letter to the head teacher of your school on ml of vour class
requesting him/her to organise an inter-house volleyball tournament in
vour school. Make requests for managing all required sporting goods for
the tournament.
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An interesting example that shows irrelevant task based on reading is smartphone. The
chapter talks about the ways to protect the smartphones which is undoubtedly very important
reading section but the writing part that follows it is quite irrelevant.

Smartphones have become an important

th terms of staying connected with farnilItli"sl:'ECl of everyday

life, not only
: . ¥
Y and friends but al :

so in getting
groceries or clothes online. It’ ciedules and even buying

: . A ssible to do anvih;
< Dhone i oue e e WO, s o bt iy f s e
e Droper carg 1 ort e _mos't part of the day. Yi_m‘r phone -'flt-‘l"r_’I'jjrs
information that's taseli il its lljfespan and also to safeguard IMmportant
central to our life, vs : \ere. Since smarlp.hox_w:f are so i
; ime for us to get smart in caring them

Prepare a recipe to cook your favourite dish at home. Use th
promplts given below.

The above few examples show that there is dire need of revisions of the tasks given in
the reading related writing tasks. The dichotomization of language skills otherwise is sure to
be practiced which is of course against the present trend of teaching language skills in
integrated form (Tuan, 2012).

Similarly, Stein, Dixon and Isaacson (1994) suggest that ‘many writing weakness may
derive from too little time allocated to writing instruction or from writing instruction
inadequately designed around the learning needs of the learners’ (p.392).

Therefore the writing tasks must be designed in the peripheral of reading tasks so that the
learners do not feel any difficulties for writing tasks especially in our context where reading
and writing tasks are rarely welcomed either by learners or instructors. While discussing with
students including the researcher’s daughter, it was found that they face difficulties to present
writing task particularly the topics, they are unknown about. They appreciated some of the
unit which have integrated task i.e. reading to writing.

Grabe and Zhang (2013) suggest that the teachers’ lectures in particular should model
how to integrate reading/writing and how to paraphrase in their classes. There should ample
tasks where learners get opportunities to practice these skills. They suggest scaffold-integrated
reading and writing tasks can accelerate learners’’ performance. Therefore, the writing tasks
should be designed accordance with the reading tasks.
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Whatever the reasons may be, the major thing is that students do not possess the skills
necessary to communicate effectively in a written format. The exercises that are provided in
the writing sections against the norms of integrated tasks. There is a significant need for
students at all levels not only to be good communicators in written form, but also to
understand the importance of good writing skills.

Conclusion

Reading and writing have multi-dimensional and multi—modal processes, commonly
aimed at developing these two skills in students’ level of learning language skills. In this
sense, reading and writing have a mutual effect, as reading builds the foundational knowledge
for readers to write, and writing reinforces the knowledge in way that builds schemata to read
with. There are multiple benefits of integrated skills approach of teaching and learning skills
primarily reading and writing. These two skills maximize the effectiveness of studying
language. Actually, integrated skills enables the learners to use the language skills effectively
in different contexts. When tasks are presented in collaboration to different skills, they not
only encourage the learners to communicate effectively but also they bring confidence among
the learners. The tasks therefore presented in the text should be in relation to each other. The
interrelated tasks encourage the learners to accelerate their performance in different skills
particularly in reading and writing.
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Abstract

Diversity is an inherent reality of today’s classrooms, where students represent a wide range
of backgrounds, abilities, and socio-cultural dynamics. The issue of equity has gained
significant attention from researchers and curriculum developers as they seek to address such
diverse phenomena in the curriculum development process. This study explored the status of
equity through curriculum differentiation practice in the school, its major problems, and
coping strategies for addressing the challenges. The study was conducted in two different
types of schools (public and private) from Kathmandu Valley. Building on a qualitative
research approach and case study design, four teachers from the two selected schools were
purposively selected to derive the data. In this study, open-ended interviews, non-participant
observation, and focus group discussions were used as the data collection tools. The obtained
data were analyzed and interpreted using thematic analysis procedures. The findings show
that there is enough practice of curriculum differentiation regarding the content, strategy and
methods, learning environment, and student output in the schools. However, there are rare
intentional practices of curriculum differentiation to promote equity in schools. Instead, these
practices primarily focus on addressing the equity of the learners related to their learnability.
The study also indicates that schools have faced some problems like poor resources, proper
training, and collaborative instruction during the differentiation practice of curriculum.
Therefore, equity can be enhanced in educational institutions through curriculum
differentiation practices by effectively managing resources, providing adequate training, and
fostering collaborative instruction. The study suggests that enhancing equity in schools
requires not only the efforts of teachers but also the active involvement of administrators,
parents, and students.

Keywords: Connectivism, constructivism, curriculum differentiation, equity
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Introduction

According to McGee Banks and Banks (1995), equity means making sure that every
student has access to the curriculum, assessment, pedagogy, and challenges that they require.
This is done by acknowledging and responding to individual differences and the sociopolitical
context of teaching and learning (Smith & Chestnutt, 2021). Equity reflects social justice and
there are various ways for it among them one is the curriculum differentiation practice.
Generally speaking, the goal of curriculum differentiation is to accommodate the diversity of
students. This is because students in a class typically come from various cultural, social, and
economic backgrounds. They also have varying talents, including below-average, average,
and above-average skills; they also learn various knowledge, skills, and so on.

Normally in the inclusive classroom, equity is ensured in the institutions. To create
inclusive classrooms that improve learning outcomes for all students, the pedagogical
approach which is intended to serve the various needs of children is essential (Matiyenga &
Ajani, nd). It makes the learning situation inclusive and supports enhancing equity in the
process of learning. In the context of learning, every child has a unique learning style and set
of coping mechanisms for the challenges of classroom instruction. Individuals categorized as
underachievers require specialized remedial instruction to provide them additional time to
complete the educational resources. To promote optimal growth, individuals with above-
average skills require appropriate educational programs (Adebisi, 2024; Saleh, 2012).
Individualized approaches that offer diverse instruction, chances for diverse peer interaction,
and differentiated results in a welcoming, inclusive learning environment are necessary for
students with learning disabilities. Similarly, students have grown up in case of their learning
abilities with the support of the mentor in their learning area as well. If the instructor uses
varying talents in the learning process, the equity of the learners is increased on one side and
the learning ability also increased on the other. So, curriculum differentiation is one of the
techniques to augment equity in the learning process.

Equity is one of the major techniques to enhance the curriculum differentiation process
(Kafle & Luitel, 2020). In higher education, the status of equity is increasing through various
ideologies i.e. access to higher education, awareness, broader thoughts towards differentiated
learners, and so on. Equality is just a framework of justice for every child in education but
equity is a reality-based means of justice to them. The curriculum and the instructional
techniques of teachers can balance the equity in the learning process. Assessment and the
learning environment are also influencing factors to improve equity in the learning process.
Curriculum differentiation models are some of the equity management techniques in the
education sector (Ronksley-Pavia, 2010). Apart from these techniques, the individualized
approaches are more reliable and contextual to enhance equity in the teaching and learning
process.

There are various models of curriculum i.e. Kaplan model, Maker's model, and the
Williams model (Ronksley-Pavia, 2010). Since there are various models and practices of
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curriculum differentiation in the education sector to enhance equity and provide justice for the
diversified child, the single technique is not enough. So, there are various ways and techniques
of efforts to balance the diversification through the curriculum. In this regard, how equity is
improved in the instructional process, and what are the techniques of providing equity in the
instructional process raises the problem in this context.

Curriculum differentiation practice is one of the crucial techniques for enhancing equity
in the educational arena. There are various tools and techniques for enhancing equity and
equality through a differentiation process. Content, strategies, learning environment, and
output are some of the dimensions of curriculum differentiation along with the teacher in a
pivotal role. To enhance equity, a single technique of curricular dimension is not preferable in
the instructional process. Similarly, there are no suitable practices of curricular differentiation
for the varying backgrounds of learners. These situations reflect the research gap of the study.

In the present context of Nepal, this study is useful to the policymakers for improving the
curricular policy for school-level learners. Similarly, teachers who are now engaged in the
instructional process, they are also benefit from this study by analyzing the different models
and dimensions of curriculum dimensions. The learners who have no idea about the equity and
equality process in education and the curricular differentiation process are also taking
advantage of this study. Finally, the researchers have generated their ideas in case the
curriculum differentiates practice in the Nepalese context shortly.

Research questions
What is the situation of equity through curriculum differentiation practice?
What are the major problems of curriculum differentiation practice?
How to cope with the challenges of curriculum differentiation practice?
Review of Related Literature

Curriculum differentiation is a way of adjoining varied ability students in the learning
process. It has various models and techniques which provide a sense of equity for the various
abilities of students in the same places. It is a means of providing justice to every child which
supports enhancing equity. To support these arguments, the literature of this study is essential.
In this regard, the theory and the empirical review of the study are presented below.

Theoretical review

Connectivism is one of the theories concerning the learning process which deals with the
varied ideas in a single platform. There are different ideas of learners from varied socio-
cultural backgrounds. They need to connect with other's knowledge and skills in the
classroom. In this regard, curriculum differentiation practice including its models may be a
better technique that provides justice and enhances equity in case of the diversified abilities of
the learners. This is a learning theory because firstly, Siemens (2004) defines connectivism as
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the improvement of a student's learning process by the acquisition of knowledge and
perspective through the inclusion of a personal network. Only by using these personal
networks which the student gain the perspective and range of opinions necessary to develop
critical decision-making skills. The learner can share and gain knowledge through teamwork
because it is difficult to experience everything. Secondly, a learner cannot possibly know
everything required to critically analyze certain situations due to the overwhelming volume of
material available. A learner is empowered to pursue additional knowledge when they have
fast access to vast knowledge bases. Such an aptitude for learning can help in pattern
interpretation and research in case of their varied abilities (Duke et al., 2013). There are
connections between varied theories and learning abilities in the classroom especially in the
context of digital pedagogy today. So, this is a network that connects the students with their
varied knowledge, attitudes, and skills with the others and different theories as well. On one
side this theory connects the minds of the learners intra-personally and it can also connect
them with their knowledge and skills interpersonally.

Connectivism advocates that learning begins when a learner connects to his/her
surroundings and contributes to a learning community, thereby activating knowledge.
According to Siemens (2004), "A community is the grouping of related interests that enables
communication, sharing, discussion, and collaborative thought (Kop & Hill, 2008). Through
the connective process of varied knowledge students have linked their knowledge with the
social paradigm and the educational context.

To enhance equity through differentiation in the classroom, the socio-cultural
backgrounds of the varied learners must be known by the instructor. The knowledge
construction process is influenced by their background (Vygotsky,1978). The learners
generate the meaning of knowledge and comprehend it through their ability.

Vygotsky (1978) claims that social and cognitive development are integral components
of human growth, and students can engage with classmates the knowledgeable others (TKO)
and learn new ideas through their interactions which makes the real practice of curriculum
differentiation (Bidari, 2021). The ability and knowledge of the varied learners can support
each other to enhance their abilities which makes equity more contextual.

Empirical review

A balance between students' learning potential and experience level must be established
to provide a curriculum that both challenges and engages gifted children (Braggett, Morris &
Day, 1999). The curriculum diversification models developed by Kaplan (1986) and Williams
(1986) show how material, instruction, and learning procedures can be modified to adequately
address the educational needs of gifted learners (NSWDET 2003);(Ronksley-Pavia, 2010).
Without sharing the knowledge and abilities of the varied learners, the teacher cannot manage
the actual differentiated learning environment in the classroom. Different curriculum models
of diversification are also helpful to enhance the equity of the learners. There is a portfolio
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model that is used these days in which the portfolio of the learners reflects their learnability
which makes it easier to ensure equity in their learning areas (Kiel, 2015). In some cases, it
supports to generation of the idea of an educational community which is useful for running
educational institutions.

In recent years, a variety of inclusive educational strategies have emerged in the world.
One of the most well-known inclusion strategies including in developing countries, is
differentiated instruction, which modifies education so that all students are included (e.g.
Mastropieri & Scruggs, 2018; Tomlinson, 1999; Westwood, 2016); (Nepal, 2021).
Differentiated instruction, according to renowned scholar Tomlinson (1999), who is well-
known for her substantial work on differentiation, is an approach that gives students multiple
options for how and where they can receive and process information to make learning happen.
This is something that one-size-fits-all settings cannot do.

Similarly, in case of the equity enhancement through curriculum differentiation, there are
different types of practices of instruction by the teachers. In the context of Nepal, they have
adopted within-classroom practices known as differentiated teaching to meet the requirements
of children at a wide range of academic achievement levels. By using a variety of strategies
that adapt curriculum and instruction to each student's unique requirements, differentiation
aims to accommodate the diversity of learners in the classroom (Renzulli, 1977; Tomlinson,
2000). Students differ in their aptitudes, passions, and past experiences. By tailoring the
curriculum, education, and evaluation to each student's needs and interests, differentiation
helps to address this variation and it supports enhancing the equity of the learners (Reis &
Renzulli, 2018). In the passion of the teachers within their recent knowledge and practices of
skills, they have enough possibility of utilization of differentiated curriculum which makes the
equity of the learners better.

To analyze the diversified abilities of learners, the teachers should know their levels of
learning, different knowledge, interests, skills, and attitudes. By analyzing the varied abilities
of the learner's teacher can manage the appropriate instructional techniques and enhance the
equity in the classroom. From the various techniques, teachers can examine how gifted and
non-gifted students view diverse curricula and instruction. Generally, they are divided with
disparities in the requirements for grades and subject areas; heterogeneous or homogeneous
groupings that occur within or outside of the assigned or regular classroom; and execution by
the basic classroom teacher or a specially designated specialist, such as a resource teacher,
coach, or "teacher of the gifted" (Kaplan, 2022). This is another way to verify the diversified
children in the classroom. It supports to analysis of the variation of the learning and their
abilities which makes the learning environment equitable and provides justice for them.

There are various dimensions of curriculum differentiation. To enhance equity in the
instructional process, the instructor can apply any of the dimensions. Content, instructional
strategy, classroom environment, products, and teachers are the major dimensions of
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curriculum differentiation practice (Reis & Renzulli, 2018). So, not only a single dimension of
differentiation is enough to enhance equity in the educational process.

Methodology

The methodology includes the tools and techniques of the study. Research methods may
be understood as all those methods or techniques which are used for the conduction of
research work (Kothari, 2004). Generally, it includes the essential tools of information
generation, design, and techniques. A qualitative design is used to complete this study. A case
study is the approach of this design in which the study area is purposively selected and the
study is completed as a case. Four cases (schools) were selected through the purposive
sampling method in this study. Among them two schools were public and the rest of them
were private. By using an observation checklist, focus group discussion guidelines, and
interview guidelines, the information was generated in the study and validated through
triangulation and theoretical support. The examination of a case in a current, real-world
situation is known as case study research (Yin, 2009). Some refer to case study research as a
methodology, a strategy of inquiry, or a comprehensive research strategy (Denzin & Lincoln,
2005; Merriam, 1998; Yin, 2009), despite Stake (2005) stating that it is not a methodology but
rather a choice of what is to be studied (i.e., a case within a bounded system, bounded by time
and place) (Creswell et al., 2007). So, it is not a simple methodology but a choice of the
researchers about what is to be studied. Finally, it is a single case study and it has used the
thematic analysis procedure in detail. The subject teachers and the students of different classes
were the participants of this study and due to the limited time, resources, and materials, this
study was delimited to the four secondary schools of Kathmandu Valley. Focus group
discussion guidelines were used to generate the information from students and interview
guidelines were used to subject teachers whereas the observation checklist was used to
generate the information from the classrooms. Similarly, the collected data were analyzed
through thematic analysis with theoretical support.

Results and Discussion

Drawing on the thematic analysis of the data, the results have been presented in the
following themes and discussed in relation to the prevalent theories and comparing them to
the previous research in the same field.

The situation of equity through curriculum differentiation practice

Curriculum differentiation practice is a way of enhancing equity in the instructional
process. There are different ways to enhance equity in the learning process. One of them is
curriculum-differentiated practice. Any of the institutions have used any kind of differentiated
dimensions of curriculum whichever is appropriate (Ronksley-Pavia, 2010). So, educational
institutions can produce and use any of the differentiated techniques and dimensions. Some of
the aspects related to the differentiated techniques are awareness, providing training,
providing opportunities to varied learners, and so on. Mostly, the curricular differentiated
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practice in which contents, strategies, output, and the learning environment can be made
appropriate to the learners’ level of proficiency and age group. In this regard, the instructor
can play a pivotal role in managing the balance of equity through differentiated practice.
There are five dimensions of curriculum differentiation i.e. teaching arrangements, learning
environment, teaching methods, support materials, and assessment (Roiha & Polso, 2021). In
this regard, the major dimensions of curriculum differentiation practices are explored to relate
the equity through this practice.

Curriculum content and design

Content and design are some of the major indicators or dimensions of curriculum
differentiation to enhance the equity of the varied learners. Teaching arrangement is related to
the content and design in which the teacher can arrange the seating management in the
classroom along with the related subject matter. Generally, teaching arrangements, allude to
different macro-level solutions in how teaching can be organized. Both arrangements that
demand resources and structural adjustments as well as those that can be utilized by individual
teachers are included in this dimension. In this manner, the dimension expands the duty of
distinction to encompass the entire school community as well as the administration (Roiha &
Polso, 2021). In this dimension, not only the physical structure of the students be arranged but
also the content and the study design in the macro-level solutions can be organized. Some of
the pieces of evidence from the field show the real practice of curriculum differentiation in the
case of this dimension:

A community school teacher said as :

There is a large reflection of cultural and linguistic diversity in the classroom and the
teacher can manage the teaching content throughout the multilingualism. Though it is
one of the most challenging tasks, the teacher has managed well because of his/her
training skills. Seating arrangement is also a managing part but it can be done properly.

This is an argument of community school teachers in which the content and the design
dimension are more appropriate for enhancing equity through the differentiation practice.
Similarly, a private school teacher has this type of experience;

We have also a strong variation of students from the cultural and linguistic diversity.
Though we have a huge number of students in a single classroom, we have managed the
content and design dimension through our experience and training in multilingualism.
The seating arrangement is one of the best solutions for enhancing equity which we have
managed well.

The training for multilingual classrooms and cultural diversity in public and private
schools have balanced the practice of curriculum differentiation practice through the teaching
arrangement. Teaching arrangement reflects the physical arrangement but it is related to the
multilingualism and the content dimension. Connections of the different languages along with
the diversified brains and content reflect the well-managed practice of curriculum
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differentiation which supports enhancing equity in the instructional process of secondary-level
students.

Teaching methods and strategies

Teaching methods and strategies are interrelated and it refers to the learning process. In
this dimension, materials can be included. Teaching methods and strategies can play a vital
role in delivering the content. In case of the multilingual and multicultural background
students, appropriate methods and strategies can be managed to enhance the equity of the
learners. Teaching methods should always mirror both the topic as well as the individual
needs of the students in question (Roiha & Polso, 2021). In the instructional strategies,
teachers can well manage the teaching methods and materials. In the case of instructional
strategies, one of the teacher participants from the public school recounted his/her experiences
as,

We have a poor training situation for all the teachers to use the appropriate teaching
methods and strategies. Similarly, some of the newcomers have used modern, digital, and
2 1st-century-related techniques, methods, and ideas to deliver the content while the old
experienced teachers have just used traditional techniques to deliver the content. In this
situation, equity is in shadow from this perspective who have used the teacher-centered
techniques.

The view of a private school teacher is,

We have newcomers and sharp teachers to teach the difficult subjects i.e. social studies,
science, mathematics, and English and Nepali languages. We have digital practice and
result-based teaching-learning practice. Though we have centralized our ideas on
passing the examination, we are encouraging students to learn through diverse strategies
and methods along with materials. Through these techniques, teachers are more
practiced with the new techniques and they have ensured equity in the instructional
process.

Instructional methods and strategies along with the materials are crucial dimensions of
curriculum differentiation practice to enhance equity in the instructional process. From the
socio-cultural and diverse backgrounds, students have learned varied abilities. Through the
knowledge of others, they have expanded their knowledge area. The constructivist view of
Vygotsky emphasizes the construction of new knowledge through the background of the
learners and their knowledgeable others i.e. the surroundings, teacher's peers, etc. So, to
enhance equity in the instructional process, the instructional methods and strategies with the
relevant materials play a vital role.

Learning environment

The learning environment is another important dimension of curriculum differentiation
practice. Learning environments can be broadly divided into physical and psycho-social
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environments (Roiha & Polso, 2021). The physical learning environment refers to the physical
spaces where learning happens and the tangible objects in them. Similarly, the psycho-social
environment refers to the feelings and emotions associated with learning. Regarding this
study, the public schools have less managed the learning environment rather than the private
schools both inside and outside the classroom. In this regard, the public school teacher stated

“The classroom is fully supportive from its environmental perspectives but resources are
partially available which are needed to deliver the content and in the instructional
process”.

In the same way, the teacher from a private school is perceived as

“We have well well-equipped classroom and a managerial classroom. We have free Wi-
Fi zones in the school area. We have well-managed resources and materials. In the case
of the learning environment, private schools have a better situation.

This evidence has shown that private schools are far better at managing their learning
environment rather than public schools. Enhancing the equity of the learner's learning
environment plays a crucial role but this is well managed in the private schools rather than the
public schools due to various causes.

Student outcomes

Student outcomes are another dimension of curriculum differentiation practice. This
dimension guides students learning more than any other factor (Hayward 2012; Hodgson &
Pang 2012) making its differentiation of paramount importance (Roiha & Polso, 2021). This is
one of the important dimensions in which the learners can get feedback from their learning
task. It is related to the full and partial achievement of the learners from their abilities. It can
be roughly divided into pre-assessment, formative assessment, and summative assessment.
They all have an important role in learning and a wide range of methods can be employed in
all of them. Regarding this, a teacher from a public school shared,

We have a few practices of assessment according to the needs of students but if we assess
them in a formative or corrective way, we must provide feedback. It is frequently used
but in the summative assessment, we can't provide feedback because it is the judgmental
evaluation or the final assessment.

Likewise, the private school teacher's experience was,

We have formative and summative assessments continuously. We have frequently taken
different assessments by the learners which may be supportive to enhance the equity in
their learning process. In the formative assessment system, we must provide feedback
frequently, and in summative assessment, we can provide feedback but that may be less
effective. Though the formative assessment system is more effective we have summative
assessment practice in a certain percentage which makes the learners more laborious
and hardworking.
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This set of evidence provides the assessment system is an important dimension of
curriculum differentiation practice but the formative assessment system is better rather than
the summative assessment due to its feedback system. Connectivism connects ideas not only
intra-personal but also interpersonal. Learners can connect their ideas from their inner minds
and hearts, which is more effective in the formative assessment system. They have connected
their ideas from one person to another, which is usable to generate or construct knowledge and
learn skills. These practices seem to be supportive of enhancing equity in their learning
process.

Problems encountered in curriculum differentiation practice

There are some problems of curriculum differentiation practice in the community and
private schools in Nepal. Some of the problems of this practice explored through the
information have been presented and discussed in the following sub-headings.

Poor teacher training : One of the major problems of curriculum differentiation is poor
teacher training to the school teachers. Due to some causes, there is poor training held in the
schools i.e. lack of consciousness of the administrative person, poor interest of teachers,
political influences, and formality for the career development (which is in the community or
the public schools only). Private schools are reluctant in the proper teacher training. Some of
the training packages are very important e.g. the differentiation practice on content and the
design of the bi-lingual and multi-lingual students. Though the training on the construction of
the materials is held as TPD (teacher's professional development) training, it is not properly
used in real situations. The information from both schools has supported poor teacher training
in the schools which may be a cause of poor differentiated practice of curriculum and its
influence in the process of equity of the learners. It seems the teachers are unable to connect
their theoretical knowledge with the practical skills of the learners in various cases. That
makes the differentiation practice poor.

Lack of resources : Some different resources and materials make the curriculum
differentiation practice easy in the instructional process. Due to managing and collecting
resources, the schools have faced the problem of curricular differentiation. Some of the
materials can prepared at the local level but the teachers have poor interest in it. Similarly,
different agencies have provided a lot of instructional materials in the schools but the teachers
have poorly used them. Firstly, there are lack of resources and materials for the differentiated
curriculum and secondly, if they have materials, teachers have used them very poorly. This
seems to make curriculum differentiated practice very poor which is also hampering the equity
of the learners in the process of learning. Constructing knowledge through the use of materials
is also not in progress. Both schools have shown a lack of resources in the schools and are
rarely used in the classroom.

Inadequate policy support : Policy level support is essential to implement the
differentiated curriculum. Though the curriculum is prepared based on the needs and interests
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of the learners at the secondary level, it is essential to update frequently. However, this
practice is poor in the Nepalese context which raises the problems of the exact differentiated
practice of curriculum and it may influence the equity of the learners. The evidence from the
field has shown that if the policy for the differentiated curriculum is updated every two years,
it would be better for the learners and it ensures equality in the learning process. The three
tires of the government have played a vital role in addressing the policy-wise issue but the
federal government and its working speed are so poor they do not capture the aims of
differentiated curriculum practice based on the contextual learners' need and their equity in the
learning process.

Ways to cope with the challenges of curriculum differentiation practice : To
minimize the problems, there are some ways to cope with the challenges in terms of the
curriculum differentiated practice. Some of the means of coping with the challenges to
enhance equity through curriculum differentiation practice are as

Well management of teacher training : Teacher training is an important tool for the
proper practice of curriculum differentiation. Training supports to development of the
professionalism of the teacher on one side and it supports proper curricular differentiation
which ensures equity. The regular TPD training is not enough for secondary-level teachers. So
the evidence from the field has shown that frequent teacher training should be conducted for
the better differentiation practice of curriculum.

Proper management of resources : Resources and materials should be properly
managed in the schools which is the basic requirement for equity through the curricular
differentiation practice. There is lacking of resources and materials in the schools firstly and if
there are resources, they are not in use secondly. So, this situation should be improved through
administrative support along with the teachers. The evidence shows that community schools
have some materials but not in use there are poor resources and materials in private schools
but if they are, they are used properly. It seems supports to equality in the learning process. So
this situation should be improved in the schools.

Support from the policy formation level : Policy-wise support is also essential to
implement the curriculum properly. Though, it is essential to enhance equity through the
curriculum, it is not in the control of the teacher and the administrative persons. So, the desire
of the teachers of the secondary level of Nepal has reflected the proper policy-wise support to
implement the curriculum in a differentiated way.

Collaborative instruction : In the present context, the collaborative instruction is also
essential for enhancing the equity through the curriculum differentiation practice. Not only a
single teacher is perfect to practice the differentiated curriculum in any subject. So, the
evidence from the field has shown that collaborative instruction is essential which makes the
equity balance in the learning process through the curriculum differentiation practice. Even
parental support also essential for collaborative instruction to manage the materials and
resources along with their proper usage.



34 | Peer Reviewed Solukhumbu Multiple Campus Research Journal, Vol 6, No.1, Dec. 2024 |

Conclusion and Implications

One of the major ways of enhancing equity in the learning process is curriculum
differentiation practice. Curriculum differentiation refers to the content, strategy, environment,
and output of the learning process in which the crucial role is the teacher. To manage social
justice and ensure the equity of the learning process, teachers can play differential roles. Such
a role of a teacher can reflect the various abilities of learners and secure the equity in which
the students can not feel what we do and whatever for it. So, the pivoting role of a subject
teacher manage the learning environment to address the diversity of the learners and also
ensure equity in the process of learning as a formal institution.

In terms of content and design, public and private schools have better practices because
of the bilingualism and multilingualism in the single classroom. Strategy and the methods are
well managed by the subject teachers in the schools which ensures the equity of the learners.
The learning environment of the schools is well managed in this context which reflects the
better curriculum differentiated practice. The output of the students also reflects the well-
differentiated curricular practice but it is poor in the summative assessment system of the
schools. Lack of proper teacher training, poor resources, and poor policy-wise support are
some of the major problems of differentiated curricular practice in schools. To manage the
proper training, resources, and materials, policy level support and collaborative instructions
are some of the measures to cope with the challenges and it seems well-differentiated practice
along with enhancing the equity of the learners.

This is one of the references for newcomers in the field of research regarding the
differentiation of curriculum practice. This study does not cover all the aspects of curriculum
differentiation and the equity process. So, for the policy level concerns it is applicable to know
the information about the differentiation practice of curriculum at the secondary level and it is
useful to the teachers and researchers in their concerned field to get feedback around it.
Related concerned areas will be being the field of research shortly i.e. the dimensions of
curriculum differentiation and its practices, ensuring equity or equality through the
differentiation of curriculum, why curriculum differentiation, etc.
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Abstract

This study, "Transforming ELT with ICT: Empowerment or Encumbrance,” investigates the
impact of Information and Communication Technology (ICT) on English Language Teaching
(ELT) in Nepalese secondary schools. The research integrates qualitative research design and
semi-structured interviews to evaluate the practical integration of ICT. Participants include 3
secondary level English teachers from public schools in urban, semi-urban and rural areas of
Nepal. The findings reveal that ICT significantly enhances student engagement and language
proficiency through interactive tools and multimedia resources, contributing to more
personalized learning experiences. However, challenges such as inadequate infrastructure,
inconsistent internet access, and insufficient teacher training persist, creating disparities in
technology access and impacting equitable benefits. Addressing these issues through
improved infrastructure, targeted training, and equitable access strategies is crucial for
optimizing ICT’s potential in ELT. The implication of the research highlights ICT's potential
to enhance student engagement and language proficiency in ELT but emphasizes the need for
better infrastructure, consistent access, and teacher training to ensure equitable benefits for
all learners.

Keywords: ICT Integration, English Language Teaching (ELT), Empowerment, Digital
Divide
Introduction

The integration of Information and Communication Technology (ICT) in English
Language Teaching (ELT) has emerged as a significant global trend, reshaping traditional
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pedagogical practices. ICT tools, ranging from interactive software to online platforms, offer
dynamic resources that can enhance language acquisition, foster student engagement, and
facilitate individualized learning (Klimova, 2021). The global shift towards digitalization in
education has particularly accelerated in response to the COVID-19 pandemic, underscoring
the necessity of ICT in maintaining continuity in teaching and learning (Dhawan, 2020).
However, the incorporation of ICT in ELT is a double-edged sword, presenting both
opportunities and challenges. While it holds the potential to revolutionize language education,
there are concerns about its efficacy, accessibility, and the digital divide that may hinder its
equitable implementation. Internationally, the use of ICT in ELT has been embraced in
various forms. Developed countries have largely benefited from advanced infrastructure and
access to cutting-edge technology, which supports the effective integration of ICT in
classrooms (Pun, 2014). Research has shown that the use of ICT can significantly enhance
learners' motivation, promote autonomous learning, and facilitate the development of critical
thinking skills (Balta, 2018). For instance, in countries like South Korea and Finland, where
ICT infrastructure is robust, students have access to a wide range of digital tools that
supplement traditional language instruction (Kim, 2022). These tools include language
learning apps, virtual reality environments, and online collaborative platforms, which provide
students with immersive and interactive learning experiences.

However, the successful implementation of ICT in ELT is not uniform across the globe.
In developing countries, particularly in rural and underprivileged areas, the lack of
infrastructure, training, and resources poses significant challenges (Tadesse, 2021). In such
contexts, the digital divide exacerbates educational inequalities, with students in low-resource
settings being left behind in the digital transformation of education. Moreover, teachers' lack
of digital literacy and pedagogical training in the effective use of ICT tools can further hinder

the successful integration of technology in language teaching (Ghavifekr & Rosdy, 2015).

In the Nepalese context, the adoption of ICT in ELT has been gradual, with varying
degrees of success and challenges. Nepal, like many other developing countries, faces
significant barriers to the widespread use of ICT in education. The country's diverse
topography, coupled with socio-economic disparities, contributes to unequal access to
technology, particularly in rural and remote areas (Paudel, 2021). Despite government
initiatives to promote ICT in education, such as the "ICT in Education Master Plan 2013-
2017," the implementation has been inconsistent, with many schools lacking the necessary
infrastructure and trained personnel to effectively integrate ICT into their teaching practices
(Thapa & Mabhat, 2022).

Nevertheless, there is a growing recognition of the potential of ICT to transform ELT in
Nepal. Teachers and students in urban and semi-urban areas, where access to technology is
relatively better, have started to embrace digital tools for language learning (Baral & Poudel,
2022). The use of online platforms, educational apps, and multimedia resources has
introduced new possibilities for interactive and student-centered learning in these areas.
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However, the disparity in access and the uneven quality of ICT integration across the country
highlights the need for a more comprehensive and equitable approach to utilizing technology
in language education. The integration of Information and Communication Technology (ICT)
in English Language Teaching (ELT) in Nepal has been promoted as a tool for enhancing
educational outcomes and modernizing teaching methods. However, the practical challenges
faced by educators, particularly in resource-constrained environments, raise concerns about its
effectiveness. This research aims to critically examine whether the use of ICT truly empowers
teachers and students or introduces additional complexities that hinder the learning process. I
chose this area because ICT has the potential to transform English Language Teaching (ELT)
in Nepal by enhancing student engagement and personalized learning. However, disparities in
access and infrastructure highlight the need for equitable solutions. Studying ICT's role in
ELT is essential to identify effective strategies that empower teachers and students, ensuring
technology benefits all learners, especially in resource-limited settings. This study aims to
analyze the impact of Information and Communication Technology (ICT) integration on the
effectiveness of English Language Teaching (ELT) and to examine the challenges and
opportunities presented by ICT tools in enhancing or hindering English language acquisition
among students in Nepalese secondary schools. This analysis will provide insights by
evaluating both the positive and negative impacts of ICT integration in Nepal's ELT context.
It will assess how ICT tools enhance student engagement, language proficiency, and
personalized learning, while also examining the challenges such as limited infrastructure,
unequal access, and inadequate teacher training. By highlighting these factors, the study will
reveal whether ICT serves as a catalyst for educational transformation or exacerbates existing
inequalities and complexities.

Literature Review

Albert Bandura's Social Learning Theory emphasizes that learning occurs through
observation, imitation, and modeling, highlighting the significant role of social interactions in
the learning process. In the context of English Language Teaching (ELT) and the integration
of Information and Communication Technology (ICT), this theory provides a compelling
framework to examine how digital tools and platforms may empower or encumber language
learners and educators. Bandura’s Social Learning Theory provides a valuable lens to
understand the potential of ICT to transform ELT through observation, imitation, and
modeling. However, the theory also highlights critical barriers that must be addressed for ICT
to serve as an empowering tool in language education. While ICT can enhance learners' access
to expert models and peer interactions, infrastructure, access disparities, and teacher readiness
are crucial factors that determine whether ICT will empower or encumber the learning
process. Therefore, thoughtful implementation and policy support are essential for realizing
the full potential of ICT in transforming ELT (Bandura, 1977). Blended Learning Theory
advocates for the integration of online and face-to-face instruction to create a more flexible

and effective learning environment. This approach combines the benefits of traditional
classroom settings with the advantages of digital technology, aiming to provide a richer and
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more adaptable educational experience (Garrison & Vaughan, 2008). Blended Learning
Theory offers a promising framework for integrating ICT into ELT by combining the

advantages of online and face-to-face instruction. The potential for empowerment is
significant, as ICT tools can enhance flexibility, personalization, and the development of
critical skills. However, challenges related to access, teacher training, and technical support
must be addressed to prevent ICT from becoming an encumbrance. To fully realize the
benefits of blended learning, it is essential to ensure equitable access to technology and
provide comprehensive support for educators in leveraging ICT effectively. Furthermore,
blended learning supports the development of essential 21st-century skills, such as digital
literacy and self-directed learning. By using ICT to integrate online tools with traditional
teaching methods, students are better prepared for the demands of modern communication and
collaboration, which are crucial for language acquisition and overall academic success

(Means, et al., 2013). Additionally, the success of blended learning depends heavily on
teachers' ability to effectively integrate ICT into their teaching practices. Without adequate
training and support, educators may find it challenging to balance online and face-to-face
instruction effectively. They may also face difficulties in designing and managing digital
content that complements traditional lessons, leading to suboptimal learning experiences
(Garrison & Vaughan, 2008). Moreover, the additional time required to prepare and manage

digital resources can place a burden on teachers, detracting from their ability to focus on in-
class instruction and student engagement.

Mayer’s Multimedia Learning Theory supports the use of ICT in ELT by highlighting the
advantages of combining multiple forms of media to facilitate learning. Multimedia tools such
as videos, animations, interactive diagrams, and audio recordings align with Mayer’s
principles by providing diverse and engaging ways to present language content. For example,
videos that include both visual and auditory elements can help students understand complex
language structures and contexts that text alone may not convey effectively (Mayer, 2009).
Interactive diagrams and animations can illustrate grammar rules or vocabulary in ways that
are more dynamic and memorable than static textbook explanations. Audio recordings,
particularly those featuring native speakers, enhance pronunciation practice and listening
skills by providing authentic examples of language use. By leveraging multimedia, educators
can cater to various learning styles and preferences, making language instruction more
accessible and engaging for a broader range of students (Mayer, 2014).

John Sweller's Cognitive Load Theory (CLT) emphasizes that effective learning occurs
when cognitive load—the mental effort required to process information—is managed
efficiently (Sweller, 1988). This theory is particularly relevant to the integration of
Information and Communication Technology (ICT) in English Language Teaching (ELT),
where ICT tools are used to present information in ways that may either alleviate or
exacerbate cognitive load. This review explores how CLT intersects with ICT in ELT,
evaluating whether ICT functions as an empowering resource or an encumbrance. ICT
supports interactive learning through quizzes, games, and simulations, which can engage
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students actively while reducing cognitive overload. Interactive activities that offer immediate
feedback help learners correct mistakes and reinforce understanding without overwhelming
them with extraneous information (Sweller, 2011). This interactive approach allows students
to practice language skills in a dynamic environment, which can facilitate more effective
learning compared to traditional methods. Despite policy intentions, many schools in Nepal,
particularly in rural areas, face significant challenges with ICT infrastructure. Issues such as
unreliable internet connectivity, lack of electricity, and outdated technology hinder the
effective use of ICT in ELT (Sharma & Koirala, 2019). The disparity in access to technology
between urban and rural schools exacerbates inequalities in learning opportunities. Students
from less privileged backgrounds may not have access to the same ICT resources, which can
create disparities in their language learning experiences (Adhikari & Koirala, 2021).
Inadequate training for teachers on integrating ICT into ELT practices remains a significant
barrier. Many educators struggle with using digital tools effectively, which can limit the
potential benefits of ICT in the classroom (Joshi & Sharma, 2020). The Digital Nepal
Framework aims to create a digital economy and society, with a strong emphasis on digital
literacy and inclusion. It includes components for enhancing digital infrastructure in
education. This research supports the expansion of ICT resources and training, potentially
benefiting ELT by providing more digital tools and resources. However, the effectiveness of
this framework in transforming ELT is contingent on addressing issues related to digital
divide and ensuring equitable access (Nepal Government, 2020).

Methodology

The research methodology for the study titled "Transforming ELT with ICT:
Empowerment or Encumbrance" adopts a qualitative methods to explore the impact of
Information and Communication Technology (ICT) on English Language Teaching (ELT) in
Nepal. Data collection tools include semi-structured interviews for in-depth qualitative
insights from key stakeholders, and classroom observations to assess the practical integration
of ICT in ELT settings. The participants consist of 3 secondary level English language
teachers from public schools in urban, semi-urban and rural areas of Nepal. A purposive
sampling procedure is employed to select participants who are actively engaged in using ICT
tools in their teaching and learning processes, ensuring a diverse and representative sample
that reflects the different contexts within Nepal's educational landscape.

Results and Discussion

The integration of ICT in ELT has shown both promising results and significant
challenges in Nepal. While ICT tools have empowered teachers and students by enhancing
engagement, interactivity, and language proficiency, the lack of infrastructure, training, and
access in rural areas presents notable barriers. The responses from participants were analyzed
descriptively, revealing both empowering benefits and notable challenges in integrating ICT
into English Language Teaching (ELT).
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The Power of ICT in ELT Success

In recent years, the integration of Information and Communication Technology (ICT) in
education has gained significant momentum in Nepal, particularly in English Language
Teaching (ELT) at the secondary level. With the growing availability of digital tools such as
computers, projectors, interactive whiteboards, and mobile applications, schools across Nepal
are gradually incorporating ICT into their teaching practices. This shift is seen as an essential
strategy for enhancing the effectiveness of language instruction, making lessons more
interactive, and increasing students' engagement in learning English. The integration of ICT in
English teaching has revolutionized classroom dynamics, making lessons more interactive and
engaging through multimedia tools and apps. The use of ICT tools in English language lessons
has proven to be an effective strategy for enhancing students' proficiency, especially through
language learning software and mobile apps. In this regard a teacher from a semi-urban school
states that "Incorporating ICT into our lessons has been very effective in helping students
improve their English proficiency. Tools like language learning software and mobile apps
allow them to practice real-life English conversations and access authentic materials. For
students who struggle, these resources help fill the gaps in their learning and give them the
confidence to use English more freely." By providing access to authentic materials and
opportunities for real-life conversation practice, these ICT resources not only bridge learning
gaps but also boost students' confidence in using English more comfortably. Despite the
known benefits of ICT in enhancing English proficiency, rural schools, such as those in the
Terai region, face significant challenges in its implementation due to a lack of infrastructure
and resources. A teacher from a rural school states that "In rural schools like ours, ICT
integration is still a dream. We do not have the infrastructure — no reliable electricity, no
internet, and outdated technology. I know how beneficial ICT can be from my training in the
city, but without the basic resources, it is hard to implement it here. The students are at a
disadvantage compared to those in urban areas, and it is frustrating because we know the
potential of ICT to improve their English skills. As a teacher from a rural school points out,
the absence of reliable electricity, internet, and updated technology leaves students at a
disadvantage compared to their urban counterparts, highlighting the urgent need for improved
access to ICT to unlock its full potential in rural education.

While some ICT tools are available in semi-urban government schools, a lack of
adequate training and confidence in using these resources prevents teachers from fully
leveraging technology in their lessons. "Even though we have some ICT tools available, I still
feel like I'm not using them to their full potential because of a lack of training. We have had a
few workshops, but I still struggle with incorporating technology effectively into my lessons.
Many teachers like me don’t feel confident using digital tools, and that limits how much we
can integrate ICT into our teaching.” As expressed by a teacher from a semi-urban area,
limited training and confidence in digital tools hinder the effective integration of ICT in
classrooms, underscoring the need for more comprehensive professional development to
enhance teaching through technology. The introduction of ICT has shifted English lessons
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from traditional lecture-based methods to interactive, student-centered activities, significantly
enhancing student engagement, as described by an English teacher. "Before we had access to
ICT, my lessons were mostly lecture-based. Now, I can design lessons around interactive
activities that engage students more. They collaborate in groups using online tools, and it has
helped make the classroom more student-centered. They re more motivated to learn English
because they can explore different materials and practice language skills in creative ways."
With access to ICT tools, students can collaborate and explore diverse learning materials,
making the classroom more dynamic and motivating, ultimately fostering more creative and
effective language skill development.

While urban schools benefit from access to technology, there is a growing disparity in
learning opportunities, as rural schools in Nepal lack the same resources, as noted by a teacher
urban school. "In urban areas, we are fortunate to have access to technology, but I know
many schools in rural parts of Nepal are not as lucky. It creates an inequality in learning
opportunities, where students in rural areas are not benefiting from the same tools that are
helping improve English proficiency in the cities. We need better policies to make ICT
accessible for all schools, not just the well-resourced ones."” To bridge this gap and ensure all
students can benefit from ICT’s potential to improve English proficiency, better policies are
needed to make technology accessible to schools across both urban and rural areas. The
integration of ICT in urban schools has transformed the traditional teacher-centered approach
into a more student-driven learning environment, empowering students to become
independent learners. "ICT has shifted the focus from me as the teacher to the students
themselves. With the use of educational apps and online platforms, students can learn at their
own pace, and it has made them more independent learners. I provide guidance, but they
explore materials on their own and collaborate with each other more. It’s definitely a game
changer in how we approach language teaching.” By using educational apps and online
platforms, students can explore materials at their own pace and collaborate more effectively,
making ICT a game changer in modern language teaching practices. However, the
implementation of ICT in Nepalese schools faces both opportunities and challenges. In well-
resourced urban schools, teachers are increasingly leveraging multimedia presentations, online
resources, and language learning software to create dynamic and interactive English lessons.
These tools allow students to access a wide range of authentic materials, improving their
listening, speaking, reading, and writing skills through real-world language exposure.

ICT Integration in ELT Practices

The integration of Information and Communication Technology (ICT) into English
Language Teaching (ELT) practices has significantly transformed pedagogical approaches,
shifting from traditional methods to more interactive and technology-driven techniques. This
shift has enabled teachers to employ multimedia resources, online platforms, and educational
apps to create engaging learning environments that foster greater student interaction and
personalized learning experiences. The integration of ICT in ELT classes has significantly
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transformed teaching methods, shifting from traditional lectures and textbooks to dynamic,
interactive approaches.

The introduction of ICT tools in the classroom has significantly improved student
participation, encouraging even the more reserved students to engage actively, as observed by
a teacher from a semi-urban school with moderate ICT integration. "ICT tools have made a
big difference in how students interact in class. Previously, students were hesitant to
participate, but now, with apps and online quizzes, they are more excited to get involved. Even
the shy onmes participate more actively because the technology makes it fun and less
intimidating for them to speak up or share their answers.” With the use of apps and online
quizzes, ICT has made learning more enjoyable and less intimidating, fostering greater
involvement from all students and transforming the classroom into a more inclusive and
interactive environment. The use of ICT in the classroom has greatly enhanced the ability to
offer personalized learning experiences, allowing for tailored instruction that meets each
student's individual needs, as highlighted by a teacher from a community school "One of the
biggest advantages of using ICT is that I can now offer personalized learning experiences.
With tools like language learning apps, each student can work on areas where they need the
most help. The advanced students can move ahead, while others can focus on basics. It’s
much easier to cater to individual needs than when we used the same materials for everyone.”
By utilizing language learning apps, teachers can accommodate varying levels of proficiency,
enabling advanced students to progress at their own pace while supporting others in mastering
foundational skills, thus improving overall educational effectiveness.

The success of ICT integration in the classroom heavily relies on the quality of teacher
training, as emphasized by a teacher from a rural government school who experienced initial
difficulties before receiving adequate support. "The effectiveness of ICT in the classroom
depends a lot on how well we teachers are trained. At first, I struggled because I did not know
how to use the tools properly. After receiving some training, 1 feel more confident
incorporating ICT into my lessons, but many teachers in rural areas still lack the necessary
skills. If we don’t get enough training, the potential of ICT can’t be fully realized.” Without
sufficient training, the potential benefits of ICT cannot be fully harnessed, particularly in rural
areas where many teachers still struggle with incorporating technology into their teaching
practices. Although ICT holds the promise of transforming English language teaching, its
impact is limited by inadequate infrastructure, particularly in rural schools where resources
like computers and reliable internet are scarce. "While ICT has the potential to revolutionize
ELT, the reality is that many schools, especially in rural areas, don’t have the infrastructure.
In our school, we have limited computers, and the internet is unreliable. Without the proper
hardware and connectivity, it’s hard to integrate ICT into our daily teaching practices, and
the students miss out on the benefits.” Without the necessary hardware and connectivity,
integrating ICT into daily teaching remains challenging, resulting in students missing out on
the potential benefits of technological advancements in education.
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While ICT has significantly enhanced teaching quality by making difficult concepts more
accessible through videos and online tools, inconsistent internet access and outdated software
pose challenges, as experienced by an English teacher from a semi-urban community school.
"ICT has improved my teaching quality in many ways. It is easier to explain difficult concepts
with the help of videos or online tools. The students understand better, when they can see
examples or hear native English speakers. However, without access to a stable internet
connection or updated software, it is hard to maintain that level of teaching quality.
Inconsistent access means that we can’t rely on ICT for every lesson.” The lack of stable
connectivity and up-to-date technology limits the ability to consistently use ICT in every
lesson, affecting the overall effectiveness and reliability of these teaching tools. The
incorporation of ICT in the classroom has led to noticeable improvements in students'
listening and speaking skills, thanks to interactive tools that enhance pronunciation and
comprehension, as noted by a teacher from a government school in the Kathmandu Valley.
"Since we started using ICT in the classroom, I've seen an improvement in student learning
outcomes, especially in listening and speaking skills. The interactive tools help them practice
pronunciation and listening comprehension in a way that traditional methods could not.
However, the benefits are uneven because not all students have access to technology at home,
which affects their overall progress.” Despite these advancements, uneven access to
technology at home creates disparities in student progress, highlighting the need for more
equitable access to ensure all students can fully benefit from ICT-enhanced learning.

Effectiveness of ICT in Enhancing English Language Acquisition

The introduction of ICT tools in English classes has significantly increased student
engagement, with interactive games and videos making lessons more enjoyable and less
burdensome. As described by a secondary school English teacher from an urban area, "Since
we started using ICT in our English classes, the students seem more engaged. Tools like
interactive games and videos have made lessons more fun and less of a burden for them. They
enjoy working with technology, and it is encouraging them to participate more actively.
Before, I had to work hard to get them interested, but now the multimedia resources do a lot
of that work for me."” The use of multimedia resources has transformed student participation,
reducing the need for teacher-driven motivation and allowing technology to foster a more
active and enthusiastic learning environment. The ability to customize lessons with ICT tools
has greatly enhanced classroom management and effectiveness, allowing teachers to address
varying student proficiency levels with adaptive learning platforms, as observed by a teacher
from a semi-urban community school. "One of the best things about using ICT is that I can
customize lessons based on students' needs. I have students at different proficiency levels, and
now, with adaptive learning platforms, I can give each student exercises that match their
level. The advanced learners can push ahead, while the struggling ones can get more practice
without feeling left behind. It's made managing the classroom easier and more effective.” By
tailoring exercises to match individual student needs, ICT not only supports advanced learners
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in progressing further but also provides additional practice for those who are struggling,
leading to a more balanced and effective learning environment.

The adaptive software not only helps students understand and correct their mistakes more
efficiently but also builds their confidence in English skills, offering a level of personalized
support that traditional methods could not provide. The integration of ICT tools has
significantly increased students' interest in English by making learning more interactive and
enjoyable, as noted by a teacher from a community school. "Students who used to struggle
with English are now showing more interest in the subject because ICT tools make learning
more interactive. When they use apps or play language games, they forget that they are
studying — it feels more like fun to them. Their attitude towards English has become more
positive, and they no longer see it as a difficult subject. This has had a big impact on their
motivation." By transforming English lessons into engaging activities through apps and
language games, students now view the subject more positively and are more motivated,
leading to a notable improvement in their attitude and enthusiasm towards learning.

The use of multimedia resources in the classroom has led to a noticeable improvement in
students' language proficiency, as highlighted by a secondary-level English teacher. "I’'ve
noticed a real improvement in my students’ overall language proficiency. Using multimedia
resources, they are exposed to a variety of accents, pronunciations, and vocabulary that we
could not provide before. Their listening skills have improved, and they seem more
comfortable speaking English in class. Their overall academic performance has also gone up,
as ICT tools allow them to practice more effectively.” Exposure to diverse accents,
pronunciations, and vocabulary through ICT tools has enhanced students' listening and
speaking skills, resulting in increased comfort with English and a rise in overall academic
performance. ICT has facilitated the creation of a more inclusive learning environment by
providing interactive tools and visual aids that support students with learning difficulties, as
observed by a teacher from a government school with limited ICT resources. "ICT has made it
easier to create an inclusive learning environment. Some students, especially those with
learning difficulties, benefit from interactive tools and visual aids that help them understand
concepts better. It's made the classroom more inclusive because these students can now
participate at the same level as others and receive the support they need." By enabling these
students to engage at the same level as their peers and receive the necessary support, ICT has
helped make the classroom more equitable and accessible for all learners.

Despite the significant benefits of ICT in the classroom, unequal access to technology
remains a major challenge, particularly for students from less privileged backgrounds, as
noted by a teacher from a rural community school. "While ['ve seen great benefits from using
ICT in the classroom, the biggest challenge remains access. Not all students have the same
level of access to technology, especially those from less privileged backgrounds. They miss the
advantages of personalized learning, which leaves them behind. To fully harness the potential
of ICT, we need to ensure that all students have access to the necessary resources.” To fully
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realize the potential of ICT and ensure that all students benefit from personalized learning
opportunities, it is crucial to address the disparities in technology access and provide the
necessary resources for every student. ICT tools, such as interactive software, multimedia
resources, and online platforms, often make learning more engaging by presenting content in
dynamic and interactive ways, thus capturing students' interest and fostering active
participation. This increased engagement can lead to improved motivation and a more positive
attitude towards learning English. Additionally, ICT facilitates differentiated learning by
allowing teachers to tailor educational experiences to individual students' proficiency levels,
thereby addressing diverse learning needs more effectively. For instance, adaptive learning
technologies can offer personalized exercises and feedback, enabling students to progress at
their own pace and receive targeted support. As a result, students' language proficiency and
overall academic performance may improve, as ICT tools provide various avenues for
understanding English concepts and practicing language skills, contributing to a more
inclusive and effective learning environment.

ICT’s Role as a Catalyst

Despite the challenges, ICT remains a powerful enabler of English proficiency when
integrated properly into the classroom. It allows students to engage with authentic English
language materials that would otherwise be out of reach in a traditional learning environment.
By using ICT, students can practice at their own pace, access-varied forms of content, and
build confidence in their English language skills. In schools that have successfully adopted
ICT, teachers report significant improvements in students' language acquisition, especially in
terms of pronunciation, vocabulary development, and comprehension. By allowing students to
practice with native speakers and receive immediate feedback, these technological resources
have made a substantial impact on their speaking skills, providing an improvement that was
previously unattainable without such tools. The availability of ICT tools has transformed
English language teaching by replacing outdated textbooks with current articles, videos, and
podcasts, as noted by a teacher from a semi-urban school. "Before we had access to the
internet and digital resources, we relied on outdated textbooks and materials that didn’t
reflect modern English usage. Now, with ICT, we can access articles, videos, and podcasts
that expose students to real-life English, which has greatly improved their comprehension and
vocabulary. This is something I could never offer them without these tools.” This shift to
digital resources has significantly enhanced students' comprehension and vocabulary by
providing exposure to real-life English, offering a level of authenticity and relevance that
traditional materials could not achieve.

The use of ICT tools in the classroom, such as language learning apps, allows students to
learn at their own pace, fostering engagement across varying levels of English proficiency, as
observed by a teacher from a community school with moderate ICT integration. "One of the
best things about using ICT in the classroom is that students can learn at their own pace. We
use language-learning apps, and I can see that the students who are more advanced push
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themselves further, while those who need more time can practice without feeling left behind.
It’s helping to engage all students, no matter their level of English proficiency.” This
personalized approach enables advanced students to advance further while providing
additional practice for those who need more time, ensuring that all students remain engaged
and supported in their learning journey. The integration of videos and interactive exercises has
revitalized lessons, significantly boosting student motivation and enhancing vocabulary and
comprehension skills, as noted by a secondary-level English teacher. "Using videos and
interactive exercises has really brought the lessons to life. The students are more motivated
because they enjoy learning through videos and games. Their vocabulary and comprehension
skills have improved dramatically because they can see words in context, hear how they are
used, and immediately apply what they have learned. It’s a much richer learning experience
than just reading from a textbook.” By providing contextual learning through multimedia
resources, students can see and hear words in action, leading to a richer and more effective
learning experience compared to traditional textbook methods.

The use of ICT tools in the classroom has significantly increased student motivation and
confidence, making participation in speaking and writing activities more comfortable and
engaging, as observed by a teacher from an urban school with advanced ICT infrastructure.
"When students use ICT tools, they feel more motivated to participate in class. They are less
shy when practicing speaking or writing because the digital platforms allow them to engage
more comfortably. They are also more confident when interacting in English, both in class
and outside. The technology makes learning more fun and interactive, and I can see a real
boost in their overall confidence." By making learning more enjoyable and interactive,
technology has not only enhanced students' confidence in using English but also positively
impacted their overall participation and self-assurance both in class and beyond. While ICT
has revolutionized English teaching, unequal access to technology outside of school remains a
significant challenge, as highlighted by a teacher from a rural school facing resource
constraints. "ICT has transformed how we teach English, but the main problem is that not all
students have access to it outside of school. Some students are really benefiting from online
resources, while others fall behind because they do not have the same access to computers or
the internet at home. Until we can ensure that every student has equal access to technology,
it's hard to make the impact as wide-reaching as it could be.” The disparity in access to
computers and the internet at home means that not all students benefit equally from online
resources, underscoring the need to address this gap to maximize the potential impact of ICT
in education.

The integration of ICT has been beneficial, but additional training is essential for
effectively incorporating technology into targeted language skill activities, as noted by a
teacher from a community school in the Terai region. "The introduction of ICT has been
great, but we need more training to maximize its use in the classroom. While I can use basic
multimedia tools, I still need guidance on how to integrate ICT into activities that target
specific language skills, like writing or grammar. If we get the right support, I believe we can
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see even greater improvements in students' English language proficiency.” With the right
support and guidance, teachers can better utilize ICT to enhance specific language skills like
writing and grammar, leading to even greater improvements in students' English language
proficiency. By integrating multimedia resources into lessons, these schools are creating
immersive language environments that foster both student engagement and motivation. In
conclusion, while ICT has the potential to be a true catalyst for English proficiency in Nepal,
realizing its full impact requires overcoming infrastructural and training barriers.
Policymakers, educators, and stakeholders must work together to ensure equitable access to
technology and adequate teacher training, particularly in under-resourced areas. When these
challenges are addressed, ICT will undoubtedly continue to transform the way English is
taught and learned in Nepal, creating new pathways to language mastery.

Challenges of ICT Integration in ELT

The integration of ICT in English Language Teaching (ELT) faces several challenges
that can impact its effectiveness. The integration of ICT in the classroom is severely hampered
by frequent internet outages, unreliable power supply, and inadequate technical support, as
shared by a secondary English teacher from a rural community school. "In our school, we face
frequent issues with the internet and power supply, which makes it very difficult to integrate
ICT effectively. The computers often break down, and we do not have the resources or the
technical support to maintain them regularly. Even when I try to use ICT tools in my lessons,
these disruptions make it challenging to provide a consistent learning experience for the
students.” — Secondary English Teacher from a rural community school” These challenges
often result in disruptions and reduced opportunities for students to benefit from technology-
enhanced learning experiences. Additionally, teacher resistance and adaptation difficulties
pose significant barriers. Many educators may struggle with adopting new technologies due to
a lack of training, skills, or a preference for traditional teaching methods, which can lead to
underutilization of ICT resources.

Despite the potential benefits of ICT in the classroom, a lack of proper training and
familiarity with digital tools leaves some experienced teachers feeling overwhelmed and
unprepared to effectively incorporate them into their teaching methods. "I'm not very
comfortable using computers and ICT tools. We have not received proper training on how to
incorporate them into our teaching methods. It is overwhelming at times because we are so
used to the traditional chalk-and-board methods. Sometimes, I feel like I'm losing valuable
time trying to figure out how to use these tools, and the students aren't benefitting as much as
they could.” — Experienced teacher with over 20 years of teaching experience.” The shift from
traditional methods to technology-enhanced teaching can be challenging, and without
sufficient training and support, valuable classroom time is lost, limiting the potential benefits
for students. Varying levels of access to technology based on students' economic backgrounds
create an imbalance in learning opportunities, as observed by a teacher from a semi-urban
area. "The students come from different backgrounds, and not all of them have access to the
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internet or computers at home. When I assign tasks that require technology, some students
can complete them easily, while others struggle. It is frustrating because those without access
are left behind, and it feels unfair to them. We need to find a balance so that all students get
equal opportunities, regardless of their socio-economic status." The disparity in access to
digital resources leaves some students at a disadvantage, highlighting the need for equitable
solutions to ensure that all students, regardless of their socio-economic status, have equal
opportunities to succeed.

Despite the increasing integration of ICT in education, some experienced teachers
believe traditional methods, such as textbooks and discussions, offer more effective personal
interaction in the classroom. "Personally, I don't see the need to use ICT in every lesson. 1
have been teaching English successfully for years using textbooks and discussions. I feel like
the students still need personal interaction more than technology. They can use gadgets at
home, but in school, it is better to focus on teaching them with the methods we have always
used. Technology can be a distraction rather than a tool for learning.” While technology has
its place, there are concerns that it may act more as a distraction than a learning tool,
suggesting that a balance between traditional teaching methods and ICT could better serve
students' educational needs. Despite the promise of ICT in education, the lack of reliable
infrastructure, such as functioning computers, internet, and projectors, makes it difficult to
integrate technology effectively, as described by a teacher from a government school in a
mountainous region. "While the idea of using ICT sounds good, the reality is that the
infrastructure isn't there yet. We need reliable computers, internet, and projectors, but in our
school, only a few classrooms are equipped. Even when we have these, they break down often,
and there is no one available to fix them quickly. Without proper infrastructure, it's impossible
to make ICT an integral part of our teaching.” The frequent breakdowns and limited access to
ICT tools highlight the critical need for better infrastructure and technical support to ensure
that technology can become a consistent and integral part of the teaching process.

Although ICT has the potential to enhance English teaching, many teachers feel that their
basic training is insufficient for integrating technology into daily lessons, especially for
developing key language skills like listening, speaking, and writing, as expressed by an
English teacher from government school. "I believe ICT could really improve how we teach
English, but many of us don't know where to start. We have only received basic training, and
it is not enough to integrate technology into our daily lessons. We need in-depth training,
especially on how to use technology to teach language skills like listening, speaking, and
writing. Right now, most of us use ICT only for showing videos or presentations, which isn't
enough to make a real impact on students' language development.” To make a meaningful
impact on students' language development, teachers need in-depth, targeted training that goes
beyond using ICT for simple tasks like videos or presentations, enabling them to fully harness
technology’s capabilities in language education.
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Opportunities Presented by ICT in ELT

The integration of ICT in English Language Teaching (ELT) offers a range of
opportunities that can significantly enrich the learning experience. One key advantage is the
vast availability of digital resources, such as online dictionaries, grammar tools, interactive
exercises, and multimedia content. These resources provide students with diverse and
engaging ways to practice and reinforce their language skills, enhancing their understanding
of English concepts and supporting their learning journey. As an English language teacher, [
have observed firsthand the transformative impact that ICT integration can have on the
learning experience in my classroom. The availability of digital resources has been
particularly advantageous. Tools such as online dictionaries and grammar apps allow
students to access and reinforce their language skills in diverse and engaging ways.
Interactive exercises and multimedia content have enriched my lessons, making complex
English concepts more accessible and easier to grasp for students. The visual and auditory
elements provided by these resources capture students' attention and cater to various learning
styles, which has significantly enhanced their understanding and retention of the material.
Additionally, ICT facilitates collaborative learning by enabling students to participate in joint
projects, discussions, and language exchanges through various online platforms. This
collaborative approach fosters communication skills, teamwork, and peer learning, which are
crucial for language acquisition. Furthermore, ICT provides global exposure by connecting
students with native English speakers and international learning communities. This exposure
helps students practice their language skills in authentic contexts, gain cultural insights, and
broaden their understanding of different perspectives.

Findings

The integration of Information and Communication Technology (ICT) into English
Language Teaching (ELT) in Nepal has demonstrated significant enhancements in student
engagement and language proficiency through interactive tools and multimedia resources.
ICT's capacity to make lessons more interactive and tailored to individual needs has
contributed to improved student participation and personalized learning experiences.
However, several challenges persist, including inadequate infrastructure in rural areas,
inconsistent internet access, and insufficient teacher training. These issues create disparities in
technology access, affecting students from less privileged backgrounds and leading to uneven
benefits across different educational contexts.

Specifically, the integration of ICT has led to noticeable improvements in student
engagement, confidence, and language proficiency by providing authentic and interactive
materials. Despite these advancements, the effectiveness of ICT in ELT is hindered by
challenges such as unreliable infrastructure, lack of technical support, and resistance from
educators accustomed to traditional teaching methods. Furthermore, the unequal access to
technology remains a significant obstacle, impacting the equitable distribution of ICT benefits
among students. To fully realize the potential of ICT in enhancing English language teaching,
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it is crucial to address these challenges include improving infrastructure, providing targeted
teacher training, and developing strategies to ensure equitable access to technology. Effective
implementation of ICT requires a comprehensive approach to overcome existing barriers and
optimize the benefits of technology for all students.

Conclusion and Recommendation

The exploration of ICT integration in ELT within Nepalese secondary schools has
offered personal insights by highlighting both its benefits and challenges. It has shown how
technology can enhance student engagement, foster interactive learning, and improve
language proficiency. At the same time, it has underscored the need to address issues like
unequal access, limited infrastructure, and inadequate teacher training. This understanding
emphasizes ICT’s transformative potential while acknowledging the complexities of equitable
implementation in diverse educational settings. One key realization is that while ICT holds
remarkable promise for enhancing English language acquisition, its effectiveness is highly
contingent upon the alignment of technological resources with pedagogical practices and
infrastructural support. This study underscores that ICT can indeed be a game changer,
fostering more engaging, interactive, and personalized learning experiences. However, the
realization of its full potential requires overcoming persistent challenges related to
infrastructure, teacher training, and equitable access. The study contributes to the field by
highlighting both the opportunities and barriers associated with ICT integration in ELT. It
provides a nuanced perspective on how technology can be leveraged to improve language
proficiency, offering practical insights into the conditions under which ICT can most
effectively enhance teaching and learning. The findings contribute to the broader discourse on
technology in education by illustrating the specific ways in which ICT can influence language
acquisition in diverse educational settings.

Theoretical insights drawn from this study align with constructivist theories of learning,
which emphasize the importance of interactive and student-centered approaches to education.
By incorporating ICT tools that facilitate active engagement, personalized learning, and access
to authentic language use, the study supports the idea that technology can significantly
enhance the learning experience and facilitate deeper understanding. Looking to the future, the
implications of this study are substantial. It suggests that for ICT to be a truly effective
catalyst for English proficiency, stakeholders—including policymakers, educational
administrators, and teachers—must address the existing challenges through targeted
investments in infrastructure, comprehensive teacher training, and strategies to ensure
equitable access. The study’s findings can guide future educational policies and practices,
particularly in designing and implementing technology-enhanced learning environments that
cater to the diverse needs of students.

Based on the discussion, several recommendations emerge. First, there is a critical need
for enhanced infrastructure, including reliable internet access and updated technological
resources, particularly in rural and under-resourced areas. Second, professional development
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programs for teachers should be prioritized to build confidence and competence in using ICT
tools effectively. Third, efforts should be made to address equity issues by providing access to
technology for all students, regardless of their socio-economic background. Finally,
continuous evaluation and adaptation of ICT tools and strategies should be implemented to
ensure that they meet the evolving needs of learners and align with educational goals. In
summary, while ICT integration presents significant opportunities for improving English
language teaching and learning in Nepal, realizing its full potential requires concerted efforts
to overcome existing barriers and leverage technology in ways that enhance educational
outcomes for all students.
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Abstract

The development of teacher agency in teaching academic subjects in English within
community schools has become a critical global issue, including in Nepal. This study
examines how teachers create agency through translanguaging practices while implementing
the English Medium Instruction (EMI) policy in Nepal’s multilingual classroom context. The
study employed an ethnographic research design within a qualitative research approach to
explore the ideas and experiences of three Basic-level (Grade VI-VII) teachers. Data were
collected from three different EMI community schools through in-depth interviews, classroom
observations, and field notes. The study found that teachers in EMI community schools in
Nepal exercise their agency by employing translanguaging practices such as using bilingual
textbooks, integrating students’ mother tongues, and facilitating comprehension during
examinations. These strategies help teachers navigate linguistic challenges, making EMI
classrooms more inclusive and supportive for multilingual students. The findings highlight the
need for policies and professional development programs that support bilingual and
translanguaging practices to enhance learning outcomes in multilingual EMI classrooms.

Keywords: Teacher agency, English medium instruction, Translanguaging, Bilingual
textbooks, Community schools
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Introduction

In Nepal, the adoption of English Medium Instruction (EMI) policy in community
schools is a relatively new phenomenon (Sah, 2022). According to Karki (2023), “EMI refers
to the use of English for teaching and learning subjects other than English in the classrooms,
especially in non-native contexts” (p. 13). Many community schools in Nepal have recently
implemented the EMI policy in their classroom pedagogy (Phyak et al., 2022). Moreover, the
EMI policy has been adopted and implemented only by name, imitating the style of private
boarding schools in Nepal’s community schools (Ghimire, 2019, 2024). This is largely driven
by the reproduction of neoliberal ideologies and the global influence of English as a global
language (Phyak, 2016a, 2016b). The School Management Committees (SMCs), head
teachers, some teachers, and the public support implementing the EMI policy in community
schools. However, they have paid insufficient attention to the necessary preparations, such as
improving teachers’ English proficiency, providing appropriate training, or equipping schools
with the required teaching-learning materials and technology for effective EMI
implementation (Ghimire, 2021b; Karki, 2023; Khati, 2016). Teachers initially appointed to
teach in Nepali are often forced to shift to teaching in English without adequate support
(Karki, 2018; Ojha, 2018). In response, the teachers develop the agency to adapt to the EMI
policy while teaching academic subjects. Reviewing articles, dissertations, and research
reports revealed a significant gap in studies examining teacher agency in EMI community
schools, particularly in multilingual classrooms. Recognizing this as a pressing issue, we
decided to investigate how teacher agency is developed and exercised in this context in Nepal.

Teacher agency refers to the actions that teachers take in classrooms to facilitate
learning. In Liddicoat and Taylor-Leech’s (2021) words, agency involves selecting actions in
a given context to attain the most favorable outcome for oneself, guided by rational decision-
making. They further claim that language planning and policy research can also be seen as
forms of agency where actors choose which languages to use in schools. It is a critical element
of educational practice that contributes to effective teaching (Mifsud & Vella, 2018). Teacher
agency is shaped by teachers’ ability and capacity to work while considering the social and
cultural factors of their environment (Tao & Gao, 2021). In EMI classrooms, teachers create
their own agency by focusing on the socio-cultural context of the students and the school’s
policies. At the micro level, teachers develop their agency to identify themselves as teachers
in English-medium schools.

Teacher agency is not static but is shaped by the collective work and discussions of
teachers, students, parents, and other members of the school community, all within the socio-
cultural and ecological context of the school (Biesta et al., 2015; Biesta et al., 2017).
According to Biesta et al. (2015),“ecological conceptualization of agency emphasizes the
importance of both individual capacity of teachers and contextual dimensions of school in
shaping the agency of teachers(p.19). Moreover, teachers’ capacity to take action was shaped
by various internal and external factors, including their prior professional experience, beliefs,
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and passion for teaching, as well as the specifics of their context (Le et al., 2021). In this
context, teachers develop agency to engage students by leveraging their capacities and
adapting to the school’s environment. However, the process by which teachers develop
agency while teaching academic subjects in English within EMI community schools remains
underexplored. This gap is particularly evident in multilingual classroom contexts, where the
interplay of policy, practice, and linguistic diversity demands further investigation. In these
circumstances, this study aims to explore teacher agency through translanguaging practices in
implementing the EMI policy while teaching academic subjects in English within multilingual
classroom contexts in community schools, adopting an ecological perspective. Specifically, it
seeks to address the research question: How do teachers develop agency to implement the
EMI policy through translanguaging in linguistically diverse community schools?

Methodology

This study adopts an interpretive paradigm, which seeks to understand the world through
individuals’ perspectives and is described as the “subjective world of human experience”
(Cohen et al., 2007, p. 21). Additionally, it employs a qualitative approach, focusing on
individuals' nuanced experiences and perspectives within specific social and cultural contexts
(Hammersley, 2012). Ethnography was chosen as the research design to engage with
community school teachers who implement the EMI policy, exploring and analyzing their
agency in this context. Watson (2008) defines ethnography as a documented description of the
cultural life within a social group, organization, or community, often concentrating on a
specific aspect of life in that environment. We selected three Basic Level (Grade VI-VIII)
EMI community schools from three different municipalities—one urban and two rural-in the
Sindhuli district, Nepal, as our research sites. These schools were chosen due to their
consistent implementation of the EMI policy for at least five years, making them ideal settings
to explore the practices and impacts of the EMI policy in community schools. Three teachers
with over five years of experience teaching academic subjects in English at the Grade VI-VIII
level were purposively selected as participants. To ensure confidentiality, pseudonyms were
used: Lalita, Prakash, and Binaya.

Data collection involved in-depth interviews guided by flexible semi-structured
questions, participant classroom observations, and field notes. The semi-structured guideline
questions were developed based on the study’s purpose and research questions. All in-depth
interviews and classroom observations were audio-recorded and fully transcribed. Interviews
conducted in Nepali were first transcribed in Nepali and subsequently translated into English
for analysis. The transcribed data were systematically coded and categorized based on
recurring patterns and similarities, leading to the emergence of key themes. These themes
were then analyzed and interpreted in alignment with participants’ responses and relevant
literature. Throughout the study, we followed ethical considerations essential in qualitative
ethnographic research, including honesty, reciprocity, ethical interview practices,
confidentiality, and neutrality (Ghimire, 2021a).
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Findings and Discussion

Teachers play an active role in negotiating and adapting the EMI policy, using creative
strategies to balance institutional requirements with the linguistic and educational needs of
their students. In other words, the teachers made an effort to modify the policy requirements in
the classroom to fit their own interpretations, preferences, and circumstances (Le et al., 2021).
In discovering teacher agency through translanguaging in English-medium community
schools, the findings are discussed under three key themes: ‘teacher agency through utilizing
bilingual textbooks’, ‘translanguaging practices for taking and giving permission’, and
‘teacher agency in creating translanguaging spaces during exams’.

Teacher Agency Through Utilizing Bilingual Textbooks

The teachers create their agency to negotiate the EMI policy by using Nepali medium
textbooks as supporting materials. In other words, they exercise their agency by incorporating
Nepali medium textbooks alongside English medium to adapt to the EMI policy in a way that
meets the needs of their students. This bilingual or translanguaging technique allows them to
navigate the challenges posed by students’ limited English proficiency, enabling more
effective content delivery and comprehension in the classroom (Phyak et al., 2022). In order to
enhance learning opportunities in the classroom, translanguaging allows the teacher to adapt
the lesson to the needs of the students (Tai, 2024). By using Nepali medium textbooks as a
supplemental resource, teachers bridge the gap between policy demands and the practical
realities of a multilingual educational environment, adopting a more inclusive learning
experience. Prakash narrated his story on the use of Nepali medium textbook:

I was transformed this school ten years ago. I was teaching in Nepali medium at the
previous school. The head teacher told me to teach science in the English medium. It was
challenging for me as I studied and had also got teaching in Nepali medium school. I
took English medium textbooks home and studied them. However, I found teaching
difficult because it was a new experience for me. I bought Nepali medium textbooks as
resource materials to support teaching in the English medium. I studied both books
together to prepare the problematic content.

Prakash’s experience with the use of Nepali medium textbook asserted that they survived
with the EMI policy by creating their agency through the use of the Nepali medium textbook.
Furthermore, his experience highlights the challenges teachers face when adapting to EMI
policies, especially those accustomed to Nepali medium instruction. He bought Nepali
medium textbooks to supplement his English medium resources. By studying both sets of
books, Prakash developed a bilingual strategy that allowed him to overcome the difficulties of
teaching science in English despite his background in Nepali medium education. This
approach demonstrates teacher agency when negotiating EMI challenges. By using Nepali
textbooks, Prakash effectively bridged the gap between his previous experiences and the new
language policy, creating a practical solution that enabled him to continue teaching
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effectively. Binaya supported Prakash’s ideas and mentioned, “I have kept Nepali medium
textbook at home. When I find complicated content such as words, paragraphs, and exercises
in English medium textbook, I look at Nepali medium textbook as a reference material”.
Because of lack of English language proficiency, teachers tried to find out different ways to
negotiate the EMI policy. Using a Nepali medium textbook is one of them. Binaya also creates
teacher agency as the user of the Nepali medium textbook to teach the complex content
knowledge of the English medium textbook. To explore this aspect, one day first author was
observing Binaya’s class at Marin Thakur School. He saw a Nepali textbook with him. It
made him curious why he carried it. He asked him why he brought the Nepali textbook to
English medium class. Binaya replied:

I teach science. I am an experienced Nepali medium science teacher. Twelve years ago,
the school introduced the EMI policy and told us to teach academic subjects in English. I
did not understand many science terminologies in English. To get rid of this problem, I
purchased Nepali medium science textbooks. I underlined the science terminologies and
wrote their Nepali equivalent with pencils in the textbooks. Nowadays, I bring Nepali
medium textbooks to the class because they are useful for me in understanding the
problematic terminologies of science.

Binaya very clearly remarks that he creates teacher agency by using Nepali medium
textbook to teach science in the English medium as supporting material. For Binaya, as a
science teacher with experience in Nepali medium instruction, the sudden expectation to teach
in English presented significant challenges. His initial struggle with English scientific
terminology led him to purchase Nepali medium textbooks, which he used as a bridge to make
sense of the unfamiliar English terms. By underlining the English terms and writing their
Nepali equivalents in his English medium textbooks, Binaya created a bilingual learning
resource for himself, blending both languages to overcome his own and his students’ language
barriers. This practice highlights the critical role of bilingual resources in ensuring that
teachers can navigate the EMI policy effectively (Ghimire, 2024). Despite the school’s
monolingual policy, Binaya’s use of Nepali medium textbooks is a practical strategy that
allows him to continue teaching science effectively. His approach shows how teachers can use
their agency to create practical, classroom-level solutions to broader policy issues that do not
take their specific linguistic challenges into account (Phyak et al., 2022). Similarly, Lalita
added, “I referred to my old English medium science books from my I. Sc. and B.Sc. studies. I
also used Nepali medium textbooks and made sure to prepare thoroughly by studying at
home”. Lalita’s statement reveals her adaptive strategy to manage the challenges of teaching
under the EMI policy. This approach highlights the complex nature of teacher agency in
navigating the EMI policy within a multilingual context.

Prakash, Binaya, and Lalita’s dependence on both English and Nepali medium textbooks
underlines the critical role bilingual resources play in helping bridge the gap between the EMI
policy and their students’ linguistic needs. Their practice exemplifies the kind of negotiation
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and compromise that teachers do while teaching academic subjects through EMI in
multilingual contexts. Using bilingual textbooks can be viewed as a form of resistance to the
strict monolingual the EMI policy (Fang et al., 2022), as teachers like Prakash, Binaya, and
Lalita rely on familiar and accessible resources to enhance student understanding. This
adaptive practice emerges from the broader socio-cultural and linguistic challenges of
teaching in community schools in Nepal, where many students are not proficient in English.
Their experience also points to the larger issue of policy implementation without sufficient
consideration of the ground realities faced by teachers and students (Phyak et al., 2022). Their
approach not only supports their students’ learning but also reflects the broader flexibility and
agency of teachers working in multilingual EMI environments.

Translanguaging Practices for Taking/Giving Permission

Beyond classroom pedagogy, translanguaging practices are adopted for taking and giving
permission in EMI classrooms. Teachers and students use their native languages when asking
for and giving permission in classrooms . They find it challenging to speak in English, so they
use their mother tongues for communication when they need to request permission. During
my observation of Lalita’s science class for Grade VI at Kamalamata school, a student named
Suresh (a pseudonym) stood up to ask for permission to leave the classroom. The
communication happened in this way:

Suresh: Miss, ma bahir jane. (Miss, | want to go outside.)
Lalita: Kina? (Why?)

Suresh: Su ayo. (To urinate)

Lalita: Toilet jane? (Do you want to go to toilet?)

Suresh: Yes.

Lalita: La chhito gaer au. (Go and come fast)

Suresh, a small boy, wanted to go outside to urinate. He had to speak in English as it is
an English medium school. However, he could not speak in English and asked permission
from the teacher in Nepali. The teacher also gave permission in Nepali because she also felt
comfortable in speaking in Nepali. According to Rauteda (2024), “translanguaging is used
intentionally and purposefully to motivate, praise, and encourage the learners” (p. 51).
Likewise, in Binaya’s class, the practice of taking permission occurs in learners’ mother
tongues because students feel easy to speak in their mother tongues. During the class
observation in class three, the first author noted an excerpt from Binaya’s class:

Mabhesh: Sir, mero pen daile lageko chha lier aau (My brother has taken my pen. May I
bring that?)

Binaya: Yes, chhito lier aau (bring fast).
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Dolma: Sir, ghanti bajyo. Kitab bag ma rakhau? Ghanti rapji kitab bag ri mula. (The
bell rang. May I keep books in the bag?)

Binaya: Hunchha rakha. mula. (Yes. You can).

One of the students Mahesh asked permission with the teacher in Nepali language to
bring his pen which was taken by his brother. The teacher had become flexible in the medium
of language because he had resisted the EMI policy as he and his students could not speak
English fluently (Karki, 2023). This practice created the classroom interactive place in which
teachers and students could communicate without hesitation. Dolma, a girl in grade three,
used her mother tongue, Tamang in the classroom while getting permission from his teacher;
as Karki (2023) suggests, teachers use translanguaging to provide instructions to students. The
EMI policy is affected by the ecological aspects of the society because school is a social unit,
and the socio-cultural aspects of the society always affect the use of language in the class
(Sharma, 2023). Likewise, the students bring their linguistic repertoire during teaching
learning process (Ghimire, 2024; Sah & Li, 2020). Further, the translingual practice can also
be seen outside the classroom as observed in the following vignette.

After class observation at Marin Thakur School, we stood for some time in the school
premises in which many students were playing because it was break (tiffin) time. We carefully
watched the students and found that Tamang children were communicating with their friends
in their own mother tongue. Although they felt hesitation to use their mother tongue formally
in the class, they used it informally with their friends on the school premises. After that, we
went to the staff room where the teachers were talking in Nepali language about a picnic
program for going to Kalinchowk. During this period, a student came in the door of the staff
room and talked to a teacher. The following was an excerpt of that interaction:

Arun: May I come in, Madam?

Sujita: Yes, come in. Kina? (Why?)

Arun: Pani khana. (To drink water)

Sujita: Dharama chhaina? (Is there no water in the tap?)

Arun: Dharo banda rahechha. (The tap has been closed). Filterko pani khanu paryo? (1
want to drink the water from the filter)

Sujita: Hunchha, (Ok) drink.
Arun: Thank you, Madam.

Not only in the classroom pedagogy, but also the teachers and students use their mother
tongues in the staff room and school premises. In this concern, Binaya said, “students’
foundation in English is very weak. They use Nepali in the classrooms and school premises. If
we speak English to them, they just watch our mouths. They do not understand what we are
saying in English.” In this situation, both the students and teachers negotiate the EMI policy
and use their mother tongue for making communication among them either inside or outside
the classroom for socialization.
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Teacher Agency as Creating Translanguaging Space in the Examination

The teachers play their agentive role during exams by translating the meaning of the
questions in the learners’ mother tongue through translanguaging practice. Teachers use
students’ native languages in classrooms to enhance clarity, confidence, and emotional
engagement (Rauteda, 2024). The students had to write the answers in English for the exam.
While we were observing the exam at Bhimsen School, we found that the students were
asking the meaning of the question to the teacher and writing the answer in English.
Moreover, the teachers were telling the meaning of the question in the Nepali language which
is shown in the following excerpt.

Parwati: Sir, Yo 2 no. ko prashanle ke bhaneko ho (Sir, what is the meaning of question
No. 2)?

Prakash: Tala dieka sabda rakher khali thau bharnu bhaneko ho (You have to fill in the
blank by putting the given words).

Ganesh: Sir, yo tick the correct answer bhaneko ke ho ni (Sir, what do you mean by ‘tick
the correct answer’)?

Prakash: kosthama dieka madhya sahi sabda chhaner chinha lagaunu bhaneko ho (you
have to tick the correct answer by selecting the words from the brackets)

Laxmi: Sir, yo true/false ma ‘A donkey carries a load’ bhaneko ke ho (Sir, what is the
meaning of ‘A donkey carries a load’)?

Prakash: Gadhale bhari bokchha.
Sabita: Sir, yo 7 ma ke bhaneko ho (what is the meaning of question No. 7)?

Prakash: Talaka prashna ko uttar ek sabdama lekha (Answer the following questions in a
single word).

Laxman: Sir, where does rabbit live? Bhaneko ke ho?

Prakash: Malie class ma animals ko bassthan padhaeko thie ni (1 had taught you about
the shelter of animals). Kharayo kaha baschha bhaneko ho (Where does rabbit live?).

After observation of the Examination, the first author asked a question to Prakash who was an
invigilator in the exam, “Do the students write in English in the exam? He said:

Most of the students do not understand the questions. When we tell the meaning of the
questions in Nepali, they write the answer in English. Some students leave the questions
without writing the answers even if they know the answers because they do not
understand the questions. Some students write the answers in Roman as well.

Prakash’s narrative demonstrates that the students could not write the answer without
supporting of the teachers. Their low proficiency in English, particularly in speaking,
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listening, and writing, has been observed to be posing an obstacle to implementing the EMI
policy (Rai, 2024).The students usually recite the answers and the teachers clarify the meaning
of the questions in their native languages and then they write them in English medium. There
was translingual practice in the exam in the EMI community schools. During the exam period,
the first author visited Kamalamata School and talked with students about their experiences
with the exam, which was noted:

The students were gathered in front of the school buildings. I approached them and asked
about their exam. A boy immediately said they did not understand the questions and
asked the teacher to explain the meanings in Nepali. After the teacher translated the
questions into Nepali, he wrote his answers in English. (Field note: 12 March 2024)

The students could not write in the English medium because of their low proficiency in the
English language. They could not understand English-medium questions, so the teacher
facilitated them in Nepali. The translanguaging practice in the examinations assisted the
students in writing the answer in English (Karki, 2023). Regarding the translanguaging
practice in examination at Marin Thakur School, Binaya mentioned, “I read the questions in
English. Then, I translate the entire question into Nepali, interpreting the content. After that,
the students write the answer in English”. Mother tongues have become a mediated tool for
the students to learn English language in the English medium community schools (Phyak et
al., 2022).

Translanguaging practices during classroom teaching or examinations break down
linguistic barriers and increase student engagement by allowing students to express
themselves and understand content in a language they are comfortable with. Binaya, Lalita
and Praksh’s use of students’ mother tongues allowed for a smoother flow of communication,
enabling students to grasp the lesson better and gain confidence in classroom activities. This
practice demonstrates how translanguaging practices can support a more inclusive, interactive,
and effective learning environment, accommodating students’ diverse linguistic backgrounds
(Phyak, 2018). It highlights that multilingual classrooms require flexibility in language use, as
enforcing a monolingual EMI approach can create communication gaps and hinder student
learning. Translanguaging, on the other hand, bridges these gaps and provides an environment
where students can thrive academically while gradually developing their English proficiency
(Probyn, 2015).

Conclusion and Implications

This study reveals that teachers in EMI community schools in Nepal actively exercise
their agency to navigate the challenges of the EMI policy. By employing translanguaging
practices such as utilizing bilingual textbooks, incorporating students’ mother tongues in
classroom interactions, and facilitating comprehension during examinations, teachers adapt
the monolingual the EMI policy to suit their multilingual classroom contexts better. These
practices enable teachers to balance policy demands with the linguistic realities of their
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students, fostering inclusive and interactive teaching-learning practices. Teachers’ use of
bilingual textbooks shows a practical strategy to overcome linguistic barriers, highlighting
their agency in bridging the gap between English medium policy and classroom multilingual
contexts. Similarly, translanguaging practices during classroom interactions and examinations
allow for effective communication and understanding, ensuring students remain engaged and
confident. These adaptive strategies emphasize the critical role of teacher agency in
transforming EMI classrooms into spaces where multilingual students can thrive
academically. The findings underline the importance of recognizing teachers’ voices and their
localized strategies to mitigate the challenges posed by the EMI policy. Teachers’ agentive
practices serve not only as a means of resistance to monolingual constraints but also as an
essential approach to promoting meaningful and inclusive learning in multilingual settings.

The study's findings suggest that policymakers need to consider the socio-linguistic
actualities of classrooms while developing and executing the EMI policy. Integrating flexible,
bilingual approaches into the policy framework can empower teachers to effectively address
students’ diverse linguistic needs. Integrating translanguaging practices for classroom
instruction in teachers’ professional development programs is better. Furthermore, curriculum
developers and school administrations neeed to consider for creating the supportive
environments that acknowledge and promote multilingual practices. Providing access to
bilingual textbooks and training on translanguaging techniques can help teachers bridge
linguistic gaps and enhance learning outcomes. By valuing teacher agency and fostering
linguistic inclusivity, educational stakeholders can create EMI classrooms that align better
with the complex linguistic realities of multilingual community schools in Nepal.
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Appendix I

Semi-Structured Questions for In-Depth Interview
What is your perception towards the EMI policy in your schools?
Does the EMI policy implement with your participation?
Is there any pressure to follow the EMI policy forcefully in your school?
How do you teach academic subjects in EMI classes?
How do you prepare lessons to teach in English?
Do you feel any difficulty to teach in English?
Do students use English language in classrooms?

I think students are from multilingual backgrounds in your classrooms. In this context,
what problems do you face while teaching academic subjects in English?

Please tell me your efforts with some examples of negotiating the EMI policy while
teaching academic subjects in English.

Do the students understand questions in English?

What languages do students use during examination?
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Abstract

The primary aim of this study is to analyze the relationship between teacher motivation and
their teaching performance, focusing on how motivational levels among teachers affect
educational outcomes. A mixed-methods approach was employed, utilizing purposive
sampling to select a population of 24 secondary-level teachers from four private schools.
Data collection was conducted through a pre-formulated questionnaire containing both
closed and open-ended questions. Findings revealed that 92% of the teachers exhibited low
motivation, which negatively impacted student engagement and academic performance.
Motivated teachers demonstrated greater enthusiasm and commitment, essential for fostering
positive learning environments, particularly in resource-limited rural areas. Challenges faced
by teachers included insufficient organizational support, lack of insurance, medical benefits,
retirement plans, and promotion opportunities. Only 12.5% had access to professional
development opportunities, leading to stagnation in teaching practices and low morale.
Consequently, 75% of students showed reduced participation and lower academic results due
to disengaged teachers. Private schools should offer competitive salaries, benefits, career
growth, professional development, recognition, and a supportive environment to motivate
teachers, enhance performance, and improve the quality of education. Implementing these
strategies is vital for enhancing teacher motivation and ultimately improving the quality of
education for students in private schools within Solukhumbu district.

Keywords: motivation, quality delivery, job satisfaction, student achievement
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Introduction

The role of teacher motivation is widely recognized as a pivotal factor in achieving
quality education. Motivation significantly influences teachers' commitment to their
profession, their instructional practices, and their engagement with students, all of which
contribute to educational outcomes. Recent studies indicate that motivated teachers are more
likely to invest in continuous professional development, employ innovative teaching methods,
and cultivate a conducive learning environment that supports student success uyen &

Pham, 2023).

Teacher motivation is multifaceted, shaped by both intrinsic factors—such as a passion
for teaching—and extrinsic factors—including salary, working conditions, and opportunities
for career advancement. A well-supported teacher, both emotionally and professionally, is
better equipped to maintain high levels of enthusiasm and engagement in the classroom
(Borman & Dowling, 2022). Intrinsic motivation, driven by a sense of purpose and
fulfillment, is linked to dynamic classroom practices and increased student participation
(Thoonen et al., 2021).

Despite the importance of motivation, recent research highlights the challenges that
teachers face in sustaining it due to external pressures such as heavy workloads, lack of
resources, and administrative demands. Inadequate support systems can lead to teacher
burnout, absenteeism, and attrition, all of which negatively impact educational quality
(Hanushek et al., 2023). Conversely, when teachers are motivated through supportive school
policies, professional development opportunities, and collaborative work environments, their
sense of efficacy increases, positively correlating with improved student learning outcomes
(Darling-Hammond et al., 2020).

As the global education landscape evolves—particularly in the aftermath of the COVID-
19 pandemic—the need to support and motivate teachers has become increasingly critical.
Educational reforms aimed at enhancing teacher motivation have shown promising results.
Evidence suggests that motivated teachers can significantly elevate the quality of education
delivered (Johnson & Wiseman, 2024). Thus, exploring the connection between teacher
motivation and educational quality remains a vital area for policymakers, educators, and
researchers seeking to improve teaching practices and student performance.

This research specifically examines the factors influencing teacher motivation in private
secondary schools within Solududhakunda Municipality. It aims to understand the impact of
teacher motivation on educational quality and the role of motivational strategies in enhancing
teacher performance and student success.

Teacher motivation directly affects educators' commitment and effectiveness, which in
turn influences educational quality. Teachers in private schools—especially in remote areas
like Solududhakunda Municipality—often encounter unique challenges that may hinder their
motivation. These challenges include inadequate resources, heavy workloads, and limited
career development opportunities.
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Research Objective

This study aims to explore the factors influencing secondary school teachers' motivation
in private schools within Solududhakunda Municipality, assess the impact of motivation on
the quality of education, and evaluate the role of motivational strategies in enhancing teacher
performance and promoting student success. By addressing these objectives, this study aims to
contribute valuable insights into enhancing teacher motivation and improving educational
outcomes in the region.

Literature Review

Research on quality education and academic operations in Nepal, particularly in the
context of higher education, underscores the critical role of teacher motivation in enhancing
educational outcomes. Mishra and Ananda (2022) emphasize the need for futuristic and
sustainable academic operations that prioritize teacher engagement and professional

development to foster a conducive learning environment. Their findings suggest that
motivated teachers are more likely to implement innovative teaching strategies that cater to
diverse student needs, ultimately improving engagement and academic performance.

Furthermore, Mishra and Jha (2023) discuss the emergence of quality assurance and
accreditation in Nepal's higher education sector, highlighting how institutional support can
significantly influence teacher motivation and, consequently, educational quality. In another
study, Mishra (2024) explores the educational status of Madhesh Province, illustrating how
economic development theories intersect with educational practices to address systemic
challenges faced by educators. Collectively, these studies advocate for comprehensive support
systems, including professional development opportunities and recognition mechanisms, to
enhance teacher motivation and ensure quality education in Nepal's evolving academic
landscape (Mishra & Mishra, 2024; Mishra, 2022).

Recent research underscores the critical role of teacher motivation in shaping the quality
of education. Motivated teachers tend to exhibit higher levels of engagement, innovation, and
effectiveness in classroom management and instructional practices. As a multidimensional
construct, motivation encompasses both intrinsic and extrinsic factors. Intrinsic motivation
refers to the internal drive of teachers to engage in the teaching profession for personal
satisfaction, while extrinsic motivation pertains to external rewards such as salary,
recognition, and opportunities for career advancement.

The Importance of Intrinsic Motivation

A study by Jones et al. (2023) highlights that intrinsically motivated teachers are more

likely to adopt student-centered teaching approaches, which enhance student engagement and
learning outcomes. The findings indicate that when teachers feel supported by their
institutions, their sense of professional autonomy increases, subsequently boosting their
motivation levels. Conversely, external pressures and a lack of support can diminish teacher
motivation, negatively impacting the overall learning environment.
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Professional Development as a Motivational Factor

The role of professional development in sustaining teacher motivation is emphasized in
recent studies. Brown and Taylor (2023) demonstrate that teachers who engage in continuous

professional development (CPD) are not only more motivated but also equipped with updated
pedagogical skills, leading to higher instructional quality. Opportunities for CPD contribute to
a sense of accomplishment among educators, fostering both teacher retention and a positive
school culture.

Job Satisfaction and Its Correlation with Motivation

Research by Kumar and Zhang (2024) explores how motivational factors are linked to

job satisfaction and teaching performance. The study finds that teachers who experience job
satisfaction through recognition, professional growth, and adequate working conditions are
more likely to remain motivated. This correlation translates to improved teaching quality and
better student outcomes.

Challenges Affecting Teacher Motivation

Despite the positive influences on motivation, challenges such as inadequate pay,
excessive workload, and lack of recognition are frequently cited as demotivating factors. A
recent study by Smith et al. (2023) identifies that teachers facing high levels of stress and

burnout are more likely to disengage from their teaching responsibilities, which detracts from
the quality of education. The study advocates for better support systems and policies aimed at
reducing teacher stress and enhancing work-life balance to maintain high motivation levels.

Addressing External Factors

Teacher motivation is profoundly influenced by external factors such as inadequate
compensation, heavy workloads, insufficient recognition, and lack of support systems. As
noted by Smith et al. (2023), these challenges contribute to teacher stress and burnout, leading

to disengagement and decreased educational quality. Addressing these issues through
improved compensation structures, effective workload management, recognition programs,
and robust support systems is critical for enhancing teacher motivation and overall educational
outcomes.

In the latest research emphasizes that motivated teachers play a pivotal role in delivering
quality education. Factors such as professional autonomy, continuous development
opportunities, and institutional support are essential in fostering teacher motivation.
Simultaneously, addressing challenges like excessive workload and burnout is crucial for
sustaining motivation over time. As educational systems strive for improvement,
understanding the dynamics of teacher motivation will be vital for enhancing teaching
practices and ultimately boosting student performance across various contexts.
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Research Methodology

This study employed a mixed-methods approach to provide a comprehensive
understanding of the factors influencing teacher motivation in private secondary schools in
Solududhakunda Municipality. The quantitative data will quantify the impact of motivational
factors on educational quality, while the qualitative data will provide context and deeper
insights into teachers’ experiences, enabling a more holistic view of the relationship between
teacher motivation and student success. A purposive sampling technique was used to select
the study population, which consisted of 24 secondary-level teachers from 4 private secondary
schools.

Results and Discussion
Teacher Motivation and Student Achievement

The findings from the study conducted in Solukhumbu reveal a concerning trend
regarding teacher motivation and its direct impact on student engagement and academic
success. Out of a sample of 24 teachers, only 8% (2 out of 24) were classified as highly
motivated, while a staggering 92% (22 out of 24) exhibited low motivation levels. This
significant disparity suggests that the majority of teachers are unable to inspire their students
effectively, resulting in markedly lower academic performance among their students. The data
indicates that students taught by less motivated teachers demonstrated weaker results and
lower engagement in class, underscoring the correlation between teacher motivation and the
quality of education received.In rural areas like Solukhumbu, where educational resources are
limited, the role of motivated teachers becomes even more critical. Motivated educators tend
to display greater enthusiasm, commitment, and dedication to their students' success, often
going beyond basic instructional practices to engage students and address their diverse needs.
The challenges faced by students in these settings—such as language barriers, economic
hardships, and limited access to educational materials—are often mitigated by the proactive
efforts of motivated teachers.

Professional Development and Its Role in Sustaining Teacher Motivation

The study also highlights the importance of professional development (PD) in sustaining
teacher motivation. Alarmingly, only 12.5% (3 out of 24) of teachers reported having access
to PD opportunities, leaving 87.5% (21 out of 24) without critical professional growth
resources. This lack of access can lead to stagnation in teaching practices, negatively
impacting both teacher motivation and student outcomes. Teachers without opportunities for
workshops, seminars, peer collaboration, or advanced degrees may struggle to adopt
innovative teaching strategies or effectively meet their students' diverse learning needs.
Moreover, teachers who lack PD opportunities may experience frustration and dissatisfaction,
contributing to burnout and disengagement from their teaching responsibilities. This
demotivated workforce directly correlates with declining academic performance among
students. Therefore, it is essential for educational institutions to prioritize PD initiatives that
foster a motivated teaching force equipped to enhance student learning.
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Impact of Organizational Support on Teacher Motivation

Organizational support plays a crucial role in influencing teacher motivation in
Solukhumbu's private schools. The absence of essential benefits such as insurance or medical
coverage affects teachers' well-being and financial security. Notably, none of the schools
surveyed provided these critical supports, leaving teachers feeling vulnerable and unprotected
in emergencies. Furthermore, retirement benefits were available in only one out of four private
schools, diminishing long-term career outlooks for educators. Additionally, only 25% (1 out
of 4) of private schools offered formal promotion structures for teachers. This lack of career
advancement opportunities discourages educators from viewing their positions as long-term
careers, contributing to high turnover rates that disrupt educational stability. The absence of
loan facilities further exacerbates financial stress among teachers, detracting from their focus
on teaching.

Teacher Motivation and Student-Centered Learning

The interplay between teacher motivation and student-centered learning is evident in this
study's findings. The lack of organizational support has led to low morale among teachers;
with 80% reporting low salaries and limited career advancement opportunities, many feel
undervalued. Consequently, this disengagement manifests in poor teaching quality—70% of
teachers exhibited low motivation levels that resulted in disengaged classrooms. As a result,
75% of students showed decreased participation and lower academic achievement due to the
disengagement of their teachers. Moreover, 60% of teachers failed to provide adequate
individualized attention to students, exacerbating achievement gaps and hindering overall
student progress.

In fostering teacher motivation is vital for improving the quality of education in rural
Nepal. The findings indicate that when teachers feel valued and supported through
organizational structures that provide professional development opportunities and essential
benefits, they are more likely to invest their energy into teaching. Addressing factors that
impact teacher motivation—such as inadequate compensation, lack of career advancement
opportunities, and insufficient support systems—is essential for enhancing student
achievement in rural settings like Solukhumbu. By prioritizing these areas for improvement,
educational institutions can create a stimulating learning environment that leads to better
academic outcomes for all students.

Conclusion

Teacher motivation is a critical determinant of educational quality and student outcomes
in private schools in Solukhumbu. The absence of organizational support, including essential
benefits such as insurance, medical facilities, and job security, significantly undermines
teacher morale and performance. With 100% of schools lacking these benefits and 80% of
teachers reporting low salaries and limited career advancement opportunities, many teachers
feel undervalued. This situation leads to disengagement from their roles and a decline in
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teaching quality, which adversely affects student engagement—75% of students reported
lower participation and academic achievement as a result. Furthermore, the inability of 60% of
teachers to provide individualized attention exacerbates existing achievement gaps among
students. Addressing these challenges is vital for enhancing both teacher motivation and
student success.

Recommendations

To improve teacher motivation and subsequently enhance student outcomes, the
following recommendations are proposed for private schools in Solukhumbu:

Schools should offer competitive salaries along with essential benefits such as health
insurance, medical coverage, and retirement plans. These measures will help ensure that
teachers feel financially secure and valued, thereby reducing financial stress and boosting
motivation. Establishing clear pathways for promotions and professional development is
crucial. Providing opportunities for career growth will encourage teachers to remain
committed to their profession while continuously improving their teaching practices. Schools
should organize regular training sessions and workshops to help teachers enhance their skills
and stay updated with the latest educational trends and methodologies. Investing in
professional growth directly correlates with improved teaching quality. Creating a culture of
recognition where teachers are acknowledged for their efforts can significantly enhance
motivation. Implementing regular feedback mechanisms, awards, and incentives will
encourage teachers to maintain high levels of performance and engagement.Fostering a
positive and collaborative work environment is essential for teacher morale. Encouraging
teamwork, open communication, and mutual respect among staff can lead to increased job
satisfaction. Schools should assess teacher workloads to ensure they are manageable.
Reducing excessive workloads can alleviate stress and prevent burnout, allowing teachers to
focus more effectively on their instructional responsibilities.

By implementing these recommendations, private schools in Solukhumbu can create a
more supportive environment that enhances teacher motivation, ultimately leading to
improved educational outcomes for students. Addressing the underlying factors contributing
to teacher demotivation is critical for fostering a stimulating learning environment that
promotes academic success.
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Abstract

This study aims to explore the challenges and current status of social inclusion within the
genderqueer (LGBT) community. For this purpose, ten samples were taken for interview,
participatory observation, and field notes. The data were interpreted using qualitative
explanatory design and reflective cum reflexive techniques. Confidentiality is also maintained
through using pseudonyms in the study. The theory of recognition and the queer theory were
used to make a discussion more trustworthy. The literature shows that there were several
indigenous provisions and practices on homosexuality. The empirical data shows that gender
identity, relationships, social exclusion, effects of consumerism, school enrolment and
environment, employment, rental discrimination, polysexuality, sexual violence, social
exclusion, and legalization of same-sex marriage or partnership surfaced as the major issues
of LGBT in Nepal. The data also show that different people have different levels of exclusion.
The issue of identity vs. relationship is a major threat to LGBT’s inclusion. However, they
were less worried about their own identity than their social relationships. Hence, they were
compelled to maintain double-standard identities because they feared relationship breakup. In
order to resolve these issues, it is necessary to come up with policies and laws that take into
consideration the gender and sexuality of the individuals, engage in the formulation of duty
and rights based social frameworks, establish systems of collective identities and combat
genderism, social stereotypes and superstitions. Moreover, embedding Aboriginal ethical and
social values, questioning and remaking the hetero-patriarchy, ensuring targeted budget
support, allowing and encouraging a more positive environment for inclusive education,
creating inclusiveness of the LGBTQ+ community in school curricula and environments are
vital steps in the struggle for inclusion and equity.

Keywords: genderqueer, identity, inclusion, relationship, struggle
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Introduction

Studies on human sexuality show that the LGBT (lesbian, gay, bisexual, and transgender)
have different chemical structures in the brains. A study conducted by the Welcome Trust
Centre for Neuro-Imaging at University College London using Magnetic Resonance Imaging
(MRI) implies that the brains of gay men have functional similarities to those of a straight
woman and that homosexuality is not a moral choice but one of the biological substrates
("Homosexuals found," 2008). As it is not a choice but a compulsion, gender identity can be
shaped by different types of sexes, such as chromosomal sex (inside), hormonal sex (inside),
anatomical sex (outside), and psychological sex (inside/outside), sexual orientations, and
genders. Whereas chromosomal sex is relatively more consistent than the hormonal and
anatomical ones. Hence, the human sexes can make gender identities fluid and complex.

Sexuality is also considered a social process through which social relations of gender are
created, organized, and directed. By creating them social beings we know as man and woman,
as their relations create society (Mackinnon 1989, as cited in Gautam, 2003, p. 35). Sexuality
is a cross-cultural issue that determines gender and identity; sexuality itself is a fluid concept.
In this respect, Freud, in the 'Polymorphous Perversity', defined as the core of human
sexuality, means there is an enormous fluidity of sexual desires, orientations, dispositions, and
practices (Elliott, 2007, p. 115). Sexuality is determined by internal and external factors. It has
no direct relation with sex or gender identity. As an internal factor, 'sexuality' is basically the
characteristic of a person to lean towards intercourse. It is the state of being attracted
(physical, mental, and emotional) towards a person. There are many types of sexualities,
namely: heterosexual or straight (a common type of person who has opposite sexual
orientation); homosexual (gay, lesbian); bisexual, Pomo sexual (a person who has both
characteristics, hetero male and lesbian female); asexual (a person who has no sexual
attraction with anyone); unisexual or monosexual (a sexual orientation with a single gender);
pansexual (a sexual orientation with unbounded desire); and omnisexual (a sexual orientation
with multiple genders).

Gender also refers to our sexual orientation, so we answer masculine or feminine. It is
also our expression of self, how we identify our identity, and how we interact with the world.
It's very much a psychological phenomenon. It is neither a granted concept nor a binary one,
i.e., male or female, though those are two genders. In a nutshell, we can say that gender is
constructed through the interaction of individual and social phenomena. The gender identity
develops personally and the sex roles socially. These two components—gender identity and
sex roles—both contribute to gender development. There are three meanings of gender:
cultural, sociological, and psychological.

In 1970, the American Psychiatric Association and, on May 17, 1990, the World Health
Organization declared that being LGBT is not a disease (BDS, 2010, p. 8). Similarly, the
Supreme Court of Nepal ordered the government to give citizenship with identity to them on
21 December 2007. However, due to the lack of adequate knowledge and policies, this issue
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has not been understood and addressed well. Though the LGBT population in Nepal is small
in size and has been facing a lot of issues, they face identity issues like getting a sexual
orientation-based identity, social issues like homophobia, economic issues like employment,
and educational issues like enrollment. At present, the postmodern values compounded with
their roles and relationships have created a big issue in ensuring their right to identity. The
gender identity includes the personal sense of the body (which may involve, if freely chosen,
modification of bodily appearance or function by medical, surgical, or other means) and other
expressions of gender, including dress, speech, and mannerisms. It refers to the people's
internal and individual experience of gender, which may or may not correspond with the sex
assigned at birth. Gender identity is often termed as woman, man, genderqueer, androgynous,
intersex, third gender or transgender, bisexual or bi-gender, and questioning. Such divergent
gender identities have made them included and excluded in the social spheres and cultural
products. In this context, this study has set its objective to find the status of inclusion and
exclusion of the LGBTI community in Nepal.

This research is situated in the context of the complex triangulation of biological,
psychological, and sociocultural factors that inform definitions of gender and sexuality. The
studies say that bi-evolution heterosexuality and varied gender identities are not moral options
but sociobiological imperatives, hence their inclusion. In Nepal, although the LGBTI
community is legally recognized, however, the community is systematically excluded because
of lack of policies, homophobia and social ignorance. The study attempts to show the
inclusion and exclusion status of this marginalized group in order to critically analyze the
barriers to full participation they faced, and then makes recommendations for achieving social
integration and equity considering gender identity as a construct that changes through an
individual experience and a society.

Literature Review

Bista's (2011) study was based on sexuality and issues of identity in the LGBT
community. Her study focused on the existing condition and consequences of exclusion on the
LGBTI people. This study delineates the fact that because of the dominant heterosexual
societal norms and values, LGBTI people are othered and are stigmatized for revealing their
identity. They are excluded at both the individual and institutional level. The employment and
education environment is unfavorable for them. According to Bista, the LGBTI community in
Nepal has been segregated and excluded from almost every sector of society. They are
excluded because of the multiple discriminations against them.

She found that the environment of education and employment is unfavorable to them, but
she lacked the ability to explore the root causes behind that. She argued that the sexual
identity is the major issue for TG in formal schooling, but she lacked to describe the adequate
information. She forgot to study about the problem of intersex. Similarly, she has also lacked
the ability to delimit social relationships, formal education, and the type of employment in
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which she needs to explore the data. I found an ontological reality in her study that she is
unable to delineate sufficient information about access to formal school and employment.

Bista's study assisted me to confirm the fact that the educational and employment
environment and access were not conducive for them. Her study gave me the idea to make a
case study as well as narratives in the study. From her study, I have also drawn the conclusion
that the researcher's ontology could reflect and influence the study negatively if the
researcher's expertise and investigation area are different.

Sunar's (2013) study was about the socio-economic and demographic characteristics of
transgender people. He found that the third gender people are oppressed and suppressed in
Nepali society and state laws. But recently, they have gathered courage to stand for their
rights, dignity, and identity. His study also revealed the fact that they are at risk of sexual
diseases; they have no access to many economic and social opportunities. They are
marginalized in many fields. His study was also found to be focused on the meaningful
inclusion of transgender people. Hence, this study is helpful to draw the idea of inclusion to
the genderqueer community.

Referring to McManus's report, Breitenbach (2004) found that up to now, the
international studies have covered the areas: alcohol and drug abuse, community and social
support, domestic abuse, education, employment and training, families, partnerships and
parenting, health, housing and homelessness, mental distress and suicide, paying for sex,
sexual assault, sexual orientation—origins, prevalence, and behavior, social inclusion and
poverty, transgender issues, violence and victimization, voting, and representation.

The debate on sexual orientation is still going on. Does gender identity change over time
or not? Are they fluid or not, and if yes, to what degree? "Research regarding the ways race
and culture interact with the experience of LGBT identities in the United States has expanded"
(Boykin, 1996, et al., as cited in Bilodeau & Renn, 2005, p. 27). As more processes are
influenced by other psychosocial identities, it becomes apparent that stage models are not
adequate to describe all non-heterosexual identity processes (Bilodeau & Renn, 2005).

However, Augelli (1994) offered a “life span” model of sexual orientation development
that takes social contexts into account in ways that the early stage models (Gonsiorek, 1995)
did not (Bilodeau & Renn, 2005). His model describes the six identity development processes:
1) exiting heterosexuality, 2) developing a personal LGB identity, 3) developing an LGB
social identity, 4) becoming an LGB offspring, 5) developing an LGB intimacy status, and 6)
entering an LGB community (Bilodeau & Renn, 2005).

The time period of 2020 to 2023 focused on activism efforts for the rights of the
LGBTQI+ community in schools and workplaces. This struggle for inclusion and fair policies
such as those discussed by McBrien et al. (2022) has been an uphill battle for many in the
community. Many such as Marji et al (2024) mention the hardships faced specifically by
LGBTQI+ in workplaces and how it leads to violence against them.
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These studies further highlight the enduring marginalization of LGBTQI+ persons and
the need for specific measures aimed at equity and inclusion within other aspects of society.
The reviewed literature also highlights significant implications for understanding and
addressing the challenges faced by the LGBTI community. It underscores the pervasive
exclusion and stigma due to dominant societal norms, inadequate access to education and
employment, and systemic marginalization. The insights suggest the need for nuanced
research frameworks, incorporating intersectional perspectives, to explore root causes and
foster meaningful inclusion.

Theoretical Framework

In my study, I have used some theoretical constructs to view gender identity, sexuality,
and postmodernity. These theories are briefly stated below: -

Theory of Recognition

Axel Honneth (1949) views modernity from an identity or recognition point of view.
Honneth argues that there is a key role of recognition in the process of human development.
According to Honnesha's theory, identity development takes a course in which a child
develops self-confidence through love and care in the family, self-respect through civil rights
in society, and self-esteem through solidarity and recognition in the state.

According to Honneth, the first form of relating is self-confidence, established and
developed in the relationships of friendship and love. The second type of relationship to self
involves self-respect when a person in a community of rights is recognized as a legally mature
person. The experience of being honored by the community for one’s contribution through
work leads to the third form of self-relation he calls self-esteem. People with high self-esteem
will reciprocate a mutual acknowledgment of each other’s contribution to the community.
From this grow loyalty and solidarity (Honneth, 2007, p. 139, as cited in Fleming, 2011). For
this study, recognition theory implies that an individual gains confidence from family, respect
from society, and esteem from the state, and hence all these three needs are mutually exclusive
for self-recognition and inclusion. This study uses this theory to assess whether the
genderqueer is gaining those types of needs and feels included.

The Queer Theory

Queer theory rejects the idea of a unified homosexual identity and sees the construction
of sexual identities around the hierarchically structured binary opposition of
hetero/homosexual as inherently unstable. Queer theorists argue that there are many ways of
being gay or lesbian. Specifically, sexual identity cannot be separated from other identities
such as race, class, nationality, or age. Any specific definition of homosexual identity is
restrictive (Fuss, 1991, as cited in Poudel, 2010, p. 86). They do not wish to abandon identity
but to recognize and value the multiplicity of meanings that are attached to being gay or
lesbian. Queers focus on a system of sexuality that constructs the self as sexual (p. 87). The
theory of recognition provides the basis to understand and explore the issues of identity. The
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queer theory, I have taken to view the problem from the postmodern lens. Basically, the
fluidity of concepts like gender and sexuality has been observed using this theory.

By exploring the tools that Recognition and Queer Theory make available, we can see
how they have become indispensable theoretical frameworks for queer theorists seeking to
understand genderqueer identities. For example, Honneth’s theory helps us to understand why
the absence of familial love and societal esteem might inhibit the self-esteem of genderqueer
individuals and perpetuate exclusion. By acknowledging that identity is not fixed, queer
theory interrogates and critiques normative structures, pushing institutions to implement
gender-neutral school curricula and workplace environments that honor and respect the
myriad forms of identity that exist. These frameworks point us toward querying how the
structures of society could better affirm and harbor marginalized identities, as well as
recognize their multidimensional contributions to community and culture.

Methods and Procedures

This section presents the methods and procedures adopted in the study. The study is
qualitative type, and the design is explanatory. Ten samples were identified through the
network technique. The data were generated through interviews, observation, and field notes.
The auxiliary sources of data were received through previous study reports, publications, and
websites. The data were presented using paraphrasing, quotes, and case-story forms and
analyzed and interpreted reflectively. The empirical and theoretical data were reflexively
embedded together in the analysis section. Protecting personal identities through pseudonyms,
trustworthiness, and cultural safety were also maintained in the study.

Results

This section forms the core of the study, presenting the data results and their subsequent
discussion. The results primarily focus on the identity, relationships, and social exclusion of
the LGBT community. The data are presented in the form of paraphrased summaries, case
studies, and direct quotes. The discussion aims to enhance the validity and credibility of the
study.

Gender Identity

Even in 21st-century society, there is an issue of gender identity. The complexity is in
increasing order from the very beginning of post-Vedic society. The MS and other religious
scriptures show that gender-based violence was heightened in the medieval period. In Nepal, it
happened at the Malla Dynasty (879-1824 AD). At present, society is becoming complex
because of the loss of duty-based religious values and the increase in right-based postmodern
values. This complexity allows us to know that gender identity should be given according to
sexuality and sexual orientation, but society recognizes three sexes (male, female, and neuter)
within two genders or the concept of binary gender (man and woman). At present, the crux of
the issue is: whose reality counts as society has given only two genders' identities within the
three sexes? In this respect, a gender expert, Kanti, said, "The gender identity should be given
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according to their sexuality and sexual orientation, but our society recognizes three sexes
(male, female, and neuter) within two genders or the concept of binary gender (man and
woman)."

I did not find any of the LGBT members, educated or uneducated, literate or illiterate,
urban or rural, who could say their feelings are artificial. All of them said that their problems
are natural. The sexual orientation, sexuality, and homosexual behavior are natural. On the
other hand, the majority of the people around the world are still in favor of criminalizing
homosexuality, including all SAARC countries except Nepal. Nepal has not decided yet about
criminalizing or decriminalizing homosexuality. The beastiality is totally banned, the penalty
up to the execution through sodomy laws. However, the scientists have proved that about
1500 species in the world have homosexual characters ("List of", n. d.). Kinsey argues that
about 10 percent of the total population is with homosexual characters. In this context,
Kilander (1970) states:

Kinsey's findings reveal that 28 percent of women (compared with 50 percent of men)
have experienced some sort of homosexual response. Only about one percent to three
percent of the female population between the ages of 20 and 35 is exclusively
homosexual. Compared with 37 percent of all men, only 13 percent of all women have
had homosexual contact to the point of orgasm. (p. 307)

Approximately one in every 36,600 births; transgender identity in about one in every
6,000 births; and homosexuality in about one in every 20 births. This is according to medical
statistics taken from 1955-1998 by the University of California at Davis and Brown University
(Dasa, n. d.).

We have ever seen that goats, cocks, and cows sometimes attempt sodomy within the
same sex in the same or different species. If it is unnatural, then why do they show such
characters? In this respect, the issue is whose realities count (LGBT's or the governments)?
The anti-homosexuality or sodomy laws followers argue that homosexuality, e.g., anal sex,
mouth sex, is an unnatural activity. However, the Hindu doctrine Kamasutra had already been
explained and validated as Auparishtaka, or mouth-congress. In this context, Chakladar (2009)
states:

According to Kamasutra, the Auparishtaka should never be done by a learned Brahman,
by a minister that carried on the business of a state, or by a man of good reputation,
because though the practice is allowed by the shastras, there is no reason why it should
be carried on and need only be practiced in particular cases. (p. 119)

About sexuality and gender orientation, a conference was held from November 6 to 9,
2006, at Gadjah Madha University in Yogyakarta, Indonesia. The conference is known as the
Yogyakarta Conference. The Yogyakarta conference has accepted that each person's self-
defined sexual orientation and gender identity are integral to their personality and are one of
the most basic aspects of self-determination, dignity, and freedom (Hall, 2012). Supporting
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the argument stated in the conference, many LGBT members of my study believed that none
can change their sexuality permanently. Most of them believed that the inborn sexuality
cannot be changed, as the queer theorists believe. In this respect, TG Mahesh, an LGBTI
activist, said,

1 think nobody can show artificial sexuality. I don't think strict legal freedom is good or
loose laissez-faire society. Though there is freedom, we have not been able to protect,
legalize, and transfer property to the person whom we like. So, we want lawful freedom.
e.g., legalize homosexual marriage.

According to him, politics is the man door of a nation, while the social service has
supportive roles to execute policies. Mahesh further said that government should ensure
LGBT's identity; legitimize homosexual marriage with strict laws; examine the purity of
LGBT, especially bisexual relationships; provide opportunity and access to health and
education; establish quota systems in public service; introduce LGBT contents in school
curricula; and provide teacher training. In the name of modernization, Mahesh argued there
should not be unlimited freedom on personal choices, e.g., fashion, sex, etc. This shows that
the identity and issues based on sexuality have been mistuned by the LGBT community itself
and society as a whole. In this context, LGBTI activist Kareena said,

The LGBTI should open their identity clearly. I agreed that some sex workers in Thamel,
Kathmandu, and not all LGBTI have shown their behavior according to their real
sexuality or identity. Some are guided by others, some have economic problems, and
some are engaged for personal satisfaction. Some bisexuals have shown dual identity,
i.e., hetero and homo. It is because of the social and personal factors. Most of them have
been forced to marry by family and society, so they have to hide their real identity. Even
in this office, most of the TGs are married.

If someone opens their real gender identity, they will have to face some additional
problems in society, and at the same time they will get some opportunities for personal
development. In this context, TG activist Sandhya said,

1 do not know whether my parents understand me and my gender identity. There are both
benefits and losses to coming out in society. For me, the losses are such as I did not
continue my study, the close friends became distant, neighbors and relatives stopped
contact, and the benefits are such as my name is popular in this city, everyone knows me,
and I have a lot of LGBTI friends.

In most cases, the gender identity is shaped in terms of someone's biological sex,
determined at birth and assigned by the respective society. However, the issue is that the sex
itself cannot clearly appear until the age of puberty. "Sex doesn't come into play again until
puberty, but by that time, sexual feelings and desires and practices have been shaped by
gendered norms and expectations" (Lorber, 2000, p. 107). The term 'identity' has a long
history in philosophy and literature and has gone through a curious shift in meaning (Connell,
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2002, p. 85). LGBT communities are not necessarily a cohesive group and may not all see
themselves as having a common identity or being part of a community of interest, and there
may even be tensions between different groups (Breitenbach, 2004, p. 1).

Though postmodernism talks about choice-based identity, my study showed that LGBT
people accept a collective identity at present. The identity given by the government of Nepal
and the Nepalese communities to the LGBT community is "other," which can be labeled out
collective identity. This fact shows that the present Nepalese society does not accept
postmodern choice-based identity. One lesbian, Bijaya, said, "Identity is a collective
phenomenon. It does not depend on personal interest; it depends on needs. It is a social need.
To ensure identity, the right should be given first. If the right is given, the identity comes
automatically."

Contrary to an LGBTTI activist, TG, Tara said, "Even in LGBTI, each and every one is
different in terms of identity, choice, and interest. It will be far better if the government
ensures individual LGBTI identity as like other (L)" in the citizenship to LGBTI community."
Another activist, Sandhya, also said the same: "The identity is personal. The government also
addresses individual identity in brackets, e.g., other (Gay). The government, according to her,
should make the law to change sex identity." Similarly, the activist Kareena said,

The personal interest may not be right, though it depends upon context. The right is
primarily a collective phenomenon. Therefore, the group identity is okay. I think
personal identity creates problems. We should also be responsible towards society. We
should follow others' rights while demanding our own. The gay and bisexual do not wish
to take their real identity.

Recent research explores LGBT identities related to social class and class systems,
posing questions about how non-heterosexual identities intersect with class privilege and
oppression (Becker, 1997; Raffo, 1997; Vanderbosh, 1997, as cited in Bilodeau & Renn,
2005, p. 28). Consistent with conventional wisdom, LGBT activists construct a collective
identity using an oppositional “us versus them” formation during those times when they
strategically deploy their differences from heterosexuals (Ghaziani, 2011, p. 99).

Relationship

In my study, I found some LGBT members who were semi-opened. It is where LGBT
people in my study were found to be confused about disclosing their real identity due to the
fear of relationships. The case below justified this fact.

Complexity in Relationship: Disclosed vs. Double standard

Khem (30) lives in Kathmandu with a dream to live in Europe, making a partner of
Nepali origin with an Aryan face. He knows that there is freedom of gay marriage in
Europe. His aim in life is to earn money, get a partner, and support family members. He
came to Kathmandu in 2001. Since then, he has been struggling for a brighter future and
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identity without exploiting the family relationships. He does not want to sacrifice the
family relationship at the cost of gender identity. He is very much afraid of his sexual
identity at home and in the society where he lives. He does not want to disclose his real
image outside his LGBT circle. The doubtful behaviors of his family make him very
furious and terrible. He does not like to see any doubtful symptom of his sexual
orientation in his family, especially of his mother, because he loves her too much. Up to
now, he has been able to maintain a double-standard role. However, he was frequently
teased and tortured in shops near his house. The neighbors used to see him straight,
laugh by seeing his appearance, and hear his sound, from which he used to be irritated
much. He has had similar bitter experiences in his college life too. It was during their
tour of Pokhara. At that time, one of his female friends, without any cause, refused to sail
in a boat together with him. Then he felt depressed and regretted his sexuality, which he
never forgot in his life.

The latent passion was reflected in his behavior. He prefers safe anal sex using condoms
and lubricant. He used to spend plenty of money to persuade his friends. One day, he
gave a wine party to a boy and slept with him. At night he tried to touch his body but
couldn't; he just kept his hand on his friend's head the whole night but couldn’t cross the
bar. In college life, he proposed to a boy, saying, I like you wholeheartedly, but that boy
rejected his proposal by saying, I also like Salman Khan (a famous Indian actor), my
family expects marriage to a heterosexual girl, which could lay children for them. He
usually expenses money to persuade his friends, but he seldom gets success. In this work,
he finds a little problem in social values, e.g., preference for heterosexual marriage,
"bangsha dhanne parampara,” and son for death rituals. From the unsuccessful attempts
to fulfil sexual desires, he does not like to stay in Kathmandu.

When I asked, "How would you change society as you hide your identity in your family?
Then he replied,

Once, I prepared to open my identity, but I couldn't because of my economic status. If [
had adequate money, I would open up in family and society, but right now I decided to
keep my identity the same. I think even if I were rich, I would not open my gay identity.
Even after the death of my mother, I will not change my identity towards my sisters.

This fact shows that even after the declaration of homosexuals’ rights-making laws, the
gender-stereotyped roles and relationships were not changed as it was envisaged. A TG
activist named Tara said, "I think LGBTI people hide their identity, if there are negative
aspects more and they open their identity, if there are positive aspects more, or if the
surrounding area where they live is supportive, the family members in particular. It also
depends upon the environment." Santosh, another gay from the Dalit community, had also
faced the same problem as Khem. He said,
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In society, some women used to say what a woman-like voice you have, but I did not
think so. During my childhood, my behavior was like a girl. I had more girlfriends than
the boys. So, my boyfriends were used to tease me. I used to go to the forest to graze
cattle with my friends. My friends were girls, and I had a sexual orientation like a girl.
Later, when I was young, I was forced to marry a girl because of my family's pressure.
Recently, I became the father of a 4-month-old daughter. I would not marry her if I were
in the present condition.

In my study, I found that LGBTs were in the dilemma of what should be given priority
(rights or relationships). Therefore, the LGBTs were willingly and unwillingly still hiding
their identity. In this regard, TG Chari said,

1 tried to convince family and other members of society while suggesting some closed
LGBTI members. At that time they used to say, Do not let us be open if we cannot bear
the discrimination from family and society. Then I had to negotiate with them to let them
be in the same condition.

Khem was in a dilemma about opening up his real identity. It reveals that he wants to
open his identity without damaging the existing social norms and values because his
appearance is not different from that of a straight person. He has a good social status, but
internally he is in great struggle. It clearly shows that the major issue for gay people like
Khem is their social or family relationships, not their identity.

Social Inclusion and Exclusion

Social exclusion is another major issue for the LGBT community. Not only for LGBT
but also for many others, the inclusions are hard to define and complex to ensure. Many
organizations and people have attempted to define social inclusion, but the definition itself is
not inclusive. According to the World Bank, SI is the removal of institutional barriers and the
enhancement of incentives to increase the access of diverse individuals and groups to
development opportunities (Bennett, 2002, p. 13).

If it is so, there are several barriers for LGBT to develop, such as gender recognition,
identity, rights, responsibilities, access, opportunities, discrimination, and so on. The World
Bank's definition (as cited in Bennett, 2002, p. 13) is inadequate to include LGBT's
understanding of sexuality, sexual orientation, and gender. Many social scientists accept that
social inclusion-exclusion is a cross-cultural phenomenon. It can be defined in terms of sex,
sexuality, gender, race, caste, class, and geopolitical identities. The table below further
clarifies the social inclusion and exclusion status of LGBT people.
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Table 1

Social Inclusion-Exclusion

Social Age/ability Sex Sexuality Gender Race Caste Class Geo-
status political
Included Yong and Male Heterosexual Man, White Non  Rich Pahade
{1, we, adult binary Dalit in hill,
knower) Madhesi

in Terai
Excluded Child, old Female, Genderqueer Woman, Black Dalit Poor Pahade
(You, and Queer queer in Terai,
they, handicapped Madhesi
other, in hill
ignorant)

Table 1 depicts that the SI is itself a queer term. It has different meanings for different
people of different characteristics. The queer theory also deals with the same. It is affected by
someone's age, sex, sexuality, gender, race, caste, class, and many other factors. It was also
found to be reflected in the LGBT community. During the interview, one gay staff member of
BDS said, "Mainly, the crux of the issue is that—how is SI determined, subjectively or
objectively? Sometimes a person seems objectively or physically there, but s’/he does not feel
subjectively or mentally there. To some extent, the stated excluded persons do have such
experiences. For example, there was a 33 percent presence of women in the dissolved CA, but
it was not so in the cabinet and active participation in other various parliamentary committees.
It does not mean that physical presence is unnecessary, but the real issue is whether his/her
participation is active and meaningful. In a real sense, personal satisfaction is the major
indicator of SI. This scenario also applies to the LGBT community. The general public,
particularly government officials, used to call LGBT during the meetings, but they hardly
gave them a chance to talk about their issues. For example, the election commission and CBS
called them to incorporate their information in the election and national census, but later both
of the organizations' officials denied their issues. They did not interpret their issues in the
process of census and election. The personal intention here plays a vital role in the process of
representation. The deontology theory deals with this issue. This theory always emphasizes a
good start, a good objective, or a good intention of the stakeholders.

My study reveals that for LGBT people, the economic class does not always determine
the degree of exclusion. This study also found that the problem is more complex in the high-
class family. The fear of social prestige was the major cause of being excluded from the high
economic class. Gender expert Kanti's understanding is enough for this argument that says,
"The socialization process is influenced by socio-psychology. The issue is more severe in
high-class elite families." Following are the identified areas and nature of LGBT exclusion.
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Table 2

Area of Exclusion in LGBT community

Area of Level of exclusion (After opening Nature of exclusion

exclusion gender identity)

Personal High (Medium in high class Marriage, love, care, support, etc.
people)

Family Medium (High in high class Relationship, identity, marriage
people)

School/college High (Before opening low) Enrolment, salutation, toilet use,

sexual harassment

Office/workplace High (Except BDS) Roles, duties, salutation,
employment
Society/hospital ~ High (Urban-medium) Gender, cabin, bed, operation,
Peer group Low (Medium in non LGBT Partnership, gender roles
network)
Law/national High (Low after responding via Policy based, Legal rights,
P4) citizenship, gender identity

Although there is lack of standard scale of measuring exclusion, in my study, I have
attempted to measure the levels of exclusion using Likert's rating scale. I found the level of
exclusion is high in school, college, and in society; medium in family and in low in LGBT
network and lower in LGBT peer group. The levels of exclusion in this area are also
influenced by the social status as explained in the table two. The level of exclusion was found
to be depended in their status of outing. If they were not open in the society than the degree of
exclusion outside the family becomes automatically lower but if they coming out in the
society than the level of exclusion outside the family increases. The study also shows that
after a long period of outing, the degree of exclusion becomes lower.

The biological psychology merges into the psychology of society or environment like a
"melting pot." The society has the nature that it cares more who have a good reputation in the
society. Normally, such reputed people are economically, sound but psychologically stressed
and sociologically unfamiliar. I found a geo-political exclusion in the field visit of my study.
During the study, one gay BDS staff Khem said,

1 feel more uncomfortable in family and society. I do not like the caring culture of family
and neighbourhood. I love to stay in busy area where people have no time to watch and
backbiting. Even in my office I feel uneasy, the other friends of Kathmandu do not give
value to other people who come from outside the valley. I like people of Terai because
the people of Terai are less proudly than the people of hill or Kathmandu.
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Here, Khem's experience or feelings show that a LGBT member has to feel excluded in
both situations: in the society where they live and in the organisation where they work. In the
society, they faced gender based exclusion and in BDS circle they have been facing the both
"race-like identity" and geo-political exclusion even within the LGBT community. Similarly,
the LGBT people were feeling excluded in their own family and society on the basis of social
differences as shown in the table one.

Discussion

The superficial relationship has become a complex issue in the LGBT community. LGBT
in my study were found to be confused to disclose their real identity due to the fear of
relationship. The study also shows that if someone opened their real gender identity, they
could face some additional problems in the society, and at the same time they get some
opportunities of personal development. The study also shows that the degree of social
discrimination and sexual violence is increased after coming out to the real gender identity.
And, hence, the LGBT's were not opening their real gender identity. The LGBT people are
less worried about their identity than their family relationship. Most of them are in the
dilemma that what should be given priority? Rights or relationships or both? I did not get time
to go through it so I would like to suggest the coming researchers to make this question as the
research problem.

The gender identity is still considered as an issue for LGBT community although the
Supreme Court (SC) declared the citizenship rights for them at 2007. They are not getting
citizenship properly though they accept the collective identity. The study found that the issue
of identity always comes along with multiple issues. They are well aware of the postmodern
multiple realities even in their own community. This means the consulted LGBT were in the
dilemma that what should be given priority? Rights based identity or relationship based
identity set by family and society? The rights assist them to achieve their postmodern identity
whereas the relationship helps them to adjust in the society.

The study found that they are not getting socio-economic support from their family and
they are getting homophobia from the society and not get proper support from the state as
stressed by theory of recognition. Hence, they found less confident and excluded in the both
private and social spheres.

Indeed, the sexual orientation is permanent and the sexuality is seldom change and hence
whatever their biology or sociology the LGBT students should be given their gender identity
based on their sexuality and permanent sexual orientation e.g. chromosome, hormone
(Gonad), and emotional attachment. The gender identity is normally defined in terms of
biological sex. But the issue is that the sex itself cannot be clearly appeared until the age of
puberty. Identity is a collective phenomenon. It does not depend on personal choice and
interest, it depends on needs. It is a social need, as LGBT people accept a collective identity at
present. In this context, the government should institutionalize the policy of collective identity
to address identity issue of the LGBT community.
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The exclusion is another major issue for LGBT. They are excluded almost all spheres of
society, mainly in the social, economic, political, and legal area. The major issue of gender
inclusion for LGBT community is defining and understanding sexuality, sexual orientation
and gender. The study revealed the fact that the level of exclusion is depended in their status
and timing of outing. They were found to be excluded in house/room renting and employment.
The discrimination in employment and room rent is common threats for those LGBT who are
open in society. Especially the open and married LGBT couple faces such issue.

According to psychoanalytic and other drive reduction theories of Freud (1940), this
innate and powerful sexual drive (Id) threatens to overwhelm all common and moral sense
(Bay-Cheng, 2003, p. 62). In relation to sexual behaviours, it is important to note that
queerness is not only constituted by a gay, lesbian, bisexual, or transgendered identity or
‘lifestyle.” Similarly, straightness is not simply achieved through a relationship with a partner
of another gender (Ibid, p. 67). This fact shows that irrespective of sex, everyone is queer in
terms of sexual orientation. The Queer theorists argue that there are many ways of being
gay/lesbian. However, according to my study, the gender binary stereotyped mindset has
dominating the postmodern and queer meaning of sexualities.

Conclusion

The empirical data and case shows that the LGBT people were found to be in dilemma
i.e. rights vs. relationships. While seeking and shaping their own gender identity, they
sacrifice their identity in cost of social or family relationships. The sexuality issue has been
dominated by the heteronormative gender stereotyped mindset even in the society. Such
stereotyped mindsets have affected the meaning of sexuality; sexual behaviour; gender roles;
identity, relationship, and inclusion. The study also shows that the LGBT community is not
getting citizenship, education, employment, health care and other civil rights properly.

To be included in their own community and society or their family, some transgenders
compelled to maintain dual identities based on their gender orientation and social relations.
Few TGs, the street hookers and drag queens were found to be disclosed their real identity at
evening. To them as well, the issue of polysexuality is becoming a common threat. The
identity given by the government of Nepal and the Nepali communities to the LGBT
community is "other" which can be labelled out collective identity. This fact shows that the
LGBT community can compromise their choice based identity in cost of maintaining social
harmony and order.

Hence, the major issue of gender inclusion for LGBT community is defining and
understanding sexuality, sexual orientation and gender. The state's stakeholders should come
out from the gendered (Bi-gendered) attitude and concepts while making policy, planning and
implementing the programmes. At least, the educational planners and practitioners should not
have such gender-stereotyped attitudes. This situation therefore, demands an intervention in
the state’s policies for their identity and inclusion as per their gender orientation.
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Abstract

Effective working capital management (WCM) is crucial for assessing an organization's
performance. An optimal WCM approach is expected to enhance profitability and contribute
to overall company value. This study also examines the influence of working capital policy
alongside control variables such as business growth, firm size, and debt on profitability. This
research aims to investigate the relationship between working capital policies and business
profitability within three public cement industries in Nepal: Hetauda Cement Limited, Shivam
Cement Limited, and Udayapur Cement Limited. The profitability of the selected firms is
measured using market and accounting metrics, specifically Net Operating Profitability
(NOP), Return on Equity (ROE), and Return on Assets (ROA). The study employs the
Ordinary Least Squares (OLS) regression method to evaluate the research hypothesis. Data is
collected from the Nepal Stock Exchange for the period between 2011 and 2020.The results
indicate that working capital policies have a significant negative impact on the profitability of
the firms studied. The findings underscore the importance of effective working capital
management in enhancing profitability within Nepal's cement industry, suggesting that firms
must optimize their working capital policies to improve financial performance.

Keywords: net operating profit, return on asset, return on equity, working capital policy
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Introduction

In the competitive and ever-changing corporate world of today, maintaining profitability
and long-term survival are significant problems for enterprises. These difficulties continue
even when businesses are making money if they have trouble fulfssinilling their immediate
obligations. Capital structure, capital budgeting, and working capital management are
important decision-making domains that fall under the umbrella of corporate finance. A
company's liquidity, profitability, and total value are all directly impacted by working capital
management (WCM), making it a crucial component of these (Mishra et al., 2021; Mishra &

Kandel, 2023).

The primary objective of working capital management (WCM) is to ensure the effective
allocation and financing of current assets and obligations. This involves achieving an optimal
balance between maximizing profitability and minimizing the risk of liquidity constraints.
Effective WCM requires meticulous planning and management of components such as cash,
receivables, inventory, and payables (Eljelly, 2004). A sound financial strategy ensures that
businesses maintain sufficient cash reserves without over-investing in current assets, which
could hinder their capacity to finance long-term growth.

WCM is a critical aspect of corporate strategy, focusing on the interplay between
profitability and liquidity. Striking this balance can be particularly challenging in
environments characterized by intense competition, rising capital costs, and fluctuating
economic conditions (Imegi et al., 2003). Given that WCM significantly influences risk,
efficiency, and sharecholder value, financial executives must adopt strategic measures to
navigate these complexities (Smith, 1980). For instance, excessive investment in current
assets may mitigate liquidity risks but could lead to suboptimal profitability. Conversely, a
lean working capital structure might yield higher returns at the expense of increased liquidity
risk.

Theoretical frameworks categorize working capital management strategies into two main
approaches: aggressive and conservative. An aggressive policy is characterized by a high
reliance on current liabilities and low levels of current assets relative to total assets, which
increases risk but offers greater potential returns (Gardner et al., 1986; Weinraub & Visscher,
1998) In contrast, conservative policies prioritize stability by maintaining higher levels of
current assets to ensure liquidity, albeit at the cost of lower profitability. Firms must tailor
their strategies to align with their operational scale, industry dynamics, and financial
objectives.

The industrial sector in Nepal, particularly the cement industry, provides a compelling
context for examining the impact of working capital policies on business profitability. Among
the 48 companies in this sector, three are publicly traded while 45 are private entities listed on
the Nepal Stock Exchange (NEPSE). With an average capacity utilization rate of 80%, this
industry serves as a representative sample for analyzing the effects of various working capital
management techniques on profitability.



94 | Peer Reviewed Solukhumbu Multiple Campus Research Journal, Vol 6, No.1, Dec. 2024 |

The objective of this research is to explore the relationship between working capital
policies and business profitability within Nepal's manufacturing sector. By investigating the
implications of both aggressive and conservative approaches, this study aims to enhance
understanding of best practices in working capital management and their broader effects on
value creation and organizational performance.

Problem Statement

The primary challenge in working capital management (WCM) is achieving an optimal
balance between maximizing profitability and minimizing liquidity risks. Effective allocation
and financing of current assets and obligations are essential, yet many firms struggle to
maintain sufficient cash reserves without over-investing in current assets, which can impede
long-term growth potential. In highly competitive environments with rising capital costs and
economic volatility, financial executives face the dilemma of excessive investment in current
assets that mitigates liquidity risks but may lead to suboptimal profitability. Conversely, a lean
working capital structure can enhance returns but increases liquidity risk.

Theoretical frameworks categorize WCM strategies into aggressive and conservative
approaches. Aggressive policies, characterized by high reliance on current liabilities and low
levels of current assets, heighten risk while potentially yielding greater returns. In contrast,
conservative strategies prioritize stability through higher current asset levels to ensure
liquidity at the expense of profitability. This dichotomy presents a significant problem for
firms as they must tailor their strategies to align with operational scale, industry dynamics,
and financial objectives.

In the context of Nepal's industrial sector, particularly the cement industry, there is a
pressing need to examine how different working capital policies impact business profitability.
With 48 companies in this sector—three publicly traded and 45 private entities listed on the
Nepal Stock Exchange (NEPSE)—the average capacity utilization rate of 80% provides a
representative backdrop for analysis. Understanding the implications of aggressive versus
conservative working capital management approaches is crucial for enhancing organizational
performance and value creation.

Research Objective

This research aims to address the specific problem of how working capital policies affect
business profitability within Nepal's manufacturing sector. By investigating these
relationships, the study seeks to identify best practices in WCM that can help firms navigate
the complexities of profitability and liquidity management effectively.

Literature Review

Working capital management (WCM) has emerged as a pivotal topic in financial
research, with numerous studies investigating its influence on firm profitability. While much
of the existing literature emphasizes the general significance of working capital, there is a
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notable gap in research specifically examining the effects of different working capital
policies—particularly aggressive versus conservative strategies—on firm performance. This
review synthesizes key studies that explore the relationship between working capital policies
and profitability, highlighting findings relevant to various sectors and economic environments.

Weinraub and Visscher (1998) conducted a seminal study analyzing the working capital

management policies of U.S. firms across three distinct industry groups. Their findings
revealed significant variations in working capital strategies employed by different industries.
Notably, industries characterized by aggressive working capital asset policies often balanced
these with conservative financing approaches. This interplay between asset management and
liability management has been a recurring theme in subsequent research.

Building on this foundation, Filbeck and Krueger (2005) extended the analysis to 32 non-
financial industries in the U.S., uncovering substantial differences in working capital practices

across sectors. They observed that these practices evolved over time within individual
industries, suggesting a dynamic relationship between working capital strategies and firm
profitability. This observation aligns with earlier studies by (Soenen, 1993; Long et al., 1993),
which similarly identified industry-specific variations in working capital management.

In a focused study on Pakistan, Rehman and Asar (2007) investigated the impact of

working capital management on profitability by analyzing key metrics such as average
collection periods, inventory turnover, average payment periods, and the cash conversion
cycle (CCC) across 94 firms listed on the Islamabad Stock Exchange. His findings established
a significant negative relationship between these working capital ratios and firm profitability,
indicating that optimizing the CCC can positively influence profitability—a conclusion
supported by (Smith & Begemann, 1997; Howorth & Westhead , 2003).

Afza and Nazir (2007) further explored this relationship by examining aggressive versus

conservative working capital policies among 204 public companies listed on the Karachi
Stock Exchange. Their study found a negative correlation between the aggressiveness of
working capital policies and profitability, suggesting that firms adopting more aggressive
strategies for both investment and financing often struggled to achieve higher profits. This
highlights the necessity for a balanced approach to working capital management.

In a subsequent analysis using analysis of variance (ANOVA) and least significant
difference (LSD) tests across 17 industrial groups with a sample of 263 public companies
from the Karachi Stock Exchange, Afza and Nazir reaffirmed their earlier conclusions
regarding the detrimental impact of aggressive working capital policies on profitability.

Pandey and Parera (1997) examined working capital practices among private sector
manufacturing companies in Sri Lanka, discovering that most firms lacked formal working
capital policies. Their research indicated that firm size influenced whether companies adopted
conservative, moderate, or aggressive approaches to WCM, with profitability also playing a

role in shaping their strategies.
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Binti Mohammad and Binti Mohd Saad (2010) analyzed the working -capital
management practices of 172 listed Malaysian firms, revealing a significant negative
relationship between current ratio and financial performance. Their study emphasized the
importance of efficient WCM in enhancing market value and profitability, advocating for
integration of WCM into strategic and operational processes.

Ghosh and Maji (2003) focused on the Indian cement industry from 1992 to 2002,
finding that overall performance in terms of WCM was suboptimal. They recommended
improvements in working capital efficiency as essential for enhancing profitability and
operational effectiveness within the sector.

Ali and Hassan (2010) conducted research on firms listed on the OMX Stockholm Stock
Exchange, finding no significant relationship between profitability and various WCM

policies—whether aggressive, defensive, or conservative—when assessed through the cash
conversion cycle. However, limitations related to data normality affected their results'
robustness due to reliance on dummy variables.

Collectively, these studies illuminate the complex relationship between working capital
policies and firm profitability. While there is general agreement that overly aggressive
working capital strategies may not consistently enhance profitability, industry-specific factors
significantly influence outcomes. The diverse findings underscore the need for further
research to understand how contextual elements shape the effectiveness of different WCM
approaches across various sectors.

This comprehensive review serves as a foundation for future investigations into best
practices in working capital management, aiming to inform practitioners about optimal
strategies that align with their unique operational contexts while maximizing profitability.

Research Methodology

This study seeks to analyze the effect of working capital policies on the profitability of
firms in the Nepalese manufacturing sector. It emphasizes evaluating the degree of
aggressiveness or conservativeness in investment and financing policies and their influence on
financial performance.

Research Design

This study employs a quantitative research approach to investigate the relationship
between working capital policies and firm profitability. A descriptive and correlational design
is utilized to assess the impact of investment and financing policies on profitability indicators,
specifically Return on Assets (ROA) and Return on Equity (ROE).

Population and Sampling

Target Population : The research focuses on firms within the Nepalese manufacturing
sector, particularly those listed on the Nepal Stock Exchange (NEPSE).
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Sampling Technique : A purposive sampling method is employed to select firms that
have consistently published financial statements from 2011 to 2020. This approach ensures the
reliability and relevance of the data collected.

Data Collection

Sources of Data: The research relies on secondary data obtained from audited financial
statements, annual reports, and publications of the selected manufacturing firms.

Regulatory Reports: Additional data sources include reports from regulatory bodies
such as NEPSE and other relevant industry publications.

Variables and Measurement
Dependent Variable

Profitability. Measured using indicators such as Return on Assets (ROA), Return on
Equity (ROE), and Net Profit Margin (NPM).

Independent Variables

Investment Policy (IP). Defined as the ratio of Total Current Assets to Total Assets
(TCA/TA). A lower ratio indicates an aggressive policy, while a higher ratio reflects a
conservative approach.

Financing Policy (FP). Defined as the ratio of Current Liabilities to Total Liabilities
(CL/TL). A higher ratio indicates an aggressive financing policy, while a lower ratio signifies
a conservative approach.

Control Variables

Firm Size: Measured by Total Assets or Sales Revenue.
Debt-to-Equity Ratio: Used to assess leverage.
Analytical Tools and Techniques

Descriptive Analysis: To summarize data and provide an overview of working capital
policies and profitability measures among the selected firms.

Correlation Analysis: To examine the relationships between working capital policies
and profitability metrics.

Regression Analysis: To quantify the impact of investment and financing policies on
profitability while controlling for other variables such as firm size and leverage.

To analyze changes in working capital policies and profitability over the ten-year period
from 2011 to 2020.
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Theoretical Framework

The study is grounded in established theoretical frameworks, particularly those proposed
by_Afza and Nazir (2007), Weinraub and Visscher (1998), and Salawu (2006), which explore
the relationship between working capital management practices and firm performance.

Scope and Limitations

The research is confined to Nepalese manufacturing firms, which may limit the
generalizability of findings to other sectors or geographical regions. The reliance on secondary
data assumes accuracy and completeness in financial reporting by the selected firms. This
methodology aims to provide a comprehensive framework for analyzing how working capital
policies influence firm profitability within Nepal's manufacturing sector, contributing valuable
insights for both academic research and practical application in management science.

Ethical Considerations

All data used in this study are publicly available, and no confidential information has
been accessed. Proper citations and acknowledgments have been made to ensure ethical
compliance.

Results and Discussion
Conceptual Framework

The conceptual framework of the study is designed to analyze the relationship between
independent variables (Investment Policy and Financing Policy) and dependent variables
(profitability indicators: NOP, ROA, and ROE), while accounting for control variables (Firm
Size, Sales Growth, and Financial Debt Ratio).

Table 1

Measurement of Variables and Abbreviations

Variables Measurement Abbreviation
Dependent Variable

Net Operating N/A NOP
Profitability

Return on Assets N/A ROA

Return on Equity N/A ROE
Independent Variable

Investment Policy Total Current Assets / Total Assets 1P

Financial Policy Total Current Liabilities / Total Assets FP
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Control Variable

Firm Size Natural Logarithm of Sales Size

Sales Growth (Current Year Sales - Last Year Sales) / Last Year SG
Sales

Financial Debt Ratio Total Financial Debt / Total Assets DEBT

By defining and analyzing these variables, this study aims to provide a comprehensive
understanding of the impact of working capital policies on firm profitability in the Nepalese
manufacturing sector.

Statistical Analysis

To evaluate the impact of working capital policies on the profitability of firms in the
Nepalese manufacturing sector, panel data regression analysis has been employed. This
method allows for the examination of both cross-sectional and time-series variations in the
dataset spanning from 2011 to 2020. The analysis focuses on assessing how aggressive and
conservative working capital policies influence profitability measures, while controlling for
key firm-specific variables.

Data Analysis tool

The regression models have been estimated using EViews software, which provides
robust statistical tools for panel data analysis.

Regression Models

Three separate regression equations are formulated to analyze the impact of working
capital policies on three profitability indicators: Return on Assets (ROA), Return on Equity
(ROE), and Net Operating Profit (NOP).

The equations are as follows:
Model 1: Impact on return on assets (ROA)

ROA=BO+B1(IP)t+p2(FP)t+p3(Size)t+P4(Growth)t+p5(Debt)t+ TROA = B + BLI(IP)t +
BL(FP)t + PLI(Size)t + BI(Growth)t + BL(Debt)t + \epsilonROA=BO-+B1(IP)t+p2
(FP)t+B3(Size)t+p4(Growth)t+B5(Debt)t+1

Model 2: Impact on return on equity (ROE)

ROE=B0+B1(IP)t+p2(FP)t+P3(Size)t+p4(Growth)t+B5(Debt)t+ TROE = B + BO(IP)t +
BU(FP)t + PL(Size)t + PBL(Growth)t + BLI(Debt)t + \epsilonROE=B0+B1(IP)t+p2
(FP)t+p3(Size)t+B4(Growth)t+p5(Debt)t+[]
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Model 3: Impact on net operating Profit (NOP)

NOP=B0+B1(IP)t+p2(FP)t+p3(Size)t+f4(Growth)t+p5(Debt)t+INOP = 1 + BOIIP)t +
BO(FP)Yt + BOI(Size)t + PLI(Growth)t + BrI(Debt)t + ‘epsilonNOP=0+1(IP)t+p2
(FP)t+B3(Size)t+p4(Growth)t+p5(Debt)t-+[]

Variable definitions

Variable Definition

Dependent Variables

ROA Return on Assets, a measure of profitability derived from asset utilization.
ROE Return on Equity, indicating profitability relative to shareholder equity.
NOP Net Operating Profit, measuring profitability from core operations.

Independent Variables
1P Investment Policy (Total Current Assets / Total Assets).
FP Financing Policy (Total Current Liabilities / Total Assets).

Control Variables

Size Natural logarithm of firm sales, representing firm size.
Growth Growth in sales (Current year sales — Last year sales) / Last year sales.
Debt Financial leverage ratio (Total Financial Debt / Total Assets).

Model parameters
e BOBLIPO: Intercept term representing the constant effect on profitability.

e [B1,82,83,84,B5B11, BL1, BLI, BLI, BLIPL,PB2,B3,p4,85: Coefficients estimating the
impact of the independent and control variables on profitability.

e  [N\epsilon[]: Error term capturing unexplained variations in profitability.
e ttt: Time period spanning from 2011 to 2020.
Significance testing

e  P-Values: Used to determine the statistical significance of the independent
variables.

e  Adjusted R2ZR*2R2: Measures the explanatory power of the model, indicating the
proportion of variation in profitability explained by the independent variables.

° Durbin-Watson Test: Checks for autocorrelation in the residuals.
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Expected outcomes

The analysis aims to reveal whether aggressive or conservative working capital policies
(as measured by IP and FP) have a significant impact on profitability measures (ROA, ROE,
NOP). Furthermore, the control variables are expected to provide additional insights into the
relationship between firm size, growth, leverage, and profitability.

Data set

The sample of the study consists Hetauda cement limited, Shivam cement limited and
Udayapur cement limited listed in Nepal stock exchange (NEPSE). This study used annual
financial data of Hetauda cement limited, Shivam Cement Limited and Udayapur Cement
Limited for the period 2011-2020. The reason for restricting to this period was that the latest
data for investigation was available for this period. The panel data set was developed for 10
years and for the 3 sampled firms. The required financial data for the purpose of the study was
obtained from the respective companies’ annual reports and publications of NRB of Nepal.
The data regarding annual average market prices was collected from the daily quotations of
NEPSE.

Empirical Analysis

The empirical analysis evaluates the impact of working capital policies on the
profitability of firms in the Nepalese manufacturing sector, focusing on three public cement
companies over the period 2011-2020. Profitability indicators—Return on Assets (ROA),
Return on Equity (ROE), and Net Operating Profit (NOP)—have been assessed in relation to
the firms' investment policy (IP) and financing policy (FP), along with control variables such
as firm size, sales growth, and debt.

Model fit and statistical significance

The regression models' performance has been validated using F-statistics and the Durbin-
Watson test.

e  F-Statistic: The significance value of the F-statistic is 0.000 for all models, which is
below the threshold of 0.05. This indicates that the models are statistically
significant, and the variation explained by the models is not due to chance.

e  Durbin-Watson Statistics: Values below 2 suggest a positive correlation among the
independent variables.

Key findings :
Investment policy (IP)

e A positive coefficient of IP indicates that a less aggressive investment policy,
characterized by higher proportions of current assets relative to total assets, leads to
higher profitability.
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Results confirm a negative relationship between the degree of aggressiveness in
working capital investment policy and profitability measures (ROA, ROE, NOP).
Firms with less aggressive policies allocate more resources to fixed assets,
generating higher returns.

Financing policy (FP)

A negative coefficient for FP suggests that an aggressive financing policy, which
relies on higher current liabilities relative to total assets, negatively impacts
profitability.

The results indicate that a conservative financing policy, emphasizing long-term
debt and equity over short-term liabilities, enhances firm performance.

Control Variables

Firm Size (Size): A significant positive relationship exists between firm size and
profitability. Larger firms benefit from economies of scale and better resource
utilization.

Sales Growth (Growth): The impact of sales growth on profitability is mixed and
statistically insignificant in most models, indicating limited influence over the study
period.

Debt (Financial Leverage): Financial leverage has a statistically significant
negative impact on profitability, aligning with the increased cost of borrowing,
which erodes profit margins.

Regression Results Overview

Table 2

Regression Analysis of Performance Measures and Working Capital Policy

Variables ROA ROE NOP

B t-statistic B
C 0.031892 0.555129 0.040928
1P 0.323418 2.605166 0.433165
FP -0.456228 -4.567405 -1.55664
Size 0.00772 4.168114 0.02454
Growth 0.000482 0.107862 0.00244
Debt -0.13319 -2.916221 -0.118617
R-squared -2.307463 0.331575 0.253568
Adj. R? 0.321947 0.231575 0.453568
F-stat. 0.761949 3.505939 13.01748
Prob(F) 0.00000 0.000548 0.00000

DW Stat. 1.158325 1.559628 1.213225
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Interpretation of Results

The relationship between working capital policies and firm profitability is a critical area
of study in financial management. Recent findings indicate that a less aggressive working
capital investment policy positively contributes to profitability. Firms that allocate more
resources to fixed assets tend to achieve higher returns, suggesting that a balanced approach in
managing working capital can enhance financial performance.

Impact of Working Capital Investment Policies

A conservative working capital investment policy allows firms to maintain sufficient
liquidity while maximizing their asset utilization. This strategy minimizes the risks associated
with over-investment in current assets, which can tie up cash that could otherwise be used for
long-term growth initiatives. By focusing on fixed asset investments, firms can leverage their
resources more effectively, leading to improved profitability metrics such as Return on Assets
(ROA) and Return on Equity (ROE).

Aggressive Financing Policies

Conversely, aggressive financing policies that rely heavily on short-term liabilities can
adversely affect profitability. Such strategies increase the firm's exposure to liquidity risks,
making it challenging to meet immediate obligations during economic downturns or
unexpected financial strains. This underscores the importance of adopting conservative
financing approaches that prioritize stability and long-term sustainability over short-term
gains.

Control Variable Analysis

The analysis of control variables reveals that larger firms and those with lower financial
leverage tend to perform better in terms of profitability. Larger firms often benefit from
economies of scale, allowing them to operate more efficiently and reduce costs. Additionally,
lower financial leverage indicates a more stable capital structure, which can enhance a firm's
ability to weather economic fluctuations and maintain consistent profitability.

Comparison with Previous Studies

The findings from this research align with the work of Afza and Nazir (2008), who
confirmed that less aggressive working capital policies enhance profitability. Their study
emphasizes the need for firms to adopt a balanced approach in managing their working
capital.

However, this research contrasts with studies such as Ali and Hassan (2010), which

found an inverse relationship between firm size and profitability. Their results suggest that
larger firms may not always translate their scale into higher profits, indicating that other
factors may influence this relationship. Similarly, Gill et al. (2010) reported no significant
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relationship between firm size and profitability, highlighting the complexity of these
dynamics.

Furthermore, this study corroborates earlier research by Deloof (2003) and Eljelly

(2004), which emphasized the detrimental impact of high leverage on profitability. High levels
of debt can strain a firm's resources and limit its ability to invest in growth opportunities,
reinforcing the need for prudent financial management.

The empirical analysis concludes that firms in the Nepalese manufacturing sector can
enhance profitability by adopting less aggressive investment and financing policies. These
findings provide valuable insights for financial managers aiming to optimize working capital
management strategies for improved performance.

Conclusion

This study provides a comprehensive analysis of the intricate relationship between
working capital policies and firm profitability within the Nepalese manufacturing sector,
particularly focusing on three public cement firms over the period from 2011 to 2020. The
findings reveal that a less aggressive working capital investment strategy is positively
correlated with enhanced profitability. Firms that allocate a larger proportion of their resources
to fixed assets rather than current assets tend to experience better financial outcomes,
underscoring the importance of strategic asset allocation in driving profitability. Furthermore,
the research highlights that aggressive financing policies, characterized by a heavy reliance on
short-term liabilities, adversely affect profitability. This finding reinforces the significance of
adopting conservative financing approaches that prioritize long-term stability over short-term
gains. Additionally, the analysis indicates that larger firms are better positioned to manage
their working capital effectively, leading to higher returns. In contrast, excessive financial
leverage negatively impacts profitability, emphasizing the need for firms to maintain a
balanced capital structure.The study also identifies a synchronization between the
aggressiveness of working capital investment and financing policies. Firms pursuing
aggressive investment strategies tend to adopt similar aggressive financing approaches, while
those with conservative investment policies are more likely to favor conservative financing
strategies. This interconnectedness suggests that firms must adopt a holistic approach to
working capital management, ensuring alignment between their investment and financing
decisions. Overall, these insights contribute significantly to understanding how working
capital management can enhance firm performance in an increasingly competitive economic
landscape.
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T @37 T AGH! 3597 W@H T | T AG@H Togoidl o TSGA HIFarcig
I Gid Gt ¥ GO decd G5 GG T-IEEE 5d1ad QIadis] &THT
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FHlFAHT TETTIET ToTHI T, TIHITH, FIEldd, Teplad T e [amagedd) [F997 TRT
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HeTfch 9 AT g GRN (SIefehe, R0%Y, 9.R%) a1 U Afeardied wdars s
T YT YT S | 3T TFER ATHe Higeeeeh] Ith HeIgY avieh] STRFETT AThale feahT
ORI GihT<eqd R 90 a9 | 9l @ fafvs 9uem Jquer iy
gimererere 9f afeen Ssdfarad TRge s MU & | T T<iaHal Hfgerers
AW STTSTeETg X Siars seRarRe foeg aiefera T wd afeen ded famae
T T, Tfgen dfgam, fasisiierar aen SHigEeh! ST TUR0Teh! GeTaIeo] e 31U

£l

AHA HHIR] YHUSchd JSAIgehl SR Afgee® g8 0N d¢ Icdifed S | Higl
Ty foram Afeaes YSigRT Sciifed §rar T Igeh! STeTdl SHarR! Ysiars! sHa-H1 i+ Th
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T e gau<l e getien! fearfa o ot g8, o el SHisEars Jeuageh!
qaEar & T 3HRE R TUET Ul ST S (S, R0%Y, . %) U arEdfaehdrary ufq
Tfgel Wiediaradel TRISS | dehleli QYT AT JEUgEET Higareh! hid-l STEHTareh!
FH uf Fare st Wwenl oA | il TaSTErs TTel SHIgEd! foeen! STauTarens goiaan
TaT wikfeunt foren | Afeen dredfararen! =@ fafire Suafsy 9 faves afeemgfre feumm
Yfgel Ufderfas wen fom qenfy s gasweew 9 fadf s stafa i+ fagemme
Tfgctrens faatares Tam g4 9 geu fafda v geonss SHieen sTiféis amifsie
Iyt e s Afgctsh! =mtad JHHeE el Tgd T Aiqe-s S TReh!
TRl | STeRIaR Shf~qufe TIfea TEEMT YU ST TEHM I FRih! Aieaeea U TReh!
JEEeh! aiFdel IRy dATushl Afeen Gicdfaraenel 9ed ufsedl 9ud AEmR]
FTHH FE e farer Fafear ¥ 9299 A1 YRR oo gfag famem “fha A
nfeeT AR T B 2" TR Wl TS G JUeh! &1 (W, T 2005, J. 4%) |
TS faTa o= STdTsaieht 3TRTd Afgel HeAThRaATE Sfagreshicl Torit JerTeTdT <18 | Higen
FHARRD ;. Wifcel Toaa: fadigeen! sTerear X el 3faes OHe el ®IEl
Ygifeden STTE-H T4 =ROEE IR T+ Aol | Higcieeen! fasiHcshal, qe Scae-eT
Grafrud GrTfeieh STaEeeEh! e faveryur g4 T Afgen fagesel eush! Jreqsd THF
G | e 1 HATHGR GeEH HiEel FelHReEh FHE T Hes e
WA AT SR STIERTeh! STHR S TaEeN i+ fasin g7 Aol T I =3t
orel (W, 9 005, G. 4%) | 3t TRYfHA Tifec T fugemmen! TsHifae! foaeh! waneigot
Y, T TaSiT T Taeeh adl Ig@eh! Ffaiy T FIgemehl Weem g1 3T<ehl
TR S Ml T&T ST ShellcHeh FhaThalTaene Furell Afge Siredfaraden!
frmtor vuanl © ¥ I9e ATl daTRendraigdas! TaSErel Afeareresd TR WIe TReh!
B | HAEIETD! A FES TUTel! Afgeesa! Aredgeder Ted faast 7&gd e gqeH
A= 3 hIVETE Higd faraen! &sTelE el qeauehl © | SUYth fomeiergar s
AT ot THTET e STTyeAfssa Afeall Hiedaraeh] Ta¥eT ol T JeaTEsh=shl T
et YgIfash MR T Heml ek Afee Sredfeades! Wey FaeH TR (q) Hfear
! SAfhed A, () A TSRl Wordd, (3) IR Tifden! Ffale T (¥) Ufaeias
TaURH! I ITHhah! JIEEHI TSl FHiAfTeTIuhl YET TR IRTH S T e fafueme
TR STETIA TS TS ST TR B |

Afaen T fomst

ST T SCUTSTHT IRl THIHh! I T AfGATR! STcHH L TGS Heccddhl 1Y
YA T HAHR G | IR H3GTenm (09¥) TSIEH TR ‘Toaas Twmemr’ sHem




188 | Peer Reviewed Solukhumbu Multiple Campus Research Journal, Vol 6, No.1, Dec. 2024 |

fugqearens gHSTRT Afgemnl agma aRfefa, amifse wisgfas gy, fUgaars
SaAymEesT age T IHIeEdhl dAdqrhl WEY qUl g [aUggTh TSI Higeteh!
SaeeIeh] arfaeharay TRIEUH B | THHT Higae®dhl I Ta-gre T faieeht faso
T 3eEen! Ffalerent fafyeadrens afeamfe ulramn stftara o afgera faamem,
I T S STk TARTAATs GaSH T+ ShadT Afgell iedfardd Johe YUh! S,
SIS () Afeael TRl Sfhed fAT, () AT WrsTh! Yoiad, (3) IR TsHIfaen! afals,
T (¥) Wfeifas fades! Saaa+ TR afeen Wi faveryoren fafiq =meier Sy yam
TTRTHT B |

gl =Teeh! Sfched AT

et Sfhcahl Tadt T &1 T 3T HISTRT JTeeTeh! fTaw==Iomr 798 TaHel =]
HAfchea TR0 T2 | 3Rl FTgeh! SAfthed AU Teh1 T Aigenel fIqeicter FHTH
fasie TYe® fhaym fugacTs Tam Higeten! Asg wiecd afq wefieam ua | ufew,
WA, siell, e Sl Higes g Jafthe Hies 99d gl fHuRo iifea
JEUY SHILATT ATHS ATkl STl A T @M 3T I Jod JHhSIIes | e
IiEEeh TEETerE TIqecish FHISTeh Freeeh] FHIaHl 99es | JHAT T WM
graey T Higemgihatherl TEEhTY TR o UeTeTe U 34 dfches | F@eht @Y fagearas
THTSHT Afgen T geuforaeh] Tre-eehl ATHRATE Ii+ Afgelel STHl SHAfthed SHTTHT grod | I9
qeee e T ‘faaey qaET wum fUqgarcds 9. SErgEe] Rl Aigaes
Icifed g Teeheu Sion fSsgmen! sraen foso R ® | SR a9+ &g
TEHUT TSl Uchehl SSehl TISAHT WIh! HIAIETIATE Tl oW oIUSY TclUshl &Rl
SyEEEfeRd W& WU 3—“feget STl TetToiet Ush! SSAT 97K & oies Biell | TaRd o o
JRERME TR B 2" (J. 4R) U= SHHI YAEe Aigell TRl feggged w1 Tagemas
TRt TeTaror TReRT 4 | T JERISATS HATHT ST THRSTAIHRT deTeh! YATEel Ii 3719 T
IRl B— “Jodiil 8 Tl Ud RNl TS AT Al | ..U  gadl | o aid TRl
FYHT | Wh TATISY FATIGhT | STh! SR SRS 3d arf-eent forlt | gardt gfifaa s
i At | T foufi S@ &1 2 A FEERET @ & fE 27 (3. q4R) | 38 sfsafemere
T fEean! T iR il T TIT9ETH] ATH] hH TR hal BT = e THSTHT
orefir afaenl =afthcd aMST TR FEE¥al A A Ui Afeares S
ASZIANTAR 151 HESl THIH] TR G5 | THIR H&H hadrFs Wl TFid g1 JaRE I
JTHIMR AAIAh! FTATSd FhTRTHEh! FHUReHh I oiEeh HiATel Sl Seat-eR Afgan afq
! THNS SFEel TTel THSTh] YSams] TEshavers Hhelel Feehd TRehl S | fagaars
YA YRR Afgen T Jeueh! STaeerel 9+ Afgaliehl SAfthaars goIfad TRel § |
TEgd AT YA U HiefieRl SAfhaa fmtor ufh 39 qEaeu Wl fHusE U
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JYURETRI SHTRTIAel 9 TRl B | AFHeish] gormdl Afeell TEa-adigth Tedageteh
e Toyfael Ui SHelE YsiaresTgeheish! ST WeH Sfthed AHTIMHET e o |

T HAThT 3ThT U1 HieA =1(E ST STAMETTH Sa-els SHaerd s feel 9T gfq
MES =R SAfthea fraforriens STfe deush! ® | THropht st afee urs didrent
AT T Yohe VTR M JEEUee 3k difed queht rfirsafhe sesiaamene
ARGTRT STHH AT FehTRTeh] TARIHT Tehl S | STHHATHT STThHT IHhT WRRITh T B

.JTclfehes Fasor T | e foefe Md | st Susy, foem T favegfes wemg
TS T | Tiefs T B TereRe T es MY 3 T8 T STHARIGERAT | o7l JuR8s 1
M 9 el siehl WA | AT Tigent gfs fEed A oram uftedd Yueht SThelrs
SHHR T | AT SHBT TG ST A HIedi-eh T TR(oeh g9 Ty 3T Hells 9y
feq @l St =1 1 B TAifafshcahet AR A0 Gfved sfthaet Tels araeh!
B, W HCTS foOvard © S oETT 2 Al TanfaAl T S STheagyd o
i | T Al BRI HIeUf-Tehal T AR aehdl gach! T TMETH B 1 (T, JU—49)

faqamen Y YIEME TS AHe TR = el frshemr et Hfdrefien
ITH ifveafhal geoufd AR wWeh Afgaesa STAfURERl TfysR afq AT
TRl ST TR S | T3S FHIH! HiA1el =fE Tk HIH1 Tael 019 7 Harm fag ™
Bferett arem SfEgeR! HRO TR giems, fraye 3 GaemT igae® ScaIGTHereh! ShIHHT
o T v 3TgR TES geFea s B9 Higaes N Tferam— forg | e,
Hferefiet faar STehee Ugeh Twafa I TRep! T FaEUh! B T TS H=er TH T AT
T TR MG (3. 955) | IR T i =l Teeha TR AT Jrdfaeh I hiedeh
B T4 Afge TS T SgEd WEIHT dis] foa3r Yueh! arcfaehdiels T JReh &9 |
TS TSTERATHT AfgAgEH U =gt T Wiftasht fo=m gail STt Weh! STaEATeTs Teehd
TR B | FE HAH Hiefien fetdr, Teoyere e Ghetal qel Afgardies aeuers
feus a1 qHAS Sarw orfq Bferefisr sRmfeT dafust o Afearsnt smeet wEm
fugaagn T oTFl Edies Afthaee T ACAREANY 37 U@ ¥
hRIfhaTe Afea Brdfawdeh! dafthe WEY Jehe YThH B |

il Grediarael T rfyerssrem fAfa ‘faees Tu@or s === Tiigs
e =1 T ursTeh! gAfdSA aen <R femaeen] YERET YUEeRl 3RUSRl B 9 Sy
Il s ladl Y Hfgcgfthehl HEHUdhah] SHgEd!l FHIAmiedehl TasHh! HRU
nfegcgfhe! SeTReRiemE e TR Afgel Giredfaraders Tedm sHsT T=yee v+ 99
FHATH el HHREE faed™ &1 |
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T TSR W[

AT Tenfud qUad faraeerE %1 Sieravs faRamn Sa ga Snyfeh |rses Sadre
fazenfag Mufs =R WA T61 ITSTh! Jadq §o | Hidud ST T3S THATAIIH!
TaSTeR farad i T T genA feAye [ee o Scaes TgeeEdn sifue T § |
IS TSI H T =mergut rfacasht anfit rdgent fmfor ufs M g7 1 ora: Scdifed
eI fedsrgaa sHafera el wenfaa e gftemireme 3 afearn! =t yaga ™
A TR T T TS | foaes Tamer’ St afee useEe Sl arcdfas 39
TErFURY Tefug Rfeuent ol gey fafia sfaesr foment grgeme Adm Jareaehl gadq et
B | THEIE HE I TR FRR TR UG ARG T HeTeh! Wi @
i Afgen aaqel e J9d faese Y T2 gehiuen ®9q1 Tfya Rehl 85—
“PTIURETS ST =1 Taemhiel =1k TR SR & finen fesrgesese e e’
TR | g9 SSHT Taell hel, T4 Tael! Terdl WX Hfad o aifore wgen uft |
qUSEED! TeTd JeRIEA el JUURETRl =1 Jifveaftr srfae Sl W auews Sidd
forehant Afdh... 2" (Y. Q8Y) | THHT ATHEE ST GHAR (TI-STH) TATHRS TR FHTHRISTh
JIURET FHTEAT 718 SATHEEEHET ST ST ALHITATS HiTeie! HIEeh! TIeehTorehl TqHT
STTHT STYTh HATZHT HEATTE Ui JETHE AT =& Fohe T 4fiieh AfhR Wl T
DT TN T FHHAIY THA U] e 11k Seshiv Ik U S | Afge T eueTs
HHMAThRT STURAT ! T ffthel JEuiHd TR W] TIFHT a9 ieshio
Yead Tehl B | H-qael Jea fasmE qUeht SRl Gl giteshiv deqom 9
frmior g7 Wehehl &9 T I FHID! W& =1fE TR IRk T Ut B, fhayw
el ST T dieh! 3G TaTIh! I B | I8el ST ST =rrgul tfidcdent
T T el 9 Tenfud TRt &1 | TR gfenIurehT R IH TR YEIYH faeaent
1Y ARGTh! THRIUTATS “RGfteel SRt T oRgehT TXelTel Thotak TaH Yeidra 9iaras” (9.
9§R) Yhl B | THFURT TUT TReh! Toraels Hehlsa 3 heHl TS 97 :

JUSH! A ST, EART AHT TR A erg TIR qRET | F6fieh Tt X
YDA Idid Tk Uerdienl foga g=o1 v aRenfed i | fogw =1 ™
AR 30 fogrs Wl T Siawd TiEel | A, TeuRiiel T S fream
et STEHTEETE gfetan T HEhRen! orerT T | (T, 99%)

TV TUqEdicHss ¥ Teh Uafld 9TIalls 31 Aeigd oY J9R TR RO 9
nfgcle® FUTSIHT S0l S SIS e Ul 9 ST TR T Yohe TUh! S | T
favReIl gftemhivieh! Ffaliel et ST U THRIGT STIT3 TREhT AIgEl Ul e Iaree
e THMEO oRet MR TReR! STETHT i Faie favaq Jehe YU ® | I8 TR B 31
TS 1SS AR e AR T B8 | WSSl A1H TG 3T6el F ol gl 9=
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TR GEOTATH FRehIves UfaeR e “Bferefier fopm strcrshen oiet Tfagad 2 ST en
3T HE TR FFS 2 T, TN, T ] qUEEE A 2" (Y. 499) R Teh! Hiefieh
Tl Ui Teereh] ToT Afgerel i TRS Y e[ 9T T TRl © | I8 95gd el
faga=men s forfaest Afearent gfiesvEre geufafda weReT wret Tenfud e
el T yres Temdmenl 9fediy 718 SATfeh dehEledent Al YT Yard= T+ T&rd Rehl B |
FHUTR T TR WA JETERE TA-IdTIe e SATHAT A6 T SavThdle®ehl SYANT T+
g, 9 faraa ° afeen sfepergaren a& =nfas ¥ amd fam @ | a&d faraers
FHATHT AfGe TH{deh! TeERaraiedeh! SRR T ScHifed UTsTehl ATdeheel fovad=ig I
JHTEHRI ST B |

IR TeHIfae gfaQy

Tfgarsh! IRETY g0 T I TER 33U o] 9 fagaaras faem |
IR TSI 8 | IR gfe=r T gfafafiicaen! Te a1 6| TS STqeh Jreqaare 4
TR SMURYT HIIGUSHT TeR SRR, THIE T STHeH TH 99 (JeeR, 99 3099, J.
T-TEE) | T USHITAaTs HHIfSIeh Ifcheh] ATELHAIE AIME IRRATS IRdted T4 i I
<fifererT T Ui fofges (Tem, T R0RR, T. UR) | FHH1 IRRATT =afth T THIeeh! fam=oment
T, ] IROM Y FEHveh] Hecaqul YHEI s | AT THSHT Scdieehl e T
TR STINTH] T Hcd JETHT T VI 3T AfEeTshl I THd et e T
et B | TYgemTel Shets fAfdare Tum wre Sifhent TSt Aieesh! IRETT STefi=eerd
IERA YgfaemE ‘faas THEe’ HAmT THEUER A gedere gy TRes © |
Hidren! Tfiuier ferguan! Trg et qeteht Tefthare uf I8! i &7 :

FUSTEEH] TG SURefadT Tere qfasarenl wie fod ga: SYIsusl Jual S6R
JMaEfohd g1 Thl Wy I TMA | Th g WHd T Ffded THHeTh IR ool TTe STt
oI | TSt qEeEeh! ST Al 3T JEue! BIUah] w1, SXeh! 0, TR JHIford T+
rereen wR fafSa ot fol @ SieEen BEe Gt 1 qden afgshR TR 9rd
=hifeE TS ford 1 (9. 94R)

TR U T TReh! 9 9T Hrasi-eh ®9q1 e faqu sraen fasir saeh!
TErUEEE gRfafae gt YT oMU Hfveliel SUERh ifueufthel SHeRI
IRIATTRT THh] TEEaers Yie TeeH | el HiTeh! I8 Tgaicas STefEerdren! STT=Tasne
A Hhd g 3Taad: 3 fafera a1 Tent ® T Tfeqaman wien afgshR TR 9 39! Hifag
i JETHT TR SN Hige YRITAThT TsHIauiashl 29 gfade 9 & | &8 ™ ==t
THFTRRTA FEEITH Gl oS (AHET Tedfl) TR Fraee TG T SHHh! Aarers
el Tegfd STl TR 3TeAisq Ui JEusHifd 5 & T Jayfaet sra-gie Aferefar
ST STTHSH AT Tehe (J. Q4UY) I TR B |
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T AT Tfderdl TaH He-eiiaal Sl Jeuasila Sfaeiog<h afEes STest 9%
TR [igH T UNTHGRT SMERHT HigATells dhoarsd fugemrcdess Hifaent afq Afuefer fodiy
TR B | “favard T STEren] TSiHITd, SHeh] TiITd, TATHI G AmEgT 7T foae Teiifd
T STTHAT THARIEAT 9 Fa FRITEHT 9ehl” (9. 959) T “Hiameh! Tguel @mR
ST HIFETT &Y e I TR (J. 9§3) 1 SHhT TR 9f IR TSIt
gfade fafed © | age @ afeen oo, wma ¥ fed g 9 TRufeEEs fugearas
fafdfaens dimeier i Taer wfag Tifeust © | T T S s €8 “auE Tt I
TS I8 2" R TReh] TIRHUI! YIeh! UASTRAT I “qUIE hIET AT TTa §Irs 2 SATHT
e o anfEa 2" (9. 95%) 9 U9 TR 3 STRIRTYU GEITet ST THoR SAfthed YGeA
T B | 3T [EEY Weh! YUUREh J& faemmE, Joe T 3¢ fHverht safharers deqore
HTHIRISIHTET G&l SUTHT Tl IR 718 AT HId- STEdT TSR (Y. 99%) oIarsg i
fIqEaTen! el ST &1 fohay Tfaaehd<h T dlfheh &THATeh! TSI AfGATe® TagaTeh]
Hehe T | AT Iy Y S| AFeReeh! Al STl Sifgel Ui ST aR9rsnfs @rst
Heepad MRS Wil fagEreh! Tsiifaeh! THE sfdar 3 SRR TiIfd 8 |

AT IR I TS STHSTIohe TRHITA TS Fosl THIRRI AR JATITd TR
JegeE femaent gfalie wey Afgerel ufeame! et MR wgd waret Afgern TR
TeiIfaen! TS Siawddl Y& Tl ® | el TR He1 I A fasm @y
ArétergeRere! fadeyul ufkaer g ufq Himefiet g =i ¥ Bfuet st dimere @i
T 9Tkt Afgell faraens Seremel 9IS el Wehl S 94 Afgaren! Fea I fagase!
JfaQereTe AfecTeEHT Y] =T TETe g FHUeh! <ehd Ui T TRUH! B |

Uerae fadgen sca

Tfgarmferent fadgen! W g9l oY Tl ® | Wi dew TR JgaTefis WEieE
T Afeel HIgHl FHFA Wi TSHYHT Weh! AfGAREE 3iagrael Iedeh! TsHiaeh T
e YUCHHITYER U89 T TYcaehl STORATEIE g TRehl B | T9 SRl Ui el T Frfgcdt
=rh e Ufeifas geyfim snefa &= | sfaeme fowmaulramm dfgell smfaarse
T ScqIe-Teh! TR Afgen ¥ G&ueh! fo=mn 9 YUl ufeal 92 aifid Scdied Ui JeugrI
Al ST TS e TUH! B (TSHIed, 1 9358, §. 43) | 99 forfaas
IO T A GHNIG R Sfeeiehl YSamG! SHaTe SEYel WIS, Hihidh
RaTReTTE faemm afgenfadcens ATl TReel JAfdfsa TWEYde ST TR B4 |
fooed TP wUTl oigfieh foumdgs wEee Afgen X gEvel weRy fesor e
TfgaraTieren] ekl Ufdeifaeshal Ui Teehd Teh! © | J9E fafta fugeads Scdiee
fa%g T g oTetsht Hiaiell S Ukl SAYAfhee Yehfed Afgamdiiaehl e fadee
SEH TS :
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Faafifs Jhes T .. fagy see vmr uRfya i | faga sset e sgaEas
TUE e v IS Siiad ARG |.. AHISeh SUSeh] €3l Ta1 STEHEEE ST 3531
TR FAFTIH U 9T | IS faggsel SEHTEeh! TR HU HUce o1l gad
T AhT 37 ST A | SRRN-HE THITHT thel T3 et Teteh! &fforeh Tagat
Afqer mfa |...ameaEs IRR $=91 T rfysaftemty faumn SR 7= aree aRadia
frmfor €8 T (9. qow)

TE gEuiad fad SR 1 yiurE fAeisst YUsel e SUStEEy SUH! AT
FHITTWRD] Th ST ALHVCTE THISTHT Fferd g T Afasharent fagamres 31ef T ooy aiy
TR TR B | Hinefien Sudh fysafem 9F T JmemE qeuvei™ g ot
R TRl TSI AfgATeTs geuel TSl T+ d1EH | 3l Teaia s fafdfaent
TEfoehdl SEETeA Ui Ul B | TeUeh! AT WWehl ROl SHIEEels RS ot afq
TfgATe® SATHT =TT SIS fIaST YUl I WEd TR Sicish! Afgares =g fugaar sfved
TR U U] T Tg] Higeaiereh! Ufaeiaes fades! ardfashd ST Tt & | ad
TR Bftreft st fugemrent sneet afearet 9fq swEHTTIT fadgaes Stk Arasiaeh
TReh! Trafel T+ hemdT AfgemHTi o] faqamicas: faugeh! TuRers TeH I Teh! S :

T ST SHaaR Faeged T o (U =es TR | TUIars STcllfches el anfeushl
ol | TTSICTE ShTeTert TGS A9k I ATaehTen! @il I | ARl FHeTeh! STHTEROT
TS B Hieufieh wed a0 €5 T | S<h 3Tclifcheh faIomMT T8 | S1THes
fogfe 1 (9. 94%)

71gl, Bfrefiel ST ST SiaFeh] TaEdcd T THTTURITS Tciiioheh el YT faaraent
T | EY AHARANIDRT HILIHAR THERT HAE qU A0 TRUHI I HAMT Afvid
ST ShICUfeh TIETHT 3! TS 07 uf fods Tuant a1 S9eh! TihRIfthare TeR=T
TR gigamfy s 7 TEerd et fGgushl SRl Uees | Jafaurse! URiETE
RS S TT9TT TreTeren! AfecTels ergaen! A=l fIuA | &l SHeh! T, STHieT,
=T T fTsraideh! mafiear fasior RfeA STfisR aTueh! Jeue TS ST STEi—ee
SATSTeh AN STh! Cllfcheh Sfa I Tcilfcheh A0 T AT | THL FHIcUfeh e
e YUl Ufderfas fadgs! iy TR afecarens S =TT il Sh ST
TS T YU ANGU TR Yehe T TTRUGh! SHATeh! SRR U T%el Weehl B |

ey

3T TR FIYTeT HiqH TR ‘foaes THR el Afeet irad=ra-T Tl
T AfGATHIYR! I T TGeh! 3ecehl T Aigel Ure®al dreteh] Tod Fiaiershl
FHEHAR. Yohe TR B | T TITH HiqO¥eauehl e 4o TRus ar 3
fAreERs Afgarel dgehl Afthe FHTTRE fUgadcds THS! Gt I Hishiis
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T STAMEHIHS YRR ITHRA TTRUH! S | JHce fIgercdeh Auueh] JRET T
Tt (g T Bftreft (Hian) ste Scdifed afeaesa geutHiia wafem atejdaat S
9 MUl FoF ! © | HiAmefienl et T e SHagR TaH SUH! dlfcheh
AT TS AT aTuehT Frasf ae faqammgra Afeeften seafe ¥ wdies afs
frmtor TR AfgeeEa =RH SAftha frafor sreriy fasin TeiTe af= Bt s afern
FEAfaehdl ISHRAHT ThA Uh! @R Afgetrshl Ffaueht =amn fawa ufq = gureert
IERTH! B | THH ol TTh! Fadels alfe Higel T T FHAGR! SRS 7 Heh
AT ATl JETERE a-Adrgash ST Gfteehiul Frestieh T4 TR & VUl SEISUh!
B | IJGH1 i TRUR Hiel S 7HEuE Scifed Il A T WYIET TR
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