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Abstract 

This research examines the notion of equivalence in translation by observing Muluki Ain, 
1963 of Nepal. It explores different types of equivalences used in the English translation of the 
Ain. Maintaining equivalence semantically and pragmatically with equivalent effects between 
the source language (SL) law and the target language (TL) law is challenging to the legal 
translator. This study searches how the SL (Nepali) law is translated equivalently into the TL 
(English) to communicate with the target readers. The language and legal system between 
Nepali and English are different and face cultural interference in conveying the SL messages 
equally in TL for the TL readers. This research uses Nida's formal and dynamic equivalence, 
and Becker's different types of equivalences at word level, above word level, grammatical 
equivalence, textual equivalence, and pragmatic equivalence for the theoretical framework.  
The primary data are collected from Muluki Ain, 2020 (1963), and its authorized English 
translation version. The secondary data are taken from the critical and theoretical view of 
translation equivalence. It uses the corpus-assisted method as the research methodology to 
find the textual and contextual equivalence between SL and TL. The major finding of the 
research is that institutional translators have applied different types of equivalences to convey 
SL legal messages into the TL. It concludes that a translation needs to be equivalent in every 
aspect of the language pair. 

Keywords: messages, communicate, source language, target language, version 
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Introduction 

 Translation equivalent is the most controversial issue. However, it occupies a central 
place in translation. Scholars have discussed various translation equivalences and formulated 
the theory of equivalence in translation to facilitate the readers on the translation equivalence. 
The major translation equivalences are formal equivalence, dynamic equivalence, textual 
equivalence, grammatical equivalence, and pragmatic equivalence (Baker 1992). How the 
issues of non-equivalence are solved in translation is still in debate. Non-equivalence occurs 
frequently in legal translation that interferes communicating the author's meaning to the 
readers. Due to the linguistic and cultural differences between the SL and the TL, full 
equivalence in translation goes to an imagination. All language pairs in translation do not face 
the same type of equivalence challenges due to the linguistic and cultural differences of 
languages, which differ from language to language. Baker (1992) pointed out, "The choice of 
a suitable equivalent will always depend not only on the linguistic system or systems being 
handled by the translator but also on the way both the writer of the source text and the 
producer of the target text, i.e. the translator, choose to manipulate the linguistic systems in 
question" (p. 25). The challenges of equivalence lie in the hands of the SL author and the TL 
author (translator) who can manipulate the text by choosing the vocabulary appropriate in the 
translation. Translation equivalence also depends on how the author creates the text for the 
target readers. The translator equates the source text (ST) with the target text (TT) textually 
and contextually for equal communication to the target readers as the source language readers 
are supposed to understand. A translator can recreate or manipulate the SL message in TL for 
natural communication to the TL readers. The domestication of foreign text is natural for 
communication purposes. When translating Nepali laws into English, some Nepali legal 
concepts are culture-based and do not correspond one-to-one in English. So, the dynamic 
equivalence or the functional equivalence is required in translation. The translation of Muluki 
Ain of 1963 used different types of equivalence to recreate the text in TL. 

 What equivalences are used in the translation of the Muluki Ain, 1963 of Nepal?, how do 
the TL readers get equal knowledge of Nepali law? These are some research questions that 
this study attempts to answer. It analyzes how the translators have used different types of 
equivalences in the English version of the Muluki Ain. How Nida's formal equivalence and 
dynamic equivalences, and Beker's textual and pragmatic equivalences are used in the 
translation is searched by selecting some sample chapters of the act. According to Nida, the 
formal equivalence is SL-oriented and dynamic equivalence is TL-oriented. Baker suggests 
translation should be equivalent not only at word and above word level but also needs 
pragmatic equivalence. 

Review of Literature 

 Legal translation communicates SL legal messages to TL readers as they are unfamiliar 
with the source language and the legal system. Maintaining equivalence in law between the 
ST and the TT needs knowledge of both the SL and the TL legal systems and the linguistic 
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convention. The translator has to search for the author's meaning in the text plunging into the 
linguistic structure and the culture reflected in language. Scholars agree that no two languages 
are identical in every aspect, hence, transferring information from one language to another is 
always partial. To transfer all legal information of ST into TT creating full equivalence in 
translation is a matter of fiction. The form and content of a text reside inseparably and 
transferring both in the target language completely is challenging and almost impossible. So, 
translation is known as a game of approximation and cannot transfer all the forms and 
contents of ST into TT.  Nida (2000) remarked, "The content of a message can never be 
completely abstract from the form, and form is nothing apart from content" (p. 127). A 
translation requires transferring the content and the form of SL into the TL. If only the content 
is transferred without the form, the translation is incomplete. For instance, in translating the 
court decision, a translator has to transfer the content of the case and the form (decision 
writing style). To transfer the form of ST, the formal equivalence of translation is more 
applicable. Nida (2000) revealed, "Formal equivalence focuses attention on the message itself, 
in both form and content. In such a translation one is concerned with such correspondences as 
poetry to poetry, sentence to sentence, and concept to concept" (p. 129). However, the 
translator needs to focus on the message of the ST in the TT.  For example, aputali is a Nepali 
legal concept translated into "on inheritance" in English maintaining formal equivalence. 
However, it does not clarify the total meaning of the SL concept and needs further explanation 
in the footnote. Conceptually, it is a property that shall be transferred to others after death 
when someone does not have a legal heir. If a married man dies and he does not have his wife 
and children, his movable and immovable property transfers to the nearest relatives within the 
seven generations from the paternal side. Further, the accuracy and correctness of a translation 
are assessed on the comprehension of the delivered message by TL readers as equally as the 
SL readers comprehend the SL text. A translation needs to be equivalent linguistically and 
culturally. 

 In the course of discussing different types of equivalence, Nida presents two types of 
translation equivalence: i) formal equivalence, and ii) dynamic equivalence. Formal 
equivalence differs from dynamic equivalence on the basis of the priority given in the 
translation. The former gives more in emphasis on the form and content of SL in TL, while the 
later prefers translation to be free to convey the SL content in the TL paying minor attention to 
the fidelity of the translation. It believes a translation automatically invents its linguistic forms 
to deliver SL messages to the TL readers who accustomed to their own languages and 
cultures. Translation moves ahead in a straight line and only intersect somewhere with the SL 
at some point just like a tangent touch. Benjamin (2000) added, "Fidelity in the translation of 
individual words can almost never fully reproduce the meaning they have in the original" (p. 
21). Due to the change in the readership and new circumstances, full equivalence of an 
individual SL item is almost impossible in the TL. Moreover, SL does not detect TL but only 
persuade to TL providing content of translation. The TL has its native language system and 
culture to communicate to the TL readers.  
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 Additionally, the dynamic equivalence emphasizes the equivalent of the meaning of the 
whole text rather than the corresponding to a single word, phrase, or sentence.  Nida (2000) 
noted, "A translation of dynamic equivalence aims at complete naturalness of expression, and 
tries to relate the receptor to modes of behavior relevant within the context of his own culture; 
it does not insist that he understands the cultural patterns of the source-language context in 
order to comprehend the message" (p. 129). There is no watertight relationship between the 
SL and the TL but simply a persuasive one in dynamic equivalence. The dynamic equivalence 
freely fulfills its purpose within the target language and culture. Nida illustrates ahead that 
dynamic equivalence focuses on "the principle of equivalence effect" and is not much 
concerned with the matching of the receptor-language message to the source-language 
message, but with the dynamic relationship, that the relationship between receptor and 
message should be substantially the same as that which existed between the original receptors 
and the message (p. 129). Dynamic equivalence is TL-oriented and emphasizes the TL 
language and culture paying insignificant attention to the fidelity of the SL culture to 
understand the translation.   

 Different from Nida's equivalence Baker insists that a translation needs to be equal 
linguistically and extra-linguistically. Linguistically, the SL corresponds to the TL at the word 
level, above the word level, and grammatical equivalence. Extra-linguistically, a translation 
has to be equal contextually and pragmatically (Baker, 1992, pp. vii-viii). The word level 
equivalence is the smallest meaningful unit of SL in speech or writing to be equivalent in TL. 
The meaning embedded with the SL term is taken into the TL identically comprehending the 
SL legal meaning higher than the understanding of the common reader. According to Baker, 
"Notwithstanding the 'fuzziness' inherent in language, s/he must attempt to perceive the 
meaning of words and utterances very precisely in order to render them into another language" 
(p. 17). The translator requires developing reading and comprehension habits to transfer the 
meaning of SL into TL despite the blurring nature of the languages. When the equivalence in 
the word level is in question, the translator brings the equivalence above the word at the 
textual level. Equivalence in grammar is to follow the equivalence in TL grammar in use. 
Some SL grammatical patterns do not correspond with the SL grammar. In the lack of 
individual grammatical equivalence, the translator brings the textual equivalence for cohesion 
and coherence.  For instance, in the Nepali-English translation pair, the Nepali language does 
not consist of prepositions and articles but the translator brings equivalence at the textual 
level. Translation requires equivalent linguistically and extra-linguistically. 

 Extralinguistic equivalence of translation insists on transferring the SL culture into TL. 
When ST is translated into TT, the intention of the source author is to be transferred to the TT, 
or in the case of law the spirit of the SL law is to be transferred to the TL. A textual meaning 
requires to be inferred contextually. The translator is to be competent in transferring the main 
idea of ST equivalently into TT. The pragmatic equivalence, unlike the semantic equivalence, 
attempts for the equivalence of the contextual meaning of a text that lies beyond the individual 
word or sentence. Pragmatics, according to Levinson (1983), is the study of the relations 
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between language and context that are basic to an account of language understanding" (p. 21). 
He suggests understanding a text by analyzing the context of the text encoded in linguistic 
signs for bringing the nearest equivalence in the TL. To maintain pragmatic equivalence, the 
knowledge of speech act, implicature, and presupposition of the text is praiseworthy. 

 As far as the translation equivalence in the translation equivalence of Nepali Muluki Ain 
of 1963 is concerned, previous researchers lack meaningful research in this domain.  
Researchers have done research in literary translation but not in the legal translation of Nepali 
law though it contributes significantly by speaking the voice of the nation. The Muluki Ain, 
1963 (first amended) of Nepal was translated into English for global communication and now 
it is replace by the National Civil Code 2017 , and the National Criminal Code 2017. Still, it 
has a due influence on the new Codes as some previous legal provisions are transferred to the 
new codes with some modification. There is no good research conducted to evaluate the 
objective of the translation of this law. The translators translated the text into English and left 
to understand it equivalently by the TL readers. Whether the translation of this Nepali code 
has met its objective of translation is not investigated meaningfully. Whether the law was 
translated equivalently or not needs to be searched. The mistranslation or incomprehensive 
translation of law makes confusion to the target readers for the use of the law in practical life 
such as in the case of marriage, divorce, adoption, acquisition of fixed property, and many 
others. If a foreigner wanted to marry with Nepali nationality, he/she would have the 
translated version of this civil code to produce to the concerned authority for the legality of 
the marriage registration. It also applies in the case of divorce and adoption, therefore, 
translating source law equivalently in TL is demanding in this globalized world.   

Materials and Methods 

 This qualitative research collects primary data from the Muluki Ain of 1963 and the 
authorized English translation version. Scholars agree that qualitative research is especially 
effective in obtaining culturally specific information about the values, opinions, behaviors, 
and social contexts of particular populations (Mack et al., 2005, p. 1). The selected chapters of 
the Muluki Ain 1963 and its authorized translation are presented and analyzed from an 
equivalence point of view. The different types of translation equivalences applied in the code 
are examined using a corpus-assisted approach to derive the contextual meaning of the text. 
The visible words and sentences may not bring the author's meaning and the translator as a 
reader has to go beyond the words and find the context of the text for the intended meaning.  It 
explores the different types of equivalence at the word level, above word level, textual, and 
pragmatic equivalence. It uses secondary data from critics' views stored in books and journal 
articles.  

Results and Discussion 

 Maintaining the nearest equivalence in legal translation is challenging to the translator as 
the translation demands different types of equivalences to transfer the SL meaning into TL in 
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law. The translation of the law needs to be equivalent and create an equivalent effect in the TL 
culture. The formal equivalence emphasizes the equivalence of form and content of SL in TL, 
the dynamic equivalence focuses on the equivalence effect to the TL readers as equal to the 
source text readers. The pragmatic equivalence concentrates on the contextual equivalence 
between the ST and TT which are discussed below.   

Formal Equivalence in Muluki Ain: 

 Formal equivalence in translation is SL-oriented and preserves the SL form and content 
focusing on the equivalent of the SL message in the TL. Bhattarai et al. (2014) mentioned, 
"The formal equivalence is basically source-oriented and focuses on the accuracy and 
correctness. It is designed to reveal as much as possible the form and content of the original 
message" (p. 93). The formal equivalence attempts to preserve the foreign style of the foreign 
text. For instance, chapter fourteen of the Muluki Ain 1963 regulates female share property as 
:qL c+z wgsf] / stri ansha dhanko/ (women's share and property) formally equivalents 
between SL and TL. The source term stri includes three statuses of the women: unmarried, 
married, and widow. Hong (2006) approved Nida's concept that while preserving the meaning, 
the form must be changed in need. He revealed, "This is also a crucial point as it may happen 
in translation practice which a meaning that is expressed by a single word in one language 
may require a phrase or even a clause to express in the target language" (p. 14). The meaning 
of stri of SL is in a single term is equivalent to multiple TL terms unmarried, married, and 
widow and preserved the SL legislative intent.  Section 1 allowed: 

SL:  sGof, ;wjf jf ljwjf :jf:gLdflg;n] cfkmgf] cfh{gsf] rn crn cfkmgf] v'z ug{ kfpF5g\ .  

(Kanya, sadhawa wa bidhawa swasnimanisale aaphno aarjanko chal achal aaphno 
khus garna pauchhan)  

TL:  An unmarried woman, a woman having a husband, or a widow may use and dispose 
of the movable or immovable property which they have earned at their discretion 

 The SL term "kanya" is translated into "an unmarried woman" as a formal equivalence 
replacing the alternative girl or maid. This SL-oriented equivalence of "unmarried woman" 
refers to the fact that if a girl is unmarried and lives in her parent's home her earning of 
movable and immovable earning is indivisible in the partition share. She can use it willingly 
to sell or donate. Not only the unmarried even the married and widow can use their earnings at 
discretion.  The married woman in SL is ;wjf/ sadhawa/  "woman having a husband" in TL 
refers to a woman got married and received a partition share on behalf of her husband can use 
it on her choice. She can also sell, donate, or transfer the property to anyone. So, The term :qL 
c+z wg /stri ansha dhan/ "women's share and property" is movable and immovable property 
that she received from her parents and husband individually. This shows that the translation of 
stri ansha dhan into "women's share and property" is SL-oriented formal equivalence that 
equivalently translates the SL term and its form into TL. 
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Dynamic Equivalence in Muluki Ain  

 Dynamic equivalence (D-E) is TL-oriented and focuses on the equivalence of translation 
effect to the TL readers. The translator reads the SL text comprehensively to reconstruct it in 
the TT to bring the TL readers equal effect as the SL text have brought to the SL readers. 
Dynamic equivalence is the equivalence of response rather than the equivalence of the form. 
Nida (2000) remarked: 

However, since a D-E translation is directed primarily toward equivalence of response 
rather than equivalence of form, it is important to define more fully the implications of the 
word natural as applied to such translations. Basically, the word natural is applicable to three 
areas of the communication process; for a natural rendering must fit (1) the receptor language 
and culture as a whole, (2) the context of the particular message, and (3) the receptor-language 
audience. (p. 136) 

Nida's dynamic equivalence distillates on the equivalence of the TL reader's language 
and culture. When reading a translation, the TL readers feel not reading a translation but 
original writing by the native author.  The translator brings the content from the ST but 
presents it naturally in the TL. The way dynamic equivalence is applied in Muluki Ain, 1963 is 

presented with a sample of the translation. For instance,  n]gb]g Jojxf/sf] /lenden byabaharko/ 

"On General Transactions" of section 1 of Chapter 17 is presented with transliteration and 
translation. 

 sfg"g adf]lhd lnvt gu/L n]gb]g Jojxf/ u/]sf]df gfln; nfUg ;St}g . /lhi6«]zg kf; e} 
/fv]sf]df afx]s c? s'g} lnvt b}jL k/]df ;f] k/]sf] ldltn] af6fsf Dofb afx]s ;ft lbgleq b'O{ k|lt 
b/vf:t n]vL cfkmg' ;lx5fk u/L cfkmgf ghLssf] k|x/L sfof{nodf lbg'k5{ . (kanoon bamojim 

likhat nagari lenden byabahar garema nalis lagna sakdaina. Registration pass vai rakhekama 
bahek aru kunai likhat daibi parema so pareko mitile bataka myad bahek sat dinvitra dui prati 
darkhast leki aaphanu sahichap gari aaphana najikako prahari karyalayama dinuparchha.) 

 If any transaction is carried out without making a deed in accordance with law, no suit 
shall be entertained. Except where a deed has been registration passed, if any other deed is 
subject to a divine act, the person concerned shall set down and sign or seal an application in 
duplicate and submit it to the nearby police office not later than Seven Days, excluding the 
time required for journey, after the occurrence of the divine act. 

 The translation maintains the dynamic equivalence as the SL term n]gb]g/lenden/ is 

translated into "deed" that the TL readers understand naturally in their language and culture. It 
abandons the alternative term "loan" or "lend" that common SL readers understand simply. 

"Deed" is a business term used for business transactions between the parties. n]gb]g/lenden/ 

consists of giver and receiver so "deed" equivalents dynamically in translation. The next  

/lhi6«]zg kf; /Rajistresan pas/ is translated into "registration pass" creating dynamic 

equivalence. However, these SL terms are borrowed from TL and translated back as a back-
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translation into the TL. This particular law has an equivalent effect on TL readers if they need 
a registration pass in Nepal. It brings equal effect and consequences to the TL readers as to the 
SL readers.  

 Similarly, the translation of ;ft lbgleq /sat dinvitra/ is translated into "not later than 

Seven Days" flows natural equivalence to the TL readers. "Naturalness" to the TL readers is a 
component of the dynamic equivalence. Language keeps on changing the meaning of a word 
over time. So, the meaning given to a word at a particular time may change after a time gap. 
For instance, the meaning of "offence" given in a particular time is not equal today, and a new 
meaning is added or deleted. For instance, kissing in a public place was a crime in the past but 
it is common now. So, the meaning of "kiss" is not identical now and then. Venuti argued, 
"Meaning is a plural and contingent relation, not an unchanging unified essence, and therefore 
a translation cannot be judged according to mathematics-based concepts of semantic 
equivalence or one-to-one correspondence" (p. 18). If the meaning of the SL term changes, the 
meaning in the TL changes and requires new correspondence. The meaning of a word is 
socially and culturally constructed. 

Pragmatic Equivalence in Muluki Ain  

 Pragmatic equivalence is the equivalence of the implied or contextual meanings of the 
text.  What a text delivers in words and sentences is explicit but more than this the text 
consists of the implied or the contextual meaning hidden and not represented in linguistic 
sings. So, the translator needs to infer from the ST and reconstruct it into TT. Pragmatic 
equivalence is first introduced by Baker (1992) presenting different types of equivalence in 
translation in her book In Other Words. According to her, pragmatics is the study of language 
in use, and meaning is generated not only by linguistic systems but conveyed and manipulated 
by the participants in a communicative situation (p. 217). For instance, if a police announces, 
"You are under arrest" the explicit meaning is that the addressee's freedom is limited, but its 
implicit meaning is that his liberty is suspended temporarily, he is under trial, and the rights of 
accused activate on him. A text is made up with explicit and implicit meaning to perform a 
communication. Even the same utterance or sentence may have different meanings to different 
persons who are from diverse conditions. For example, 

A: The parliament is dissolved. 

B: Good! 

 The explicit meaning that B expresses is happiness for the dissolution of the parliament, 
but it also has an implied meaning as well.  If the interlocutors are from the opposition, they 
are happy to increase their seats in the immediate election. If they are monarchist, they mean 
the weakness of the parliamentary system. If they are employees, they mean they can 
additional income in the election. Hence, the meaning of an utterance/sentence is not identical 
to all people in all situations. It differs from person to person and from one situation to another 
situation. How meaning is formed Farwell and Helmreich (1993) summarized:  
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 Language, however, is used not simply to report events in the world. It is also used to 
convey the rich mental models that individuals and cultures bring to bear on the 
communication process. It is the claim of a pragmatics-based approach that texts do not have 
meanings, but rather that in producing texts, people intend meanings. Thus, a text can only be 
approached through an interpretation. That is to say, the translator attempts to understand the 
author's intent in creating the source text for the original audience and then recreates, to the 
extent possible, that intent for the target audience using the target language. (p. 2) 

 Pragmatic equivalence in translation comes when the translator understands the content 
and context of ST and reconstruct it equivalently in TT. It is possible for manual translation 
but impossible for the machine translation lacks understanding the context of the text. The 
knowledge of pragmatics is essential in language and translation to understand the context of 
the text and search for the nearest pragmatic equivalent in translation. Here, how the 
translation of the Muluki Ain used the pragmatic equivalent is analyzed from a sample 

translation  of the Code on j]/Lt;+u y'Gbfsf] /beritsang thundako/ "Illegal Detention" (part 4, 

chap. 8, sec. 1) . 

 P]gn] y'Gg' kg]{ d'2fdf kqmfp ePsf dflg;nfO{ y'Gbf cGg kfgL ;d]tsf] vfg]s'/f vfgkLg lbO{ jf 
P]g adf]lhd l;wf nufO{ vfg lbO{ dfq y'Gg' k5{ . ;f] adf]lhd gu/L jf P]gn] y'Gg gx'g] dflg;nfO{ 
vfgkLg lbO{ jf glbO{ y'g]df ;d]t aft nfU5 . (Ainle thunnu parne muddhama paktrau vayeka 

manisalai thunda anna pani sametako khanekura khanapina dii wa ain bamojim sidha lagai 
khana dii matra thunnu parchha. So bamojim nagari wa ainle thunna nahune manisalai 
khanpin dii wa nadii thunema samet bat lagchha) 

 In cases where a person has to be arrested and detained under the Act, the person shall be 
given food and water to eat and drink or the victuals (Sidha) as referred to in the Act. If a 
person is detained otherwise or against the provisions of the Act with or without providing 
food and beverages, it shall be considered to be an offence. 

 Whether this translation is pragmatically equivalent or not is examined by analyzing the 
translation textually and contextually. Textually, it warns that detention becomes illegal if 
someone is detained without providing food and water, and against the Act. The context of the 
text is people were in detention or jail without food and water, and occasionally State detained 
persons without a crime. The translation has contextual equivalence as the translator has 
understood the context of the SL and transferred it to the TL. The detainee has the right to 
have victuals (sidha) as per the law. The implied meaning of the law is that nobody shall be 
detained against the law and the accused's right activates in custody. The translator has 
conveyed the identical message of SL to the TL readers inferring from the source text. The 
translation is comprehensive to the TL readers and it has maintained cohesion and coherence. 
The TL "shall" denotes the prescriptive nature of the legal language. The normative language 
of SL is equivalently matched with the TL. The language of law aims to achieve the special 
purpose of law. Cao (2007) revealed, "Laws are written in language the function of which is 
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not just to express or convey knowledge and information, but also to direct, influence or 
modify people's behaviour, whether it be a legal enactment, judicial pronouncement or a 
contract" (p. 13). Legal language delimits people's behavior as well as it reports the legal 
events. This text of translation is pragmatically equivalent from this point of view. The SL 
term "sidha" is kept inside the parenthesis to foreignize the SL culture embedded with the 
legal terms 

Conclusion 

 The notion of equivalence in translation is a highly controversial but evergreen 
discussion from the beginning. The main objective of a translation is to communicate the ST 
by code-switching in TT, however, the types of equivalences applied in translation differ from 
text to text or from text to context. Some translations are formal while others are dynamic 
equivalence. Nida advocates translation equivalence from formal and dynamic equivalence 
perspectives, while Newmark classifies it as semantic and communicative equivalence. 
Baker's textual and pragmatic equivalence are crucial for analyzing the translation. No 
translation is completely equivalent due to the linguistic and cultural differences between the 
SL and the TL. The translation of Muluki Ain, 1963 of Nepal has brought different types of 
equivalences to communicate Nepali law to the TL readers.  

 The legal translation that maintains only textual equivalence is not enough and needs to 
create an equal legal effect for the TL readers either in monolingual or multilingual 
jurisdiction. However, the objective of the translation of the Muluki Ain 1963 into English is 
not normative but informative purpose. Newmark (1988) pointed out that the "equivalent 
effect" is the desirable result rather than the aim of any translation. The equivalent effects are 
unlikely to result when the purpose of the SL text is to affect and the TL translation is to 
inform (p. 48). The translation of the Ain aims to inform the TL readers so an equivalent effect 
is not desired in TL. So, the institutional translators have used different types of equivalences 
in the translated version of the code to communicate to the TL readers to their best. This mini-
research only analyzes some provisions of the Ain so it needs further research to investigate 
the other types of equivalences practiced in the legal translation. 
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Abstract 

The research attempts to find out the relation to reading and writing skill from grade 9 
textbook. There are four basic skills i.e. listening, speaking, reading, and writing which are 
strongly prescribed in the textbook. Here, the researcher has tried to explore the two major 
skills, namely reading and writing and their relation while practicing in the textbook. This 
research uses a descriptive qualitative research. The data source of this research is English 
textbook entitled ‘English 9’. The text has allotted marks for each skills in the syllabus. The 
reading text of grade 9 comprises 40% marks while writing comprises 35% of total marks. 
There are ten outcomes that are supposed to be achieved by students under reading section. 
This number is equal in writing section as well. By this, the course has adopted the sequential 
approach to reading and writing instruction, i.e. reading leading to writing. However, most of 
the contents given in the reading section do not collaborate with the writing part. There are 
ample examples where the students feel difficulties while producing writing part given in the 
text book. The collected data was interpreted using descriptive approach. It was found that 
most of the tasks given in the text book in relation to reading and writing are in segregated 
form. This idea of segregation is quite different from what the modern scholar say about skills 
of language learning.  

Keywords: Relation; source; collaborate; examples; literate 

Introduction 

Textbooks are undoubtedly most crucial resources (Topalov & Bojanic, 2016) in the field 
of teaching and learning for students and teachers especially leaning a language in general and 
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English language in particular. The textbooks become even more vital in our context where 
there are diversities in relation to access, approach, and physical facilities. They are 
undoubtedly proved as a boon for the students where they can enjoy multiple activities 
through them. Textbooks provide work-sheet, learning activities and many more to the 
learners. According to Richards (2001:251) Instructional material serve as the basis for much 
of the language input since learners receive and the language practice in the classroom. 
English is used in Nepal as compulsory subject from grade one to bachelor level. There are 
some common objectives of all the levels: enable the learners to be good enough in four skills. 
The four skills are listening, speaking, reading and writing. The researcher here only discusses 
the two major skills, i.e. reading and writing. Conventionally they were regarded as receptive 
and productive skill in the process of language learning. Reading skill comes prior to writing 
was the concept deep rooted to academia few decades ago. 

Reading  

Reading is one of the primary skills for whole language development. Reading opens 
multiple opportunities especially those who learn it as a second or foreign language. The 
ability to read encourages readers to get acquainted with world’s literature, culture and many 
more (Pysarchyk & Yamshyaska, 2015, P. 79).  The teacher can encourage the readers to read 
with a number of activities and warm up the students to explore further in the area of reading. 
Different stages of reading like: pre-reading, while-reading and post-reading can be well 
observed by the students when they are assigned tasks related to it.   

As Snow (2002) states reading is the process of simultaneously extracting and 
constructing meaning through interaction and involvement with written language (p. 11). 
According to him reading involves three major interrelated elements: the reader, the text, and 
the activity of reading task and all of these situated to a broader sociocultural context. 
Therefore, a reader must have knowledge ability to understand the text which is based on 
specific tasks given in the textbook. To put in other words, the readers must be engaged in 
different tasks to comprehend the text (Snow, 2002). 

Writing  

Writing is one of the prominent skills of language. Conventionally, it is regarded as 
productive skill and final stage of language learning. This skill is important to learn because 
there is well structured examination based on this skill. This skill helps learners to be 
independent, fluent and creative in writing. It is an important ability to put one’s thoughts in a 
meaningful form (Sim, 2010, p. 134). 

Syllabus from school to college level has allotted marks for writing skill. The students 
are engaged through different tasks to develop their writing ability from reading passage to 
writing comprehensible answers. This is important because it improves level of confidence, 
widen knowledge and finally improves communication skill.  
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But dichotomizations of these skills have left the learners behind to achieve the real goals 
of these skills. In general it is understood that the two skills listening and reading are receptive 
skill and the other two: i.e. speaking and writing are productive skills. This trend presents 
language skills as being tied in a natural order, i.e., the order of acquisition of skills (Krashen, 
1981).  

Although there are many modern media that are invented to support teachers and 
students in teaching-learning process, such as tape recorder, overhead and LCD projector, 
video, and book, many schools still buy and use printed textbook and references. The probably 
reason why schools still buy and use textbook is that the textbook is cheaper and easy to carry. 

Students need a textbook to support their learning. English textbooks support the teachers 
to provide materials. As Mikk (2000: 17) highlights, “students have many sources of 
information available, if their textbooks are dull, they are unwilling to study them. Interesting 
and enthusiastic textbooks develop curiosity and interest in the subject". 

According to Tarigan (1986:13) “textbooks are books of lesson in certain field of study 
as a standard book arranged by the experts of field for instructional purposes and compiled by 
harmonious teaching media and easy understood by the user in schools and colleges to receive 
teaching program”. Therefore, textbooks can be a real means for both the learners and the 
teachers. They are designed to achieve specific goals at particular level. One should not forget 
to include the materials that are relevant to language skills, particularly reading and writing. 
Their spiral movement can bring changes among the learners. 

Textbooks are widely accepted as a common feature of classrooms worldwide and are 
important vehicles for the promotion of curricula. Consequently their content and structure are 
very important for the promotion of a specific vision of curriculum. 

Given the above thinking, the English textbook that has been analyzed using this criteria 
shown that in general all the materials had integrated all these four skills in each topic. Take 
for example, in unit I about Poon Hill Yoga Trek in Nepal, these four skills were integrated as 
well. 

After presenting the reading content, the learners asked to write a similar type of writing. 
The given exercise in the writing section is relevant to the reading section. For example; the 
writing section demands to write the plans for going a three-day trek. The researcher claims 
that such writing will not be difficult for the learners as they have reading lesson related to 
this. This is a good example of integrated learning task. 

The Agency for Textbook Development 

Curriculum Development Centre (CDC), an academic center, under the Ministry of 
Education is established with an aim to develop curricula, textbooks along with other 
instructional materials for school education in order to achieve the national goals of education. 
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 The present curriculum of grade nine has been revised and developed in line with the 
aims and objectives of the National Curriculum Framework for School Education, 2076 BS. 

 The present textbook based on Secondary Education Curriculum (2078) of grade nine 
aims to bring the following outcomes under reading and writing skills: 

Reading Outcomes 

1. Understand texts that consist of high-frequency everyday language 

2. Understand straightforward factual texts 

3. Understand the description of events 

4. Extract relevant information from texts 

5. Understand and identify main ideas 

Writing Outcomes 

1) Describe experiences, feelings and events 

2) Write stories, letters, emails, notes, notices, advertisements, and recipes 

3) Write account of experiences describing feelings, experiences and reactions in 
connected texts 

4) Write short descriptive, narrative, expository and persuasive essays 

5) Interprets charts, tables and diagrams 

 Although curriculum has allotted 10/10 outcomes for reading and writing skills, the 
researcher has taken five from each to make a collaborative study between the syllabus the 
course has designed and the activities given in regard to achieve them in the textbook. 

 The external assessment of reading skills contains 40marks and writing is of 24 marks. 
When grammar part (11 marks), is included, writing skills comprises altogether 35 marks 
which is of course less than reading skill (CDC, 2078). The curriculum although tries to 
integrate reading and writing, writing has less weightage than reading. 

 When we see the units given in the text book, particularly the reading and writing 
sections, most of the lessons have less collaboration with the reading and writing section. The 
reading sections presents one item while the writing sections demands the students to write 
something different. We know reading and writing have a mutual effect on students’ cognitive 
development as reading builds the foundation for readers to write and of course writing 
provokes readers to build schemata to read with (Tuan, 2012).  

 Based on this claim, the researcher claims that there should be integration between 
reading and writing tasks. It is believed that to improve writing, one has to improve reading 
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and eventually there should be skills that demand the integrated skills of both reading and 
writing. 

Statement of the Problem 

 The writing part of students either in school or college level is not found very strong 
(Bhandari, 2024) in the context of Nepal. There may be many reasons behind it. But one of 
the striking reason is lack of integration between reading and writing skills. Therefore, there is 
dual need for enhancing students’ engagement with reading texts and integrating reading and 
writing activities in everyday lessons. 

 Several literatures emphasize the integration of reading and writing skills that oppose 
Krashen (1985) theories of language learning which advocate about learning language skills 
separately. The dichotomizations of the language skills have put the learners to adapt the skills 
in segregated way and most of the tasks in textbook are not in relation with each other. They 
are presented in segregated form. The reading tasks do not match with writing tasks in several 
places. The current school textbook has included the tasks i.e. reading and writing in quite 
different ways. As a result we see the performances in these language skills are not very 
satisfactory. The reading sections do not demand the writing sections. In other words, the 
learners do not feel easy to write the assignment after reading the text. Thematically 
organized, these units first should engage students in intensive reading activities before 
engaging them reading based writing activities. But, there is a big gap what has been 
presented in reading section and writing section. Although scholars have discussed largely 
about different skills of language learning, very few have discussed about the integrated skills 
of learning language. 

Literature Review 

 Several scholars have demanded for the integration of the language skills to boost up 
knowledge of the learners. People with well reading comprehensibility can undoubtedly do 
better in writing skill. Tuan (2012), for example, argues that reading and writing have a 
mutual effect that reading produces knowledge of diverse kinds of writing, and writing 
reinforces knowledge in a way that builds schemata to read with’’. This can be achieved by 
the integrated lessons which must be in the textbook. The reading comprehensive paragraphs 
must lead to writing. The students would enjoy writing, of which in most of the occasions they 
avoid, if the writing texts would be related to reading. We know writing is constantly 
anchored into reading and it is the process of writing that conceptualizes the reading. In this 
regard they are interwoven with each other. In the words of Morely (2007) reading and 
writing have ‘the double helix’(x).  It means reading leads to writing. And writing feeds to 
reading. These two skills cannot be segregated as they have been proved beneficial for the 
learners for the long run.  

 Yang and Shi (2003) suggest that students engage in a sequence of interrelated tasks help 
the learners to interpret contents, select key ideas, connect related ideas, and overall structure 
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the writing skill. Once the learners become familiar with the reading tasks, they feel easy to 
interpret and present in their own ways in the writing sections. 

 Similarly different studies conducted on reading integrated writing show that these two 
cultivate positive learning environment among the students. For instance, in Plankan’s (2008) 
experimental study, ‘reading-to-write’ tasks engaged students in a more interactive process of 
writing –only approach. The result shows that students get engaged in writing tasks after 
reading the tasks. In other words, they prefer reading-writing to writing only tasks. The 
students are found interactive while giving to them tasks based on reading. They bring 
varieties in their writings and actually love to write when they are assigned the tasks in 
accordance with reading. 

 Reading courses focused on subskills, such as identifying main ideas versus supporting 
details, understanding organizational patterns, identifying facts versus opinions, making 
inferences, and drawing conclusions which pave the path for writing. 

 There was a similar study conducted by Yuan and Zhang (2022) which demonstrated that 
integrated reading-writing tasks can be used to engage ESL/EFL students in the continuous 
and interactive process of discovery meaning. These study show that the integrated approach 
can be utilized to guide students to comprehend and develop both vital skills, i.e. reading and 
writing. 

 Another study carried by Smith (2009) presents natural dependency between the skills. 
According to him, reading and writing activities are important to child’s learning to read and 
write. The children can perform better when the activities are assigned in integrated form i.e. 
reading integrated writing tasks. 

 While summarizing research on the connectivity of reading and writing skills, Stotsky 
(1984) found some consistent correlation, namely, “better writers tend to be better readers’’ 
that “better writers tend to read more than poorer writers,’’ and that ‘better readers tend to 
produce more syntactically mature writing than poorer reader (7-24)’’. This is only possible 
when the tasks given in the textbook are in the integrated form. In other words, the tasks to 
develop reading and writing should be in mutually interlinked. 

 Similarly, it was found that lack of integration between reading and writing skills reduce 
the performance of the students (Adhikari&Shrestha, 2023). The achievement of learners in 
these two primarily skills can be effected if the tasks are not designed in collaboration to each 
other. One effects other was seen in most of the research works carried out by the above 
researchers. 

Methodology 

 This research was carried out by using descriptive qualitative research design focused on 
analyzing and describing the data collected from the textbook of grade 9. Descriptive 
qualitative research is used to describe the textbook based on the existing literature. Maxwell 
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(1996: 17) states that the strength of qualitative research is: It derives its data from inductive 
approach. It focuses on specific situation or people and its emphasis is on words rather than 
the numbers. The researcher used textbook entitled ‘English 9’ for ninth grade of secondary 
level and it was analyzed on the basis of two different skills of language; i.e. reading and 
writing. Therefore, the source of data collection was the textbook. There was a short focused 
group discussion with the learners regarding the two skills.  

Findings and Discussion 

 This part is intended to elaborate the findings and discussions of the data obtained from 
the textbook of ninth grade. The vital research question that is going to be discussed is: Do the 
lessons follow the principle of integrated learning tasks, i.e. reading and writing? There 
are many lessons presented in the text that do not follow the principle of integrated task of 
reading and writing. The research claims they do not make the learners as independent writers 
since the textbook contains different reading and writing task. There is no mutual effect, as 
even demonstrated by experiences of ELT teachers including the researcher himself. For 
example: units 3, 5, 11, 13, 14, 15, 16, 18 present some irrelevant writing to reading skills for 
the learners. For example, the following writing is given in page n. 197 as writing task after 
presenting chapter: ‘The Rautes’. 

 

Similarly, a writing task presented in page n. 114 demands the students to study and 
interpret the chart which is of course not related to the lesson given in unit 9 ‘Work and 
Leisure’. There is no something that encourages the learners to write the text related to the 
reading text. Actually, these irrelevant tasks discourage the learners to learn skills of writing 
rather than help to teach to write. 

 In unit 3, there has been presented a story about a family but learners are asked to write a 
letter to the head teacher. Beyond this, the writing task demands to write something about 
sports and games which the researcher thinks is irrelevant to the reading task.  
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An interesting example that shows irrelevant task based on reading is smartphone. The 
chapter talks about the ways to protect the smartphones which is undoubtedly very important 
reading section but the writing part that follows it is quite irrelevant. 

 

 

The above few examples show that there is dire need of revisions of the tasks given in 
the reading related writing tasks. The dichotomization of language skills otherwise is sure to 
be practiced which is of course against the present trend of teaching language skills in 
integrated form (Tuan, 2012). 

Similarly, Stein, Dixon and Isaacson (1994) suggest that ‘many writing weakness may 
derive from too little time allocated to writing instruction or from writing instruction 
inadequately designed around the learning needs of the learners’ (p.392). 

Therefore the writing tasks must be designed in the peripheral of reading tasks so that the 
learners do not feel any difficulties for writing tasks especially in our context where reading 
and writing tasks are rarely welcomed either by learners or instructors. While discussing with 
students including the researcher’s daughter, it was found that they face difficulties to present 
writing task particularly the topics, they are unknown about. They appreciated some of the 
unit which have integrated task i.e. reading to writing. 

Grabe and Zhang (2013) suggest that the teachers’ lectures in particular should model 
how to integrate reading/writing and how to paraphrase in their classes. There should ample 
tasks where learners get opportunities to practice these skills. They suggest scaffold-integrated 
reading and writing tasks can accelerate learners’’ performance.  Therefore, the writing tasks 
should be designed accordance with the reading tasks. 
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Whatever the reasons may be, the major thing is that students do not possess the skills 
necessary to communicate effectively in a written format. The exercises that are provided in 
the writing sections against the norms of integrated tasks. There is a significant need for 
students at all levels not only to be good communicators in written form, but also to 
understand the importance of good writing skills. 

Conclusion 

Reading and writing have multi-dimensional and multi—modal processes, commonly 
aimed at developing these two skills in students’ level of learning language skills. In this 
sense, reading and writing have a mutual effect, as reading builds the foundational knowledge 
for readers to write, and writing reinforces the knowledge in way that builds schemata to read 
with. There are multiple benefits of integrated skills approach of teaching and learning skills 
primarily reading and writing. These two skills maximize the effectiveness of studying 
language. Actually, integrated skills enables the learners to use the language skills effectively 
in different contexts. When tasks are presented in collaboration to different skills, they not 
only encourage the learners to communicate effectively but also they bring confidence among 
the learners. The tasks therefore presented in the text should be in relation to each other. The 
interrelated tasks encourage the learners to accelerate their performance in different skills 
particularly in reading and writing. 
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Abstract 

Diversity is an inherent reality of today’s classrooms, where students represent a wide range 
of backgrounds, abilities, and socio-cultural dynamics. The issue of equity has gained 
significant attention from researchers and curriculum developers as they seek to address such 
diverse phenomena in the curriculum development process.  This study explored the status of 
equity through curriculum differentiation practice in the school, its major problems, and 
coping strategies for addressing the challenges. The study was conducted in two different 
types of schools (public and private) from Kathmandu Valley. Building on a qualitative 
research approach and case study design, four teachers from the two selected schools were 
purposively selected to derive the data. In this study, open-ended interviews, non-participant 
observation, and focus group discussions were used as the data collection tools. The obtained 
data were analyzed and interpreted using thematic analysis procedures. The findings show 
that there is enough practice of curriculum differentiation regarding the content, strategy and 
methods, learning environment, and student output in the schools. However, there are rare 
intentional practices of curriculum differentiation to promote equity in schools. Instead, these 
practices primarily focus on addressing the equity of the learners related to their learnability. 
The study also indicates that schools have faced some problems like poor resources, proper 
training, and collaborative instruction during the differentiation practice of curriculum. 
Therefore, equity can be enhanced in educational institutions through curriculum 
differentiation practices by effectively managing resources, providing adequate training, and 
fostering collaborative instruction. The study suggests that enhancing equity in schools 
requires not only the efforts of teachers but also the active involvement of administrators, 
parents, and students.  

Keywords: Connectivism, constructivism, curriculum differentiation, equity 
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Introduction 

 According to McGee Banks and Banks (1995), equity means making sure that every 
student has access to the curriculum, assessment, pedagogy, and challenges that they require. 
This is done by acknowledging and responding to individual differences and the sociopolitical 
context of teaching and learning (Smith & Chestnutt, 2021). Equity reflects social justice and 
there are various ways for it among them one is the curriculum differentiation practice. 
Generally speaking, the goal of curriculum differentiation is to accommodate the diversity of 
students. This is because students in a class typically come from various cultural, social, and 
economic backgrounds. They also have varying talents, including below-average, average, 
and above-average skills; they also learn various knowledge, skills, and so on.  

 Normally in the inclusive classroom, equity is ensured in the institutions. To create 
inclusive classrooms that improve learning outcomes for all students, the pedagogical 
approach which is intended to serve the various needs of children is essential (Matiyenga & 
Ajani, nd). It makes the learning situation inclusive and supports enhancing equity in the 
process of learning. In the context of learning, every child has a unique learning style and set 
of coping mechanisms for the challenges of classroom instruction. Individuals categorized as 
underachievers require specialized remedial instruction to provide them additional time to 
complete the educational resources. To promote optimal growth, individuals with above-
average skills require appropriate educational programs (Adebisi, 2024; Saleh, 2012). 
Individualized approaches that offer diverse instruction, chances for diverse peer interaction, 
and differentiated results in a welcoming, inclusive learning environment are necessary for 
students with learning disabilities. Similarly, students have grown up in case of their learning 
abilities with the support of the mentor in their learning area as well. If the instructor uses 
varying talents in the learning process, the equity of the learners is increased on one side and 
the learning ability also increased on the other. So, curriculum differentiation is one of the 
techniques to augment equity in the learning process. 

 Equity is one of the major techniques to enhance the curriculum differentiation process 
(Kafle & Luitel, 2020). In higher education, the status of equity is increasing through various 
ideologies i.e. access to higher education, awareness, broader thoughts towards differentiated 
learners, and so on. Equality is just a framework of justice for every child in education but 
equity is a reality-based means of justice to them. The curriculum and the instructional 
techniques of teachers can balance the equity in the learning process. Assessment and the 
learning environment are also influencing factors to improve equity in the learning process. 
Curriculum differentiation models are some of the equity management techniques in the 
education sector (Ronksley-Pavia, 2010). Apart from these techniques, the individualized 
approaches are more reliable and contextual to enhance equity in the teaching and learning 
process.  

 There are various models of curriculum i.e. Kaplan model, Maker's model, and the 
Williams model (Ronksley-Pavia, 2010). Since there are various models and practices of 
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curriculum differentiation in the education sector to enhance equity and provide justice for the 
diversified child, the single technique is not enough. So, there are various ways and techniques 
of efforts to balance the diversification through the curriculum. In this regard, how equity is 
improved in the instructional process, and what are the techniques of providing equity in the 
instructional process raises the problem in this context.  

 Curriculum differentiation practice is one of the crucial techniques for enhancing equity 
in the educational arena. There are various tools and techniques for enhancing equity and 
equality through a differentiation process. Content, strategies, learning environment, and 
output are some of the dimensions of curriculum differentiation along with the teacher in a 
pivotal role. To enhance equity, a single technique of curricular dimension is not preferable in 
the instructional process. Similarly, there are no suitable practices of curricular differentiation 
for the varying backgrounds of learners. These situations reflect the research gap of the study. 

 In the present context of Nepal, this study is useful to the policymakers for improving the 
curricular policy for school-level learners. Similarly, teachers who are now engaged in the 
instructional process, they are also benefit from this study by analyzing the different models 
and dimensions of curriculum dimensions. The learners who have no idea about the equity and 
equality process in education and the curricular differentiation process are also taking 
advantage of this study. Finally, the researchers have generated their ideas in case the 
curriculum differentiates practice in the Nepalese context shortly.   

Research questions 

What is the situation of equity through curriculum differentiation practice? 

What are the major problems of curriculum differentiation practice? 

How to cope with the challenges of curriculum differentiation practice? 

Review of Related Literature 

 Curriculum differentiation is a way of adjoining varied ability students in the learning 
process. It has various models and techniques which provide a sense of equity for the various 
abilities of students in the same places. It is a means of providing justice to every child which 
supports enhancing equity. To support these arguments, the literature of this study is essential. 
In this regard, the theory and the empirical review of the study are presented below.  

Theoretical review  

 Connectivism is one of the theories concerning the learning process which deals with the 
varied ideas in a single platform. There are different ideas of learners from varied socio-
cultural backgrounds. They need to connect with other's knowledge and skills in the 
classroom. In this regard, curriculum differentiation practice including its models may be a 
better technique that provides justice and enhances equity in case of the diversified abilities of 
the learners. This is a learning theory because firstly, Siemens (2004) defines connectivism as 
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the improvement of a student's learning process by the acquisition of knowledge and 
perspective through the inclusion of a personal network. Only by using these personal 
networks which the student gain the perspective and range of opinions necessary to develop 
critical decision-making skills. The learner can share and gain knowledge through teamwork 
because it is difficult to experience everything. Secondly, a learner cannot possibly know 
everything required to critically analyze certain situations due to the overwhelming volume of 
material available. A learner is empowered to pursue additional knowledge when they have 
fast access to vast knowledge bases. Such an aptitude for learning can help in pattern 
interpretation and research in case of their varied abilities (Duke et al., 2013). There are 
connections between varied theories and learning abilities in the classroom especially in the 
context of digital pedagogy today. So, this is a network that connects the students with their 
varied knowledge, attitudes, and skills with the others and different theories as well. On one 
side this theory connects the minds of the learners intra-personally and it can also connect 
them with their knowledge and skills interpersonally.   

 Connectivism advocates that learning begins when a learner connects to his/her 
surroundings and contributes to a learning community, thereby activating knowledge. 
According to Siemens (2004), "A community is the grouping of related interests that enables 
communication, sharing, discussion, and collaborative thought (Kop & Hill, 2008). Through 
the connective process of varied knowledge students have linked their knowledge with the 
social paradigm and the educational context.  

 To enhance equity through differentiation in the classroom, the socio-cultural 
backgrounds of the varied learners must be known by the instructor. The knowledge 
construction process is influenced by their background (Vygotsky,1978). The learners 
generate the meaning of knowledge and comprehend it through their ability.  

 Vygotsky (1978) claims that social and cognitive development are integral components 
of human growth, and students can engage with classmates the knowledgeable others (TKO) 
and learn new ideas through their interactions which makes the real practice of curriculum 
differentiation (Bidari, 2021). The ability and knowledge of the varied learners can support 
each other to enhance their abilities which makes equity more contextual.  

 Empirical review  

 A balance between students' learning potential and experience level must be established 
to provide a curriculum that both challenges and engages gifted children (Braggett, Morris & 
Day, 1999). The curriculum diversification models developed by Kaplan (1986) and Williams 
(1986) show how material, instruction, and learning procedures can be modified to adequately 
address the educational needs of gifted learners (NSWDET 2003);(Ronksley-Pavia, 2010). 
Without sharing the knowledge and abilities of the varied learners, the teacher cannot manage 
the actual differentiated learning environment in the classroom. Different curriculum models 
of diversification are also helpful to enhance the equity of the learners. There is a portfolio 
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model that is used these days in which the portfolio of the learners reflects their learnability 
which makes it easier to ensure equity in their learning areas (Kiel, 2015). In some cases, it 
supports to generation of the idea of an educational community which is useful for running 
educational institutions.  

 In recent years, a variety of inclusive educational strategies have emerged in the world.  
One of the most well-known inclusion strategies including in developing countries, is 
differentiated instruction, which modifies education so that all students are included (e.g. 
Mastropieri & Scruggs, 2018; Tomlinson, 1999; Westwood, 2016); (Nepal, 2021). 
Differentiated instruction, according to renowned scholar Tomlinson (1999), who is well-
known for her substantial work on differentiation, is an approach that gives students multiple 
options for how and where they can receive and process information to make learning happen. 
This is something that one-size-fits-all settings cannot do.  

 Similarly, in case of the equity enhancement through curriculum differentiation, there are 
different types of practices of instruction by the teachers. In the context of Nepal, they have 
adopted within-classroom practices known as differentiated teaching to meet the requirements 
of children at a wide range of academic achievement levels. By using a variety of strategies 
that adapt curriculum and instruction to each student's unique requirements, differentiation 
aims to accommodate the diversity of learners in the classroom (Renzulli, 1977; Tomlinson, 
2000). Students differ in their aptitudes, passions, and past experiences. By tailoring the 
curriculum, education, and evaluation to each student's needs and interests, differentiation 
helps to address this variation and it supports enhancing the equity of the learners (Reis & 
Renzulli, 2018). In the passion of the teachers within their recent knowledge and practices of 
skills, they have enough possibility of utilization of differentiated curriculum which makes the 
equity of the learners better.  

 To analyze the diversified abilities of learners, the teachers should know their levels of 
learning, different knowledge, interests, skills, and attitudes. By analyzing the varied abilities 
of the learner's teacher can manage the appropriate instructional techniques and enhance the 
equity in the classroom. From the various techniques, teachers can examine how gifted and 
non-gifted students view diverse curricula and instruction. Generally, they are divided with 
disparities in the requirements for grades and subject areas; heterogeneous or homogeneous 
groupings that occur within or outside of the assigned or regular classroom; and execution by 
the basic classroom teacher or a specially designated specialist, such as a resource teacher, 
coach, or "teacher of the gifted" (Kaplan, 2022). This is another way to verify the diversified 
children in the classroom. It supports to analysis of the variation of the learning and their 
abilities which makes the learning environment equitable and provides justice for them.  

 There are various dimensions of curriculum differentiation. To enhance equity in the 
instructional process, the instructor can apply any of the dimensions. Content, instructional 
strategy, classroom environment, products, and teachers are the major dimensions of 
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curriculum differentiation practice (Reis & Renzulli, 2018). So, not only a single dimension of 
differentiation is enough to enhance equity in the educational process.   

Methodology 

 The methodology includes the tools and techniques of the study. Research methods may 
be understood as all those methods or techniques which are used for the conduction of 
research work (Kothari, 2004). Generally, it includes the essential tools of information 
generation, design, and techniques. A qualitative design is used to complete this study. A case 
study is the approach of this design in which the study area is purposively selected and the 
study is completed as a case. Four cases (schools) were selected through the purposive 
sampling method in this study. Among them two schools were public and the rest of them 
were private. By using an observation checklist, focus group discussion guidelines, and 
interview guidelines, the information was generated in the study and validated through 
triangulation and theoretical support. The examination of a case in a current, real-world 
situation is known as case study research (Yin, 2009). Some refer to case study research as a 
methodology, a strategy of inquiry, or a comprehensive research strategy (Denzin & Lincoln, 
2005; Merriam, 1998; Yin, 2009), despite Stake (2005) stating that it is not a methodology but 
rather a choice of what is to be studied (i.e., a case within a bounded system, bounded by time 
and place) (Creswell et al., 2007). So, it is not a simple methodology but a choice of the 
researchers about what is to be studied. Finally, it is a single case study and it has used the 
thematic analysis procedure in detail. The subject teachers and the students of different classes 
were the participants of this study and due to the limited time, resources, and materials, this 
study was delimited to the four secondary schools of Kathmandu Valley. Focus group 
discussion guidelines were used to generate the information from students and interview 
guidelines were used to subject teachers whereas the observation checklist was used to 
generate the information from the classrooms. Similarly, the collected data were analyzed 
through thematic analysis with theoretical support. 

Results and Discussion 

 Drawing on the thematic analysis of the data, the results have been presented in the 
following themes and discussed in relation to the prevalent theories and comparing them to 
the previous research in the same field.  

 The situation of equity through curriculum differentiation practice 

 Curriculum differentiation practice is a way of enhancing equity in the instructional 
process. There are different ways to enhance equity in the learning process. One of them is 
curriculum-differentiated practice. Any of the institutions have used any kind of differentiated 
dimensions of curriculum whichever is appropriate (Ronksley-Pavia, 2010). So, educational 
institutions can produce and use any of the differentiated techniques and dimensions. Some of 
the aspects related to the differentiated techniques are awareness, providing training, 
providing opportunities to varied learners, and so on. Mostly, the curricular differentiated 
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practice in which contents, strategies, output, and the learning environment can be made 
appropriate to the learners’ level of proficiency and age group. In this regard, the instructor 
can play a pivotal role in managing the balance of equity through differentiated practice. 
There are five dimensions of curriculum differentiation i.e. teaching arrangements, learning 
environment, teaching methods, support materials, and assessment (Roiha & Polso, 2021). In 
this regard, the major dimensions of curriculum differentiation practices are explored to relate 
the equity through this practice. 

Curriculum content and design  

 Content and design are some of the major indicators or dimensions of curriculum 
differentiation to enhance the equity of the varied learners. Teaching arrangement is related to 
the content and design in which the teacher can arrange the seating management in the 
classroom along with the related subject matter. Generally, teaching arrangements, allude to 
different macro-level solutions in how teaching can be organized. Both arrangements that 
demand resources and structural adjustments as well as those that can be utilized by individual 
teachers are included in this dimension. In this manner, the dimension expands the duty of 
distinction to encompass the entire school community as well as the administration (Roiha & 
Polso, 2021). In this dimension, not only the physical structure of the students be arranged but 
also the content and the study design in the macro-level solutions can be organized. Some of 
the pieces of evidence from the field show the real practice of curriculum differentiation in the 
case of this dimension: 

A community school teacher said as : 

There is a large reflection of cultural and linguistic diversity in the classroom and the 
teacher can manage the teaching content throughout the multilingualism. Though it is 
one of the most challenging tasks, the teacher has managed well because of his/her 
training skills. Seating arrangement is also a managing part but it can be done properly.    

This is an argument of community school teachers in which the content and the design 
dimension are more appropriate for enhancing equity through the differentiation practice. 
Similarly, a private school teacher has this type of experience; 

We have also a strong variation of students from the cultural and linguistic diversity. 
Though we have a huge number of students in a single classroom, we have managed the 
content and design dimension through our experience and training in multilingualism. 
The seating arrangement is one of the best solutions for enhancing equity which we have 
managed well. 

 The training for multilingual classrooms and cultural diversity in public and private 
schools have balanced the practice of curriculum differentiation practice through the teaching 
arrangement. Teaching arrangement reflects the physical arrangement but it is related to the 
multilingualism and the content dimension. Connections of the different languages along with 
the diversified brains and content reflect the well-managed practice of curriculum 
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differentiation which supports enhancing equity in the instructional process of secondary-level 
students. 

Teaching methods and strategies 

 Teaching methods and strategies are interrelated and it refers to the learning process. In 
this dimension, materials can be included. Teaching methods and strategies can play a vital 
role in delivering the content. In case of the multilingual and multicultural background 
students, appropriate methods and strategies can be managed to enhance the equity of the 
learners. Teaching methods should always mirror both the topic as well as the individual 
needs of the students in question (Roiha & Polso, 2021). In the instructional strategies, 
teachers can well manage the teaching methods and materials. In the case of instructional 
strategies, one of the teacher participants from the public school recounted his/her experiences 
as,   

We have a poor training situation for all the teachers to use the appropriate teaching 
methods and strategies. Similarly, some of the newcomers have used modern, digital, and 
21st-century-related techniques, methods, and ideas to deliver the content while the old 
experienced teachers have just used traditional techniques to deliver the content. In this 
situation, equity is in shadow from this perspective who have used the teacher-centered 
techniques.  

The view of a private school teacher is, 

We have newcomers and sharp teachers to teach the difficult subjects i.e. social studies, 
science, mathematics, and English and Nepali languages. We have digital practice and 
result-based teaching-learning practice. Though we have centralized our ideas on 
passing the examination, we are encouraging students to learn through diverse strategies 
and methods along with materials. Through these techniques, teachers are more 
practiced with the new techniques and they have ensured equity in the instructional 
process.  

Instructional methods and strategies along with the materials are crucial dimensions of 
curriculum differentiation practice to enhance equity in the instructional process. From the 
socio-cultural and diverse backgrounds, students have learned varied abilities. Through the 
knowledge of others, they have expanded their knowledge area. The constructivist view of 
Vygotsky emphasizes the construction of new knowledge through the background of the 
learners and their knowledgeable others i.e. the surroundings, teacher's peers, etc. So, to 
enhance equity in the instructional process, the instructional methods and strategies with the 
relevant materials play a vital role. 

Learning environment 

The learning environment is another important dimension of curriculum differentiation 
practice. Learning environments can be broadly divided into physical and psycho-social 



 Peer Reviewed                    Solukhumbu Multiple Campus Research Journal, Vol 6, No.1, Dec. 2024 | 31

environments (Roiha & Polso, 2021). The physical learning environment refers to the physical 
spaces where learning happens and the tangible objects in them. Similarly, the psycho-social 
environment refers to the feelings and emotions associated with learning. Regarding this 
study, the public schools have less managed the learning environment rather than the private 
schools both inside and outside the classroom. In this regard, the public school teacher stated  

“The classroom is fully supportive from its environmental perspectives but resources are 
partially available which are needed to deliver the content and in the instructional 
process”.  

In the same way, the teacher from a private school is perceived as  

“We have well well-equipped classroom and a managerial classroom. We have free Wi-
Fi zones in the school area. We have well-managed resources and materials. In the case 
of the learning environment, private schools have a better situation.  

 This evidence has shown that private schools are far better at managing their learning 
environment rather than public schools. Enhancing the equity of the learner's learning 
environment plays a crucial role but this is well managed in the private schools rather than the 
public schools due to various causes.  

Student outcomes 

 Student outcomes are another dimension of curriculum differentiation practice. This 
dimension guides students learning more than any other factor (Hayward 2012; Hodgson & 
Pang 2012) making its differentiation of paramount importance (Roiha & Polso, 2021). This is 
one of the important dimensions in which the learners can get feedback from their learning 
task. It is related to the full and partial achievement of the learners from their abilities. It can 
be roughly divided into pre-assessment, formative assessment, and summative assessment. 
They all have an important role in learning and a wide range of methods can be employed in 
all of them. Regarding this, a teacher from a public school shared,  

We have a few practices of assessment according to the needs of students but if we assess 
them in a formative or corrective way, we must provide feedback. It is frequently used 
but in the summative assessment, we can't provide feedback because it is the judgmental 
evaluation or the final assessment.  

Likewise, the private school teacher's experience was, 

We have formative and summative assessments continuously. We have frequently taken 
different assessments by the learners which may be supportive to enhance the equity in 
their learning process. In the formative assessment system, we must provide feedback 
frequently, and in summative assessment, we can provide feedback but that may be less 
effective. Though the formative assessment system is more effective we have summative 
assessment practice in a certain percentage which makes the learners more laborious 
and hardworking.  
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This set of evidence provides the assessment system is an important dimension of 
curriculum differentiation practice but the formative assessment system is better rather than 
the summative assessment due to its feedback system. Connectivism connects ideas not only 
intra-personal but also interpersonal. Learners can connect their ideas from their inner minds 
and hearts, which is more effective in the formative assessment system. They have connected 
their ideas from one person to another, which is usable to generate or construct knowledge and 
learn skills. These practices seem to be supportive of enhancing equity in their learning 
process.   

Problems encountered in curriculum differentiation practice 

 There are some problems of curriculum differentiation practice in the community and 
private schools in Nepal. Some of the problems of this practice explored through the 
information have been presented and discussed in the following sub-headings.   

Poor teacher training : One of the major problems of curriculum differentiation is poor 
teacher training to the school teachers. Due to some causes, there is poor training held in the 
schools i.e. lack of consciousness of the administrative person, poor interest of teachers, 
political influences, and formality for the career development (which is in the community or 
the public schools only). Private schools are reluctant in the proper teacher training. Some of 
the training packages are very important e.g. the differentiation practice on content and the 
design of the bi-lingual and multi-lingual students. Though the training on the construction of 
the materials is held as TPD (teacher's professional development) training, it is not properly 
used in real situations. The information from both schools has supported poor teacher training 
in the schools which may be a cause of poor differentiated practice of curriculum and its 
influence in the process of equity of the learners. It seems the teachers are unable to connect 
their theoretical knowledge with the practical skills of the learners in various cases. That 
makes the differentiation practice poor. 

Lack of resources : Some different resources and materials make the curriculum 
differentiation practice easy in the instructional process. Due to managing and collecting 
resources, the schools have faced the problem of curricular differentiation. Some of the 
materials can prepared at the local level but the teachers have poor interest in it. Similarly, 
different agencies have provided a lot of instructional materials in the schools but the teachers 
have poorly used them. Firstly, there are lack of resources and materials for the differentiated 
curriculum and secondly, if they have materials, teachers have used them very poorly. This 
seems to make curriculum differentiated practice very poor which is also hampering the equity 
of the learners in the process of learning. Constructing knowledge through the use of materials 
is also not in progress. Both schools have shown a lack of resources in the schools and are 
rarely used in the classroom.   

Inadequate policy support : Policy level support is essential to implement the 
differentiated curriculum. Though the curriculum is prepared based on the needs and interests 
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of the learners at the secondary level, it is essential to update frequently. However, this 
practice is poor in the Nepalese context which raises the problems of the exact differentiated 
practice of curriculum and it may influence the equity of the learners. The evidence from the 
field has shown that if the policy for the differentiated curriculum is updated every two years, 
it would be better for the learners and it ensures equality in the learning process. The three 
tires of the government have played a vital role in addressing the policy-wise issue but the 
federal government and its working speed are so poor they do not capture the aims of 
differentiated curriculum practice based on the contextual learners' need and their equity in the 
learning process.  

Ways to cope with the challenges of curriculum differentiation practice : To 
minimize the problems, there are some ways to cope with the challenges in terms of the 
curriculum differentiated practice. Some of the means of coping with the challenges to 
enhance equity through curriculum differentiation practice are as 

Well management of teacher training : Teacher training is an important tool for the 
proper practice of curriculum differentiation. Training supports to development of the 
professionalism of the teacher on one side and it supports proper curricular differentiation 
which ensures equity. The regular TPD training is not enough for secondary-level teachers. So 
the evidence from the field has shown that frequent teacher training should be conducted for 
the better differentiation practice of curriculum.  

Proper management of resources : Resources and materials should be properly 
managed in the schools which is the basic requirement for equity through the curricular 
differentiation practice. There is lacking of resources and materials in the schools firstly and if 
there are resources, they are not in use secondly. So, this situation should be improved through 
administrative support along with the teachers. The evidence shows that community schools 
have some materials but not in use there are poor resources and materials in private schools 
but if they are, they are used properly. It seems supports to equality in the learning process. So 
this situation should be improved in the schools. 

Support from the policy formation level : Policy-wise support is also essential to 
implement the curriculum properly. Though, it is essential to enhance equity through the 
curriculum, it is not in the control of the teacher and the administrative persons. So, the desire 
of the teachers of the secondary level of Nepal has reflected the proper policy-wise support to 
implement the curriculum in a differentiated way. 

Collaborative instruction : In the present context, the collaborative instruction is also 
essential for enhancing the equity through the curriculum differentiation practice. Not only a 
single teacher is perfect to practice the differentiated curriculum in any subject. So, the 
evidence from the field has shown that collaborative instruction is essential which makes the 
equity balance in the learning process through the curriculum differentiation practice. Even 
parental support also essential for collaborative instruction to manage the materials and 
resources along with their proper usage.  
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Conclusion and Implications 

 One of the major ways of enhancing equity in the learning process is curriculum 
differentiation practice. Curriculum differentiation refers to the content, strategy, environment, 
and output of the learning process in which the crucial role is the teacher. To manage social 
justice and ensure the equity of the learning process, teachers can play differential roles. Such 
a role of a teacher can reflect the various abilities of learners and secure the equity in which 
the students can not feel what we do and whatever for it. So, the pivoting role of a subject 
teacher manage the learning environment to address the diversity of the learners and also 
ensure equity in the process of learning as a formal institution. 

 In terms of content and design, public and private schools have better practices because 
of the bilingualism and multilingualism in the single classroom. Strategy and the methods are 
well managed by the subject teachers in the schools which ensures the equity of the learners. 
The learning environment of the schools is well managed in this context which reflects the 
better curriculum differentiated practice. The output of the students also reflects the well-
differentiated curricular practice but it is poor in the summative assessment system of the 
schools. Lack of proper teacher training, poor resources, and poor policy-wise support are 
some of the major problems of differentiated curricular practice in schools. To manage the 
proper training, resources, and materials, policy level support and collaborative instructions 
are some of the measures to cope with the challenges and it seems well-differentiated practice 
along with enhancing the equity of the learners.  

 This is one of the references for newcomers in the field of research regarding the 
differentiation of curriculum practice. This study does not cover all the aspects of curriculum 
differentiation and the equity process. So, for the policy level concerns it is applicable to know 
the information about the differentiation practice of curriculum at the secondary level and it is 
useful to the teachers and researchers in their concerned field to get feedback around it. 
Related concerned areas will be being the field of research shortly i.e. the dimensions of 
curriculum differentiation and its practices, ensuring equity or equality through the 
differentiation of curriculum, why curriculum differentiation, etc.  
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Abstract 

This study, "Transforming ELT with ICT: Empowerment or Encumbrance," investigates the 
impact of Information and Communication Technology (ICT) on English Language Teaching 
(ELT) in Nepalese secondary schools. The research integrates qualitative research design and 
semi-structured interviews to evaluate the practical integration of ICT. Participants include 3 
secondary level English teachers from public schools in urban, semi-urban and rural areas of 
Nepal. The findings reveal that ICT significantly enhances student engagement and language 
proficiency through interactive tools and multimedia resources, contributing to more 
personalized learning experiences. However, challenges such as inadequate infrastructure, 
inconsistent internet access, and insufficient teacher training persist, creating disparities in 
technology access and impacting equitable benefits. Addressing these issues through 
improved infrastructure, targeted training, and equitable access strategies is crucial for 
optimizing ICT’s potential in ELT. The implication of the research highlights ICT's potential 
to enhance student engagement and language proficiency in ELT but emphasizes the need for 
better infrastructure, consistent access, and teacher training to ensure equitable benefits for 
all learners. 

Keywords: ICT Integration, English Language Teaching (ELT), Empowerment, Digital 
Divide 

Introduction 

 The integration of Information and Communication Technology (ICT) in English 
Language Teaching (ELT) has emerged as a significant global trend, reshaping traditional 
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pedagogical practices. ICT tools, ranging from interactive software to online platforms, offer 
dynamic resources that can enhance language acquisition, foster student engagement, and 
facilitate individualized learning (Klimova, 2021). The global shift towards digitalization in 
education has particularly accelerated in response to the COVID-19 pandemic, underscoring 
the necessity of ICT in maintaining continuity in teaching and learning (Dhawan, 2020). 
However, the incorporation of ICT in ELT is a double-edged sword, presenting both 
opportunities and challenges. While it holds the potential to revolutionize language education, 
there are concerns about its efficacy, accessibility, and the digital divide that may hinder its 
equitable implementation. Internationally, the use of ICT in ELT has been embraced in 
various forms. Developed countries have largely benefited from advanced infrastructure and 
access to cutting-edge technology, which supports the effective integration of ICT in 
classrooms (Pun, 2014). Research has shown that the use of ICT can significantly enhance 
learners' motivation, promote autonomous learning, and facilitate the development of critical 
thinking skills (Balta, 2018). For instance, in countries like South Korea and Finland, where 
ICT infrastructure is robust, students have access to a wide range of digital tools that 
supplement traditional language instruction (Kim, 2022). These tools include language 
learning apps, virtual reality environments, and online collaborative platforms, which provide 
students with immersive and interactive learning experiences. 

 However, the successful implementation of ICT in ELT is not uniform across the globe. 
In developing countries, particularly in rural and underprivileged areas, the lack of 
infrastructure, training, and resources poses significant challenges (Tadesse, 2021). In such 
contexts, the digital divide exacerbates educational inequalities, with students in low-resource 
settings being left behind in the digital transformation of education. Moreover, teachers' lack 
of digital literacy and pedagogical training in the effective use of ICT tools can further hinder 
the successful integration of technology in language teaching (Ghavifekr & Rosdy, 2015). 

 In the Nepalese context, the adoption of ICT in ELT has been gradual, with varying 
degrees of success and challenges. Nepal, like many other developing countries, faces 
significant barriers to the widespread use of ICT in education. The country's diverse 
topography, coupled with socio-economic disparities, contributes to unequal access to 
technology, particularly in rural and remote areas (Paudel, 2021). Despite government 
initiatives to promote ICT in education, such as the "ICT in Education Master Plan 2013-
2017," the implementation has been inconsistent, with many schools lacking the necessary 
infrastructure and trained personnel to effectively integrate ICT into their teaching practices 
(Thapa & Mahat, 2022). 

 Nevertheless, there is a growing recognition of the potential of ICT to transform ELT in 
Nepal. Teachers and students in urban and semi-urban areas, where access to technology is 
relatively better, have started to embrace digital tools for language learning (Baral & Poudel, 
2022). The use of online platforms, educational apps, and multimedia resources has 
introduced new possibilities for interactive and student-centered learning in these areas. 
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However, the disparity in access and the uneven quality of ICT integration across the country 
highlights the need for a more comprehensive and equitable approach to utilizing technology 
in language education. The integration of Information and Communication Technology (ICT) 
in English Language Teaching (ELT) in Nepal has been promoted as a tool for enhancing 
educational outcomes and modernizing teaching methods. However, the practical challenges 
faced by educators, particularly in resource-constrained environments, raise concerns about its 
effectiveness. This research aims to critically examine whether the use of ICT truly empowers 
teachers and students or introduces additional complexities that hinder the learning process. I 
chose this area because ICT has the potential to transform English Language Teaching (ELT) 
in Nepal by enhancing student engagement and personalized learning. However, disparities in 
access and infrastructure highlight the need for equitable solutions. Studying ICT's role in 
ELT is essential to identify effective strategies that empower teachers and students, ensuring 
technology benefits all learners, especially in resource-limited settings. This study aims to 
analyze the impact of Information and Communication Technology (ICT) integration on the 
effectiveness of English Language Teaching (ELT) and to examine the challenges and 
opportunities presented by ICT tools in enhancing or hindering English language acquisition 
among students in Nepalese secondary schools. This analysis will provide insights by 
evaluating both the positive and negative impacts of ICT integration in Nepal's ELT context. 
It will assess how ICT tools enhance student engagement, language proficiency, and 
personalized learning, while also examining the challenges such as limited infrastructure, 
unequal access, and inadequate teacher training. By highlighting these factors, the study will 
reveal whether ICT serves as a catalyst for educational transformation or exacerbates existing 
inequalities and complexities. 

Literature Review 

 Albert Bandura's Social Learning Theory emphasizes that learning occurs through 
observation, imitation, and modeling, highlighting the significant role of social interactions in 
the learning process.  In the context of English Language Teaching (ELT) and the integration 
of Information and Communication Technology (ICT), this theory provides a compelling 
framework to examine how digital tools and platforms may empower or encumber language 
learners and educators. Bandura’s Social Learning Theory provides a valuable lens to 
understand the potential of ICT to transform ELT through observation, imitation, and 
modeling. However, the theory also highlights critical barriers that must be addressed for ICT 
to serve as an empowering tool in language education. While ICT can enhance learners' access 
to expert models and peer interactions, infrastructure, access disparities, and teacher readiness 
are crucial factors that determine whether ICT will empower or encumber the learning 
process. Therefore, thoughtful implementation and policy support are essential for realizing 
the full potential of ICT in transforming ELT (Bandura, 1977). Blended Learning Theory 
advocates for the integration of online and face-to-face instruction to create a more flexible 
and effective learning environment. This approach combines the benefits of traditional 
classroom settings with the advantages of digital technology, aiming to provide a richer and 
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more adaptable educational experience (Garrison & Vaughan, 2008). Blended Learning 
Theory offers a promising framework for integrating ICT into ELT by combining the 
advantages of online and face-to-face instruction. The potential for empowerment is 
significant, as ICT tools can enhance flexibility, personalization, and the development of 
critical skills. However, challenges related to access, teacher training, and technical support 
must be addressed to prevent ICT from becoming an encumbrance. To fully realize the 
benefits of blended learning, it is essential to ensure equitable access to technology and 
provide comprehensive support for educators in leveraging ICT effectively. Furthermore, 
blended learning supports the development of essential 21st-century skills, such as digital 
literacy and self-directed learning. By using ICT to integrate online tools with traditional 
teaching methods, students are better prepared for the demands of modern communication and 
collaboration, which are crucial for language acquisition and overall academic success 
(Means, et al., 2013). Additionally, the success of blended learning depends heavily on 
teachers' ability to effectively integrate ICT into their teaching practices. Without adequate 
training and support, educators may find it challenging to balance online and face-to-face 
instruction effectively. They may also face difficulties in designing and managing digital 
content that complements traditional lessons, leading to suboptimal learning experiences 
(Garrison & Vaughan, 2008). Moreover, the additional time required to prepare and manage 
digital resources can place a burden on teachers, detracting from their ability to focus on in-
class instruction and student engagement. 

 Mayer’s Multimedia Learning Theory supports the use of ICT in ELT by highlighting the 
advantages of combining multiple forms of media to facilitate learning. Multimedia tools such 
as videos, animations, interactive diagrams, and audio recordings align with Mayer’s 
principles by providing diverse and engaging ways to present language content. For example, 
videos that include both visual and auditory elements can help students understand complex 
language structures and contexts that text alone may not convey effectively (Mayer, 2009). 
Interactive diagrams and animations can illustrate grammar rules or vocabulary in ways that 
are more dynamic and memorable than static textbook explanations. Audio recordings, 
particularly those featuring native speakers, enhance pronunciation practice and listening 
skills by providing authentic examples of language use. By leveraging multimedia, educators 
can cater to various learning styles and preferences, making language instruction more 
accessible and engaging for a broader range of students (Mayer, 2014). 

 John Sweller's Cognitive Load Theory (CLT) emphasizes that effective learning occurs 
when cognitive load—the mental effort required to process information—is managed 
efficiently (Sweller, 1988). This theory is particularly relevant to the integration of 
Information and Communication Technology (ICT) in English Language Teaching (ELT), 
where ICT tools are used to present information in ways that may either alleviate or 
exacerbate cognitive load. This review explores how CLT intersects with ICT in ELT, 
evaluating whether ICT functions as an empowering resource or an encumbrance. ICT 
supports interactive learning through quizzes, games, and simulations, which can engage 
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students actively while reducing cognitive overload. Interactive activities that offer immediate 
feedback help learners correct mistakes and reinforce understanding without overwhelming 
them with extraneous information (Sweller, 2011). This interactive approach allows students 
to practice language skills in a dynamic environment, which can facilitate more effective 
learning compared to traditional methods. Despite policy intentions, many schools in Nepal, 
particularly in rural areas, face significant challenges with ICT infrastructure. Issues such as 
unreliable internet connectivity, lack of electricity, and outdated technology hinder the 
effective use of ICT in ELT (Sharma & Koirala, 2019). The disparity in access to technology 
between urban and rural schools exacerbates inequalities in learning opportunities. Students 
from less privileged backgrounds may not have access to the same ICT resources, which can 
create disparities in their language learning experiences (Adhikari & Koirala, 2021). 
Inadequate training for teachers on integrating ICT into ELT practices remains a significant 
barrier. Many educators struggle with using digital tools effectively, which can limit the 
potential benefits of ICT in the classroom (Joshi & Sharma, 2020). The Digital Nepal 
Framework aims to create a digital economy and society, with a strong emphasis on digital 
literacy and inclusion. It includes components for enhancing digital infrastructure in 
education. This research supports the expansion of ICT resources and training, potentially 
benefiting ELT by providing more digital tools and resources. However, the effectiveness of 
this framework in transforming ELT is contingent on addressing issues related to digital 
divide and ensuring equitable access (Nepal Government, 2020). 

Methodology 

 The research methodology for the study titled "Transforming ELT with ICT: 
Empowerment or Encumbrance" adopts a qualitative methods to explore the impact of 
Information and Communication Technology (ICT) on English Language Teaching (ELT) in 
Nepal. Data collection tools include semi-structured interviews for in-depth qualitative 
insights from key stakeholders, and classroom observations to assess the practical integration 
of ICT in ELT settings. The participants consist of 3 secondary level English language 
teachers from public schools in urban, semi-urban and rural areas of Nepal. A purposive 
sampling procedure is employed to select participants who are actively engaged in using ICT 
tools in their teaching and learning processes, ensuring a diverse and representative sample 
that reflects the different contexts within Nepal's educational landscape. 

Results and Discussion  

 The integration of ICT in ELT has shown both promising results and significant 
challenges in Nepal. While ICT tools have empowered teachers and students by enhancing 
engagement, interactivity, and language proficiency, the lack of infrastructure, training, and 
access in rural areas presents notable barriers. The responses from participants were analyzed 
descriptively, revealing both empowering benefits and notable challenges in integrating ICT 
into English Language Teaching (ELT).  
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The Power of ICT in ELT Success  

 In recent years, the integration of Information and Communication Technology (ICT) in 
education has gained significant momentum in Nepal, particularly in English Language 
Teaching (ELT) at the secondary level. With the growing availability of digital tools such as 
computers, projectors, interactive whiteboards, and mobile applications, schools across Nepal 
are gradually incorporating ICT into their teaching practices. This shift is seen as an essential 
strategy for enhancing the effectiveness of language instruction, making lessons more 
interactive, and increasing students' engagement in learning English. The integration of ICT in 
English teaching has revolutionized classroom dynamics, making lessons more interactive and 
engaging through multimedia tools and apps. The use of ICT tools in English language lessons 
has proven to be an effective strategy for enhancing students' proficiency, especially through 
language learning software and mobile apps. In this regard a teacher from a semi-urban school 
states that "Incorporating ICT into our lessons has been very effective in helping students 
improve their English proficiency. Tools like language learning software and mobile apps 
allow them to practice real-life English conversations and access authentic materials. For 
students who struggle, these resources help fill the gaps in their learning and give them the 
confidence to use English more freely." By providing access to authentic materials and 
opportunities for real-life conversation practice, these ICT resources not only bridge learning 
gaps but also boost students' confidence in using English more comfortably. Despite the 
known benefits of ICT in enhancing English proficiency, rural schools, such as those in the 
Terai region, face significant challenges in its implementation due to a lack of infrastructure 
and resources. A teacher from a rural school states that "In rural schools like ours, ICT 
integration is still a dream. We do not have the infrastructure – no reliable electricity, no 
internet, and outdated technology. I know how beneficial ICT can be from my training in the 
city, but without the basic resources, it is hard to implement it here. The students are at a 
disadvantage compared to those in urban areas, and it is frustrating because we know the 
potential of ICT to improve their English skills. As a teacher from a rural school points out, 
the absence of reliable electricity, internet, and updated technology leaves students at a 
disadvantage compared to their urban counterparts, highlighting the urgent need for improved 
access to ICT to unlock its full potential in rural education. 

While some ICT tools are available in semi-urban government schools, a lack of 
adequate training and confidence in using these resources prevents teachers from fully 
leveraging technology in their lessons. "Even though we have some ICT tools available, I still 
feel like I’m not using them to their full potential because of a lack of training. We have had a 
few workshops, but I still struggle with incorporating technology effectively into my lessons. 
Many teachers like me don’t feel confident using digital tools, and that limits how much we 
can integrate ICT into our teaching." As expressed by a teacher from a semi-urban area, 
limited training and confidence in digital tools hinder the effective integration of ICT in 
classrooms, underscoring the need for more comprehensive professional development to 
enhance teaching through technology. The introduction of ICT has shifted English lessons 
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from traditional lecture-based methods to interactive, student-centered activities, significantly 
enhancing student engagement, as described by an English teacher. "Before we had access to 
ICT, my lessons were mostly lecture-based. Now, I can design lessons around interactive 
activities that engage students more. They collaborate in groups using online tools, and it has 
helped make the classroom more student-centered. They’re more motivated to learn English 
because they can explore different materials and practice language skills in creative ways." 
With access to ICT tools, students can collaborate and explore diverse learning materials, 
making the classroom more dynamic and motivating, ultimately fostering more creative and 
effective language skill development. 

 While urban schools benefit from access to technology, there is a growing disparity in 
learning opportunities, as rural schools in Nepal lack the same resources, as noted by a teacher 
urban school. "In urban areas, we are fortunate to have access to technology, but I know 
many schools in rural parts of Nepal are not as lucky. It creates an inequality in learning 
opportunities, where students in rural areas are not benefiting from the same tools that are 
helping improve English proficiency in the cities. We need better policies to make ICT 
accessible for all schools, not just the well-resourced ones." To bridge this gap and ensure all 
students can benefit from ICT’s potential to improve English proficiency, better policies are 
needed to make technology accessible to schools across both urban and rural areas. The 
integration of ICT in urban schools has transformed the traditional teacher-centered approach 
into a more student-driven learning environment, empowering students to become 
independent learners. "ICT has shifted the focus from me as the teacher to the students 
themselves. With the use of educational apps and online platforms, students can learn at their 
own pace, and it has made them more independent learners. I provide guidance, but they 
explore materials on their own and collaborate with each other more. It’s definitely a game 
changer in how we approach language teaching." By using educational apps and online 
platforms, students can explore materials at their own pace and collaborate more effectively, 
making ICT a game changer in modern language teaching practices. However, the 
implementation of ICT in Nepalese schools faces both opportunities and challenges. In well-
resourced urban schools, teachers are increasingly leveraging multimedia presentations, online 
resources, and language learning software to create dynamic and interactive English lessons. 
These tools allow students to access a wide range of authentic materials, improving their 
listening, speaking, reading, and writing skills through real-world language exposure. 

 ICT Integration in ELT Practices 

The integration of Information and Communication Technology (ICT) into English 
Language Teaching (ELT) practices has significantly transformed pedagogical approaches, 
shifting from traditional methods to more interactive and technology-driven techniques. This 
shift has enabled teachers to employ multimedia resources, online platforms, and educational 
apps to create engaging learning environments that foster greater student interaction and 
personalized learning experiences. The integration of ICT in ELT classes has significantly 
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transformed teaching methods, shifting from traditional lectures and textbooks to dynamic, 
interactive approaches. 

 The introduction of ICT tools in the classroom has significantly improved student 
participation, encouraging even the more reserved students to engage actively, as observed by 
a teacher from a semi-urban school with moderate ICT integration. "ICT tools have made a 
big difference in how students interact in class. Previously, students were hesitant to 
participate, but now, with apps and online quizzes, they are more excited to get involved. Even 
the shy ones participate more actively because the technology makes it fun and less 
intimidating for them to speak up or share their answers." With the use of apps and online 
quizzes, ICT has made learning more enjoyable and less intimidating, fostering greater 
involvement from all students and transforming the classroom into a more inclusive and 
interactive environment. The use of ICT in the classroom has greatly enhanced the ability to 
offer personalized learning experiences, allowing for tailored instruction that meets each 
student's individual needs, as highlighted by a teacher from a community school "One of the 
biggest advantages of using ICT is that I can now offer personalized learning experiences. 
With tools like language learning apps, each student can work on areas where they need the 
most help. The advanced students can move ahead, while others can focus on basics. It’s 
much easier to cater to individual needs than when we used the same materials for everyone."  
By utilizing language learning apps, teachers can accommodate varying levels of proficiency, 
enabling advanced students to progress at their own pace while supporting others in mastering 
foundational skills, thus improving overall educational effectiveness. 

 The success of ICT integration in the classroom heavily relies on the quality of teacher 
training, as emphasized by a teacher from a rural government school who experienced initial 
difficulties before receiving adequate support. "The effectiveness of ICT in the classroom 
depends a lot on how well we teachers are trained. At first, I struggled because I did not know 
how to use the tools properly. After receiving some training, I feel more confident 
incorporating ICT into my lessons, but many teachers in rural areas still lack the necessary 
skills. If we don’t get enough training, the potential of ICT can’t be fully realized." Without 
sufficient training, the potential benefits of ICT cannot be fully harnessed, particularly in rural 
areas where many teachers still struggle with incorporating technology into their teaching 
practices. Although ICT holds the promise of transforming English language teaching, its 
impact is limited by inadequate infrastructure, particularly in rural schools where resources 
like computers and reliable internet are scarce. "While ICT has the potential to revolutionize 
ELT, the reality is that many schools, especially in rural areas, don’t have the infrastructure. 
In our school, we have limited computers, and the internet is unreliable. Without the proper 
hardware and connectivity, it’s hard to integrate ICT into our daily teaching practices, and 
the students miss out on the benefits." Without the necessary hardware and connectivity, 
integrating ICT into daily teaching remains challenging, resulting in students missing out on 
the potential benefits of technological advancements in education. 
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 While ICT has significantly enhanced teaching quality by making difficult concepts more 
accessible through videos and online tools, inconsistent internet access and outdated software 
pose challenges, as experienced by an English teacher from a semi-urban community school. 
"ICT has improved my teaching quality in many ways. It is easier to explain difficult concepts 
with the help of videos or online tools. The students understand better, when they can see 
examples or hear native English speakers. However, without access to a stable internet 
connection or updated software, it is hard to maintain that level of teaching quality. 
Inconsistent access means that we can’t rely on ICT for every lesson." The lack of stable 
connectivity and up-to-date technology limits the ability to consistently use ICT in every 
lesson, affecting the overall effectiveness and reliability of these teaching tools. The 
incorporation of ICT in the classroom has led to noticeable improvements in students' 
listening and speaking skills, thanks to interactive tools that enhance pronunciation and 
comprehension, as noted by a teacher from a government school in the Kathmandu Valley. 
"Since we started using ICT in the classroom, I’ve seen an improvement in student learning 
outcomes, especially in listening and speaking skills. The interactive tools help them practice 
pronunciation and listening comprehension in a way that traditional methods could not. 
However, the benefits are uneven because not all students have access to technology at home, 
which affects their overall progress." Despite these advancements, uneven access to 
technology at home creates disparities in student progress, highlighting the need for more 
equitable access to ensure all students can fully benefit from ICT-enhanced learning.  

Effectiveness of ICT in Enhancing English Language Acquisition  

 The introduction of ICT tools in English classes has significantly increased student 
engagement, with interactive games and videos making lessons more enjoyable and less 
burdensome. As described by a secondary school English teacher from an urban area, "Since 
we started using ICT in our English classes, the students seem more engaged. Tools like 
interactive games and videos have made lessons more fun and less of a burden for them. They 
enjoy working with technology, and it is encouraging them to participate more actively. 
Before, I had to work hard to get them interested, but now the multimedia resources do a lot 
of that work for me." The use of multimedia resources has transformed student participation, 
reducing the need for teacher-driven motivation and allowing technology to foster a more 
active and enthusiastic learning environment. The ability to customize lessons with ICT tools 
has greatly enhanced classroom management and effectiveness, allowing teachers to address 
varying student proficiency levels with adaptive learning platforms, as observed by a teacher 
from a semi-urban community school. "One of the best things about using ICT is that I can 
customize lessons based on students' needs. I have students at different proficiency levels, and 
now, with adaptive learning platforms, I can give each student exercises that match their 
level. The advanced learners can push ahead, while the struggling ones can get more practice 
without feeling left behind. It's made managing the classroom easier and more effective." By 
tailoring exercises to match individual student needs, ICT not only supports advanced learners 
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in progressing further but also provides additional practice for those who are struggling, 
leading to a more balanced and effective learning environment. 

 The adaptive software not only helps students understand and correct their mistakes more 
efficiently but also builds their confidence in English skills, offering a level of personalized 
support that traditional methods could not provide. The integration of ICT tools has 
significantly increased students' interest in English by making learning more interactive and 
enjoyable, as noted by a teacher from a community school. "Students who used to struggle 
with English are now showing more interest in the subject because ICT tools make learning 
more interactive. When they use apps or play language games, they forget that they are 
studying – it feels more like fun to them. Their attitude towards English has become more 
positive, and they no longer see it as a difficult subject. This has had a big impact on their 
motivation." By transforming English lessons into engaging activities through apps and 
language games, students now view the subject more positively and are more motivated, 
leading to a notable improvement in their attitude and enthusiasm towards learning. 

 The use of multimedia resources in the classroom has led to a noticeable improvement in 
students' language proficiency, as highlighted by a secondary-level English teacher. "I’ve 
noticed a real improvement in my students’ overall language proficiency. Using multimedia 
resources, they are exposed to a variety of accents, pronunciations, and vocabulary that we 
could not provide before. Their listening skills have improved, and they seem more 
comfortable speaking English in class. Their overall academic performance has also gone up, 
as ICT tools allow them to practice more effectively." Exposure to diverse accents, 
pronunciations, and vocabulary through ICT tools has enhanced students' listening and 
speaking skills, resulting in increased comfort with English and a rise in overall academic 
performance. ICT has facilitated the creation of a more inclusive learning environment by 
providing interactive tools and visual aids that support students with learning difficulties, as 
observed by a teacher from a government school with limited ICT resources. "ICT has made it 
easier to create an inclusive learning environment. Some students, especially those with 
learning difficulties, benefit from interactive tools and visual aids that help them understand 
concepts better. It's made the classroom more inclusive because these students can now 
participate at the same level as others and receive the support they need." By enabling these 
students to engage at the same level as their peers and receive the necessary support, ICT has 
helped make the classroom more equitable and accessible for all learners. 

 Despite the significant benefits of ICT in the classroom, unequal access to technology 
remains a major challenge, particularly for students from less privileged backgrounds, as 
noted by a teacher from a rural community school. "While I’ve seen great benefits from using 
ICT in the classroom, the biggest challenge remains access. Not all students have the same 
level of access to technology, especially those from less privileged backgrounds. They miss the 
advantages of personalized learning, which leaves them behind. To fully harness the potential 
of ICT, we need to ensure that all students have access to the necessary resources." To fully 
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realize the potential of ICT and ensure that all students benefit from personalized learning 
opportunities, it is crucial to address the disparities in technology access and provide the 
necessary resources for every student. ICT tools, such as interactive software, multimedia 
resources, and online platforms, often make learning more engaging by presenting content in 
dynamic and interactive ways, thus capturing students' interest and fostering active 
participation. This increased engagement can lead to improved motivation and a more positive 
attitude towards learning English. Additionally, ICT facilitates differentiated learning by 
allowing teachers to tailor educational experiences to individual students' proficiency levels, 
thereby addressing diverse learning needs more effectively. For instance, adaptive learning 
technologies can offer personalized exercises and feedback, enabling students to progress at 
their own pace and receive targeted support. As a result, students' language proficiency and 
overall academic performance may improve, as ICT tools provide various avenues for 
understanding English concepts and practicing language skills, contributing to a more 
inclusive and effective learning environment. 

 ICT’s Role as a Catalyst 

 Despite the challenges, ICT remains a powerful enabler of English proficiency when 
integrated properly into the classroom. It allows students to engage with authentic English 
language materials that would otherwise be out of reach in a traditional learning environment. 
By using ICT, students can practice at their own pace, access-varied forms of content, and 
build confidence in their English language skills. In schools that have successfully adopted 
ICT, teachers report significant improvements in students' language acquisition, especially in 
terms of pronunciation, vocabulary development, and comprehension. By allowing students to 
practice with native speakers and receive immediate feedback, these technological resources 
have made a substantial impact on their speaking skills, providing an improvement that was 
previously unattainable without such tools. The availability of ICT tools has transformed 
English language teaching by replacing outdated textbooks with current articles, videos, and 
podcasts, as noted by a teacher from a semi-urban school. "Before we had access to the 
internet and digital resources, we relied on outdated textbooks and materials that didn’t 
reflect modern English usage. Now, with ICT, we can access articles, videos, and podcasts 
that expose students to real-life English, which has greatly improved their comprehension and 
vocabulary. This is something I could never offer them without these tools." This shift to 
digital resources has significantly enhanced students' comprehension and vocabulary by 
providing exposure to real-life English, offering a level of authenticity and relevance that 
traditional materials could not achieve. 

 The use of ICT tools in the classroom, such as language learning apps, allows students to 
learn at their own pace, fostering engagement across varying levels of English proficiency, as 
observed by a teacher from a community school with moderate ICT integration. "One of the 
best things about using ICT in the classroom is that students can learn at their own pace. We 
use language-learning apps, and I can see that the students who are more advanced push 
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themselves further, while those who need more time can practice without feeling left behind. 
It’s helping to engage all students, no matter their level of English proficiency." This 
personalized approach enables advanced students to advance further while providing 
additional practice for those who need more time, ensuring that all students remain engaged 
and supported in their learning journey. The integration of videos and interactive exercises has 
revitalized lessons, significantly boosting student motivation and enhancing vocabulary and 
comprehension skills, as noted by a secondary-level English teacher. "Using videos and 
interactive exercises has really brought the lessons to life. The students are more motivated 
because they enjoy learning through videos and games. Their vocabulary and comprehension 
skills have improved dramatically because they can see words in context, hear how they are 
used, and immediately apply what they have learned. It’s a much richer learning experience 
than just reading from a textbook." By providing contextual learning through multimedia 
resources, students can see and hear words in action, leading to a richer and more effective 
learning experience compared to traditional textbook methods. 

 The use of ICT tools in the classroom has significantly increased student motivation and 
confidence, making participation in speaking and writing activities more comfortable and 
engaging, as observed by a teacher from an urban school with advanced ICT infrastructure. 
"When students use ICT tools, they feel more motivated to participate in class. They are less 
shy when practicing speaking or writing because the digital platforms allow them to engage 
more comfortably. They are also more confident when interacting in English, both in class 
and outside. The technology makes learning more fun and interactive, and I can see a real 
boost in their overall confidence." By making learning more enjoyable and interactive, 
technology has not only enhanced students' confidence in using English but also positively 
impacted their overall participation and self-assurance both in class and beyond. While ICT 
has revolutionized English teaching, unequal access to technology outside of school remains a 
significant challenge, as highlighted by a teacher from a rural school facing resource 
constraints. "ICT has transformed how we teach English, but the main problem is that not all 
students have access to it outside of school. Some students are really benefiting from online 
resources, while others fall behind because they do not have the same access to computers or 
the internet at home. Until we can ensure that every student has equal access to technology, 
it's hard to make the impact as wide-reaching as it could be." The disparity in access to 
computers and the internet at home means that not all students benefit equally from online 
resources, underscoring the need to address this gap to maximize the potential impact of ICT 
in education. 

 The integration of ICT has been beneficial, but additional training is essential for 
effectively incorporating technology into targeted language skill activities, as noted by a 
teacher from a community school in the Terai region. "The introduction of ICT has been 
great, but we need more training to maximize its use in the classroom. While I can use basic 
multimedia tools, I still need guidance on how to integrate ICT into activities that target 
specific language skills, like writing or grammar. If we get the right support, I believe we can 
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see even greater improvements in students' English language proficiency." With the right 
support and guidance, teachers can better utilize ICT to enhance specific language skills like 
writing and grammar, leading to even greater improvements in students' English language 
proficiency. By integrating multimedia resources into lessons, these schools are creating 
immersive language environments that foster both student engagement and motivation. In 
conclusion, while ICT has the potential to be a true catalyst for English proficiency in Nepal, 
realizing its full impact requires overcoming infrastructural and training barriers. 
Policymakers, educators, and stakeholders must work together to ensure equitable access to 
technology and adequate teacher training, particularly in under-resourced areas. When these 
challenges are addressed, ICT will undoubtedly continue to transform the way English is 
taught and learned in Nepal, creating new pathways to language mastery. 

 Challenges of ICT Integration in ELT 

 The integration of ICT in English Language Teaching (ELT) faces several challenges 
that can impact its effectiveness. The integration of ICT in the classroom is severely hampered 
by frequent internet outages, unreliable power supply, and inadequate technical support, as 
shared by a secondary English teacher from a rural community school. "In our school, we face 
frequent issues with the internet and power supply, which makes it very difficult to integrate 
ICT effectively. The computers often break down, and we do not have the resources or the 
technical support to maintain them regularly. Even when I try to use ICT tools in my lessons, 
these disruptions make it challenging to provide a consistent learning experience for the 
students." – Secondary English Teacher from a rural community school" These challenges 
often result in disruptions and reduced opportunities for students to benefit from technology-
enhanced learning experiences. Additionally, teacher resistance and adaptation difficulties 
pose significant barriers. Many educators may struggle with adopting new technologies due to 
a lack of training, skills, or a preference for traditional teaching methods, which can lead to 
underutilization of ICT resources.  

 Despite the potential benefits of ICT in the classroom, a lack of proper training and 
familiarity with digital tools leaves some experienced teachers feeling overwhelmed and 
unprepared to effectively incorporate them into their teaching methods. "I'm not very 
comfortable using computers and ICT tools. We have not received proper training on how to 
incorporate them into our teaching methods. It is overwhelming at times because we are so 
used to the traditional chalk-and-board methods. Sometimes, I feel like I'm losing valuable 
time trying to figure out how to use these tools, and the students aren't benefitting as much as 
they could." – Experienced teacher with over 20 years of teaching experience.'' The shift from 
traditional methods to technology-enhanced teaching can be challenging, and without 
sufficient training and support, valuable classroom time is lost, limiting the potential benefits 
for students. Varying levels of access to technology based on students' economic backgrounds 
create an imbalance in learning opportunities, as observed by a teacher from a semi-urban 
area. "The students come from different backgrounds, and not all of them have access to the 
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internet or computers at home. When I assign tasks that require technology, some students 
can complete them easily, while others struggle. It is frustrating because those without access 
are left behind, and it feels unfair to them. We need to find a balance so that all students get 
equal opportunities, regardless of their socio-economic status." The disparity in access to 
digital resources leaves some students at a disadvantage, highlighting the need for equitable 
solutions to ensure that all students, regardless of their socio-economic status, have equal 
opportunities to succeed. 

 Despite the increasing integration of ICT in education, some experienced teachers 
believe traditional methods, such as textbooks and discussions, offer more effective personal 
interaction in the classroom. "Personally, I don't see the need to use ICT in every lesson. I 
have been teaching English successfully for years using textbooks and discussions. I feel like 
the students still need personal interaction more than technology. They can use gadgets at 
home, but in school, it is better to focus on teaching them with the methods we have always 
used. Technology can be a distraction rather than a tool for learning." While technology has 
its place, there are concerns that it may act more as a distraction than a learning tool, 
suggesting that a balance between traditional teaching methods and ICT could better serve 
students' educational needs. Despite the promise of ICT in education, the lack of reliable 
infrastructure, such as functioning computers, internet, and projectors, makes it difficult to 
integrate technology effectively, as described by a teacher from a government school in a 
mountainous region. "While the idea of using ICT sounds good, the reality is that the 
infrastructure isn't there yet. We need reliable computers, internet, and projectors, but in our 
school, only a few classrooms are equipped. Even when we have these, they break down often, 
and there is no one available to fix them quickly. Without proper infrastructure, it's impossible 
to make ICT an integral part of our teaching." The frequent breakdowns and limited access to 
ICT tools highlight the critical need for better infrastructure and technical support to ensure 
that technology can become a consistent and integral part of the teaching process. 

 Although ICT has the potential to enhance English teaching, many teachers feel that their 
basic training is insufficient for integrating technology into daily lessons, especially for 
developing key language skills like listening, speaking, and writing, as expressed by an 
English teacher from government school. "I believe ICT could really improve how we teach 
English, but many of us don't know where to start. We have only received basic training, and 
it is not enough to integrate technology into our daily lessons. We need in-depth training, 
especially on how to use technology to teach language skills like listening, speaking, and 
writing. Right now, most of us use ICT only for showing videos or presentations, which isn't 
enough to make a real impact on students' language development." To make a meaningful 
impact on students' language development, teachers need in-depth, targeted training that goes 
beyond using ICT for simple tasks like videos or presentations, enabling them to fully harness 
technology’s capabilities in language education. 



 50 | Peer Reviewed                    Solukhumbu Multiple Campus Research Journal, Vol 6, No.1, Dec. 2024 | 

 Opportunities Presented by ICT in ELT 

 The integration of ICT in English Language Teaching (ELT) offers a range of 
opportunities that can significantly enrich the learning experience. One key advantage is the 
vast availability of digital resources, such as online dictionaries, grammar tools, interactive 
exercises, and multimedia content. These resources provide students with diverse and 
engaging ways to practice and reinforce their language skills, enhancing their understanding 
of English concepts and supporting their learning journey.  As an English language teacher, I 
have observed firsthand the transformative impact that ICT integration can have on the 
learning experience in my classroom. The availability of digital resources has been 
particularly advantageous. Tools such as online dictionaries and grammar apps allow 
students to access and reinforce their language skills in diverse and engaging ways. 
Interactive exercises and multimedia content have enriched my lessons, making complex 
English concepts more accessible and easier to grasp for students. The visual and auditory 
elements provided by these resources capture students' attention and cater to various learning 
styles, which has significantly enhanced their understanding and retention of the material. 
Additionally, ICT facilitates collaborative learning by enabling students to participate in joint 
projects, discussions, and language exchanges through various online platforms. This 
collaborative approach fosters communication skills, teamwork, and peer learning, which are 
crucial for language acquisition. Furthermore, ICT provides global exposure by connecting 
students with native English speakers and international learning communities. This exposure 
helps students practice their language skills in authentic contexts, gain cultural insights, and 
broaden their understanding of different perspectives.  

Findings 

 The integration of Information and Communication Technology (ICT) into English 
Language Teaching (ELT) in Nepal has demonstrated significant enhancements in student 
engagement and language proficiency through interactive tools and multimedia resources. 
ICT's capacity to make lessons more interactive and tailored to individual needs has 
contributed to improved student participation and personalized learning experiences. 
However, several challenges persist, including inadequate infrastructure in rural areas, 
inconsistent internet access, and insufficient teacher training. These issues create disparities in 
technology access, affecting students from less privileged backgrounds and leading to uneven 
benefits across different educational contexts. 

 Specifically, the integration of ICT has led to noticeable improvements in student 
engagement, confidence, and language proficiency by providing authentic and interactive 
materials. Despite these advancements, the effectiveness of ICT in ELT is hindered by 
challenges such as unreliable infrastructure, lack of technical support, and resistance from 
educators accustomed to traditional teaching methods. Furthermore, the unequal access to 
technology remains a significant obstacle, impacting the equitable distribution of ICT benefits 
among students. To fully realize the potential of ICT in enhancing English language teaching, 
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it is crucial to address these challenges include improving infrastructure, providing targeted 
teacher training, and developing strategies to ensure equitable access to technology. Effective 
implementation of ICT requires a comprehensive approach to overcome existing barriers and 
optimize the benefits of technology for all students. 

Conclusion and Recommendation  

 The exploration of ICT integration in ELT within Nepalese secondary schools has 
offered personal insights by highlighting both its benefits and challenges. It has shown how 
technology can enhance student engagement, foster interactive learning, and improve 
language proficiency. At the same time, it has underscored the need to address issues like 
unequal access, limited infrastructure, and inadequate teacher training. This understanding 
emphasizes ICT’s transformative potential while acknowledging the complexities of equitable 
implementation in diverse educational settings. One key realization is that while ICT holds 
remarkable promise for enhancing English language acquisition, its effectiveness is highly 
contingent upon the alignment of technological resources with pedagogical practices and 
infrastructural support. This study underscores that ICT can indeed be a game changer, 
fostering more engaging, interactive, and personalized learning experiences. However, the 
realization of its full potential requires overcoming persistent challenges related to 
infrastructure, teacher training, and equitable access. The study contributes to the field by 
highlighting both the opportunities and barriers associated with ICT integration in ELT. It 
provides a nuanced perspective on how technology can be leveraged to improve language 
proficiency, offering practical insights into the conditions under which ICT can most 
effectively enhance teaching and learning. The findings contribute to the broader discourse on 
technology in education by illustrating the specific ways in which ICT can influence language 
acquisition in diverse educational settings. 

 Theoretical insights drawn from this study align with constructivist theories of learning, 
which emphasize the importance of interactive and student-centered approaches to education. 
By incorporating ICT tools that facilitate active engagement, personalized learning, and access 
to authentic language use, the study supports the idea that technology can significantly 
enhance the learning experience and facilitate deeper understanding. Looking to the future, the 
implications of this study are substantial. It suggests that for ICT to be a truly effective 
catalyst for English proficiency, stakeholders—including policymakers, educational 
administrators, and teachers—must address the existing challenges through targeted 
investments in infrastructure, comprehensive teacher training, and strategies to ensure 
equitable access. The study’s findings can guide future educational policies and practices, 
particularly in designing and implementing technology-enhanced learning environments that 
cater to the diverse needs of students. 

 Based on the discussion, several recommendations emerge. First, there is a critical need 
for enhanced infrastructure, including reliable internet access and updated technological 
resources, particularly in rural and under-resourced areas. Second, professional development 
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programs for teachers should be prioritized to build confidence and competence in using ICT 
tools effectively. Third, efforts should be made to address equity issues by providing access to 
technology for all students, regardless of their socio-economic background. Finally, 
continuous evaluation and adaptation of ICT tools and strategies should be implemented to 
ensure that they meet the evolving needs of learners and align with educational goals. In 
summary, while ICT integration presents significant opportunities for improving English 
language teaching and learning in Nepal, realizing its full potential requires concerted efforts 
to overcome existing barriers and leverage technology in ways that enhance educational 
outcomes for all students. 
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Abstract 

The development of teacher agency in teaching academic subjects in English within 
community schools has become a critical global issue, including in Nepal. This study 
examines how teachers create agency through translanguaging practices while implementing 
the English Medium Instruction (EMI) policy in Nepal’s multilingual classroom context. The 
study employed an ethnographic research design within a qualitative research approach to 
explore the ideas and experiences of three Basic-level (Grade VI-VII) teachers. Data were 
collected  from three different EMI community schools through in-depth interviews, classroom 
observations, and field notes. The study found that teachers in EMI community schools in 
Nepal exercise their agency by employing translanguaging practices such as using bilingual 
textbooks, integrating students’ mother tongues, and facilitating comprehension during 
examinations. These strategies help teachers navigate linguistic challenges, making EMI 
classrooms more inclusive and supportive for multilingual students. The findings highlight the 
need for policies and professional development programs that support bilingual and 
translanguaging practices to enhance learning outcomes in multilingual EMI classrooms. 

Keywords: Teacher agency, English medium instruction, Translanguaging, Bilingual 
textbooks, Community schools   
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Introduction 

 In Nepal, the adoption of English Medium Instruction (EMI) policy in community 
schools is a relatively new phenomenon (Sah, 2022). According to Karki (2023), “EMI refers 
to the use of English for teaching and learning subjects other than English in the classrooms, 
especially in non-native contexts” (p. 13). Many community schools in Nepal have recently 
implemented  the EMI policy in their classroom pedagogy (Phyak et al., 2022). Moreover, the 
EMI policy has been adopted and implemented only by name, imitating the style of private 
boarding schools in Nepal’s community schools (Ghimire, 2019, 2024). This is largely driven 
by the reproduction of neoliberal ideologies and the global influence of English as a global 
language (Phyak, 2016a, 2016b). The School Management Committees (SMCs), head 
teachers, some teachers, and the public support implementing the EMI policy in community 
schools. However, they have paid insufficient attention to the necessary preparations, such as 
improving teachers’ English proficiency, providing appropriate training, or equipping schools 
with the required teaching-learning materials and technology for effective EMI 
implementation (Ghimire, 2021b; Karki, 2023; Khati, 2016). Teachers initially appointed to 
teach in Nepali are often forced to shift to teaching in English without adequate support 
(Karki, 2018; Ojha, 2018). In response, the teachers develop the agency to adapt to  the EMI 
policy while teaching academic subjects. Reviewing articles, dissertations, and research 
reports revealed a significant gap in studies examining teacher agency in EMI community 
schools, particularly in multilingual classrooms. Recognizing this as a pressing issue, we 
decided to investigate how teacher agency is developed and exercised in this context in Nepal. 

 Teacher agency refers to the actions that teachers take in classrooms to facilitate 
learning. In Liddicoat and Taylor-Leech’s (2021) words, agency involves selecting actions in 
a given context to attain the most favorable outcome for oneself, guided by rational decision-
making. They further claim that language planning and policy research can also be seen as 
forms of agency where actors choose which languages to use in schools. It is a critical element 
of educational practice that contributes to effective teaching (Mifsud & Vella, 2018). Teacher 
agency is shaped by teachers’ ability and capacity to work while considering the social and 
cultural factors of their environment (Tao & Gao, 2021). In EMI classrooms, teachers create 
their own agency by focusing on the socio-cultural context of the students and the school’s 
policies. At the micro level, teachers develop their agency to identify themselves as teachers 
in English-medium schools. 

 Teacher agency is not static but is shaped by the collective work and discussions of 
teachers, students, parents, and other members of the school community, all within the socio-
cultural and ecological context of the school (Biesta et al., 2015; Biesta et al., 2017). 
According to  Biesta et al. (2015),“ecological conceptualization of agency emphasizes the 
importance of both individual capacity of teachers and contextual dimensions of school in 
shaping the agency of teachers(p.19). Moreover, teachers’ capacity to take action was shaped 
by various internal and external factors, including their prior professional experience, beliefs, 
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and passion for teaching, as well as the specifics of their context (Le et al., 2021). In this 
context, teachers develop agency to engage students by leveraging their capacities and 
adapting to the school’s environment. However, the process by which teachers develop 
agency while teaching academic subjects in English within EMI community schools remains 
underexplored. This gap is particularly evident in multilingual classroom contexts, where the 
interplay of policy, practice, and linguistic diversity demands further investigation. In these 
circumstances, this study aims to explore teacher agency through translanguaging practices in 
implementing the EMI policy while teaching academic subjects in English within multilingual 
classroom contexts in community schools, adopting an ecological perspective. Specifically, it 
seeks to address the research question: How do teachers develop agency to implement the 
EMI policy through translanguaging in linguistically diverse community schools? 

Methodology 

 This study adopts an interpretive paradigm, which seeks to understand the world through 
individuals’ perspectives and is described as the “subjective world of human experience” 
(Cohen et al., 2007, p. 21). Additionally, it employs a qualitative approach, focusing on 
individuals' nuanced experiences and perspectives within specific social and cultural contexts 
(Hammersley, 2012). Ethnography was chosen as the research design to engage with 
community school teachers who implement the EMI policy, exploring and analyzing their 
agency in this context. Watson (2008) defines ethnography as a documented description of the 
cultural life within a social group, organization, or community, often concentrating on a 
specific aspect of life in that environment. We selected three Basic Level (Grade VI-VIII) 
EMI community schools from three different municipalities–one urban and two rural–in the 
Sindhuli district, Nepal, as our research sites. These schools were chosen due to their 
consistent implementation of the EMI policy for at least five years, making them ideal settings 
to explore the practices and impacts of the EMI policy in community schools. Three teachers 
with over five years of experience teaching academic subjects in English at the Grade VI-VIII 
level were purposively selected as participants. To ensure confidentiality, pseudonyms were 
used: Lalita, Prakash, and Binaya. 

 Data collection involved in-depth interviews guided by flexible semi-structured 
questions, participant classroom observations, and field notes. The semi-structured guideline 
questions were developed based on the study’s purpose and research questions. All in-depth 
interviews and classroom observations were audio-recorded and fully transcribed. Interviews 
conducted in Nepali were first transcribed in Nepali and subsequently translated into English 
for analysis. The transcribed data were systematically coded and categorized based on 
recurring patterns and similarities, leading to the emergence of key themes. These themes 
were then analyzed and interpreted in alignment with participants’ responses and relevant 
literature. Throughout the study, we followed ethical considerations essential in qualitative 
ethnographic research, including honesty, reciprocity, ethical interview practices, 
confidentiality, and neutrality (Ghimire, 2021a). 
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Findings and Discussion 

 Teachers play an active role in negotiating and adapting the EMI policy, using creative 
strategies to balance institutional requirements with the linguistic and educational needs of 
their students. In other words, the teachers made an effort to modify the policy requirements in 
the classroom to fit their own interpretations, preferences, and circumstances (Le et al., 2021). 
In discovering teacher agency through translanguaging in English-medium community 
schools, the findings are discussed under three key themes: ‘teacher agency through utilizing 
bilingual textbooks’, ‘translanguaging practices for taking and giving permission’, and 
‘teacher agency in creating translanguaging spaces during exams’. 

 Teacher Agency Through Utilizing Bilingual Textbooks  

 The teachers create their agency to negotiate  the EMI policy by using Nepali medium 
textbooks as supporting materials. In other words, they exercise their agency by incorporating 
Nepali medium textbooks alongside English medium to adapt to  the EMI policy in a way that 
meets the needs of their students. This bilingual or translanguaging technique allows them to 
navigate the challenges posed by students’ limited English proficiency, enabling more 
effective content delivery and comprehension in the classroom (Phyak et al., 2022). In order to 
enhance learning opportunities in the classroom, translanguaging  allows the teacher to adapt 
the lesson to the needs of the students (Tai, 2024). By using Nepali medium textbooks as a 
supplemental resource, teachers bridge the gap between policy demands and the practical 
realities of a multilingual educational environment, adopting a more inclusive learning 
experience. Prakash narrated his story on the use of Nepali medium textbook:  

I was transformed this school ten years ago. I was teaching in Nepali medium at the 
previous school. The head teacher told me to teach science in the English medium. It was 
challenging for me as I studied and had also got teaching in Nepali medium school. I 
took English medium textbooks home and studied them. However, I found teaching 
difficult  because it was a new experience for me. I bought Nepali medium textbooks as 
resource materials to support teaching in the English medium. I studied both books 
together to prepare the problematic content.  

 Prakash’s experience with the use of Nepali medium textbook asserted that they survived 
with the EMI policy by creating their agency through the use of the Nepali medium textbook. 
Furthermore, his experience highlights the challenges teachers face when adapting to EMI 
policies, especially those accustomed to Nepali medium instruction. He bought Nepali 
medium textbooks to supplement his English medium resources. By studying both sets of 
books, Prakash developed a bilingual strategy that allowed him to overcome the difficulties of 
teaching science in English despite his background in Nepali medium education. This 
approach demonstrates teacher agency when negotiating EMI challenges. By using Nepali 
textbooks, Prakash effectively bridged the gap between his previous experiences and the new 
language policy, creating a practical solution that enabled him to continue teaching 
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effectively. Binaya supported Prakash’s ideas and mentioned, “I have kept Nepali medium 
textbook at home. When I find complicated content such as words, paragraphs, and exercises 
in English medium textbook, I look at Nepali medium textbook as a reference material”. 
Because of lack of English language proficiency, teachers tried to find out different ways to 
negotiate the EMI policy. Using a Nepali medium textbook is one of them. Binaya also creates 
teacher agency as the user of the Nepali medium textbook to teach the complex content 
knowledge of the English medium textbook. To explore this aspect, one day first author was 
observing Binaya’s class at Marin Thakur School. He saw a Nepali textbook with him. It 
made him curious why he carried it. He asked him why he brought the Nepali textbook to 
English medium class. Binaya replied: 

I teach science. I am an experienced Nepali medium science teacher. Twelve years ago, 
the school introduced the EMI policy and told us to teach academic subjects in English. I 
did not understand many science terminologies in English. To get rid of this problem, I 
purchased Nepali medium science textbooks. I underlined the science terminologies and 
wrote their Nepali equivalent with pencils in the textbooks. Nowadays, I bring Nepali 
medium textbooks to the class because they are useful for me in understanding the 
problematic terminologies of science. 

 Binaya very clearly remarks that he creates teacher agency by using Nepali medium 
textbook to teach science in the English medium as supporting material. For Binaya, as a 
science teacher with experience in Nepali medium instruction, the sudden expectation to teach 
in English presented significant challenges. His initial struggle with English scientific 
terminology led him to purchase Nepali medium textbooks, which he used as a bridge to make 
sense of the unfamiliar English terms. By underlining the English terms and writing their 
Nepali equivalents in his English medium textbooks, Binaya created a bilingual learning 
resource for himself, blending both languages to overcome his own and his students’ language 
barriers. This practice highlights the critical role of bilingual resources in ensuring that 
teachers can navigate the EMI policy effectively (Ghimire, 2024). Despite the school’s 
monolingual policy, Binaya’s use of Nepali medium textbooks is a practical strategy that 
allows him to continue teaching science effectively. His approach shows how teachers can use 
their agency to create practical, classroom-level solutions to broader policy issues that do not 
take their specific linguistic challenges into account (Phyak et al., 2022). Similarly, Lalita 
added, “I referred to my old English medium science books from my I. Sc. and B.Sc. studies. I 
also used Nepali medium textbooks and made sure to prepare thoroughly by studying at 
home”. Lalita’s statement reveals her adaptive strategy to manage the challenges of teaching 
under  the EMI policy. This approach highlights the complex nature of teacher agency in 
navigating the EMI policy within a multilingual context.  

 Prakash, Binaya, and Lalita’s dependence on both English and Nepali medium textbooks 
underlines the critical role bilingual resources play in helping bridge the gap between the EMI 
policy and their students’ linguistic needs. Their practice exemplifies the kind of negotiation 



 Peer Reviewed                    Solukhumbu Multiple Campus Research Journal, Vol 6, No.1, Dec. 2024 | 59

and compromise that teachers do while teaching academic subjects through EMI in 
multilingual contexts. Using bilingual textbooks can be viewed as a form of resistance to the 
strict monolingual  the EMI policy (Fang et al., 2022), as teachers like Prakash, Binaya, and 
Lalita rely on familiar and accessible resources to enhance student understanding. This 
adaptive practice emerges from the broader socio-cultural and linguistic challenges of 
teaching in community schools in Nepal, where many students are not proficient in English. 
Their experience also points to the larger issue of policy implementation without sufficient 
consideration of the ground realities faced by teachers and students (Phyak et al., 2022). Their 
approach not only supports their students’ learning but also reflects the broader flexibility and 
agency of teachers working in multilingual EMI environments.  

 Translanguaging Practices for Taking/Giving Permission   

 Beyond classroom pedagogy, translanguaging practices are adopted for taking and giving 
permission in EMI classrooms. Teachers and students use their native languages when asking 
for and giving permission in classrooms . They find it challenging to speak in English, so they 
use their mother tongues for communication when they need to request permission. During 
my observation of Lalita’s science class for Grade VI at Kamalamata school, a student named 
Suresh (a pseudonym) stood up to ask for permission to leave the classroom. The 
communication happened in this way: 

Suresh: Miss, ma bahir jane. (Miss, I want to go outside.) 

Lalita: Kina? (Why?) 

Suresh: Su ayo. (To urinate) 

Lalita: Toilet jane? (Do you want to go to toilet?) 

Suresh: Yes. 

Lalita: La chhito gaer au. (Go and come fast) 

 Suresh, a small boy, wanted to go outside to urinate. He had to speak in English as it is 
an English medium school. However, he could not speak in English and asked permission 
from the teacher in Nepali. The teacher also gave permission in Nepali because she also felt 
comfortable in speaking in Nepali. According to Rauteda (2024), “translanguaging is used 
intentionally and purposefully to motivate, praise, and encourage the learners” (p. 51). 
Likewise, in Binaya’s class, the practice of taking permission occurs in learners’ mother 
tongues because students feel easy to speak in their mother tongues. During the class 
observation in class three, the first author noted an excerpt from Binaya’s class:    

Mahesh: Sir, mero pen daile lageko chha lier aau (My brother has taken my pen. May I 
bring that?) 

Binaya: Yes, chhito lier aau (bring fast). 
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Dolma: Sir, ghanti bajyo. Kitab bag ma rakhau? Ghanti rapji kitab bag ri mula. (The 
bell rang. May I keep books in the bag?)  

Binaya: Hunchha rakha. mula.  (Yes. You can).  

 One of the students Mahesh asked permission with the teacher in Nepali language to 
bring his pen which was taken by his brother. The teacher had become flexible in the medium 
of language because he had resisted the EMI policy as he and his students could not speak 
English fluently (Karki, 2023). This practice created the classroom interactive place in which 
teachers and students could communicate without hesitation. Dolma, a girl in grade three, 
used her mother tongue, Tamang in the classroom while getting permission from his teacher; 
as Karki (2023) suggests, teachers use translanguaging to provide instructions to students. The 
EMI policy is affected by the ecological aspects of the society because school is a social unit, 
and the socio-cultural aspects of the society always  affect the use of language in the class 
(Sharma, 2023). Likewise, the students bring their linguistic repertoire during teaching 
learning process (Ghimire, 2024; Sah & Li, 2020). Further, the translingual practice can also 
be seen outside the classroom as observed in the following vignette.  

 After class observation at Marin Thakur School, we stood for some time in the school 
premises in which many students were playing because it was break (tiffin) time. We carefully 
watched the students and found that Tamang children were communicating with their friends 
in their own mother tongue. Although they felt hesitation to use their mother tongue formally 
in the class, they used it informally with their friends on the school premises. After that, we 
went to the staff room where the teachers were talking in Nepali language about a picnic 
program for going to Kalinchowk. During this period, a student came in the door of the staff 
room and talked to a teacher. The following was an excerpt of that interaction: 

Arun: May I come in, Madam? 

Sujita: Yes, come in. Kina? (Why?) 

Arun: Pani khana. (To drink water) 

Sujita: Dharama chhaina? (Is there no water in the tap?) 

Arun: Dharo banda rahechha. (The tap has been closed). Filterko pani khanu paryo? (I 
want to drink the water from the filter) 

Sujita: Hunchha, (Ok) drink. 

Arun: Thank you, Madam. 

 Not only in the classroom pedagogy, but also the teachers and students use their mother 
tongues in the staff room and school premises. In this concern, Binaya said, “students’ 
foundation in English is very weak. They use Nepali in the classrooms and school premises. If 
we speak English to them, they just watch our mouths. They do not understand what we are 
saying in English.” In this situation, both the students and teachers negotiate the EMI policy 
and use their mother tongue for making communication among them either inside or outside 
the classroom for socialization.    
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Teacher Agency as Creating Translanguaging Space in the Examination  

 The teachers play their agentive role during exams by translating the meaning of the 
questions in the learners’ mother tongue through translanguaging practice. Teachers use 
students’ native languages in classrooms to enhance clarity, confidence, and emotional 
engagement (Rauteda, 2024). The students had to write the answers in English for the exam. 
While we were observing the exam at Bhimsen School, we found that the students were 
asking the meaning of the question to the teacher and writing the answer in English. 
Moreover, the teachers were telling the meaning of the question in the Nepali language which 
is shown in the following excerpt.  

Parwati: Sir, Yo 2 no. ko prashanle ke bhaneko ho (Sir, what is the meaning of question 
No. 2)? 

Prakash: Tala dieka sabda rakher khali thau bharnu bhaneko ho (You have to fill in the 
blank by putting the given words). 

Ganesh: Sir, yo tick the correct answer bhaneko ke ho ni (Sir, what do you mean by ‘tick 
the correct answer’)? 

Prakash: kosthama dieka madhya sahi sabda chhaner chinha lagaunu bhaneko ho (you 
have to tick the correct answer by selecting the words from the brackets) 

Laxmi: Sir, yo true/false ma ‘A donkey carries a load’ bhaneko ke ho (Sir, what is the 
meaning of ‘A donkey carries a load’)? 

Prakash: Gadhale bhari bokchha. 

Sabita: Sir, yo 7 ma ke bhaneko ho (what is the meaning of question No. 7)? 

Prakash: Talaka prashna ko uttar ek sabdama lekha (Answer the following questions in a 
single word).    

Laxman: Sir, where does rabbit live? Bhaneko ke ho? 

Prakash: Malie class ma animals ko bassthan padhaeko thie ni (I had taught you about 
the shelter of animals). Kharayo kaha baschha bhaneko ho (Where does rabbit live?). 

After observation of the Examination, the first author asked a question to Prakash who was an 
invigilator in the exam, “Do the students write in English in the exam? He said: 

Most of the students do not understand the questions. When we tell the meaning of the 
questions in Nepali, they write the answer in English. Some students leave the questions 
without writing the answers even if they know the answers because they do not 
understand the questions. Some students write the answers in Roman as well.  

Prakash’s narrative demonstrates that the students could not write the answer without 
supporting of the teachers. Their low proficiency in English, particularly in speaking, 
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listening, and writing, has been observed to be posing an obstacle to implementing  the EMI 
policy (Rai, 2024).The students usually recite the answers and the teachers clarify the meaning 
of the questions in their native languages and then they write them in English medium. There 
was translingual practice in the exam in the EMI community schools. During the exam period, 
the first author visited Kamalamata School and talked with students about their experiences 
with the exam, which was noted:   

The students were gathered in front of the school buildings. I approached them and asked 
about their exam. A boy immediately said they did not understand the questions and 
asked the teacher to explain the meanings in Nepali. After the teacher translated the 
questions into Nepali, he wrote his answers in English. (Field note: 12 March 2024) 

The students could not write in the English medium because of their low proficiency in the 
English language. They could not understand English-medium questions, so the teacher 
facilitated them in Nepali. The translanguaging practice in the examinations assisted the 
students in writing the answer in English (Karki, 2023). Regarding the translanguaging 
practice in examination at Marin Thakur School, Binaya mentioned, “I read the questions in 
English. Then, I translate the entire question into Nepali, interpreting the content. After that, 
the students write the answer in English”. Mother tongues have become a mediated tool for 
the students to learn English language in the English medium community schools (Phyak et 
al., 2022).  

Translanguaging practices during classroom teaching or examinations break down 
linguistic barriers and increase student engagement by allowing students to express 
themselves and understand content in a language they are comfortable with. Binaya, Lalita 
and Praksh’s use of students’ mother tongues allowed for a smoother flow of communication, 
enabling students to grasp the lesson better and gain confidence in classroom activities. This 
practice demonstrates how translanguaging practices can support a more inclusive, interactive, 
and effective learning environment, accommodating students’ diverse linguistic backgrounds 
(Phyak, 2018). It highlights that multilingual classrooms require flexibility in language use, as 
enforcing a monolingual EMI approach can create communication gaps and hinder student 
learning. Translanguaging, on the other hand, bridges these gaps and provides an environment 
where students can thrive academically while gradually developing their English proficiency 
(Probyn, 2015).   

Conclusion and Implications 

This study reveals that teachers in EMI community schools in Nepal actively exercise 
their agency to navigate the challenges of  the EMI policy. By employing translanguaging 
practices such as utilizing bilingual textbooks, incorporating students’ mother tongues in 
classroom interactions, and facilitating comprehension during examinations, teachers adapt 
the monolingual the EMI policy to  suit their multilingual classroom contexts better. These 
practices enable teachers to balance policy demands with the linguistic realities of their 
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students, fostering inclusive and interactive teaching-learning practices. Teachers’ use of 
bilingual textbooks shows a practical strategy to overcome linguistic barriers, highlighting 
their agency in bridging the gap between English medium policy and classroom multilingual 
contexts. Similarly, translanguaging practices during classroom interactions and examinations 
allow for effective communication and understanding, ensuring students remain engaged and 
confident. These adaptive strategies emphasize the critical role of teacher agency in 
transforming EMI classrooms into spaces where multilingual students can thrive 
academically. The findings underline the importance of recognizing teachers’ voices and their 
localized strategies to mitigate the challenges posed by the EMI policy. Teachers’ agentive 
practices serve not only as a means of resistance to monolingual constraints but also as an 
essential approach to promoting meaningful and inclusive learning in multilingual settings. 

The study's findings suggest that policymakers need to consider the socio-linguistic 
actualities of classrooms while developing and executing the EMI policy. Integrating flexible, 
bilingual approaches into the policy framework can empower teachers to effectively address 
students’ diverse linguistic needs. Integrating translanguaging practices for classroom 
instruction in teachers’ professional development programs is better. Furthermore, curriculum 
developers and school administrations neeed to consider for creating the supportive 
environments that acknowledge and promote multilingual practices. Providing access to 
bilingual textbooks and training on translanguaging techniques can help teachers bridge 
linguistic gaps and enhance learning outcomes. By valuing teacher agency and fostering 
linguistic inclusivity, educational stakeholders can create EMI classrooms that align better 
with the complex linguistic realities of multilingual community schools in Nepal. 
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Appendix I 

Semi-Structured Questions for In-Depth Interview 

1. What is your perception towards  the EMI policy in your schools? 

2. Does  the EMI policy implement with your participation? 

3. Is there any pressure to follow  the EMI policy forcefully in your school? 

4. How do you teach academic subjects in EMI classes? 

5. How do you prepare lessons to teach in English? 

6. Do you feel any difficulty to teach in English?  

7. Do students use English language in classrooms? 

8. I think students are from multilingual backgrounds in your classrooms. In this context, 
what problems do you face while teaching academic subjects in English? 

9. Please tell me your efforts with some examples of negotiating  the EMI policy while 
teaching academic subjects in English. 

10. Do the students understand questions in English? 

11. What languages do students use during examination? 
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Abstract 

The primary aim of this study is to analyze the relationship between teacher motivation and 
their teaching performance, focusing on how motivational levels among teachers affect 
educational outcomes. A mixed-methods approach was employed, utilizing purposive 
sampling to select a population of 24 secondary-level teachers from four private schools. 
Data collection was conducted through a pre-formulated questionnaire containing both 
closed and open-ended questions. Findings revealed that 92% of the teachers exhibited low 
motivation, which negatively impacted student engagement and academic performance. 
Motivated teachers demonstrated greater enthusiasm and commitment, essential for fostering 
positive learning environments, particularly in resource-limited rural areas. Challenges faced 
by teachers included insufficient organizational support, lack of insurance, medical benefits, 
retirement plans, and promotion opportunities. Only 12.5% had access to professional 
development opportunities, leading to stagnation in teaching practices and low morale. 
Consequently, 75% of students showed reduced participation and lower academic results due 
to disengaged teachers. Private schools should offer competitive salaries, benefits, career 
growth, professional development, recognition, and a supportive environment to motivate 
teachers, enhance performance, and improve the quality of education. Implementing these 
strategies is vital for enhancing teacher motivation and ultimately improving the quality of 
education for students in private schools within Solukhumbu district. 

Keywords: motivation, quality delivery, job satisfaction, student achievement 



 68 | Peer Reviewed                    Solukhumbu Multiple Campus Research Journal, Vol 6, No.1, Dec. 2024 | 

Introduction 

 The role of teacher motivation is widely recognized as a pivotal factor in achieving 
quality education. Motivation significantly influences teachers' commitment to their 
profession, their instructional practices, and their engagement with students, all of which 
contribute to educational outcomes. Recent studies indicate that motivated teachers are more 
likely to invest in continuous professional development, employ innovative teaching methods, 
and cultivate a conducive learning environment that supports student success (Nguyen & 
Pham, 2023). 

 Teacher motivation is multifaceted, shaped by both intrinsic factors—such as a passion 
for teaching—and extrinsic factors—including salary, working conditions, and opportunities 
for career advancement. A well-supported teacher, both emotionally and professionally, is 
better equipped to maintain high levels of enthusiasm and engagement in the classroom 
(Borman & Dowling, 2022). Intrinsic motivation, driven by a sense of purpose and 
fulfillment, is linked to dynamic classroom practices and increased student participation 
(Thoonen et al., 2021). 

 Despite the importance of motivation, recent research highlights the challenges that 
teachers face in sustaining it due to external pressures such as heavy workloads, lack of 
resources, and administrative demands. Inadequate support systems can lead to teacher 
burnout, absenteeism, and attrition, all of which negatively impact educational quality 
(Hanushek et al., 2023). Conversely, when teachers are motivated through supportive school 
policies, professional development opportunities, and collaborative work environments, their 
sense of efficacy increases, positively correlating with improved student learning outcomes 
(Darling-Hammond et al., 2020). 

 As the global education landscape evolves—particularly in the aftermath of the COVID-
19 pandemic—the need to support and motivate teachers has become increasingly critical. 
Educational reforms aimed at enhancing teacher motivation have shown promising results. 
Evidence suggests that motivated teachers can significantly elevate the quality of education 
delivered (Johnson & Wiseman, 2024). Thus, exploring the connection between teacher 
motivation and educational quality remains a vital area for policymakers, educators, and 
researchers seeking to improve teaching practices and student performance. 

 This research specifically examines the factors influencing teacher motivation in private 
secondary schools within Solududhakunda Municipality. It aims to understand the impact of 
teacher motivation on educational quality and the role of motivational strategies in enhancing 
teacher performance and student success. 

 Teacher motivation directly affects educators' commitment and effectiveness, which in 
turn influences educational quality. Teachers in private schools—especially in remote areas 
like Solududhakunda Municipality—often encounter unique challenges that may hinder their 
motivation. These challenges include inadequate resources, heavy workloads, and limited 
career development opportunities. 
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Research Objective 

 This study aims to explore the factors influencing secondary school teachers' motivation 
in private schools within Solududhakunda Municipality, assess the impact of motivation on 
the quality of education, and evaluate the role of motivational strategies in enhancing teacher 
performance and promoting student success. By addressing these objectives, this study aims to 
contribute valuable insights into enhancing teacher motivation and improving educational 
outcomes in the region. 

Literature Review 

 Research on quality education and academic operations in Nepal, particularly in the 
context of higher education, underscores the critical role of teacher motivation in enhancing 
educational outcomes. Mishra and Ananda (2022) emphasize the need for futuristic and 
sustainable academic operations that prioritize teacher engagement and professional 
development to foster a conducive learning environment. Their findings suggest that 
motivated teachers are more likely to implement innovative teaching strategies that cater to 
diverse student needs, ultimately improving engagement and academic performance. 
Furthermore, Mishra and Jha (2023) discuss the emergence of quality assurance and 
accreditation in Nepal's higher education sector, highlighting how institutional support can 
significantly influence teacher motivation and, consequently, educational quality. In another 
study, Mishra (2024) explores the educational status of Madhesh Province, illustrating how 
economic development theories intersect with educational practices to address systemic 
challenges faced by educators. Collectively, these studies advocate for comprehensive support 
systems, including professional development opportunities and recognition mechanisms, to 
enhance teacher motivation and ensure quality education in Nepal's evolving academic 
landscape (Mishra & Mishra, 2024; Mishra, 2022). 

 Recent research underscores the critical role of teacher motivation in shaping the quality 
of education. Motivated teachers tend to exhibit higher levels of engagement, innovation, and 
effectiveness in classroom management and instructional practices. As a multidimensional 
construct, motivation encompasses both intrinsic and extrinsic factors. Intrinsic motivation 
refers to the internal drive of teachers to engage in the teaching profession for personal 
satisfaction, while extrinsic motivation pertains to external rewards such as salary, 
recognition, and opportunities for career advancement. 

The Importance of Intrinsic Motivation  

 A study by Jones et al. (2023) highlights that intrinsically motivated teachers are more 
likely to adopt student-centered teaching approaches, which enhance student engagement and 
learning outcomes. The findings indicate that when teachers feel supported by their 
institutions, their sense of professional autonomy increases, subsequently boosting their 
motivation levels. Conversely, external pressures and a lack of support can diminish teacher 
motivation, negatively impacting the overall learning environment. 
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Professional Development as a Motivational Factor  

 The role of professional development in sustaining teacher motivation is emphasized in 
recent studies. Brown and Taylor (2023) demonstrate that teachers who engage in continuous 
professional development (CPD) are not only more motivated but also equipped with updated 
pedagogical skills, leading to higher instructional quality. Opportunities for CPD contribute to 
a sense of accomplishment among educators, fostering both teacher retention and a positive 
school culture. 

 Job Satisfaction and Its Correlation with Motivation  

 Research by Kumar and Zhang (2024) explores how motivational factors are linked to 
job satisfaction and teaching performance. The study finds that teachers who experience job 
satisfaction through recognition, professional growth, and adequate working conditions are 
more likely to remain motivated. This correlation translates to improved teaching quality and 
better student outcomes. 

Challenges Affecting Teacher Motivation  

Despite the positive influences on motivation, challenges such as inadequate pay, 
excessive workload, and lack of recognition are frequently cited as demotivating factors. A 
recent study by Smith et al. (2023) identifies that teachers facing high levels of stress and 
burnout are more likely to disengage from their teaching responsibilities, which detracts from 
the quality of education. The study advocates for better support systems and policies aimed at 
reducing teacher stress and enhancing work-life balance to maintain high motivation levels. 

Addressing External Factors  

 Teacher motivation is profoundly influenced by external factors such as inadequate 
compensation, heavy workloads, insufficient recognition, and lack of support systems. As 
noted by Smith et al. (2023), these challenges contribute to teacher stress and burnout, leading 
to disengagement and decreased educational quality. Addressing these issues through 
improved compensation structures, effective workload management, recognition programs, 
and robust support systems is critical for enhancing teacher motivation and overall educational 
outcomes. 

 In the latest research emphasizes that motivated teachers play a pivotal role in delivering 
quality education. Factors such as professional autonomy, continuous development 
opportunities, and institutional support are essential in fostering teacher motivation. 
Simultaneously, addressing challenges like excessive workload and burnout is crucial for 
sustaining motivation over time. As educational systems strive for improvement, 
understanding the dynamics of teacher motivation will be vital for enhancing teaching 
practices and ultimately boosting student performance across various contexts. 
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Research Methodology 

 This study employed a mixed-methods approach to provide a comprehensive 
understanding of the factors influencing teacher motivation in private secondary schools in 
Solududhakunda Municipality. The quantitative data will quantify the impact of motivational 
factors on educational quality, while the qualitative data will provide context and deeper 
insights into teachers’ experiences, enabling a more holistic view of the relationship between 
teacher motivation and student success.  A purposive sampling technique was used to select 
the study population, which consisted of 24 secondary-level teachers from 4 private secondary 
schools. 

Results and Discussion 

Teacher Motivation and Student Achievement  

 The findings from the study conducted in Solukhumbu reveal a concerning trend 
regarding teacher motivation and its direct impact on student engagement and academic 
success. Out of a sample of 24 teachers, only 8% (2 out of 24) were classified as highly 
motivated, while a staggering 92% (22 out of 24) exhibited low motivation levels. This 
significant disparity suggests that the majority of teachers are unable to inspire their students 
effectively, resulting in markedly lower academic performance among their students. The data 
indicates that students taught by less motivated teachers demonstrated weaker results and 
lower engagement in class, underscoring the correlation between teacher motivation and the 
quality of education received.In rural areas like Solukhumbu, where educational resources are 
limited, the role of motivated teachers becomes even more critical. Motivated educators tend 
to display greater enthusiasm, commitment, and dedication to their students' success, often 
going beyond basic instructional practices to engage students and address their diverse needs. 
The challenges faced by students in these settings—such as language barriers, economic 
hardships, and limited access to educational materials—are often mitigated by the proactive 
efforts of motivated teachers. 

 Professional Development and Its Role in Sustaining Teacher Motivation  

 The study also highlights the importance of professional development (PD) in sustaining 
teacher motivation. Alarmingly, only 12.5% (3 out of 24) of teachers reported having access 
to PD opportunities, leaving 87.5% (21 out of 24) without critical professional growth 
resources. This lack of access can lead to stagnation in teaching practices, negatively 
impacting both teacher motivation and student outcomes. Teachers without opportunities for 
workshops, seminars, peer collaboration, or advanced degrees may struggle to adopt 
innovative teaching strategies or effectively meet their students' diverse learning needs. 
Moreover, teachers who lack PD opportunities may experience frustration and dissatisfaction, 
contributing to burnout and disengagement from their teaching responsibilities. This 
demotivated workforce directly correlates with declining academic performance among 
students. Therefore, it is essential for educational institutions to prioritize PD initiatives that 
foster a motivated teaching force equipped to enhance student learning. 
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 Impact of Organizational Support on Teacher Motivation  

 Organizational support plays a crucial role in influencing teacher motivation in 
Solukhumbu's private schools. The absence of essential benefits such as insurance or medical 
coverage affects teachers' well-being and financial security. Notably, none of the schools 
surveyed provided these critical supports, leaving teachers feeling vulnerable and unprotected 
in emergencies. Furthermore, retirement benefits were available in only one out of four private 
schools, diminishing long-term career outlooks for educators. Additionally, only 25% (1 out 
of 4) of private schools offered formal promotion structures for teachers. This lack of career 
advancement opportunities discourages educators from viewing their positions as long-term 
careers, contributing to high turnover rates that disrupt educational stability. The absence of 
loan facilities further exacerbates financial stress among teachers, detracting from their focus 
on teaching. 

 Teacher Motivation and Student-Centered Learning  

 The interplay between teacher motivation and student-centered learning is evident in this 
study's findings. The lack of organizational support has led to low morale among teachers; 
with 80% reporting low salaries and limited career advancement opportunities, many feel 
undervalued. Consequently, this disengagement manifests in poor teaching quality—70% of 
teachers exhibited low motivation levels that resulted in disengaged classrooms. As a result, 
75% of students showed decreased participation and lower academic achievement due to the 
disengagement of their teachers. Moreover, 60% of teachers failed to provide adequate 
individualized attention to students, exacerbating achievement gaps and hindering overall 
student progress. 

 In fostering teacher motivation is vital for improving the quality of education in rural 
Nepal. The findings indicate that when teachers feel valued and supported through 
organizational structures that provide professional development opportunities and essential 
benefits, they are more likely to invest their energy into teaching. Addressing factors that 
impact teacher motivation—such as inadequate compensation, lack of career advancement 
opportunities, and insufficient support systems—is essential for enhancing student 
achievement in rural settings like Solukhumbu. By prioritizing these areas for improvement, 
educational institutions can create a stimulating learning environment that leads to better 
academic outcomes for all students. 

Conclusion  

 Teacher motivation is a critical determinant of educational quality and student outcomes 
in private schools in Solukhumbu. The absence of organizational support, including essential 
benefits such as insurance, medical facilities, and job security, significantly undermines 
teacher morale and performance. With 100% of schools lacking these benefits and 80% of 
teachers reporting low salaries and limited career advancement opportunities, many teachers 
feel undervalued. This situation leads to disengagement from their roles and a decline in 
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teaching quality, which adversely affects student engagement—75% of students reported 
lower participation and academic achievement as a result. Furthermore, the inability of 60% of 
teachers to provide individualized attention exacerbates existing achievement gaps among 
students. Addressing these challenges is vital for enhancing both teacher motivation and 
student success. 

Recommendations 

 To improve teacher motivation and subsequently enhance student outcomes, the 
following recommendations are proposed for private schools in Solukhumbu: 

 Schools should offer competitive salaries along with essential benefits such as health 
insurance, medical coverage, and retirement plans. These measures will help ensure that 
teachers feel financially secure and valued, thereby reducing financial stress and boosting 
motivation. Establishing clear pathways for promotions and professional development is 
crucial. Providing opportunities for career growth will encourage teachers to remain 
committed to their profession while continuously improving their teaching practices. Schools 
should organize regular training sessions and workshops to help teachers enhance their skills 
and stay updated with the latest educational trends and methodologies. Investing in 
professional growth directly correlates with improved teaching quality. Creating a culture of 
recognition where teachers are acknowledged for their efforts can significantly enhance 
motivation. Implementing regular feedback mechanisms, awards, and incentives will 
encourage teachers to maintain high levels of performance and engagement.Fostering a 
positive and collaborative work environment is essential for teacher morale. Encouraging 
teamwork, open communication, and mutual respect among staff can lead to increased job 
satisfaction. Schools should assess teacher workloads to ensure they are manageable. 
Reducing excessive workloads can alleviate stress and prevent burnout, allowing teachers to 
focus more effectively on their instructional responsibilities. 

 By implementing these recommendations, private schools in Solukhumbu can create a 
more supportive environment that enhances teacher motivation, ultimately leading to 
improved educational outcomes for students. Addressing the underlying factors contributing 
to teacher demotivation is critical for fostering a stimulating learning environment that 
promotes academic success. 
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Abstract 

This study aims to explore the challenges and current status of social inclusion within the 
genderqueer (LGBT) community. For this purpose, ten samples were taken for interview, 
participatory observation, and field notes. The data were interpreted using qualitative 
explanatory design and reflective cum reflexive techniques. Confidentiality is also maintained 
through using pseudonyms in the study. The theory of recognition and the queer theory were 
used to make a discussion more trustworthy. The literature shows that there were several 
indigenous provisions and practices on homosexuality. The empirical data shows that gender 
identity, relationships, social exclusion, effects of consumerism, school enrolment and 
environment, employment, rental discrimination, polysexuality, sexual violence, social 
exclusion, and legalization of same-sex marriage or partnership surfaced as the major issues 
of LGBT in Nepal. The data also show that different people have different levels of exclusion. 
The issue of identity vs. relationship is a major threat to LGBT’s inclusion. However, they 
were less worried about their own identity than their social relationships. Hence, they were 
compelled to maintain double-standard identities because they feared relationship breakup. In 
order to resolve these issues, it is necessary to come up with policies and laws that take into 
consideration the gender and sexuality of the individuals, engage in the formulation of duty 
and rights based social frameworks, establish systems of collective identities and combat 
genderism, social stereotypes and superstitions. Moreover, embedding Aboriginal ethical and 
social values, questioning and remaking the hetero-patriarchy, ensuring targeted budget 
support, allowing and encouraging a more positive environment for inclusive education, 
creating inclusiveness of the LGBTQ+ community in school curricula and environments are 
vital steps in the struggle for inclusion and equity. 

Keywords: genderqueer, identity, inclusion, relationship, struggle 
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Introduction 

 Studies on human sexuality show that the LGBT (lesbian, gay, bisexual, and transgender) 
have different chemical structures in the brains. A study conducted by the Welcome Trust 
Centre for Neuro-Imaging at University College London using Magnetic Resonance Imaging 
(MRI) implies that the brains of gay men have functional similarities to those of a straight 
woman and that homosexuality is not a moral choice but one of the biological substrates 
("Homosexuals found," 2008). As it is not a choice but a compulsion, gender identity can be 
shaped by different types of sexes, such as chromosomal sex (inside), hormonal sex (inside), 
anatomical sex (outside), and psychological sex (inside/outside), sexual orientations, and 
genders. Whereas chromosomal sex is relatively more consistent than the hormonal and 
anatomical ones. Hence, the human sexes can make gender identities fluid and complex. 

 Sexuality is also considered a social process through which social relations of gender are 
created, organized, and directed. By creating them social beings we know as man and woman, 
as their relations create society (Mackinnon 1989, as cited in Gautam, 2003, p. 35). Sexuality 
is a cross-cultural issue that determines gender and identity; sexuality itself is a fluid concept. 
In this respect, Freud, in the 'Polymorphous Perversity', defined as the core of human 
sexuality, means there is an enormous fluidity of sexual desires, orientations, dispositions, and 
practices (Elliott, 2007, p. 115). Sexuality is determined by internal and external factors. It has 
no direct relation with sex or gender identity. As an internal factor, 'sexuality' is basically the 
characteristic of a person to lean towards intercourse. It is the state of being attracted 
(physical, mental, and emotional) towards a person. There are many types of sexualities, 
namely: heterosexual or straight (a common type of person who has opposite sexual 
orientation); homosexual (gay, lesbian); bisexual, Pomo sexual (a person who has both 
characteristics, hetero male and lesbian female); asexual (a person who has no sexual 
attraction with anyone); unisexual or monosexual (a sexual orientation with a single gender); 
pansexual (a sexual orientation with unbounded desire); and omnisexual (a sexual orientation 
with multiple genders). 

 Gender also refers to our sexual orientation, so we answer masculine or feminine. It is 
also our expression of self, how we identify our identity, and how we interact with the world. 
It's very much a psychological phenomenon. It is neither a granted concept nor a binary one, 
i.e., male or female, though those are two genders. In a nutshell, we can say that gender is 
constructed through the interaction of individual and social phenomena. The gender identity 
develops personally and the sex roles socially. These two components—gender identity and 
sex roles—both contribute to gender development. There are three meanings of gender: 
cultural, sociological, and psychological. 

 In 1970, the American Psychiatric Association and, on May 17, 1990, the World Health 
Organization declared that being LGBT is not a disease (BDS, 2010, p. 8). Similarly, the 
Supreme Court of Nepal ordered the government to give citizenship with identity to them on 
21 December 2007. However, due to the lack of adequate knowledge and policies, this issue 
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has not been understood and addressed well. Though the LGBT population in Nepal is small 
in size and has been facing a lot of issues, they face identity issues like getting a sexual 
orientation-based identity, social issues like homophobia, economic issues like employment, 
and educational issues like enrollment. At present, the postmodern values compounded with 
their roles and relationships have created a big issue in ensuring their right to identity. The 
gender identity includes the personal sense of the body (which may involve, if freely chosen, 
modification of bodily appearance or function by medical, surgical, or other means) and other 
expressions of gender, including dress, speech, and mannerisms. It refers to the people's 
internal and individual experience of gender, which may or may not correspond with the sex 
assigned at birth. Gender identity is often termed as woman, man, genderqueer, androgynous, 
intersex, third gender or transgender, bisexual or bi-gender, and questioning. Such divergent 
gender identities have made them included and excluded in the social spheres and cultural 
products. In this context, this study has set its objective to find the status of inclusion and 
exclusion of the LGBTI community in Nepal. 

 This research is situated in the context of the complex triangulation of biological, 
psychological, and sociocultural factors that inform definitions of gender and sexuality. The 
studies say that bi-evolution heterosexuality and varied gender identities are not moral options 
but sociobiological imperatives, hence their inclusion. In Nepal, although the LGBTI 
community is legally recognized, however, the community is systematically excluded because 
of lack of policies, homophobia and social ignorance. The study attempts to show the 
inclusion and exclusion status of this marginalized group in order to critically analyze the 
barriers to full participation they faced, and then makes recommendations for achieving social 
integration and equity considering gender identity as a construct that changes through an 
individual experience and a society. 

Literature Review 

 Bista's (2011) study was based on sexuality and issues of identity in the LGBT 
community. Her study focused on the existing condition and consequences of exclusion on the 
LGBTI people. This study delineates the fact that because of the dominant heterosexual 
societal norms and values, LGBTI people are othered and are stigmatized for revealing their 
identity. They are excluded at both the individual and institutional level. The employment and 
education environment is unfavorable for them.  According to Bista, the LGBTI community in 
Nepal has been segregated and excluded from almost every sector of society. They are 
excluded because of the multiple discriminations against them. 

 She found that the environment of education and employment is unfavorable to them, but 
she lacked the ability to explore the root causes behind that. She argued that the sexual 
identity is the major issue for TG in formal schooling, but she lacked to describe the adequate 
information. She forgot to study about the problem of intersex. Similarly, she has also lacked 
the ability to delimit social relationships, formal education, and the type of employment in 
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which she needs to explore the data. I found an ontological reality in her study that she is 
unable to delineate sufficient information about access to formal school and employment. 

 Bista's study assisted me to confirm the fact that the educational and employment 
environment and access were not conducive for them.  Her study gave me the idea to make a 
case study as well as narratives in the study. From her study, I have also drawn the conclusion 
that the researcher's ontology could reflect and influence the study negatively if the 
researcher's expertise and investigation area are different. 

 Sunar's (2013) study was about the socio-economic and demographic characteristics of 
transgender people. He found that the third gender people are oppressed and suppressed in 
Nepali society and state laws. But recently, they have gathered courage to stand for their 
rights, dignity, and identity. His study also revealed the fact that they are at risk of sexual 
diseases; they have no access to many economic and social opportunities. They are 
marginalized in many fields. His study was also found to be focused on the meaningful 
inclusion of transgender people. Hence, this study is helpful to draw the idea of inclusion to 
the genderqueer community. 

 Referring to McManus's report, Breitenbach (2004) found that up to now, the 
international studies have covered the areas: alcohol and drug abuse, community and social 
support, domestic abuse, education, employment and training, families, partnerships and 
parenting, health, housing and homelessness, mental distress and suicide, paying for sex, 
sexual assault, sexual orientation—origins, prevalence, and behavior, social inclusion and 
poverty, transgender issues, violence and victimization, voting, and representation. 

 The debate on sexual orientation is still going on. Does gender identity change over time 
or not? Are they fluid or not, and if yes, to what degree? "Research regarding the ways race 
and culture interact with the experience of LGBT identities in the United States has expanded" 
(Boykin, 1996, et al., as cited in Bilodeau & Renn, 2005, p. 27). As more processes are 
influenced by other psychosocial identities, it becomes apparent that stage models are not 
adequate to describe all non-heterosexual identity processes (Bilodeau & Renn, 2005). 

 However, Augelli (1994) offered a “life span” model of sexual orientation development 
that takes social contexts into account in ways that the early stage models (Gonsiorek, 1995) 
did not (Bilodeau & Renn, 2005). His model describes the six identity development processes: 
1) exiting heterosexuality, 2) developing a personal LGB identity, 3) developing an LGB 
social identity, 4) becoming an LGB offspring, 5) developing an LGB intimacy status, and 6) 
entering an LGB community (Bilodeau & Renn, 2005). 

 The time period of 2020 to 2023 focused on activism efforts for the rights of the 
LGBTQI+ community in schools and workplaces. This struggle for inclusion and fair policies 
such as those discussed by McBrien et al. (2022) has been an uphill battle for many in the 
community. Many such as Marji et al (2024) mention the hardships faced specifically by 
LGBTQI+ in workplaces and how it leads to violence against them. 
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 These studies further highlight the enduring marginalization of LGBTQI+ persons and 
the need for specific measures aimed at equity and inclusion within other aspects of society. 
The reviewed literature also highlights significant implications for understanding and 
addressing the challenges faced by the LGBTI community. It underscores the pervasive 
exclusion and stigma due to dominant societal norms, inadequate access to education and 
employment, and systemic marginalization. The insights suggest the need for nuanced 
research frameworks, incorporating intersectional perspectives, to explore root causes and 
foster meaningful inclusion. 

Theoretical Framework 

 In my study, I have used some theoretical constructs to view gender identity, sexuality, 
and postmodernity. These theories are briefly stated below: - 

Theory of Recognition  

 Axel Honneth (1949) views modernity from an identity or recognition point of view. 
Honneth argues that there is a key role of recognition in the process of human development. 
According to Honnesha's theory, identity development takes a course in which a child 
develops self-confidence through love and care in the family, self-respect through civil rights 
in society, and self-esteem through solidarity and recognition in the state. 

 According to Honneth, the first form of relating is self-confidence, established and 
developed in the relationships of friendship and love. The second type of relationship to self 
involves self-respect when a person in a community of rights is recognized as a legally mature 
person. The experience of being honored by the community for one’s contribution through 
work leads to the third form of self-relation he calls self-esteem. People with high self-esteem 
will reciprocate a mutual acknowledgment of each other’s contribution to the community. 
From this grow loyalty and solidarity (Honneth, 2007, p. 139, as cited in Fleming, 2011). For 
this study, recognition theory implies that an individual gains confidence from family, respect 
from society, and esteem from the state, and hence all these three needs are mutually exclusive 
for self-recognition and inclusion. This study uses this theory to assess whether the 
genderqueer is gaining those types of needs and feels included. 

 The Queer Theory  

 Queer theory rejects the idea of a unified homosexual identity and sees the construction 
of sexual identities around the hierarchically structured binary opposition of 
hetero/homosexual as inherently unstable. Queer theorists argue that there are many ways of 
being gay or lesbian. Specifically, sexual identity cannot be separated from other identities 
such as race, class, nationality, or age. Any specific definition of homosexual identity is 
restrictive (Fuss, 1991, as cited in Poudel, 2010, p. 86). They do not wish to abandon identity 
but to recognize and value the multiplicity of meanings that are attached to being gay or 
lesbian. Queers focus on a system of sexuality that constructs the self as sexual (p. 87). The 
theory of recognition provides the basis to understand and explore the issues of identity. The 
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queer theory, I have taken to view the problem from the postmodern lens. Basically, the 
fluidity of concepts like gender and sexuality has been observed using this theory. 

 By exploring the tools that Recognition and Queer Theory make available, we can see 
how they have become indispensable theoretical frameworks for queer theorists seeking to 
understand genderqueer identities. For example, Honneth’s theory helps us to understand why 
the absence of familial love and societal esteem might inhibit the self-esteem of genderqueer 
individuals and perpetuate exclusion. By acknowledging that identity is not fixed, queer 
theory interrogates and critiques normative structures, pushing institutions to implement 
gender-neutral school curricula and workplace environments that honor and respect the 
myriad forms of identity that exist. These frameworks point us toward querying how the 
structures of society could better affirm and harbor marginalized identities, as well as 
recognize their multidimensional contributions to community and culture. 

Methods and Procedures 

 This section presents the methods and procedures adopted in the study. The study is 
qualitative type, and the design is explanatory. Ten samples were identified through the 
network technique. The data were generated through interviews, observation, and field notes. 
The auxiliary sources of data were received through previous study reports, publications, and 
websites. The data were presented using paraphrasing, quotes, and case-story forms and 
analyzed and interpreted reflectively. The empirical and theoretical data were reflexively 
embedded together in the analysis section. Protecting personal identities through pseudonyms, 
trustworthiness, and cultural safety were also maintained in the study. 

Results 

 This section forms the core of the study, presenting the data results and their subsequent 
discussion. The results primarily focus on the identity, relationships, and social exclusion of 
the LGBT community. The data are presented in the form of paraphrased summaries, case 
studies, and direct quotes. The discussion aims to enhance the validity and credibility of the 
study. 

 Gender Identity  

 Even in 21st-century society, there is an issue of gender identity. The complexity is in 
increasing order from the very beginning of post-Vedic society. The MS and other religious 
scriptures show that gender-based violence was heightened in the medieval period. In Nepal, it 
happened at the Malla Dynasty (879–1824 AD). At present, society is becoming complex 
because of the loss of duty-based religious values and the increase in right-based postmodern 
values. This complexity allows us to know that gender identity should be given according to 
sexuality and sexual orientation, but society recognizes three sexes (male, female, and neuter) 
within two genders or the concept of binary gender (man and woman). At present, the crux of 
the issue is: whose reality counts as society has given only two genders' identities within the 
three sexes? In this respect, a gender expert, Kanti, said, "The gender identity should be given 
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according to their sexuality and sexual orientation, but our society recognizes three sexes 
(male, female, and neuter) within two genders or the concept of binary gender (man and 
woman)." 

 I did not find any of the LGBT members, educated or uneducated, literate or illiterate, 
urban or rural, who could say their feelings are artificial. All of them said that their problems 
are natural. The sexual orientation, sexuality, and homosexual behavior are natural. On the 
other hand, the majority of the people around the world are still in favor of criminalizing 
homosexuality, including all SAARC countries except Nepal. Nepal has not decided yet about 
criminalizing or decriminalizing homosexuality. The beastiality is totally banned, the penalty 
up to the execution through sodomy laws. However, the scientists have proved that about 
1500 species in the world have homosexual characters ("List of", n. d.). Kinsey argues that 
about 10 percent of the total population is with homosexual characters. In this context, 
Kilander (1970) states: 

Kinsey's findings reveal that 28 percent of women (compared with 50 percent of men) 
have experienced some sort of homosexual response. Only about one percent to three 
percent of the female population between the ages of 20 and 35 is exclusively 
homosexual. Compared with 37 percent of all men, only 13 percent of all women have 
had homosexual contact to the point of orgasm. (p. 307) 

Approximately one in every 36,600 births; transgender identity in about one in every 
6,000 births; and homosexuality in about one in every 20 births. This is according to medical 
statistics taken from 1955-1998 by the University of California at Davis and Brown University 
(Dasa, n. d.). 

 We have ever seen that goats, cocks, and cows sometimes attempt sodomy within the 
same sex in the same or different species. If it is unnatural, then why do they show such 
characters? In this respect, the issue is whose realities count (LGBT's or the governments)? 
The anti-homosexuality or sodomy laws followers argue that homosexuality, e.g., anal sex, 
mouth sex, is an unnatural activity. However, the Hindu doctrine Kamasutra had already been 
explained and validated as Auparishtaka, or mouth-congress. In this context, Chakladar (2009) 
states: 

According to Kamasutra, the Auparishtaka should never be done by a learned Brahman, 
by a minister that carried on the business of a state, or by a man of good reputation, 
because though the practice is allowed by the shastras, there is no reason why it should 
be carried on and need only be practiced in particular cases. (p. 119) 

 About sexuality and gender orientation, a conference was held from November 6 to 9, 
2006, at Gadjah Madha University in Yogyakarta, Indonesia. The conference is known as the 
Yogyakarta Conference. The Yogyakarta conference has accepted that each person's self-
defined sexual orientation and gender identity are integral to their personality and are one of 
the most basic aspects of self-determination, dignity, and freedom (Hall, 2012). Supporting 
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the argument stated in the conference, many LGBT members of my study believed that none 
can change their sexuality permanently. Most of them believed that the inborn sexuality 
cannot be changed, as the queer theorists believe. In this respect, TG Mahesh, an LGBTI 
activist, said, 

I think nobody can show artificial sexuality. I don't think strict legal freedom is good or 
loose laissez-faire society. Though there is freedom, we have not been able to protect, 
legalize, and transfer property to the person whom we like. So, we want lawful freedom. 
e.g., legalize homosexual marriage. 

 According to him, politics is the man door of a nation, while the social service has 
supportive roles to execute policies. Mahesh further said that government should ensure 
LGBT's identity; legitimize homosexual marriage with strict laws; examine the purity of 
LGBT, especially bisexual relationships; provide opportunity and access to health and 
education; establish quota systems in public service; introduce LGBT contents in school 
curricula; and provide teacher training. In the name of modernization, Mahesh argued there 
should not be unlimited freedom on personal choices, e.g., fashion, sex, etc. This shows that 
the identity and issues based on sexuality have been mistuned by the LGBT community itself 
and society as a whole. In this context, LGBTI activist Kareena said, 

The LGBTI should open their identity clearly. I agreed that some sex workers in Thamel, 
Kathmandu, and not all LGBTI have shown their behavior according to their real 
sexuality or identity. Some are guided by others, some have economic problems, and 
some are engaged for personal satisfaction. Some bisexuals have shown dual identity, 
i.e., hetero and homo. It is because of the social and personal factors. Most of them have 
been forced to marry by family and society, so they have to hide their real identity. Even 
in this office, most of the TGs are married. 

 If someone opens their real gender identity, they will have to face some additional 
problems in society, and at the same time they will get some opportunities for personal 
development. In this context, TG activist Sandhya said, 

I do not know whether my parents understand me and my gender identity. There are both 
benefits and losses to coming out in society. For me, the losses are such as I did not 
continue my study, the close friends became distant, neighbors and relatives stopped 
contact, and the benefits are such as my name is popular in this city, everyone knows me, 
and I have a lot of LGBTI friends. 

 In most cases, the gender identity is shaped in terms of someone's biological sex, 
determined at birth and assigned by the respective society. However, the issue is that the sex 
itself cannot clearly appear until the age of puberty. "Sex doesn't come into play again until 
puberty, but by that time, sexual feelings and desires and practices have been shaped by 
gendered norms and expectations" (Lorber, 2000, p. 107). The term 'identity' has a long 
history in philosophy and literature and has gone through a curious shift in meaning (Connell, 



 Peer Reviewed                    Solukhumbu Multiple Campus Research Journal, Vol 6, No.1, Dec. 2024 | 83

2002, p. 85). LGBT communities are not necessarily a cohesive group and may not all see 
themselves as having a common identity or being part of a community of interest, and there 
may even be tensions between different groups (Breitenbach, 2004, p. 1). 

 Though postmodernism talks about choice-based identity, my study showed that LGBT 
people accept a collective identity at present. The identity given by the government of Nepal 
and the Nepalese communities to the LGBT community is "other," which can be labeled out 
collective identity. This fact shows that the present Nepalese society does not accept 
postmodern choice-based identity. One lesbian, Bijaya, said, "Identity is a collective 
phenomenon. It does not depend on personal interest; it depends on needs. It is a social need. 
To ensure identity, the right should be given first. If the right is given, the identity comes 
automatically." 

 Contrary to an LGBTI activist, TG, Tara said, "Even in LGBTI, each and every one is 
different in terms of identity, choice, and interest. It will be far better if the government 
ensures individual LGBTI identity as like other (L)" in the citizenship to LGBTI community." 
Another activist, Sandhya, also said the same: "The identity is personal. The government also 
addresses individual identity in brackets, e.g., other (Gay). The government, according to her, 
should make the law to change sex identity." Similarly, the activist Kareena said, 

The personal interest may not be right, though it depends upon context. The right is 
primarily a collective phenomenon. Therefore, the group identity is okay. I think 
personal identity creates problems. We should also be responsible towards society. We 
should follow others' rights while demanding our own. The gay and bisexual do not wish 
to take their real identity. 

 Recent research explores LGBT identities related to social class and class systems, 
posing questions about how non-heterosexual identities intersect with class privilege and 
oppression (Becker, 1997; Raffo, 1997; Vanderbosh, 1997, as cited in Bilodeau & Renn, 
2005, p. 28). Consistent with conventional wisdom, LGBT activists construct a collective 
identity using an oppositional “us versus them” formation during those times when they 
strategically deploy their differences from heterosexuals (Ghaziani, 2011, p. 99). 

 Relationship  

 In my study, I found some LGBT members who were semi-opened. It is where LGBT 
people in my study were found to be confused about disclosing their real identity due to the 
fear of relationships.  The case below justified this fact. 

Complexity in Relationship: Disclosed vs. Double standard  

Khem (30) lives in Kathmandu with a dream to live in Europe, making a partner of 
Nepali origin with an Aryan face. He knows that there is freedom of gay marriage in 
Europe. His aim in life is to earn money, get a partner, and support family members. He 
came to Kathmandu in 2001. Since then, he has been struggling for a brighter future and 
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identity without exploiting the family relationships. He does not want to sacrifice the 
family relationship at the cost of gender identity.  He is very much afraid of his sexual 
identity at home and in the society where he lives. He does not want to disclose his real 
image outside his LGBT circle. The doubtful behaviors of his family make him very 
furious and terrible. He does not like to see any doubtful symptom of his sexual 
orientation in his family, especially of his mother, because he loves her too much. Up to 
now, he has been able to maintain a double-standard role. However, he was frequently 
teased and tortured in shops near his house. The neighbors used to see him straight, 
laugh by seeing his appearance, and hear his sound, from which he used to be irritated 
much. He has had similar bitter experiences in his college life too. It was during their 
tour of Pokhara. At that time, one of his female friends, without any cause, refused to sail 
in a boat together with him. Then he felt depressed and regretted his sexuality, which he 
never forgot in his life. 

The latent passion was reflected in his behavior. He prefers safe anal sex using condoms 
and lubricant. He used to spend plenty of money to persuade his friends. One day, he 
gave a wine party to a boy and slept with him. At night he tried to touch his body but 
couldn't; he just kept his hand on his friend's head the whole night but couldn’t cross the 
bar. In college life, he proposed to a boy, saying, I like you wholeheartedly, but that boy 
rejected his proposal by saying, I also like Salman Khan (a famous Indian actor), my 
family expects marriage to a heterosexual girl, which could lay children for them. He 
usually expenses money to persuade his friends, but he seldom gets success. In this work, 
he finds a little problem in social values, e.g., preference for heterosexual marriage, 
"bangsha dhanne parampara," and son for death rituals. From the unsuccessful attempts 
to fulfil sexual desires, he does not like to stay in Kathmandu. 

When I asked, "How would you change society as you hide your identity in your family?  
Then he replied, 

Once, I prepared to open my identity, but I couldn't because of my economic status. If I 
had adequate money, I would open up in family and society, but right now I decided to 
keep my identity the same. I think even if I were rich, I would not open my gay identity. 
Even after the death of my mother, I will not change my identity towards my sisters. 

This fact shows that even after the declaration of homosexuals’ rights-making laws, the 
gender-stereotyped roles and relationships were not changed as it was envisaged. A TG 
activist named Tara said, "I think LGBTI people hide their identity, if there are negative 
aspects more and they open their identity, if there are positive aspects more, or if the 
surrounding area where they live is supportive, the family members in particular. It also 
depends upon the environment." Santosh, another gay from the Dalit community, had also 
faced the same problem as Khem. He said, 
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In society, some women used to say what a woman-like voice you have, but I did not 
think so. During my childhood, my behavior was like a girl. I had more girlfriends than 
the boys. So, my boyfriends were used to tease me. I used to go to the forest to graze 
cattle with my friends. My friends were girls, and I had a sexual orientation like a girl. 
Later, when I was young, I was forced to marry a girl because of my family's pressure. 
Recently, I became the father of a 4-month-old daughter. I would not marry her if I were 
in the present condition. 

In my study, I found that LGBTs were in the dilemma of what should be given priority 
(rights or relationships). Therefore, the LGBTs were willingly and unwillingly still hiding 
their identity. In this regard, TG Chari said, 

I tried to convince family and other members of society while suggesting some closed 
LGBTI members. At that time they used to say, Do not let us be open if we cannot bear 
the discrimination from family and society. Then I had to negotiate with them to let them 
be in the same condition. 

 Khem was in a dilemma about opening up his real identity. It reveals that he wants to 
open his identity without damaging the existing social norms and values because his 
appearance is not different from that of a straight person. He has a good social status, but 
internally he is in great struggle. It clearly shows that the major issue for gay people like 
Khem is their social or family relationships, not their identity. 

Social Inclusion and Exclusion  

 Social exclusion is another major issue for the LGBT community. Not only for LGBT 
but also for many others, the inclusions are hard to define and complex to ensure. Many 
organizations and people have attempted to define social inclusion, but the definition itself is 
not inclusive. According to the World Bank, SI is the removal of institutional barriers and the 
enhancement of incentives to increase the access of diverse individuals and groups to 
development opportunities (Bennett, 2002, p. 13). 

 If it is so, there are several barriers for LGBT to develop, such as gender recognition, 
identity, rights, responsibilities, access, opportunities, discrimination, and so on. The World 
Bank's definition (as cited in Bennett, 2002, p. 13) is inadequate to include LGBT's 
understanding of sexuality, sexual orientation, and gender. Many social scientists accept that 
social inclusion-exclusion is a cross-cultural phenomenon. It can be defined in terms of sex, 
sexuality, gender, race, caste, class, and geopolitical identities. The table below further 
clarifies the social inclusion and exclusion status of LGBT people. 
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Table 1 

Social Inclusion-Exclusion 

Social 
status 

Age/ability Sex Sexuality Gender Race Caste Class Geo-
political 

Included 
(I, we, 
knower) 

Yong and 
adult  

Male Heterosexual Man, 
binary 

White 

 

Non 
Dalit 

Rich Pahade 
in hill,  

Madhesi 
in Terai 

Excluded 
(You, 
they, 
other, 
ignorant) 

Child, old 
and 
handicapped 

Female, 
Queer 

Genderqueer Woman, 
queer 

Black 

 

Dalit Poor Pahade 
in Terai,  

Madhesi 
in hill 

 

 Table 1 depicts that the SI is itself a queer term. It has different meanings for different 
people of different characteristics. The queer theory also deals with the same. It is affected by 
someone's age, sex, sexuality, gender, race, caste, class, and many other factors. It was also 
found to be reflected in the LGBT community. During the interview, one gay staff member of 
BDS said, "Mainly, the crux of the issue is that—how is SI determined, subjectively or 
objectively? Sometimes a person seems objectively or physically there, but s/he does not feel 
subjectively or mentally there. To some extent, the stated excluded persons do have such 
experiences. For example, there was a 33 percent presence of women in the dissolved CA, but 
it was not so in the cabinet and active participation in other various parliamentary committees. 
It does not mean that physical presence is unnecessary, but the real issue is whether his/her 
participation is active and meaningful. In a real sense, personal satisfaction is the major 
indicator of SI. This scenario also applies to the LGBT community. The general public, 
particularly government officials, used to call LGBT during the meetings, but they hardly 
gave them a chance to talk about their issues. For example, the election commission and CBS 
called them to incorporate their information in the election and national census, but later both 
of the organizations' officials denied their issues. They did not interpret their issues in the 
process of census and election. The personal intention here plays a vital role in the process of 
representation. The deontology theory deals with this issue. This theory always emphasizes a 
good start, a good objective, or a good intention of the stakeholders. 

 My study reveals that for LGBT people, the economic class does not always determine 
the degree of exclusion. This study also found that the problem is more complex in the high-
class family. The fear of social prestige was the major cause of being excluded from the high 
economic class. Gender expert Kanti's understanding is enough for this argument that says, 
"The socialization process is influenced by socio-psychology. The issue is more severe in 
high-class elite families." Following are the identified areas and nature of LGBT exclusion. 
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Table 2 

Area of Exclusion in LGBT community 

Area of 
exclusion 

Level of exclusion (After opening 
gender identity) 

Nature of exclusion 

Personal High (Medium in high class 
people) 

Marriage, love, care, support, etc. 

Family Medium (High in high class 
people) 

Relationship, identity, marriage  

School/college High (Before opening low) Enrolment, salutation, toilet use, 
sexual harassment 

Office/workplace High (Except BDS) Roles, duties, salutation, 
employment 

Society/hospital High (Urban-medium) Gender, cabin, bed, operation,  

Peer group Low (Medium in non LGBT 
network) 

Partnership, gender roles 

Law/national High (Low after responding via 
P4) 

Policy based, Legal rights, 
citizenship, gender identity 

  

 Although there is lack of standard scale of measuring exclusion, in my study, I have 
attempted to measure the levels of exclusion using Likert's rating scale. I found the level of 
exclusion is high in school, college, and in society; medium in family and in low in LGBT 
network and lower in LGBT peer group.  The levels of exclusion in this area are also 
influenced by the social status as explained in the table two. The level of exclusion was found 
to be depended in their status of outing. If they were not open in the society than the degree of 
exclusion outside the family becomes automatically lower but if they coming out in the 
society than the level of exclusion outside the family increases. The study also shows that 
after a long period of outing, the degree of exclusion becomes lower. 

 The biological psychology merges into the psychology of society or environment like a 
"melting pot." The society has the nature that it cares more who have a good reputation in the 
society. Normally, such reputed people are economically, sound but psychologically stressed 
and sociologically unfamiliar. I found a geo-political exclusion in the field visit of my study. 
During the study, one gay BDS staff Khem said, 

I feel more uncomfortable in family and society. I do not like the caring culture of family 
and neighbourhood.  I love to stay in busy area where people have no time to watch and 
backbiting. Even in my office I feel uneasy, the other friends of Kathmandu do not give 
value to other people who come from outside the valley. I like people of Terai because 
the people of Terai are less proudly than the people of hill or Kathmandu. 
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 Here, Khem's experience or feelings show that a LGBT member has to feel excluded in 
both situations: in the society where they live and in the organisation where they work. In the 
society, they faced gender based exclusion and in BDS circle they have been facing the both 
"race-like identity" and geo-political exclusion even within the LGBT community. Similarly, 
the LGBT people were feeling excluded in their own family and society on the basis of social 
differences as shown in the table one. 

Discussion 

The superficial relationship has become a complex issue in the LGBT community. LGBT 
in my study were found to be confused to disclose their real identity due to the fear of 
relationship.  The study also shows that if someone opened their real gender identity, they 
could face some additional problems in the society, and at the same time they get some 
opportunities of personal development. The study also shows that the degree of social 
discrimination and sexual violence is increased after coming out to the real gender identity. 
And, hence, the LGBT's were not opening their real gender identity. The LGBT people are 
less worried about their identity than their family relationship. Most of them are in the 
dilemma that what should be given priority? Rights or relationships or both? I did not get time 
to go through it so I would like to suggest the coming researchers to make this question as the 
research problem. 

 The gender identity is still considered as an issue for LGBT community although the 
Supreme Court (SC) declared the citizenship rights for them at 2007. They are not getting 
citizenship properly though they accept the collective identity. The study found that the issue 
of identity always comes along with multiple issues. They are well aware of the postmodern 
multiple realities even in their own community. This means the consulted LGBT were in the 
dilemma that what should be given priority? Rights based identity or relationship based 
identity set by family and society? The rights assist them to achieve their postmodern identity 
whereas the relationship helps them to adjust in the society. 

 The study found that they are not getting socio-economic support from their family and 
they are getting homophobia from the society and not get proper support from the state as 
stressed by theory of recognition. Hence, they found less confident and excluded in the both 
private and social spheres. 

 Indeed, the sexual orientation is permanent and the sexuality is seldom change and hence 
whatever their biology or sociology the LGBT students should be given their gender identity 
based on their sexuality and permanent sexual orientation e.g. chromosome, hormone 
(Gonad), and emotional attachment. The gender identity is normally defined in terms of 
biological sex. But the issue is that the sex itself cannot be clearly appeared until the age of 
puberty. Identity is a collective phenomenon. It does not depend on personal choice and 
interest, it depends on needs. It is a social need, as LGBT people accept a collective identity at 
present. In this context, the government should institutionalize the policy of collective identity 
to address identity issue of the LGBT community. 
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 The exclusion is another major issue for LGBT. They are excluded almost all spheres of 
society, mainly in the social, economic, political, and legal area. The major issue of gender 
inclusion for LGBT community is defining and understanding sexuality, sexual orientation 
and gender. The study revealed the fact that the level of exclusion is depended in their status 
and timing of outing. They were found to be excluded in house/room renting and employment. 
The discrimination in employment and room rent is common threats for those LGBT who are 
open in society. Especially the open and married LGBT couple faces such issue. 

 According to psychoanalytic and other drive reduction theories of Freud (1940), this 
innate and powerful sexual drive (Id) threatens to overwhelm all common and moral sense 
(Bay-Cheng, 2003, p. 62). In relation to sexual behaviours, it is important to note that 
queerness is not only constituted by a gay, lesbian, bisexual, or transgendered identity or 
‘lifestyle.’ Similarly, straightness is not simply achieved through a relationship with a partner 
of another gender (Ibid, p. 67). This fact shows that irrespective of sex, everyone is queer in 
terms of sexual orientation. The Queer theorists argue that there are many ways of being 
gay/lesbian. However, according to my study, the gender binary stereotyped mindset has 
dominating the postmodern and queer meaning of sexualities.  

Conclusion 

 The empirical data and case shows that the LGBT people were found to be in dilemma 
i.e. rights vs. relationships. While seeking and shaping their own gender identity, they 
sacrifice their identity in cost of social or family relationships. The sexuality issue has been 
dominated by the heteronormative gender stereotyped mindset even in the society. Such 
stereotyped mindsets have affected the meaning of sexuality; sexual behaviour; gender roles; 
identity, relationship, and inclusion. The study also shows that the LGBT community is not 
getting citizenship, education, employment, health care and other civil rights properly.  

 To be included in their own community and society or their family, some transgenders 
compelled to maintain dual identities based on their gender orientation and social relations. 
Few TGs, the street hookers and drag queens were found to be disclosed their real identity at 
evening. To them as well, the issue of polysexuality is becoming a common threat. The 
identity given by the government of Nepal and the Nepali communities to the LGBT 
community is "other" which can be labelled out collective identity. This fact shows that the 
LGBT community can compromise their choice based identity in cost of maintaining social 
harmony and order.  

 Hence, the major issue of gender inclusion for LGBT community is defining and 
understanding sexuality, sexual orientation and gender. The state's stakeholders should come 
out from the gendered (Bi-gendered) attitude and concepts while making policy, planning and 
implementing the programmes. At least, the educational planners and practitioners should not 
have such gender-stereotyped attitudes. This situation therefore, demands an intervention in 
the state’s policies for their identity and inclusion as per their gender orientation.  
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Abstract 

Effective working capital management (WCM) is crucial for assessing an organization's 
performance. An optimal WCM approach is expected to enhance profitability and contribute 
to overall company value. This study also examines the influence of working capital policy 
alongside control variables such as business growth, firm size, and debt on profitability. This 
research aims to investigate the relationship between working capital policies and business 
profitability within three public cement industries in Nepal: Hetauda Cement Limited, Shivam 
Cement Limited, and Udayapur Cement Limited. The profitability of the selected firms is 
measured using market and accounting metrics, specifically Net Operating Profitability 
(NOP), Return on Equity (ROE), and Return on Assets (ROA). The study employs the 
Ordinary Least Squares (OLS) regression method to evaluate the research hypothesis. Data is 
collected from the Nepal Stock Exchange for the period between 2011 and 2020.The results 
indicate that working capital policies have a significant negative impact on the profitability of 
the firms studied. The findings underscore the importance of effective working capital 
management in enhancing profitability within Nepal's cement industry, suggesting that firms 
must optimize their working capital policies to improve financial performance. 

Keywords: net operating profit, return on asset, return on equity, working capital policy   
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Introduction 

 In the competitive and ever-changing corporate world of today, maintaining profitability 
and long-term survival are significant problems for enterprises. These difficulties continue 
even when businesses are making money if they have trouble fulfssinilling their immediate 
obligations. Capital structure, capital budgeting, and working capital management are 
important decision-making domains that fall under the umbrella of corporate finance. A 
company's liquidity, profitability, and total value are all directly impacted by working capital 
management (WCM), making it a crucial component of these (Mishra et al., 2021; Mishra & 
Kandel, 2023). 

 The primary objective of working capital management (WCM) is to ensure the effective 
allocation and financing of current assets and obligations. This involves achieving an optimal 
balance between maximizing profitability and minimizing the risk of liquidity constraints. 
Effective WCM requires meticulous planning and management of components such as cash, 
receivables, inventory, and payables (Eljelly, 2004). A sound financial strategy ensures that 
businesses maintain sufficient cash reserves without over-investing in current assets, which 
could hinder their capacity to finance long-term growth. 

 WCM is a critical aspect of corporate strategy, focusing on the interplay between 
profitability and liquidity. Striking this balance can be particularly challenging in 
environments characterized by intense competition, rising capital costs, and fluctuating 
economic conditions (Imegi et al., 2003). Given that WCM significantly influences risk, 
efficiency, and shareholder value, financial executives must adopt strategic measures to 
navigate these complexities (Smith, 1980). For instance, excessive investment in current 
assets may mitigate liquidity risks but could lead to suboptimal profitability. Conversely, a 
lean working capital structure might yield higher returns at the expense of increased liquidity 
risk. 

 Theoretical frameworks categorize working capital management strategies into two main 
approaches: aggressive and conservative. An aggressive policy is characterized by a high 
reliance on current liabilities and low levels of current assets relative to total assets, which 
increases risk but offers greater potential returns (Gardner et al., 1986; Weinraub & Visscher, 
1998) In contrast, conservative policies prioritize stability by maintaining higher levels of 
current assets to ensure liquidity, albeit at the cost of lower profitability. Firms must tailor 
their strategies to align with their operational scale, industry dynamics, and financial 
objectives. 

 The industrial sector in Nepal, particularly the cement industry, provides a compelling 
context for examining the impact of working capital policies on business profitability. Among 
the 48 companies in this sector, three are publicly traded while 45 are private entities listed on 
the Nepal Stock Exchange (NEPSE). With an average capacity utilization rate of 80%, this 
industry serves as a representative sample for analyzing the effects of various working capital 
management techniques on profitability. 
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 The objective of this research is to explore the relationship between working capital 
policies and business profitability within Nepal's manufacturing sector. By investigating the 
implications of both aggressive and conservative approaches, this study aims to enhance 
understanding of best practices in working capital management and their broader effects on 
value creation and organizational performance. 

Problem Statement 

 The primary challenge in working capital management (WCM) is achieving an optimal 
balance between maximizing profitability and minimizing liquidity risks. Effective allocation 
and financing of current assets and obligations are essential, yet many firms struggle to 
maintain sufficient cash reserves without over-investing in current assets, which can impede 
long-term growth potential. In highly competitive environments with rising capital costs and 
economic volatility, financial executives face the dilemma of excessive investment in current 
assets that mitigates liquidity risks but may lead to suboptimal profitability. Conversely, a lean 
working capital structure can enhance returns but increases liquidity risk. 

 Theoretical frameworks categorize WCM strategies into aggressive and conservative 
approaches. Aggressive policies, characterized by high reliance on current liabilities and low 
levels of current assets, heighten risk while potentially yielding greater returns. In contrast, 
conservative strategies prioritize stability through higher current asset levels to ensure 
liquidity at the expense of profitability. This dichotomy presents a significant problem for 
firms as they must tailor their strategies to align with operational scale, industry dynamics, 
and financial objectives. 

 In the context of Nepal's industrial sector, particularly the cement industry, there is a 
pressing need to examine how different working capital policies impact business profitability. 
With 48 companies in this sector—three publicly traded and 45 private entities listed on the 
Nepal Stock Exchange (NEPSE)—the average capacity utilization rate of 80% provides a 
representative backdrop for analysis. Understanding the implications of aggressive versus 
conservative working capital management approaches is crucial for enhancing organizational 
performance and value creation. 

Research Objective 

 This research aims to address the specific problem of how working capital policies affect 
business profitability within Nepal's manufacturing sector. By investigating these 
relationships, the study seeks to identify best practices in WCM that can help firms navigate 
the complexities of profitability and liquidity management effectively. 

Literature Review 

 Working capital management (WCM) has emerged as a pivotal topic in financial 
research, with numerous studies investigating its influence on firm profitability. While much 
of the existing literature emphasizes the general significance of working capital, there is a 
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notable gap in research specifically examining the effects of different working capital 
policies—particularly aggressive versus conservative strategies—on firm performance. This 
review synthesizes key studies that explore the relationship between working capital policies 
and profitability, highlighting findings relevant to various sectors and economic environments. 

 Weinraub and Visscher (1998) conducted a seminal study analyzing the working capital 
management policies of U.S. firms across three distinct industry groups. Their findings 
revealed significant variations in working capital strategies employed by different industries. 
Notably, industries characterized by aggressive working capital asset policies often balanced 
these with conservative financing approaches. This interplay between asset management and 
liability management has been a recurring theme in subsequent research. 

 Building on this foundation, Filbeck and Krueger (2005) extended the analysis to 32 non-
financial industries in the U.S., uncovering substantial differences in working capital practices 
across sectors. They observed that these practices evolved over time within individual 
industries, suggesting a dynamic relationship between working capital strategies and firm 
profitability. This observation aligns with earlier studies by (Soenen, 1993; Long et al., 1993), 
which similarly identified industry-specific variations in working capital management. 

 In a focused study on Pakistan, Rehman and Asar (2007) investigated the impact of 
working capital management on profitability by analyzing key metrics such as average 
collection periods, inventory turnover, average payment periods, and the cash conversion 
cycle (CCC) across 94 firms listed on the Islamabad Stock Exchange. His findings established 
a significant negative relationship between these working capital ratios and firm profitability, 
indicating that optimizing the CCC can positively influence profitability—a conclusion 
supported by (Smith & Begemann, 1997; Howorth & Westhead , 2003). 

 Afza and Nazir (2007) further explored this relationship by examining aggressive versus 
conservative working capital policies among 204 public companies listed on the Karachi 
Stock Exchange. Their study found a negative correlation between the aggressiveness of 
working capital policies and profitability, suggesting that firms adopting more aggressive 
strategies for both investment and financing often struggled to achieve higher profits. This 
highlights the necessity for a balanced approach to working capital management. 

 In a subsequent analysis using analysis of variance (ANOVA) and least significant 
difference (LSD) tests across 17 industrial groups with a sample of 263 public companies 
from the Karachi Stock Exchange, Afza and Nazir reaffirmed their earlier conclusions 
regarding the detrimental impact of aggressive working capital policies on profitability. 

 Pandey and Parera (1997) examined working capital practices among private sector 
manufacturing companies in Sri Lanka, discovering that most firms lacked formal working 
capital policies. Their research indicated that firm size influenced whether companies adopted 
conservative, moderate, or aggressive approaches to WCM, with profitability also playing a 
role in shaping their strategies. 
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 Binti Mohammad and Binti Mohd Saad (2010) analyzed the working capital 
management practices of 172 listed Malaysian firms, revealing a significant negative 
relationship between current ratio and financial performance. Their study emphasized the 
importance of efficient WCM in enhancing market value and profitability, advocating for 
integration of WCM into strategic and operational processes. 

 Ghosh and Maji (2003) focused on the Indian cement industry from 1992 to 2002, 
finding that overall performance in terms of WCM was suboptimal. They recommended 
improvements in working capital efficiency as essential for enhancing profitability and 
operational effectiveness within the sector. 

 Ali and Hassan (2010) conducted research on firms listed on the OMX Stockholm Stock 
Exchange, finding no significant relationship between profitability and various WCM 
policies—whether aggressive, defensive, or conservative—when assessed through the cash 
conversion cycle. However, limitations related to data normality affected their results' 
robustness due to reliance on dummy variables. 

 Collectively, these studies illuminate the complex relationship between working capital 
policies and firm profitability. While there is general agreement that overly aggressive 
working capital strategies may not consistently enhance profitability, industry-specific factors 
significantly influence outcomes. The diverse findings underscore the need for further 
research to understand how contextual elements shape the effectiveness of different WCM 
approaches across various sectors. 

 This comprehensive review serves as a foundation for future investigations into best 
practices in working capital management, aiming to inform practitioners about optimal 
strategies that align with their unique operational contexts while maximizing profitability. 

Research Methodology 

 This study seeks to analyze the effect of working capital policies on the profitability of 
firms in the Nepalese manufacturing sector. It emphasizes evaluating the degree of 
aggressiveness or conservativeness in investment and financing policies and their influence on 
financial performance. 

Research Design  

 This study employs a quantitative research approach to investigate the relationship 
between working capital policies and firm profitability. A descriptive and correlational design 
is utilized to assess the impact of investment and financing policies on profitability indicators, 
specifically Return on Assets (ROA) and Return on Equity (ROE). 

Population and Sampling  

 Target Population : The research focuses on firms within the Nepalese manufacturing 
sector, particularly those listed on the Nepal Stock Exchange (NEPSE). 
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Sampling Technique : A purposive sampling method is employed to select firms that 
have consistently published financial statements from 2011 to 2020. This approach ensures the 
reliability and relevance of the data collected. 

Data Collection  

 Sources of Data: The research relies on secondary data obtained from audited financial 
statements, annual reports, and publications of the selected manufacturing firms. 

 Regulatory Reports: Additional data sources include reports from regulatory bodies 
such as NEPSE and other relevant industry publications. 

Variables and Measurement  

Dependent Variable  

 Profitability. Measured using indicators such as Return on Assets (ROA), Return on 
Equity (ROE), and Net Profit Margin (NPM). 

 Independent Variables  

 Investment Policy (IP). Defined as the ratio of Total Current Assets to Total Assets 
(TCA/TA). A lower ratio indicates an aggressive policy, while a higher ratio reflects a 
conservative approach. 

 Financing Policy (FP). Defined as the ratio of Current Liabilities to Total Liabilities 
(CL/TL). A higher ratio indicates an aggressive financing policy, while a lower ratio signifies 
a conservative approach. 

Control Variables  

 Firm Size: Measured by Total Assets or Sales Revenue. 

 Debt-to-Equity Ratio: Used to assess leverage. 

Analytical Tools and Techniques  

 Descriptive Analysis: To summarize data and provide an overview of working capital 
policies and profitability measures among the selected firms. 

 Correlation Analysis: To examine the relationships between working capital policies 
and profitability metrics. 

 Regression Analysis: To quantify the impact of investment and financing policies on 
profitability while controlling for other variables such as firm size and leverage. 

 To analyze changes in working capital policies and profitability over the ten-year period 
from 2011 to 2020. 
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Theoretical Framework 

The study is grounded in established theoretical frameworks, particularly those proposed 
by Afza and Nazir (2007), Weinraub and Visscher (1998), and Salawu (2006), which explore 
the relationship between working capital management practices and firm performance. 

Scope and Limitations  

The research is confined to Nepalese manufacturing firms, which may limit the 
generalizability of findings to other sectors or geographical regions. The reliance on secondary 
data assumes accuracy and completeness in financial reporting by the selected firms. This 
methodology aims to provide a comprehensive framework for analyzing how working capital 
policies influence firm profitability within Nepal's manufacturing sector, contributing valuable 
insights for both academic research and practical application in management science. 

Ethical Considerations  

All data used in this study are publicly available, and no confidential information has 
been accessed. Proper citations and acknowledgments have been made to ensure ethical 
compliance. 

Results and Discussion  

Conceptual Framework  

The conceptual framework of the study is designed to analyze the relationship between 
independent variables (Investment Policy and Financing Policy) and dependent variables 
(profitability indicators: NOP, ROA, and ROE), while accounting for control variables (Firm 
Size, Sales Growth, and Financial Debt Ratio). 

Table 1  

Measurement of Variables and Abbreviations 

Variables Measurement Abbreviation 

Dependent Variable   

Net Operating 
Profitability 

N/A NOP 

Return on Assets N/A ROA 

Return on Equity N/A ROE 

Independent Variable   

Investment Policy Total Current Assets / Total Assets IP 

Financial Policy Total Current Liabilities / Total Assets FP 
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Control Variable   

Firm Size Natural Logarithm of Sales Size 

Sales Growth (Current Year Sales - Last Year Sales) / Last Year 
Sales 

SG 

Financial Debt Ratio Total Financial Debt / Total Assets DEBT 

 By defining and analyzing these variables, this study aims to provide a comprehensive 
understanding of the impact of working capital policies on firm profitability in the Nepalese 
manufacturing sector. 

Statistical Analysis  

To evaluate the impact of working capital policies on the profitability of firms in the 
Nepalese manufacturing sector, panel data regression analysis has been employed. This 
method allows for the examination of both cross-sectional and time-series variations in the 
dataset spanning from 2011 to 2020. The analysis focuses on assessing how aggressive and 
conservative working capital policies influence profitability measures, while controlling for 
key firm-specific variables. 

Data Analysis tool  

The regression models have been estimated using EViews software, which provides 
robust statistical tools for panel data analysis. 

Regression Models  

Three separate regression equations are formulated to analyze the impact of working 
capital policies on three profitability indicators: Return on Assets (ROA), Return on Equity 
(ROE), and Net Operating Profit (NOP). 

The equations are as follows: 

Model 1: Impact on return on assets (ROA) 

ROA=β0+β1(IP)t+β2(FP)t+β3(Size)t+β4(Growth)t+β5(Debt)t+�ROA = β� + β�(IP)t + 
β�(FP)t + β�(Size)t + β�(Growth)t + β�(Debt)t + \epsilonROA=β0+β1(IP)t+β2
(FP)t+β3(Size)t+β4(Growth)t+β5(Debt)t+� 

Model 2: Impact on return on equity (ROE) 

ROE=β0+β1(IP)t+β2(FP)t+β3(Size)t+β4(Growth)t+β5(Debt)t+�ROE = β� + β�(IP)t + 
β�(FP)t + β�(Size)t + β�(Growth)t + β�(Debt)t + \epsilonROE=β0+β1(IP)t+β2
(FP)t+β3(Size)t+β4(Growth)t+β5(Debt)t+� 
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Model 3: Impact on net operating Profit (NOP) 

NOP=β0+β1(IP)t+β2(FP)t+β3(Size)t+β4(Growth)t+β5(Debt)t+�NOP = β� + β�(IP)t + 
β�(FP)t + β�(Size)t + β�(Growth)t + β�(Debt)t + \epsilonNOP=β0+β1(IP)t+β2
(FP)t+β3(Size)t+β4(Growth)t+β5(Debt)t+� 

Variable definitions  

Variable Definition 

Dependent Variables 

ROA Return on Assets, a measure of profitability derived from asset utilization. 

ROE Return on Equity, indicating profitability relative to shareholder equity. 

NOP Net Operating Profit, measuring profitability from core operations. 

Independent Variables 

IP Investment Policy (Total Current Assets / Total Assets). 

FP Financing Policy (Total Current Liabilities / Total Assets). 

Control Variables 

Size Natural logarithm of firm sales, representing firm size. 

Growth Growth in sales (Current year sales – Last year sales) / Last year sales. 

Debt Financial leverage ratio (Total Financial Debt / Total Assets). 

Model parameters  

• β0β�β0: Intercept term representing the constant effect on profitability. 

• β1,β2,β3,β4,β5β�, β�, β�, β�, β�β1,β2,β3,β4,β5: Coefficients estimating the 
impact of the independent and control variables on profitability. 

• �\epsilon�: Error term capturing unexplained variations in profitability. 

• ttt: Time period spanning from 2011 to 2020. 

Significance testing  

• P-Values: Used to determine the statistical significance of the independent 
variables. 

• Adjusted R2R^2R2: Measures the explanatory power of the model, indicating the 
proportion of variation in profitability explained by the independent variables. 

• Durbin-Watson Test: Checks for autocorrelation in the residuals. 
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Expected outcomes  

The analysis aims to reveal whether aggressive or conservative working capital policies 
(as measured by IP and FP) have a significant impact on profitability measures (ROA, ROE, 
NOP). Furthermore, the control variables are expected to provide additional insights into the 
relationship between firm size, growth, leverage, and profitability. 

Data set   

The sample of the study consists Hetauda cement limited, Shivam cement limited and 
Udayapur cement limited listed in Nepal stock exchange (NEPSE). This study used annual 
financial data of Hetauda cement limited, Shivam Cement Limited and Udayapur Cement 
Limited for the period 2011-2020. The reason for restricting to this period was that the latest 
data for investigation was available for this period. The panel data set was developed for 10 
years and for the 3 sampled firms. The required financial data for the purpose of the study was 
obtained from the respective companies’ annual reports and publications of NRB of Nepal. 
The data regarding annual average market prices was collected from the daily quotations of 
NEPSE.  

Empirical Analysis  

The empirical analysis evaluates the impact of working capital policies on the 
profitability of firms in the Nepalese manufacturing sector, focusing on three public cement 
companies over the period 2011–2020. Profitability indicators—Return on Assets (ROA), 
Return on Equity (ROE), and Net Operating Profit (NOP)—have been assessed in relation to 
the firms' investment policy (IP) and financing policy (FP), along with control variables such 
as firm size, sales growth, and debt. 

Model fit and statistical significance  

 The regression models' performance has been validated using F-statistics and the Durbin-
Watson test. 

• F-Statistic: The significance value of the F-statistic is 0.000 for all models, which is 
below the threshold of 0.05. This indicates that the models are statistically 
significant, and the variation explained by the models is not due to chance. 

• Durbin-Watson Statistics: Values below 2 suggest a positive correlation among the 
independent variables. 

Key findings : 

Investment policy (IP)  

• A positive coefficient of IP indicates that a less aggressive investment policy, 
characterized by higher proportions of current assets relative to total assets, leads to 
higher profitability. 
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• Results confirm a negative relationship between the degree of aggressiveness in 
working capital investment policy and profitability measures (ROA, ROE, NOP). 
Firms with less aggressive policies allocate more resources to fixed assets, 
generating higher returns. 

Financing policy (FP)  

• A negative coefficient for FP suggests that an aggressive financing policy, which 
relies on higher current liabilities relative to total assets, negatively impacts 
profitability. 

• The results indicate that a conservative financing policy, emphasizing long-term 
debt and equity over short-term liabilities, enhances firm performance. 

Control Variables  

• Firm Size (Size): A significant positive relationship exists between firm size and 
profitability. Larger firms benefit from economies of scale and better resource 
utilization. 

• Sales Growth (Growth): The impact of sales growth on profitability is mixed and 
statistically insignificant in most models, indicating limited influence over the study 
period. 

• Debt (Financial Leverage): Financial leverage has a statistically significant 
negative impact on profitability, aligning with the increased cost of borrowing, 
which erodes profit margins. 

Regression Results Overview  

Table 2 

Regression Analysis of Performance Measures and Working Capital Policy 

Variables ROA ROE NOP 
 β t-statistic Β 
C 0.031892 0.555129 0.040928 
IP 0.323418 2.605166 0.433165 
FP -0.456228 -4.567405 -1.55664 
Size 0.00772 4.168114 0.02454 
Growth 0.000482 0.107862 0.00244 
Debt -0.13319 -2.916221 -0.118617 
R-squared -2.307463 0.331575 0.253568 
Adj. R² 0.321947 0.231575 0.453568 
F-stat. 0.761949 3.505939 13.01748 
Prob(F) 0.00000 0.000548 0.00000 
DW Stat. 1.158325 1.559628 1.213225 
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Interpretation of Results 

The relationship between working capital policies and firm profitability is a critical area 
of study in financial management. Recent findings indicate that a less aggressive working 
capital investment policy positively contributes to profitability. Firms that allocate more 
resources to fixed assets tend to achieve higher returns, suggesting that a balanced approach in 
managing working capital can enhance financial performance. 

Impact of Working Capital Investment Policies  

 A conservative working capital investment policy allows firms to maintain sufficient 
liquidity while maximizing their asset utilization. This strategy minimizes the risks associated 
with over-investment in current assets, which can tie up cash that could otherwise be used for 
long-term growth initiatives. By focusing on fixed asset investments, firms can leverage their 
resources more effectively, leading to improved profitability metrics such as Return on Assets 
(ROA) and Return on Equity (ROE). 

Aggressive Financing Policies  

 Conversely, aggressive financing policies that rely heavily on short-term liabilities can 
adversely affect profitability. Such strategies increase the firm's exposure to liquidity risks, 
making it challenging to meet immediate obligations during economic downturns or 
unexpected financial strains. This underscores the importance of adopting conservative 
financing approaches that prioritize stability and long-term sustainability over short-term 
gains. 

Control Variable Analysis  

 The analysis of control variables reveals that larger firms and those with lower financial 
leverage tend to perform better in terms of profitability. Larger firms often benefit from 
economies of scale, allowing them to operate more efficiently and reduce costs. Additionally, 
lower financial leverage indicates a more stable capital structure, which can enhance a firm's 
ability to weather economic fluctuations and maintain consistent profitability. 

Comparison with Previous Studies  

 The findings from this research align with the work of Afza and Nazir (2008), who 
confirmed that less aggressive working capital policies enhance profitability. Their study 
emphasizes the need for firms to adopt a balanced approach in managing their working 
capital. 

However, this research contrasts with studies such as Ali and Hassan (2010), which 
found an inverse relationship between firm size and profitability. Their results suggest that 
larger firms may not always translate their scale into higher profits, indicating that other 
factors may influence this relationship. Similarly, Gill et al. (2010) reported no significant 
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relationship between firm size and profitability, highlighting the complexity of these 
dynamics. 

 Furthermore, this study corroborates earlier research by Deloof (2003) and Eljelly 
(2004), which emphasized the detrimental impact of high leverage on profitability. High levels 
of debt can strain a firm's resources and limit its ability to invest in growth opportunities, 
reinforcing the need for prudent financial management. 

 The empirical analysis concludes that firms in the Nepalese manufacturing sector can 
enhance profitability by adopting less aggressive investment and financing policies. These 
findings provide valuable insights for financial managers aiming to optimize working capital 
management strategies for improved performance. 

Conclusion 

 This study provides a comprehensive analysis of the intricate relationship between 
working capital policies and firm profitability within the Nepalese manufacturing sector, 
particularly focusing on three public cement firms over the period from 2011 to 2020. The 
findings reveal that a less aggressive working capital investment strategy is positively 
correlated with enhanced profitability. Firms that allocate a larger proportion of their resources 
to fixed assets rather than current assets tend to experience better financial outcomes, 
underscoring the importance of strategic asset allocation in driving profitability. Furthermore, 
the research highlights that aggressive financing policies, characterized by a heavy reliance on 
short-term liabilities, adversely affect profitability. This finding reinforces the significance of 
adopting conservative financing approaches that prioritize long-term stability over short-term 
gains. Additionally, the analysis indicates that larger firms are better positioned to manage 
their working capital effectively, leading to higher returns. In contrast, excessive financial 
leverage negatively impacts profitability, emphasizing the need for firms to maintain a 
balanced capital structure.The study also identifies a synchronization between the 
aggressiveness of working capital investment and financing policies. Firms pursuing 
aggressive investment strategies tend to adopt similar aggressive financing approaches, while 
those with conservative investment policies are more likely to favor conservative financing 
strategies. This interconnectedness suggests that firms must adopt a holistic approach to 
working capital management, ensuring alignment between their investment and financing 
decisions. Overall, these insights contribute significantly to understanding how working 
capital management can enhance firm performance in an increasingly competitive economic 
landscape. 
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k|:t't cWoogdf gf/LjfbL ;dfVofgzf:qsf] d"n cjwf/0ff gf/L;ª\s]Gb|0fnfO{ cfwf/ dfgL cg'kd 
/f]zLsf] …s'df/L cfdfÚ pkGof;sf] ljZn]if0f ul/Psf] 5 . k|:t't pkGof;df gf/L;ª\s]Gb|0fsf] l:ylt 
s]s:tf] /x]sf] 5 eGg]  k|fl1s ;d:ofsf] lg¿k0f ug]{ nIo o; n]vsf] /x]sf] 5 . o; qmddf ljj]Ro 
pkGof;sf] ljZn]if0fsf nflu l/df]g s]gg / ldsL ansf cjwf/0ffnfO{ ;}4flGts cfwf/ dflgPsf] 
x'gfn] of] n]v lgudgfTds k|j[lQsf] ag]sf] 5 . k':tsfnoLo sfo{af6 k|fylds tyf låtLos ;fdu|L 
;ª\sng u/L ljZn]if0ffTds k4ltsf] k|of]u ul/Psf] of] n]v u'0ffTds k|j[lQsf] aGg k'u]sf] 5 . /f]zLsf] 
k|:t't pkGof;df ;dfVoftf tyf rl/q;ª\s]Gb|ssf ¿kdf gf/Lsf] pkl:ylt ePsf x'gfn] gf/Lsf 
ljrf/, efjgf, ;+j]u, :jefj, lqmofsnfk oyfy{ ¿kdf k|:t't x'gfsf ;fy} gf/Ldfly ul/g] lje]bsf] 
lj/f]w Pjd\ :jtGq cl:tTj / klxrfgsf] vf]hL;DaGwL ;r]tgf ;ª\s]Gb|Ls[t x'gdf yk 6]jf k'u]sf] 
lgisif{ o; n]vn] lgsfn]sf] 5 . gf/Ldfly ul/g] lkt[;QfTds lje]b, n}lª\us lje]bsf] lj/f]w Pjd\ 
:jtGq cl:tTj / klxrfgsf] vf]hL h:tf ljifonfO{ k|fyldstf lbg] ;dfVoftf tyf rl/q;ª\s]Gb|ssf] 
pkl:yltn] pkGof;nfO{ gf/LjfbL agfPsf] lgisif{ ;d]t o;df lgsflnPsf] 5 . o:t} k|:t't pkGof;df 
gf/Lrl/q;ª\s]Gb|ss} dfWodaf6 gf/Lsf xslxt;DaGwL wf/0ff JoQm ul/Psf] x'gfn] gf/Lbdgsf] lj/f]w 
tyf cl:tTjsf] vf]hL;DaGwL gf/LjfbL r]tgf :jfefljs Pjd\ jf:tljs ag]sf] lgisif{ ;d]t o; 
cWoogsf] /x]sf] 5 .  

zAbs'l~hsf M gf/LjfbL ;dfVofgzf:q, lkt[;Qf, ;ª\s]Gb|s, ;ª\s]Gb|0f, ;dfVoftf .  
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 cg'kd /f]zLåf/f lnlvt pkGof; s'df/L cfdf -@)^*_ df gf/Lr]tgfnfO{ cleJoQm ug]{ ;dfVoftf 
Pjd\ rl/q;ª\s]Gb|ssf] pkl:ylt kfOG5 . o;df gf/L;ª\s]Gb|ssf ljrf/dfkm{t gf/Lsf xsclwsf/sf] 
dfu ul/Psf x'gfn] gf/LjfbL k|j[lQ ;ª\s]Gb|Ls[t ePsf] 5 . o;df gf/Lsf ;+j]u, ;+1fg, lqmofsnfk, 
:jefj tyf ljrf/nfO{ gf/L;ª\s]Gb|sdfkm{t k|:t't u/L n}lª\us lje]b, lkt[;QfTds bdg, of}gzf]if0f, 
gf/Lcl:tTj tyf clwsf/sf] bdgh:tf ljifok|lt k|Zg p7fOPsf] 5 . o;y{ o;df gf/Lsf] klxrfg / 
cl:tTj, lkt[;QfTds bdg tyf lx+;faf6 d'lQm Pjd\ gf/Lsf] j}olQms clwsf/k|ltsf] ;r]tgf h:tf 
gf/Lr]tgf ;ª\s]Gb|Ls[t ePsfn] gf/L;ª\s]Gb|0fsf] l:ylt b]lvG5 . gf/LjfbL ;dfVofgzf:qn] s[ltdf 
cleJoQm gf/LjfbL r]tgfsf] ljZn]if0fdf hf]8 lbG5 . o;n] s[ltdf cleJoQm wf/0ff s;sf] s]Gb|Lotfdf 
k|:t't ePsf] 5 eGg] ;Gbe{sf] ljZn]if0fsf nflu ;ª\s]Gb|0f;DaGwL cjwf/0ffsf] ljsf; u/]sf] 5 . 
;ª\s]Gb|0fleq ;ª\s]Gb|s / ;ª\s]lGb|t ljifo ;dflxt x'G5g\ . ;ª\s]Gb|0fn] s[ltdf k|:t't gf/LjfbL 
ljrf/sf] b|i6f æsf] /x]sf] 5Æ jf æs;n] b]v]sf] 5Æ eGg] s'/fsf] cWoog ub{5 . gf/Ldfly ul/g] bdg tyf 
lje]blj?4sf] ;r]tgfnfO{ s;n] b]v]sf] 5 eGg] s'/fsf] ljZn]if0faf6 To; s[ltsf] ;ª\s]Gb|s klxrfg 
x'G5 eg] gf/Lbdg / lje]b;DaGwL ;r]tgf s:tf 5g\ eGg] s'/fsf] cWoogaf6 s[ltdf ;ª\s]Gb|Ls[t 
ljifosf] lg?k0f ug{ ;lsG5 . ;ª\s]Gb|s ;dfVoftf tyf rl/qsf ¿kdf b]vfkb{5g\ . logLx¿n] 
s[ltsf/n] hf]8 lbg vf]h]sf] ljifonfO{ g} k|wfgtfsf ;fy k|:t't u/]sf x'G5g\ . ljifonfO{ k|fyldstfdf 
/fv]/ x]g]{ ;dfVoftf jf rl/q g} ;ª\s]Gb|s x'g\ . t;y{ k|fyldstfdf /x]sf ljifon] ;ª\s]Gb|ssf] 
klxrfgdf ;xof]u ub{5 eg] ;ª\s]Gb|sdfkm{t g} s[ltsf] d"n p2]Zo kmnLe"t x'G5 . o;y{ ;ª\s]Gb|ssf] 
cWoogdf ;ª\s]lGb|t ljifo jf ljifosf] cWoogdf ;ª\s]Gb|s ;Fu;Fu} cfpg] ePsfn] o;df 
;ª\s]Gb|snfO{ dfq d"n cfwf/ dfg]/ s[ltsf] ljZn]if0f u/L gf/L;ª\s]Gb|0fsf] ljZn]if0f Pjd\ lg¿k0f ug{ 
;lsG5 . 

 /f]zLsf] k|:t't pkGof;sf af/]df ljleGg ljåfg\x¿af6 cWoog tyf cg';Gwfg x'Fb} cfPsf] kfOG5 . 
o; qmddf /hgL 9sfn -@)^(_ n] …g]kfnL gf/L pkGof;df n}ª\lustfÚ zLif{ssf] n]vdf g]kfnL gf/L 
pkGof;sf/ / pkGof;sf] ;"rL k|:t't u/L n}ª\lustfsf] cjwf/0ffsf cfwf/df tL pkGof;sf] ;ª\lIfKt 
cWoog u/]sf] kfOG5 . pgn] /f]zLsf] s'df/L cfdf pkGof;df ;w}F k'?ifsf] ef]Uof dfq geP/ k|fs[lts 
¿kdf cfkm"n] klg k'?ifnfO{ ef]u ug{ ;Sg] ;fxl;s gf/L kfqnfO{ :yfg lbOPsf] ljrf/ JoQm u/]sL 5g\ . 
o; pkGof;df dlxnfsf k|hgg clwsf/ / dft[Tjsf ljifodf ;zQm ¿kdf cfjfh p7]sf] kfOg] pgsf] 
syg 5 . o:t} ;'zfGt u'?ª -@)^(_ n] …pkGof; ljwfsf ;Gbe{df g]kfnL gf/L;|i6fx¿sf] pkl:ylt / 
of]ubfgÚ zLif{ssf] n]vdf g]kfnL pkGof;df gf/L pkGof;sf] pkl:yltsf] cWoog u/]sf 5g\ . pgn] 
cg'kd /f]zLsf] s'df/L cfdfnfO{ gf/LnfO{ cfdf x'g k'?ifsf] jLo{ eP k'Ug] t/ ljjfx ug'{gkg]{ efj JoQm 
ePsf] pkGof; egL l6Kk0fL u/]sf 5g\ . /f]zLsf] k|:t't pkGof;df cleJoQm gf/Lr]tgfsf af/]df ul/Psf 
oL ;ª\lIfKt cWoogn] gf/L;ª\s]Gb|0fdf s]lGb|t eP/ cWoog eOg;s]sf] ;Gbe{nfO{ k'li6 ub}{ o;sf] 
l/Qmtf k"0f{ ug'{kg]{ cfjZostfnfO{ ;d]t ;ª\s]t u/]sf] 5 . o;} kl/k|]Iodf k|:t't n]v /f]zLsf] s'df/L 
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cfdf pkGof;df cleJoQm gf/L;ª\s]Gb|0fsf] lg¿k0fdf s]lGb|t x'g cf}lrTok"0f{ / pkof]uL b]lvPsfn] 
oxfF ;f]xL lh1f;fsf] k|fl1s ;dfwfg vf]Hg] p2]Zo /flvPsf] 5 . 

cWoog ljlw 

 k|:t't cWoog gf/LjfbL ;dfVofgzf:qLo l;4fGtsf cfwf/df cg'kd /f]zLsf] s'df/L cfdf 
pkGof;sf] ljZn]if0fdf s]lGb|t ePsf] x'gfn] lgudgfTds Pjd\ u'0ffTds k|j[lQsf] ag]sf] 5 . gf/LjfbL 
;dfVofgzf:qleq klg l/df]g s]gg / ldsL ansf] gf/L;ª\s]Gb|0f;DaGwL cjwf/0ffnfO{ dfq o;df 
;}4flGts cfwf/ dflgPsf] 5 . o;df ljj]Ro s[ltdf k|:t't tYosf] ljZn]if0f u/L gf/L;ª\s]Gb|0fsf] 
klxrfg ug{ kf7ljZn]if0f ljlwsf] k|of]u ul/Psf] 5 . ljj]Ro pkGof;nfO{ k|fylds ;fdu|Lsf ¿kdf 
lnOPsf] 5 eg] o;;Fu ;DalGwt ;dfnf]rgfTds n]vx¿ / gf/LjfbL ;dfVofgzf:q;Fu ;DalGwt 
;}4flGts s[ltx¿nfO{ låtLos ;fdu|Lsf ¿kdf k|of]u ul/Psf] 5 . oL ;fdu|Lx¿ k':tsfnoLo sfo{af6 
;ª\sng ul/Psf] 5 . 

;}4flGts kl/ro  

 gf/L;ª\s]Gb|0f gf/LjfbL ;dfVofgzf:qsf] cjwf/0ff xf] . o;df gf/Ljfbn] dfGb} cfPsf] gf/Lsf 
xsclwsf/ / ;dfgtf;DaGwL cjwf/0ff s[ltdf sf]dfkm{t / s;/L ;ª\s]Gb|Ls[t ePsf] 5 eGg] s'/fsf] 
cWoog ul/G5 . s'g} klg s[ltdf gf/LjfbL ljrf/, dfGotf tyf k|j[lQ s;/L ;ª\s]Gb|Ls[t ePsf] 5 eGg] 
s'/fsf] cWoog ug]{ k|lqmof ;ª\s]Gb|0f xf] . ;ª\s]Gb|0fn] gf/LjfbL ljrf/nfO{ ljifosf ¿kdf x]5{ eg] 
To; ljifosf] k|:tf]tf tyf ef]Qmf ;ª\s]Gb|s aGb5 . o;sf] k|]IfsLo jf kf7sLo kl/k|]Ioaf6 hflt, ju{ / 
P]ltxfl;s ;Gbe{sf ;fy} n}ª\lustfsf] klg ljZn]if0f ug{ ;lsG5 -:6fd / cGo, ;g\ !((@, k[= *^_ . 
o;}n] s'g} klg s[ltdf ;dfVoftf, kfq cflb s;sf] gh/af6 s[ltsf] d"n ;Gb]z jf b[li6sf]0f k|:t't 
ul/Psf] 5 / To;n] gf/Lx¿sf] cl:tTj tyf klxrfgsf] d"NonfO{ s;/L k|:t't u/]sf] 5 eGg] s'/fsf] 
cWoog gf/LjfbL ;dfVofgzf:qdf ug{ ;lsG5 .  

 ;ª\s]Gb|0fn] gf/Lsf] oyfy{ syfsf] ;DaGw o;sf] ts{d"ns txdf dfq geP/ …s;n] l;h{gf 
u/]sf] xf]Ú eGg] s'/f;Fu klg ;DaGw /fVb5 . gf/L;ª\s]Gb|0fn] l;h{gf / ltgdf gf/Lk|ltsf] a'emfO, e"ldsf 
/ gf/Lsf] lrq0f leGg k|sf/sf] x'G5 eGg] dfGotf /fVb5 . ;ª\s]Gb|0fsf] pTkfbg ;Gbe{ / pTkflbt 
tTTjx¿ gf/LjfbL ;dfVofgsf] a'emfOdf d'vl/t ePsf] x'G5 -Dofslxof]/Nof6L, ;g\ !((^, k[= !^#_ . 
t;y{ ;ª\s]Gb|0fsf] cWoogaf6 gf/LjfbL k|j[lQsf] ljZn]if0f ;xh x'g] b]lvG5 .  

 ;ª\s]Gb|0f cyf{t\ kmf]snfOh];g kmf]6f]u|flkms / l;g]dfsf] If]qaf6 lnOPsf] zAb xf] . o;sf] klxnf] 
;}4flGts rrf{ h]g]6n] cfVofgsf] ljZn]if0fsf qmddf u/]sf 5g\ . h]g]6sf cg';f/ cfVofgsf] ;"rgfnfO{ 
;Lldt kfg]{, lgolGqt ug]{ /LltnfO{ ;ª\s]Gb|0f elgG5 . rl/q ljz]ifsf] b[li6af6 s'g} 36gfnfO{ x]g]{ sfd 
;ª\s]Gb|0f xf] . sf] / s;sf] jf s'g kfqsf] x]/fOaf6 ;dfVoftfsf] b[li6sf]0f k|s6 ePsf] 5 cyf{t\ s;n] 
b]v]sf] 5 eGg] s'/f;Fu ;ª\s]Gb|0f ;DalGwt b]lvG5 -njg, ;g\ @)!&, g]6_ . ;';g nG;/n] 
;ª\s]Gb|0fsf] If]qnfO{ gf/LjfbL b[li6af6 JofVof u/]sL 5g\ . pgsf cg';f/ ;ª\s]Gb|0f sDtLdf klg s'g} 
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sfo{sf] ;txL jf uxg ;+/rgfaLr /rgf ul/Psf] x'g'k5{ -nG;/, ;g\ !(*^, k[= #$(_ . :nf]ldy l/df]g 
s]ggsf ljrf/df cfVofgsf] ;ª\s]Gb|0f ljifo / j:t' b'j}df x'G5 . pgsf cg';f/ cfVofgdf hf]dfkm{t 
36gf d'vl/t x'G5 To;nfO{ ljifo / ljifosf dfWodaf6 h] s'/f d'vl/t x'G5 To;nfO{ j:t' elgG5 . 
pgn] ljifonfO{ ;ª\s]Gb|s / j:t'nfO{ ;ª\s]Gb|Ls[t egL rrf{ u/]sL 5g\ -l/df]g s]gg, ;g\ @))%, k[= 
&^_ . o;y{ ;ª\s]Gb|0fdf log} ;ª\s]Gb|s / ;ª\s]Gb|Ls[tsf] cWoog ul/G5 .  

 ann] ;dfVofgsf] 36gfsf] b|i6fsf ¿kdf ;ª\s]Gb|snfO{ lrgfPsf] kfOG5 . pgsf cg';f/ 
kf7sn] h;sf dfWodaf6 cfVofgsf] 36gf b]Vb5 jf x]b{5 p;nfO{ ;ª\s]Gb|s elgG5 -an, ;g\ @))(, 
k[= !$(_ . pgn] ;ª\s]Gb|ssf] klg kfq ;ª\s]Gb|s / ;dfVoftf ;ª\s]Gb|s b'O{j6f k|sf/ pNn]v u/]sL 
5g\ . pgsf ljrf/df cfVofgdf kfq jf rl/qsf dfWodaf6 36gf, j:t' jf ;Gb]z k|fKt ePsf] cyjf 
b]lvPsf] 5 eg] To;nfO{ kfq ;ª\s]Gb|s elgG5 / To:tf ;ª\s]Gb|s kf7leq x'g] ePsfn] o;nfO{ 
cfGtl/s ;ª\s]Gb|s klg elgG5 . To:t} cfVofgsf] 36gfsf] b|i6f c1ft /x]sf] jf ;dfVoftfaf6 
36gfx¿ k|fKt ePsf] cyjf b]lvPsf] 5 eg] To;nfO{ ;dfVoftf ;ª\s]Gb|s elgG5 / o:tf ;dfVoftf 
kf7aflx/ x'g] ePsfn] o;nfO{ afXo ;ª\s]Gb|s klg elgG5 -an, ;g\ @))(, k[= !%@_ . ;dfVoftf 
;ª\s]Gb|sdf ;dfVoftf kf7aflx/ c1ft /xg] eP klg cfVofgdf kfq jf rl/q w]/} x'g] ePsfn] rl/q 
;ª\s]Gb|s PseGbf a9L x'g] ljrf/ klg k|:t't ul/Psf] kfOG5 .  

 ansf ljrf/df ;ª\s]Gb|sn] h] s'/f jf j:t' k|:t't ub{5 cyjf b]Vb5 To;nfO{ ;ª\s]Gb|Ls[t 
elgG5 . pgn] ;ª\s]Gb|Ls[t j:t' ljleGg k|sf/sf] x'g] ePsfn] o; ;Gbe{df w]/} rrf{ u/]sf] kfOFb}g . 
pgsf ljrf/df ;ª\s]Gb|Ls[t ljifo klg ;~r]tg / c;~r]tg b'O{ k|sf/sf x'G5g\ -an, ;g\ @))(, k[= 
!%&_ . kfqsf ;f]rfO, sNkgf, cg'ej, cg'e"ltx¿ kfq cfkm}n] k|:t't u/]sf] ;~r]tg / kfq cfkm}n] 
k|:t't gu/]sf] cj:yfnfO{ c;~r]tgsf ¿kdf rrf{ ul/Psf] 5 . l/df]g s]ggn] ;ª\s]Gb|0fnfO{ b[li6sf]0f 
jf lk|Hdsf ¿kdf rrf{ ub}{ o;sf] ;+1fgfTds, efjfTds / j}rfl/s cled'vLs/0fh:tf lj:tfl/t 
kIf;Fu ;DaGw x'g] atfPsL 5g\ -s]gg, ;g\ @))%, k[= &!_ . pgn]  ;ª\s]Gb|0fsf] If]q Jofks ePsf] 
ljrf/ k|:t't u/]sL 5g\ . o;/L ;ª\s]Gb|0fsf ;+1fg, efj, ljrf/, cg'e"lth:tf kIfx¿nfO{ gf/LjfbL 
b[li6af6 cWoog ug{ ;lsG5 eGg] dfGotf gf/LjfbL ;dfVofgzf:qsf] /x]sf] 5 .  

 gf/LjfbL ;dfVofgzf:qn] s[ltdf gf/Lsf] pkl:ylt / ;dfVoftfn] ljleGg rl/qx¿sf dfWodaf6 
k|:t't u/]sf] ljrf/sf] cWoog ub{5 . o; qmddf o;n] s[ltdf k|o'Qm sfn, jfRoTj / ;ª\s]Gb|0fsf] 
ljZn]if0f ub{5 . ;ª\s]Gb|0fleq o;n] ;ª\s]Gb|ssf] pkl:ylt / ;ª\s]Gb|Ls[t ljifosf] ljZn]if0f u/L 
gf/LjfbL k|j[lQsf] vf]hL ub{5 . o;n] ;ª\s]Gb|ssf ¿kdf gf/Lsf] pkl:ylt ePsf] s[ltdf gf/Lsf 
ljrf/, efj, dgf]lj1fg / b[li6sf]0f k|:t't x'g] ljrf/ /fVb5 . ;dfVoftf / kfq;ª\s]Gb|ssf] pkl:ylt 
tyf oL ;ª\s]Gb|ssf ljrf/, dfgl;stf / lqmofsnfksf dfWodaf6 k|:t't ljifonfO{ ;ª\s]Gb|Ls[t 
ljifosf ¿kdf o;leq cWoog ul/G5 . gf/LjfbL ;dfVofgzf:qLo ;ª\s]Gb|0fn] gf/Ls} kIfdf k|:t't 
ul/Psf] ljrf/nfO{ k|fyldstf lbg] u/]sf] kfOG5 . o;/L gf/LjfbL ;dfVofgzf:qn] ;ª\s]Gb|s / 
;ª\s]Gb|Ls[tsf ¿kdf gf/Lsf] pkl:ylt, gf/Lsf] b[li6sf]0f, gf/LjfbL ;r]tgf tyf gf/Lcl:tTj / 
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klxrfgsf] vf]hL ub{5 . o;} cjwf/0ff / cEof;nfO{ b[li6ut u/L /f]zLsf] s'df/L cfdf pkGof;df k|o'Qm 
;ª\s]Gb|0fsf] lg¿k0f o;df ul/Psf] 5 .  

…s'df/L cfdfÚ pkGof;df gf/L;ª\s]Gb|0fsf] l:ylt 

 Gff/L;ª\s]Gb|0fn] s[ltdf gf/Lsf] e"ldsf tyf :yfgdf hf]8 lbG5 . o;n] ;ª\s]Gb|s tyf ;ª\s]lGb|t 
ljifodf gf/Lsf] s]Gb|Lo e"ldsfsf] ck]Iff tyf cWoog ub{5 . vf;df s'g} klg s[ltdf k|:t't ljrf/ jf 
b[li6sf]0fnfO{ b]Vg] b|i6f ;ª\s]Gb|s xf] . ;ª\s]Gb|s Ps jf cg]s x'g ;S5g\ . ;dfVoftf tyf kfqdWo] 
Ps dfq geP/ b'j} klg ;ª\s]Gb|s aGg ;Sg] b]lvG5 . kfq klg Ps jf cg]s ;ª\s]Gb|s aGg] l:ylt 
/xG5 . gf/LjfbL ;ª\s]Gb|0fleq s[ltdf k|:t't gf/LjfbL ;r]tgfnfO{ s;sf] cfFvfaf6 x]l/Psf] 5 jf 
b]lvPsf] 5 eGg] s'/fsf] cWoogaf6 ;ª\s]Gb|ssf] klxrfg ug{ ;lsG5 . cfGtl/s, afXo, Psn, ax'n, 
;dfVoftf, kfq cflb ;ª\s]Gb|ssf k|sf/;DaGwL cnucnu dt /flvg] k/Dk/f /x] klg o;df kfq 
;ª\s]Gb|s;DaGwL l/df]g s]gg / ldsL ansf] dfGotfsf cfwf/df /f]zLsf] s'df/L cfdf pkGof;df 
gf/LjfbL k|j[lQ af]Sg] b|i6fsf ¿kdf pkl:yt ;ª\s]Gb|ssf] lg¿k0f ul/Psf] 5 .  

;dfVoftf ;ª\s]Gb|s  

 s[ltdf s[ltsf] s]Gb|Lo b[li6sf]0f jf ;Gb]z sf]dfkm{t k|:t't ePsf] x'G5 ;f]xL JolQm g} ;ª\s]Gb|s 
xf] . ;ª\s]Gb|s gf/LjfbL ;dfVofgzf:qsf] d'Vo cfwf/ ;ª\s]Gb|0fsf] Ps kIf xf] . gf/LjfbL 
;dfVofgzf:qdf ;ª\s]Gb|s;DaGwL ljleGg dtx¿ /x]sf 5g\ . ;dfVofgzf:qn] ljsl;t u/]sf] 
;ª\s]Gb|s;DaGwL cjwf/0ffnfO{ cfwf/ dfg]/ s[ltdf k|:t't gf/Lljifosf] lg¿k0f ug{ ;lsG5 eGg] ;';g 
nG;/sf] dfGotf /x]sf] 5 . nG;/nufot cG;/ Go'lgª tyf Dofslxof]/Nof6Ln] klg gf/Ljfb / 
;dfVofgzf:qaLrsf] ;DaGwnfO{ ljZn]if0f u/]sf 5g\ . ;ª\s]Gb|ssf ;DaGwdf h]/f8{ h]g]6, ldsL an, 
l/df]g s]ggh:tf ;dfVofgzf:qLn] ljleGg ljrf/x¿ k|:t't u/]sf 5g\ . oL ;dfVofgzf:qLsf 
;ª\s]Gb|s;DaGwL cjwf/0ffnfO{ cfwf/ dfg]/ gf/Lljifosf] klxrfg ug{ ;lsG5 eGg] nG;/sf] ljrf/  
5 . pgsf] o; ljrf/nfO{ cfTd;ft u/L ;dfVofgzf:qL ldsL an / l/df]g s]ggn] cufl8 ;f/]sf] 
;dfVoftf tyf kfq;ª\s]Gb|s;DaGwL cjwf/0ffsf cfwf/df o;df gf/LjfbL ;ª\s]Gb|ssf] klxrfg 
ul/Psf] 5 .  

 s[ltdf ;dfVoftfdfkm{t s[ltsf] s]Gb|Lo b[li6sf]0f jf ;Gb]z k|:t't ePsf] cj:yfdf ;dfVoftf 
;ª\s]Gb|s ag]sf] x'G5 . ;dfVoftf ;ª\s]Gb|s ;+nUg / c;+nUg k|j[lQsf x'G5g\ . d kfqsf ¿kdf 
s[ltleq} pkl:yt ePsf] ;dfVoftf ;+nUg k|j[lQsf] xf] eg] ;dfVoftf kf7aflx/} /x]sf] cj:yfdf 
c;+nUg ;dfVoftf x'G5 . ;+nUg tyf c;+nUg ;dfVoftfn] s[ltleq k|:t't efjgf, ;+j]u, lqmofsnfk, 
36gf, kfqsf] :jefj, dgf]bzf, ljrf/ cflb kIfnfO{ k|:t't u/]sf] kfOG5 . s[ltdf k|:t't syfleq} 
;dfVoftfsf] pkl:ylt ePsf] ;Gbe{df ;+nUg ;dfVoftfsf] k|of]u ePsf] x'G5 . o:tf] s[ltdf ;dfVoftf 
/ rl/qsf aLr ;fxro{ ;DaGw x'G5 . o;df ;dfVoftfn] j}olQms kIfsf] ;d]t j0f{g u/]sf] x'G5 . 
;+nUg ;dfVoftf ePsf] s[ltdf ;dfVoftfn] syfleq} /x]/ syf elg/x]sf] x'G5 . ;dfVofgzf:qLo 
ljZn]if0fdf ;dfVoftf ;ª\s]Gb|scGtu{t /x]/ s'g} klg s[ltdf ;+nUg ;dfVoftfn] cfˆgf tyf rl/qsf 
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j}olQms ljrf/, efjgf, ;+j]u, dgf]bzf / lqmofsnfknfO{ s;/L k|:t't u/]sf] 5 eGg] s'/fsf] cWoog 
ug{ ;lsG5 .  

 /f]zLsf] s'df/L cfdf pkGof;df syfaflx/} /x]/ ;dfVoftfn] kfqsf dfgl;stf, ljrf/, 
lqmofsnfknfO{ k|:t't ug'{sf ;fy} pkGof;sf] j}rfl/s b[li6sf]0fnfO{ ;d]t k|:t't u/]sf] x'gfn] c;+nUg 
;dfVoftf ;ª\s]Gb|ssf] pkl:ylt kfOG5 . o; pkGof;df ;dfVoftfn] g]kfnL ;dfhdf gf/Lsf] cj:yf, 
lkt[;QfTds ;+:sf/sf sf/0f lgld{t gf/Lsf] dfgl;stf, To;k|ltsf] ;ª\3if{sf nflu gf/Ln] rfn]sf] 
sbd tyf k|:t't u/]sf] ljrf/nfO{ ljleGg kfqsf] dfgl;stf, ljrf/ tyf lqmofsnfksf] j0f{gsf 
dfWodaf6 k|:t't ul/Psf] 5 . o; pkGof;df ;/ud kfqsf] hLjgsf] l6Kk0fL ;dfVoftfn] o;/L u/]sf] 
5 M ;/udsf] lhGbuL, Tof] juL{o rfxgf lyof] k"0f{ :jtGqtfsf] / r'gf}tL lyof] ;dfh, ;+:sf/, k|]d / 
k/Dk/fut hLjgz}nLsf] -k[= !&_ . ;dfVoftfsf] o; sygn] k/Dk/fut ;fdflhs ;+:sf/ kl/jt{gsf 
nflu ;/udn] rfn]sf] sbdsf] d"Nofª\sg k|:t't u/]sf] x'gfn] o; pkGof;df c;+nUg ;dfVoftf 
;ª\s]Gb|ssf] pkl:ylt b]lvG5 . o:t} o; pkGof;df ;dfVoftfdfkm{t kfqsf] lqmofsnfk / To;k|ltsf] 
l6Kk0fL tyf dfgl;s k|efjnfO{ o:tf] kl/j]zsf Pp6f ;'Gb/ ;fd|fHosf] ;kgf a'g]/, cfkm"leq}af6 o'4 
;'? u/]sL Ps lj/Ëgfsf] Pp6f c:ki6 syf / :ki6 cfs[lt 5 d]/f cfFvfcufl8 . Tof] cfs[ltnfO{ ;fIfL 
/fv]/ Pp6f o'usf] ;+/rgf tof/ ug{ dg nfU5 . pgsf] ;ª\3if{, pgsf] alnbfg / Goflos r]tgfnfO{ hlt 
k9] klg l;l4b}g -k[= !(_ eGg] sygdfkm{t k|:t't ul/Psf] 5 . ;dfVoftfsf] o; sygn] ;/ud h:tf 
gf/Lx¿df ePsf] gofF ;dfh / gofF o'u lgdf{0fsf] rfxgf / To;k|lt hfu[t ePsf] r]tgf tyf p;sf] 
hLjg ;ª\3if{sf] d"Nofª\sg u/L To;k|ltsf] cfˆgf] dfgl;stfnfO{ ;d]t k|:t't u/]sf] x'gfn] o; 
pkGof;df c;+nUg ;dfVoftf ;ª\s]Gb|s ag]sf] b]lvG5 .  

 o; pkGof;df ;dfVoftfdfkm{t kfqsf] lqmofsnfknfO{ k|:t't ul/Psf] 5 . pgLleq klg qmflGtsf] 
cfuf] aNof], dg]{ / dfg]{ v]ndf pgsf] a]hf]8 ;xeflutf /Xof] . sDd/df lu|g]8 af]s]/ ds} lrp/fsf] e/df 
;d'Ggt g]kfnsf] eljio lgdf{0f ug{ cufl8 al9g\ . === k|foM gofF cfpg] ;fyLx¿nfO{ k|lzIf0f lbg'kg]{ / 
o'4df klg ;fd]n x'g'kg]{ ePsfn] ;/ud lgs} Jo:t /xlGyg\ -k[= @$_ eGg] sygdf kfqsf] 
lqmofsnfksf] j0f{g kfOG5 . o; sygdf ;/udsf] lqmofsnfknfO{ b]Vg] k|ToIfbzL{sf ¿kdf 
;dfVoftfsf] pkl:ylt b]lvg] ePsfn] c;+nUg ;dfVoftf ;ª\s]Gb|ssf] k|of]u b]lvG5 . o:t} o; 
pkGof;df ;/udsf] lqmofsnfknfO{ ;dfVoftfn] o;/L j0f{g u/]sf] kfOG5 M ===Ps /ft k'/fgf] b'ZdgLsf] 
abnf lng c?0f / /ljGb|n] anfTsf/sf] k|of; u/]kl5 ;/udn] b'a}nfO{ uf]nL 7f]s]/ ;ª\u7gaf6 labf 
lnOg\ -k[= #^_ . o; sygdf ;dfVoftfn] gf/LnfO{ ef]Uofsf ¿kdf lng] k'?ifn] gf/Laf6 kfPsf] 
;hfonfO{ k|:t't ub}{ ;/uddf ePsf] lxDdltnf] :jefj tyf lqmofsnfknfO{ k|:t't u/]sf] x'gfn] o; 
pkGof;df c;+nUg ;dfVoftf ;ª\s]Gb|ssf] pkl:ylt kfOG5 .  

 /f]zLsf] k|:t't pkGof;df ;dfVoftfn] ;/uddf ePsf] ljb|f]xL :jefjnfO{ o;/L k|:t't u/]sf] 
kfOG5 M qmflGtsf/L /fhgLlt / nfdf] hgo'4af6 cfPsL ;/ud lgs} ljb|f]xL :jefjsL lyOg\ . s:tf] 
lh2L, s:tf] lg8/ -k[= #*_ . o; sygdf ;/ud /fhgLlt / hgo'4df xf]ldP/ cfPkl5 lg8/ / ljb|f]xL 
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ag]sf] ;Gbe{nfO{ ;dfVoftfdfkm{t k|:t't ul/Psf] x'gfn] c;+nUg ;dfVoftf ;ª\s]Gb|s aGg k'u]sf] 
b]lvG5 . o; pkGof;df ;dfVoftfn] g]kfnL ;dfhdf gf/Lx¿sf] :yfg / pgLx¿k|lt ul/g] zf]if0fk|ltsf] 
d"Nofª\sg o;/L u/]sf] kfOG5 M jiff}{Fb]lv g} dlxnf ;d'bfosf] ;d'lrt k|ltlglwTj x'g g;Sgfn] 
pgLx¿sf] dfgjLo ;+j]bgf g} c3f]lift ¿kdf bogLo x'Fb} cfPsf 5g\, n}lª\us lje]bk|ltsf] d'lQm;ª\3if{ 
xf];\ of ;fdflhs ?kfGt/0fsf] ju{ ;ª\3if{ ;a}df dlxnfx¿ ljz]if u/]/ of}gzf]lift 5g\ -k[= $&_ . 
;dfVoftfsf] o; sygdf gf/Lx¿ k/Dk/fb]lvg} bogLo ¿kdf lhpg afWo ePsf], ;dfh kl/jt{gsf 
nflu rflng] sbddf ;d]t gf/Lx¿ g} zf]if0fdf kg]{u/]sf] ;Gbe{dfkm{t ;dfhdf gf/Lsf] bdg / zf]if0fsf] 
sf/ssf] d"Nofª\sg k|:t't ul/Psf] x'gfn] c;+nUg ;dfVoftf ;ª\s]Gb|s aGg k'u]sf] b]lvG5 . 

 /f]zLsf] s'df/L cfdf pkGof;df syfaflx/} pkl:yt ;dfVoftfsf dfWodaf6 kfqsf dgf]bzf, 
ljrf/, lqmofsnfksf] j0f{g u/L kfqsf lg0f{o tyf ;fxl;s sbdsf] k|z+;f efj ;d]t k|:t't ePsf] 
kfOG5 . o:t} o; pkGof;df ;dfVoftfn] kfqsf dgf]efj tyf :jefj / lqmofsnfkdfly l6Kk0fL ug]{, 
d"Nofª\sg ug]{ sfo{ ;d]t u/]sf] x'gfn] c;+nUg ;dfVoftf ;ª\s]Gb|ssf] pkl:ylt b]lvG5 . o:tf] 
;dfVoftfn] kfqsf kL8f tyf ;ª\3if{k|lt ;xfg'e"lt tyf ;s/fTds l6Kk0fL;d]t u/L kfqsf ljrf/ tyf 
lqmofsnfk / dfgl;stfnfO{ k|:t't ug'{sf ;fy} gf/Lsf] :jtGq cl:tTj Pjd\ klxrfgsf] dfu u/L 
pkGof;sf] gf/LjfbL ljrf/nfO{ ;d]t k|:t't ug{df pNn]vgLo e"ldsf lgjf{x u/]sf] x'gfn] c;+nUg 
;dfVoftf ;ª\s]Gb|ssf ¿kdf o; pkGof;df pkl:yt ePsf] b]lvG5 . 

rl/q;ª\s]Gb|s  

 cg'kd /f]zLsf] s'df/L cfdf pkGof;df ;/ud, /f]lx0fL, ?jL, dfofh:tf rl/qx¿ ;ª\s]Gb|ssf 
¿kdf pkl:yt ePsf 5g\ . oLdWo] ;/udsf] pkl:ylt t'ngfTds ¿kdf a9L b]lvG5 . o; pkGof;df 
;/udsf] dfgl;stf, ljrf/ / lqmofsnfksf dfWodaf6 g]kfnL ;dfhdf gf/Lsf] :yfg, gf/LnfO{ x]g]{ 
b[li6sf]0f, gf/Ldfly ul/g] ;fdflhs, ;f+:s[lts lje]bsf sf/0f gf/Ldf hfu]sf] ljt[i0ff / ljb|f]xL 
dfgl;stf, gf/Lx¿sf] :jefj, lqmofsnfk Pjd\ e"ldsfnfO{ k|:t't ul/Psf] 5 . o; pkGof;df d 
tkfO{+n] h:tf] 3/leq} a;]/ lhGbuL latfpg ;lSbgF cfdf, d s]xL ug{ rfxG5' -k[= @!_ eGg] ;/udsf] 
ljrf/n] gf/Lsf] lxDdltnf] :jefjnfO{ k|:6 kf/]sf] 5 . o:t} o; sygdf k|:t't ;/udsf] ljrf/sf 
dfWodaf6 ;dfhsf] cGofonfO{ ;x]/ 3/d} ;Lldt x'g] cfdfh:tf] rl/qeGbf leGg :jtGq ¿kdf sfo{ ug{ 
rfxg] gf/L;r]tgfnfO{ k|:t't ul/Psf] x'gfn] ;/udnfO{ rl/q;ª\s]Gb|s dfGg ;lsG5 .  

 o; pkGof;df xfdL kl/jt{g rfxG5f}F ;fdflhs, wfld{s, /fhgLlts, bfz{lgs ¿kdf . cGTo ug{ 
klg rfxG5f}F ;a} vfn] lje]b / c;dfgtfsf] -k[= @&_ eGg] ;/udsf] ljrf/n] gf/Ldf hfu[t r]tgf / 
kl/jt{gsf] ck]IffnfO{ k|:6 kf/]sf] 5 . o; sygdf ;dfhdf x'g] n}lª\us dfq geP/ ;a}h;f] lje]bsf] 
cGTosf] rfxgfnfO{ ;/udsf ljrf/dfkm{t k|:t't ul/Psf] x'gfn] ;/udnfO{ ;ª\s]Gb|s rl/qsf ¿kdf 
lng ;lsG5 . /f]zLsf] k|:t't pkGof;df gf/Ldfly ;dfhn] /fVg] ;ª\s'lrt wf/0ffsf ;DaGwdf 
;/udsf] dfgl;stfnfO{ k|:t't ul/Psf] 5 . of] ;dfh lkt[;QfTds ;fdGtL ;+:sf/sf] l;sf/ ePsf] 5, 
h;sf sf/0f cfkm"nfO{ hlt;"s} kl/jt{gzLn 7fg] klg, tkfO{F k'?ifx¿ of] dfGg tof/ x'g'x'Gg ls gf/Lx¿ 
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klg k'?if;dfg xsbf/ 5g\ . pgLx¿sf] klg cfˆg} vfnsf] lhGbuL x'g'k5{ . k"0f{ :jtGqtfk"j{s afFRg 
kfpg'k5{ -k[= #(_ eGg] ;Gbe{n] ;f]sf] k'li6 u/]sf] 5 . ;/udsf] dfgl;stfdfkm{t o; sygdf ;fdGtL 
;+:sf/sf sf/0f gf/Lx¿df n}lª\us ;dfgtf gePsf] kl/l:yltsf] lrq0f ul/Psf] 5 . o;df 
lkt[;QfTds ;fdGtL ;+:sf/sf] lje]bk"0f{ Jojxf/k|lt gf/Ldf hfu]sf] r]tgf, k'?ifsf] Jojxf/sf] 
d"Nofª\sg / ;dfhkl/jt{gdf gf/L:jtGqtfsf] dxÎjk|ltsf] Wofgfsif{0f efjnfO{ ;/udsf] 
dfgl;stfdfkm{t k|:t't ul/Psf] x'gfn] ;/ud ;ª\s]Gb|s ag]sf] b]lvG5 .  

 ;/udsf ljrf/sf dfWodaf6 gf/Lsf] j}olQms clwsf/sf ;DaGwdf hfu[t r]tgfnfO{ klg o; 
pkGof;df k|:t't ul/Psf] 5 . d of] ;dfh, oxfFsf dfG5]n] s] eG5g\ eGg] 8/n] cfˆgf] rfxgfnfO{ To;} 
dg{ lbpmF < d]/f] hGdl;4 clwsf/ xf] cfdf aGg kfpg', s] To;sf] s'g} d"No 5}g < d s;}sL :jf:gL x'g 
rfxGgF eg] d}n] cfdf aGg} gkfpg] < -k[= $*_ eGg] ;/udsf] sygn] gf/Lsf] :jtGq hLjgk|ltsf] efjgf 
tyf ;dfhk|ltsf] ljb|f]xL :jefjnfO{ k|:t't ul/Psf] 5 . o:t} gf/Lx¿sf] k|hgg clwsf/k|ltsf] 
:jtGqtf / cl:tTjk|ltsf] ;r]tgfnfO{ o;df ;/uddfkm{t k|:t't ul/Psf] x'gfn] ;/ud o; pkGof;sL 
;ª\s]Gb|s rl/q ag]sf] 5 . o:t} ;/udn] o; pkGof;df cfˆgf] j}olQms ljrf/ tyf :jefjnfO{ k|:t't 
u/]sL 5 . kl/jf/, ;dfh, b]z, bz{g, /fhgLltsf] kmut l;4fGt hf] cfkm}Faf6 clgolGqt 5 . Tof] 
kl/lwleq /x]/ d lhpg ;lSbgF, of] d]/f] :jtGqtfsf] s'/f xf], d}n] h;/L lhpg rfx] klg o;df cfklQ 
hgfpg]k|lt d]/f] s'g} rf;f] 5}g . d of] k|ltaGwdf afFlwP/ lhpg ;lSbgF -k[= $*_ eGg] ;/udsf] sygdf 
p;sf] dfgl;stf / c7f]6nfO{ k|:t't ul/Psf] 5 . o; sygdf g]kfnL ;dfhdf lgld{t l;4fGt / ljrf/ 
clgolGqt ePsf] ;Gbe{nfO{ ;d]t k|:t't ul/Psf] 5 . o; sygdf ;/udsf dfgl;stfsf dfWodaf6 
;dfhsf] gsf/fTds l;4fGtnfO{ kfngf u/]/ gf/Lx¿n] lgolGqt hLjg latfpg g;Sg] / cfˆgf] cl:tTj 
lgdf{0fsf nflu gf/Lx¿ :jtGq eP/ lhpg] ;Gbe{nfO{ k|:t't ul/Psf] 5 . o;y{ ;/udnfO{ o; 
pkGof;sL ;ª\s]Gb|s rl/qsf ¿kdf lng ;lsG5 .  

 k|:t't pkGof;df ;/udn] ;hn;Fu u/]sf] jftf{nfkdf gf/Ldfgl;stfsf] lrq0f ePsf] 5 . pm  
eG5] M cfˆg} :jfy{df cGwf] k'?ifnfO{, :qLx¿ Pp6f pkef]Uo j:t' dfq} nfU5 eg], xfdLn] kf] lsg 
pgLx¿nfO{ Tof] efjgfTds ;DaGwdf hf]l8/fVg'k¥of] < Pp6f pkef]Uo j:t'eGbf a9L dxÎj lsg 
lbO/fVg'k¥of] < :qLx¿n] klg pgLx¿nfO{ Ifl0fs ;Gt'li6sf nflu pkef]u ug{ ;S5 . s'g} k'?if;Fu k|]d 
ub}{df cyjf ;Def]u ub}{df lhGbuL p;}sf] gfddf ;dlk{t ug'{k5{ eGg] em'6f] dfGotf d dflGbgF -k[= $(_ . 
;/uddfkm{t o; sygdf k|:t't ul/Psf] gf/Lsf dfgl;stfn] k'?ifn] gf/LnfO{ pkef]Uo j:t'sf ¿kdf 
dfq x]/]kl5 pgLx¿;Fu gf/Ln] efjgfTds ;DaGw /fVg' a]sf/ ePsf] ljrf/ k|s6 u/]sf] 5 . o:t} 
j}jflxs ;DaGw / k|hggsf] k|of]hg lg/k]If /x]sf] ;Gbe{nfO{ ;/udsf] dfgl;stfdfkm{t k|:t't u/L 
gf/L;r]tgf k|s6 ul/Psf] x'gfn] ;/udnfO{ o; pkGof;sL ;ª\s]Gb|s rl/qsf ¿kdf lng ;lsG5 .  

 /f]zLsf] k|:t't pkGof;df ;/uddfkm{t ;dfhdf k'?ifn] ug]{ lqmofsnfk tyf Jojxf/nfO{ k|:t't 
ul/Psf] 5 . pm eG5] M nf]Ug]dfG5]n] t emg\ cfjZostf k¥of] eg] hxfF h;/L klg ;DaGw /fv]sf x'G5g\ . 
lsgls pgLx¿nfO{ k]6 af]Sg] 8/ x'Fb}g . of] ;dfhn] s] eGnf eGg] ;ª\sf]r klg x'Fb}gÙ x'G5 t s]jn k'?if 
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x'gfsf] 3d08 . o:tf] kl/j]zdf xfdLnfO{ lax] u/]/ kl/jt{g g} x'g'kg]{ lsg < -k[= %)_ . gf/Lx¿ kf7]3/s} 
sf/0fn] ;dfhdf bdgdf k/]sf ;Gbe{ / To; lsl;dsf] bdgk|ltsf] lj/f]w ;/uddfkm{t k|:t't ul/Psf] 
x'gfn] ;/ud o; pkGof;df ;ª\s]Gb|s rl/q ag]sf] k'li6 x'G5 . l/r{8;Fusf] jftf{nfkdf ;/ud eG5] M 
xfd|f] ;dfhdf :qLhfltdfly x'g]u/]sf] of}gzf]if0f lgs} eofjx 5, nfh–;/d OHhth:tf s'/fx¿ 
cfOdfO{n] g} ;DxfNg'kg]{ afWotf 5 . Pp6L :qLn] lax] gu/L ue{ af]sL eg] ToxfF ToxL :qLsf] a]OHht  
x'G5 . To;nfO{ ue{ af]sfpg] k'?ifsf] s'g} vf]h x'Fb}g -k[= *%_ . gf/Ldfly ;+:sf/sf ¿kdf ul/g] lje]b / 
To;af6 k/]sf] c;/nfO{ ;/udsf] dfgl;stfdfkm{t o; sygdf k|:t't ul/Psf] 5 . o:t} o;df ;dfhn] 
;dfg bf]ifdf klg gf/LnfO{ dfq nf~5gf nufpg] k|j[lQsf] lj/f]w ul/Psf] 5 . o;df g]kfnL ;dfhdf 
gf/Lsf] :yfg, gf/Ldflysf] ;f+:s[lts cjwf/0ffn] kg{ uPsf] c;/, To;sf] k|ltzf]wdf gf/Ldf ljsl;t 
:jefj tyf lqmofsnfknfO{ ;/udsf ljrf/ tyf dfgl;stfdfkm{t k|:t't ul/Psf] x'gfn] p;nfO{ o; 
pkGof;sL ;ª\s]Gb|s rl/qsf ¿kdf lng ;lsG5 .  

 /f]zLsf] k|:t't pkGof;df dfofsf] dfgl;stf tyf lxDdltnf] :jefjnfO{ JoQm ul/Psf] 5 . aRrf 
hGdfPkl5 knfog x'g xfd|f] dlxnf ;d'bfonfO{ l:jsf/]/ a:g' d]/f] ;ª\3if{ xf]Og . cfOdfO{nfO{ sdhf]/ 
7fGg] k'?ifx¿n] of] a'‰g' h?/L 5 ls dlxnfx¿ aRrfnfO{ k]6df dfq xf]Og lk7\o"Fdf af]s]/ klg o'4 ug{ 
;S5g\ -k[= @(_ eGg] dfofsf] sygn] ;f] s'/fsf] k'li6 u/]sf] 5 . o; sygdf /fhgLltdf ;lqmo e"ldsf 
lgjf{x u/]sL dfofsf dfgl;stfdfkm{t gf/Lx¿nfO{ sdhf]/ 7fGg] k|j[lQsf] lj/f]w Pjd\ gf/Lx¿ k|hggsf 
sf/0fn] k'?if;/x sfo{ ug{ g;Sg] eGg] ;fdflhs ;f]rnfO{ r'gf}tL lbOPsf] x'gfn] dfofnfO{ ;ª\s]Gb|ssf 
¿kdf lng ;lsG5 . o; pkGof;df ?jLsf dfgl;stfdfkm{t gf/Lk|ltsf] ;}4flGts ;f]r / Jojxf/df 
ePsf] k[yQmfnfO{ k|:t't ul/Psf] 5 . xfdL k'?if–dlxnfdf s'g} km/s x'Fb}g eGg] l;4fGt af]s]sf dfG5], 
Pp6} l;/fgL xfn]/ k'?ifx¿;Fu s}og\ /ft latfOof] . Tof] ;do hlt g} lgoGq0f u/] klg of] k|fs[lts 
of}grfxgf dfG5]n] bafpg g;Sbf] /x]5 . kmn:j?k d klg Tof] jf;gfsf] l;sf/ ePF -k[= ##_ eGg] 
sygn] ;f]sf] k'li6 u/]sf] 5 . ?jLsf] o; sygdf /fhgLlts ljrf/wf/f hlt g} cfbz{ eP klg of}gsf 
;DaGwdf lgld{t k|fs[lts lgodnfO{ s;}n] tf]8\g g;s]sf] ;Gbe{nfO{ k|:t't ul/Psf] 5 . o;/L gf/Lsf 
dfgl;stfdfkm{t gf/LpTkL8g / To;k|ltsf] ;r]tgfnfO{ k|:t't ul/Psf] x'gfn] ?jL o; pkGof;sL 
;ª\s]Gb|s rl/q aGg k'u]sL 5 .  

 /f]zLsf] k|:t't pkGof;df gf/L / k'?ifdf ;+:sf/sf gfddf ul/g] lje]bhGo lqmofsnfk / ;dfhdf 
gf/Lsf] :yfgk|ltsf] gf/Ldfgl;stfnfO{ /f]lx0fLdfkm{t JoQm ul/Psf] 5 . s] p;n] Ps gf/LTj gePsf] 
kTgL;Fu /ftel/ t8\k]/ lhGbuL u'hfg{ ;SYof] xf]nf < d k|Zg ug{ rfxG5' of] ;dfhnfO{ . s] p;n] ;Gtfg 
gx'g] kTgLsf] bf]if cfˆgf] 5ftLdf ;d]6\Yof] xf]nf < sNkgf ug'{xf];\ t slt lje]b 5 dlxnf / k'?ifaLr < 
d]/f] rfxgfx¿sf] s'g} d"No lyPg . d ;'Gb/sf] v';Lsf nflu vl6PsL Ps bf;L lyPF -k[= !&!_ eGg] 
sygdfkm{t ;dfhdf gf/Lsf] :yfg /  e"ldsfsf] lrq0f ul/Psf] 5 . /f]lx0fLsf] o; sygdf gk'ª\;s 
eP/ klg cfˆgf] bf]ifnfO{ :jLsfg{ g;Sg] k'?ifs} kIfdf jsfnt ug]{ JolQm Pjd\ kl/jf/ / ;dfhsf] ;f]r 
tyf Jojxf/k|lt k|ZglrXg v8f ub}{ gf/Lsf] cl:tTjsf] vf]hL ug{ tNnLg gf/Ldfgl;stfnfO{ k|:t't 



 116 | Peer Reviewed                    Solukhumbu Multiple Campus Research Journal, Vol 6, No.1, Dec. 2024 | 

ul/Psf] 5 . o;/L gf/Lsf dfgl;stfnfO{ /f]lx0fL ;ª\s]Gb|sdfkm{t k|:t't ul/Psf] x'gfn] /f]lx0fLnfO{ o; 
pkGof;sL ;ª\s]Gb|s rl/qsf ¿kdf lng ;lsG5 .  

 /f]zLsf] s'df/L cfdf pkGof;df ;/ud, /f]lx0fL, dfof, ?jLh:tf gf/Lkfqx¿ ;ª\s]Gb|s rl/qsf 
¿kdf pkl:yt ePsf 5g\ . o; pkGof;df /f]lx0fL, dfof, ?jL ;ª\s]Gb|sx¿sf] pkl:ylt ;/udsf 
t'ngfdf Go"g /x] klg cf}kGofl;s ljrf/ / gf/L;r]tgf k|:t't ug{df logLx¿n] dxÎjk"0f{ e"ldsf 
v]n]sf 5g\ . oL ;ª\s]Gb|ssf ljrf/dfkm{t g]kfnL ;dfhdf gf/Lsf] :yfg, gf/LnfO{ x]g]{ b[li6sf]0f, 
gf/Ldfly ul/g] ;fdflhs tyf ;f+:s[lts lje]bsf sf/0f gf/Ldf hfu]sf ljt[i0ff / ljb|f]xL dfgl;stf 
Pjd\ gf/Lx¿sf] :jefj, lqmofsnfk tyf e"ldsfnfO{ k|:t't ul/Psf] 5 . j}jflxs ;DaGw, ;Gtfg 
pTkfbg, /fhgLlts ;+nUgtf cflbdf gf/Lsf] :jtGq lg0f{o / ;fxl;s sbdnfO{ oL ;ª\s]Gb|ssf 
dfgl;stfsf dfWodaf6 k|:t't ul/Psf] 5 . o:t} o; pkGof;df lkt[;QfTds ;fdflhs ;+:sf/n] 
lgdf{0f u/]sf] n}lª\us lje]b tyf gf/Lbdgsf] lj/f]w u/L gf/Lsf] :jtGq cl:tTj / klxrfgsf] dfunfO{ 
kfqsf dfgl;stf, ljrf/ / lqmofsnfksf dfWodaf6 k|:t't ul/Psf] x'gfn] ;/ud, /f]lx0fL, dfof / ?jL 
o; pkGof;sf ;ª\s]Gb|s rl/q aGg k'u]sf 5g\ . 

lgisif{  

 /f]zLsf] s'df/L cfdf pkGof;df syfaflx/} /x]/ ;dfVoftfn] kfqsf dfgl;stf, ljrf/ tyf 
lqmofsnfknfO{ k|:t't ugf{sf ;fy} tL kfqx¿k|lt ;xfg'e"lt k|s6 u/L l6Kk0fL tyf d"Nofª\sg ;d]t 
u/]sf] x'gfn] c;+nUg ;dfVoftf ;ª\s]Gb|s ag]sf] xf] . o; pkGof;df ;dfVoftf rl/qsf ¿kdf k|:t't 
geP/ 36gfsf] k|ToIfbzL{sf ¿kdf plePsf] x'gfn] c;+nUg ;dfVoftf ;ª\s]Gb|s ag]sf] 5 . o; 
;ª\s]Gb|sdfkm{t\ gf/Lsf dfgl;stf, :jefj, ;dfhdf gf/Lsf] :yfgnfO{ k|:t't ul/Psf] 5 . o:t} 
lkt[;QfTds ;f]r / ;+:sf/k|ltsf] gf/Lsf] ljb|f]xL, ljt[i0ff tyf To;k|lt gf/Ln] rfn]sf] ;fxl;s sbd, 
n}lª\s ;dfgtf / :jtGqtfk|ltsf] rfxgf cflbnfO{ ;d]t ;dfVoftf ;ª\s]Gb|sdfkm{t k|:t't ul/Psf] 5 . 
o;n] klg pkGof;sf] ljrf/nfO{ jf:tljs ¿kdf k|:t't ug{df ;xof]uL e"ldsf lgjf{x u/]sf] 5 . o; 
pkGof;df k|:t't ;+nUg tyf c;+nUg ;dfVoftfsf ¿kdf gf/Lsf] pkl:ylt /x]sf] x'gfn] gf/Lsf ljrf/, 
efj / ;+j]bgfsf] k|:t'ltdf oyfy{tf emlNsPsf] 5 . o;y{ ;dfVoftf ;ª\s]Gb|sdfkm{t gf/L;r]tgf k|:t't 
u/L pkGof;nfO{ /f]rs / sf}t"xnk"0f{ agfpgdf ;xof]u k'u]sf] 5 . o;df ax'n kfqx¿ ;ª\s]Gb|s 
rl/qsf ¿kdf pkl:yt ePsf 5g\ . oL kfqx¿sf] ljrf/, dfgl;stf, lqmofsnfk, ;+j]usf dfWodaf6 
gf/Lk|ltsf] lkt[;QfTds ;f]r, Jojxf/ / lqmofsnfk Pjd\ of}gzf]if0fnfO{ k|:t't ul/Psf] 5 . o:t} o; 
pkGof;df kfqx¿s} dfWodaf6 gf/Lzf]if0fk|lt gf/Lsf] ljt[i0ff / ;r]tgf ;d]t k|:t't ul/Psf] x'gfn] 
ax'n rl/qx¿ ;ª\s]Gb|s aGg k'u]sf 5g\ . oL rl/q;ª\s]Gb|sdf k'?ifkfqsf t'ngfdf gf/Ls} pkl:ylt 
a9L /x]sf] 5 . o;n] gf/L;r]tgf k|:t't ug{ / pkGof;sf] ;f}Gbo{ lgdf{0fdf ;xof]uL e"ldsf lgjf{x u/]sf] 
5 . o;y{ /f]zLsf] s'df/L cfdf pkGof;df k|:t't ;dfVoftf tyf kfq;ª\s]Gb|sn] pkGof;nfO{ 
gf/Lljifos dfq gagfP/ syfgsnfO{ ultzLntf lbg, rl/qnfO{ hLjGt t'Nofpg, cf}kGofl;s 
ljrf/nfO{ ;fy{s t'Nofpgsf ;fy} sf}t"xn lgdf{0f u/]sf] x'gfn] pkGof;sf] ;f}Gbo{j[l4df ;d]t 6]jf 
k'¥ofPsf] 5 .  
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;Gbe{;fdu|L ;"rL  

-s_  g]kfnL efiffsf ;fdu|L 

u'?ª, ;'zfGt -@)^(_, pkGof; ljwfsf ;Gbe{df g]kfnL gf/L;|i6fx¿sf] pkl:ylt / of]ubfg, ul/df, 
#)-&_, k[= #($–$)) . 

9sfn, /hgL -@)^(_, g]kfnL gf/L pkGof;df n}ª\lustf, h'xL, #@-@_, k[= $&–%( .  

k'8f;}gL, jL/]Gb| -@)^*_, ljZj]Zj/k|;fb sf]O/fnfsf cfVofgsf] cfVofgzf:qLo ljZn]if0f, ck|sflzt 
ljBfjfl/lw zf]wk|aGw, dfgljsL tyf ;fdflhs zf:q ;ª\sfo 8Lgsf] sfof{no, lq= lj= 
sf7df8f}F .  

k'8f;}gL, jL/]Gb| -@)&)_, ;ª\s]Gb|0fsf b[li6df sf]O/fnfsf] g/]Gb| bfO pkGof;, ul/df, #! -!)_, k[= ($–
!)! . 

/f]zL, cg'kd -@)^*_, s'df/L cfdf, aL= Pg= k':ts ;+;f/ k|f= ln= . 

-v_ cª\u|]hL efiffsf ;fdu|L 
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n]v;f/ 

k|:t't n]v sIff cf7sf] g]kfnL -@)*)_ kf7\ok':tsdf k|of]u ePsf ;'gfO kf7 / To;;Fu ;Da4 
cEof;df s]lGb|t 5 . eflifs l;k ljsf;sf nflu kf7\ok':tsdf ljleGg ljwfsf kf7 / gd'gf cEof; 
/flvPsf] x'G5 . ToxL cEof;cGtu{tsf] ;'gfO / af]nfO l;ksf nflu to ul/Psf kf7 jf ljifo ;Gbe{ / 
To;;Da4 cEof;sf] cWoog ug]{ p2]Zon] n]v tof/ ul/Psf] 5 . u'0ffTds 9fFrfsf] cjnDag u/L kf7 
jf ljifoj:t' ljZn]if0f ljlwnfO{ cfwf/ dfgL cWoog k"/f ;DkGg ePsf] 5 . ;'gfO kf7 / To;;Da4 
cEof;sf] ljZn]if0fsf] ;}4flGts cfwf/sf nflu k[ysLs[t / PsLs[t k4ltnfO{ cjnDag ul/Psf]  
5 . ;'gfO kf7sf] ljZn]if0f ubf{ ljifoj:t'sf] ck]Iff, ljifoj:t'sf] k|s[lt, kf7sf] nDafO / ;+/rgf, 
jfrg ;do, ljwfut ;+of]hg, k|Zg k|s[lt / kf7\oqmdsf] ck]IffnfO{ cfwf/ dflgPsf] 5 . d'Vo ;f/df 
s]lGb|t kf7sf] rog u/L Psfnfk k|s[ltsf j0f{gfTds ljifo jf kf7sf cfwf/df ;'gfO ;fdu|L rog 
ul/Psf] 5 . bf]xf]/f] ;~rf/ cfwfl/t ;fdu|Lsf] eg] Go"g k|of]u kfOof] . kf7df k|o'St zAb / jfSo 
;+/rgfdf klg ljljwtf b]lvPsf] 5 . cf};t @ ldg]6 glhssf kf7sf] 5gf]6df k|fyldstf lbPsf]  
b]lvof] . ljwfut cfwf/n] eg] k|aGw ljwfsf ;'gfO kf7 a9L 5g\ eg] ;s];Dd d"n kf7sf cfwf/df 
;'gfO kf7 5gf]6 ul/Psf] kfOof] . ;'gfO / af]nfOsf] ;DaGwsf cfwf/df k/LIf0f ug{ vf]lhPsfn] PsLs[t 
k4ltsf] k|of]u ul/Psf] b]lvG5 eg] j:t'ut k|s[ltaf6 k/LIf0f ug]{ s]xL cfwf/n] eg] k[ysLs[t k4ltsf] 
klg pkof]u ul/Psf] b]lvG5 . ;}4flGts cfwf/n] x]bf{ oL b'j} k4ltsf] dfGotfnfO{ cfTd;ft\ ul/Psf] 5 . 
o; cWoogsf] k|flKtn] efiff lzIf0f l;sfO;Fu ;Da4 kf7\oqmd lgdf{tf, kf7\ok':ts n]vs, lzIfs 
tyf o; If]qdf cWoog cg';Gwfg ug{ rfxg] ;Dk"0f{ JolStnfO{ ;xof]u k'Ug] 5 .  

d'Vo zAbfjnL M PsLs[t, u'0ffTds, jfrg, ljwfut ;+of]hg, ;'gfO kf7  
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kl/ro   

 k|:t't n]v sIff cf7sf] g]kfnL kf7\ok':tsdf k|o'St ;'gfO cEof;sf] cWoogdf cfwfl/t 5 . 
efiffsf l;kx¿sf] ;kmn Jojxf/ k|bz{gsf nflu efiff lzIf0f ul/G5 . efiffsf] klxnf] l;k ;'gfOsf] 
ljsf;sf nflu gLltut / Jofjxfl/s kIfd} ljz]if ljrf/ ug'{k5{ . æafnsdf ;'gfOsf] /fd|f] cg'ej 
ePdf To;n] af]nfO, k9fO / n]vfOnfO{ klg dbt ub{5Æ -clwsf/L / zdf{, @)%^, k[= $@_ . efiffsf] 
k|f/lDes l;k ljsf;n] cGo l;ksf] ljsf;df ;xof]u ug]{ x'Fbf ;'gfO l;ksf] lzIf0f / k/LIf0fdf klg 
ljrf/ k'¥ofpg'k5{ . efiff lzIf0fsf] d'Vo dfu{bz{g kf7\oqmdn] ub{5 eg] ToxL kf7\oqmdsf cfwf/df 
efiff kf7\ok':tsx¿ lgdf{0f ePsf x'G5g\ . tL kf7\ok':tssf] d'Vo ck]Iff eg]sf] ljBfyL{nfO{ eflifs 
l;kdf ;Ifdtf ljsf; ug'{ xf] . kf7\ok':ts lgdf{0fsf] ;}4flGts cfwf/ kf7\oqmd eP klg To;sf] 
sfof{Gjog tx;Dd k'Ugsf nflu kf7\ok':tsn] ;xof]u ub{5 . ljBfyL{n] lbgx'F cEof; ug]{ kf7\ok':tsn] 
pgLx¿sf] l;sfO ck]Iff / Jojxf/nfO{ s;/L ;d]6\of] eGg] s'/fn] klg ljz]if cy{ /fVb5 . a|fpg -;g\ 
@))$_ n] klg efiffsf sIffsf]7fdf eflifs l;knfO{ b}lgs ¿kdf k|of]u ul/g] sf/0f To;sf] plrt 
Joj:yfkgdf Wofg lbg'kg]{ atfpg'n] o;sf] ul/df k|:6 x'G5 . ljBfno txdf kl/jlt{t kf7\oqmdcg';f/ 
kf7\ok':ts lgdf{0f / k|of]u ePsf 5g\ . kf7\ok':tsdf ljwfut ljljwtfnfO{ cfwf/ dfgL kf7x¿sf] 
;+of]hg ul/G5 / To;s} cfwf/df gd'gf cEof;sf] lgdf{0f ul/G5 . xfn ljBfno txsf kf7\ok':tsdf 
;'gfO / af]nfOsf cEof;x¿ :ki6 ¿kdf /flvPsf 5g\ . kf7df ;'gfO ;fdu|L /fvL To;sf cfwf/df 
cEof;x¿ lgwf{/0f ul/Psf 5g\ . eflifs l;k ljsf;sf b[li6af6 ;'gfO ;fdu|L s] s:tf eP eg]/ 
lh1f;' JolStdf sf}t"xn a9\g] ub{5 . ljBfyL{n] tL ;fdu|Laf6 s] s:tf] ;'gfO bIftf k|flKt ug{ ;s] eGg] 
s'/f dxŒjk"0f{ /xG5 .  

ljBfno txdf lj= ;+= @)@* kl5 efiff kf7\oqmd lgdf{0fdf :ki6 cfwf/ to eO{ ToxL cfwf/ 6]s]/ 
kf7\ok':ts n]vgsf] cEof; x'Fb} cfPsf] 5 . tTsfnLg kf7\oqmddf efiffsf rf/cf]6f l;k ;'gfO, af]nfO, 
k9fO / n]vfO l;knfO{ cnu cnu ¿kdf p2]Zo to u/L lzIf0fdf Jojl:yt k|of;sf] yfngL ePsf] 
lyof] . kf7\oqmdn] l;kut ljsf;nfO{ k|fyldstf lbPkl5 To;kl5sf kf7\ok':tsn] klg o;nfO{ 
cfTd;ft\ u/]sf 5g\ . efiff kf7\oqmdn] efiffsf rf/cf]6} l;knfO{ :ki6 ls6fg u/] klg kf7\ok':tsn] o; 
kIfnfO{ vf;} ;d]6\g ;s]sf] b]lvFb}g . @)&! sf] kf7\qmddf cfwfl/t eO{ tof/ ul/Psf] tTsfnLg sIff ( 
/ !) sf] kf7\ok':tsdf ;'gfO, af]nfO, k9fO / n]vfOsf l;kut cEof; cnu cnu u/L ;dfof]hg 
ul/Psf] lyof] . jt{dfg ;Gbe{df cfwf/e"t tx / dfWolds txdf Tof] k|s[ltsf l;kut cEof; /flvPsf] 
5}g . kf7\ok':tsdf ;'gfO / af]nfO eg]/ cnu cEof;sf] ;dfof]hg ul/Psf] 5 . o; afx]s cGo 
cEof; rflxF kf7sf cfwf/df zAbe08f/, af]w / cleJolSt, eflifs ;+/rgf / j0f{ljGof;, l;h{gf / 
kl/of]hgf u/L ljefhg ul/Psf] 5 . kf7\oqmd ljsf; s]Gb|n] k|sfzg u/]sf] sIff cf7 -@)*)_ sf] 
g]kfnL lstfadf ;'gfO / af]nfOsf] cEof; /flvPsf] 5 . klxnf] jif{ kf7sf] lardf ;'gfO / af]nfOsf 
cEof; /flvPsf] lyof] eg] kf7sf] cGTodf ;'gfOsf ;fdu|L /flvPsf] lyof] . To;kl5sf jif{df eg] 
;'gfO ;fdu|LnfO{ kfljs]n] /]s8{ u/L cgnfOg cknf]8 u/]kl5 kf7df ;'gfO k/LIf0f;DaGwL cEof; dfq 
/flvPsf] 5 .  
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ljBfyL{sf] >'ltaf]wsf] ljsf;sf nflu tof/ ul/g] ;fdu|L klg pko'St / k|efjsf/L x'g'k5{ . 
ljBfno txdf ;'gfO l;k ljsf;sf nflu cnUu} ;fdu|L lgdf{0f ul/Psf] 5 . To; ;fdu|Lsf cfwf/df 
ljBfyL{n] df}lvs ¿kdf cfkm\gf] k|ltlj|mof lbg ;Sg] Joj:yf 5 . ;'gfOsf nflu rog ul/Psf ;fdu|L 
jf kf7x¿ s] slt k|efjsf/L 5g\ eg]/ cWoog ug{ cfjZos 5 . kf7\oqmdsf] ck]Iff cg's"n lgdf{0f 
ul/Psf kf7x¿n] ;'gfOsf] ljsf;sf nflu ul/g] lzIf0f sfo{snfksf nflu ;xof]uL x'g'k5{ gq ;'gfO 
kf7sf] e"ldsf ;sf/fTds gx'g ;S5 .  

ljBfno txsf kf7\ok':tsnfO{ eflifs l;k ljsf;sf] dxŒjk"0f{ cfwf/ dflgg] sf/0f o; 
cWoogdf sIff cf7sf] g]kfnL ljifosf] kf7\ok':tsnfO{ cfwf/ dfgL l;k ljsf;sf] p2]Zo, ;fdu|L 
rog, ljifoj:t'sf] j0f{g, /]s8{ / k|;f/0f cflb b[li6af6 cWoog ug{ cfjZos b]lvPsf] 5 .   

;flxTosf] k'g/jnf]sg / ;}4flGts 9fFrf  

efiff kf7\ok':tsdf k|o'St cEof;sf ;Gbe{af6 ljleGg k|s[ltsf cWoog ePsf 5g\ . efiff 
kf7\ok':tsdf ePsf cEof;nfO{ zAbe08f/, af]w / cleJolSt, Jofs/0f jf eflifs ;+/rgf / 
j0f{ljGof;, ;'gfO / af]nfO, l;h{gf / kl/of]hgf u/L ljefhg ul/Psf] 5 . ljz]iftM ljBfno txdf 
k|of]udf /x]sf sIff ^ b]lv !@ ;Ddsf cEof;nfO{ oxL cfwf/df ;dfof]hg ul/Psf] 5 . efiff 
kf7\ok':tsdf ;dflji6 ;'gfO cEof;sf ;Gbe{df To;sf k|of]Stf lzIfsaf6 klg km/s km/s dt k|fKt 
ePsf] 5 . e6\6 / kf]v/]n -;g\ @)@$_ n] u/]sf] cWoogaf6 dfWolds txsf] sIff ( / !) df /flvPsf 
;'gfO kf7k|lt cWofkg u/fpg] lzIfssf cledtdf ;'gfO kf7 tyf cEof;fTds sfo{snfkx¿ 
ljBfyL{df ;'gfO l;k ljsf;sf nflu k|efjsf/L / pkof]uL ePsf] lgisif{ lgsfn]sf 5g\ . lzIfs;Fu 
cGtjf{tf{ lnO{ d'Vo cfzo lgdf{0f u/L ljZn]if0f ul/Psf] o; cWoogdf ;'gfO kf7k|ltsf] wf/0ff 
klxrfgsf nflu ljifoj:t', ljwfut If]q / ljifo k|s[lt, 5gf]6 / :t/0f, gd'gf cEof;, lzIf0f / 
d"Nofª\sgnfO{ cfwf/ dflgPsf] 5 . o;/L x]bf{ sIff cf7sf nflu ;dfj]z ul/g] ;'gfO kf7df klg oL 
kIfnfO{ cfwf/ dfgL cWoog ug{ ;lsG5 . To:t} u/L sfkm\n] -;g\ @)@#_ sf] cWoogn] dfWolds txdf 
lzIf0f ug]{ lzIfsx¿ ;'gfO l;k k/LIf0fdf ;r]t eP klg k|of]ufTds txdf Ps¿ktf x'g g;s]sf] tYo 
phfu/ u/]sf 5g\ . o; cWoogdf ;'gfO l;k k/LIf0fsf nflu ;fwg / k4ltdf lzIfsnfO{ dfu{bz{g x'g 
g;s]sf] lgisif{ lgsflnPsf] 5 . ;'gfO l;k k/LIf0fsf nflu df}lvs cleJolSt tyf >'ltn]vg / 
>'ltaf]wnfO{ cfwf/ dfGg'kg]{ tYo k|:t't ul/Psf] 5 . ;'gfO l;ksf nflu ;fdu|L rog / To;sf] k|of]usf 
;Gbe{df ;r]t /xg'kg]{ s'/f plNnlvt cWoogn] b]vfPsf 5g\ . k|:t't n]vdf klg ;'gfO kf7df k|o'St 
ljifo ;Gbe{nfO{ cfwf/ dflgPsf] 5 .  

efiff kf7\ok':tsdf ePsf Jofs/0f cEof;n] ljBfyL{sf] eflifs ;Ifdtf k|flKtdf ;xof]u ub{5 . 
ljz]iftM Jofs/0fnfO{ n]vfO / dfgs k|of]usf cfwf/df ljj]rgf ul/P klg o;n] efiffsf rf/cf]6} 
l;kdf ;kmn agfpg ;xof]u ub{5 . o; cfwf/n] x]bf{ kf7\ok':tsdf k|of]u ePsf Jofs/0fsf cEof;n] 
efiffsf s'g l;kdf k|fyldstf lbof] eg]/ rflxF cWoog ePsf] 5}g . ltldlN;gf -;g\ @)@)_ n] sIff * 
sf] g]kfnL efiff kf7\ok':tsdf k|o'St sfo{d"ns Jofs/0fsf ljifoj:t'x¿nfO{  kf7\oj|mdcg'¿ktf,   
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5gf]6   /   :t/0f,   kf7;Fusf]  ;Da4tf  / sfo{d"nstf  tyf pbfx/0f /  k|of]u cEof;sf cfwf/df 
ljZn]if0f u/] klg ;'gfO kf7df s]lGb|t eP/ cWoog u/]sf 5}gg\ . vlgof -;g\ @)@@_ n] sIff b;sf] 
g]kfnL efiff kf7\ok':tssf] Jofs/0f cEof;sf] cWoog u/]/ Jofs/0fsf clwsf+z kf7\of+znfO{ d"n 
kf7;Fu ghf]l8g' z}Ifl0fs b[li6n] kf7\ok':tssf] sdhf]/L /x]sf] tYo k|:t't ub]{ Jofs/0fnfO{ kf7s]lGb|t 
cWoogtkm{ em'sfj /flvPsf] 5 .  

efiff kf7\ok':tsdf /flvPsf l;kut cEof;sf] Pscsf{ l;k;Fu ;DaGw /x]sf] x'G5 . sIff 
cf7sf] kf7\ok':tsdf klg ;'gfO / af]nfOsf cEof;nfO{ Ps;fy k|of]u ul/g'af6 o; s'/fsf] k'li6 x'G5 . 
sfkm\n] -;g\ @)@!_ n] @)&$ ;fndf k|sflzt sIff bzsf] g]kfnL efiff kf7\ok':tsdf ;'gfO cEof; 
!*=#^ k|ltzt /x]sf] / l;kut k|fyldstfsf b[li6n] ;'gfO ;a}eGbf k5fl8 /x]sf] lgisif{ lgsfn]sf 5g\ . 
pgn] To; cWoogdf af]nfO cEof;nfO{ pRrf/0f, zAbfy{ / jfSodf k|of]u, ljrf/ jf ts{;DaGwL, 
df}lns jf l;h{gfTds j0f{g;DaGwL, jfrg;DaGwL, s'/fsfgL, ;+jfb / clego;DaGwL, 
5nkmn;DaGwL, af]wfTds k|Zgf]Q/;DaGwL u/L ljefhg u/]sf 5g\ . o; cWoogn] klg ;'gfO l;ksf] 
cEof;sf nflu s]xL cfwf/ to u/]sf] 5 . To:t}u/L l3ld/] -;g\ @)@#_ sf] cWoogdf l;kut 
;du|tfsf cfwf/df sIff gf}sf] kf7\ok':tssf ;'gfO / af]nfO cEof; kf7 cg's"n ePsf] lgisif{ 
lgsflnPsf] 5 . o; cWoogdf klg ;'gfO / af]nfOsf cEof;df sd k|fyldstf lbOPsf] tYo k|:t't 
ub}{ To;sf nflu l;kut cfwf/df k|Zgx¿nfO{ cnu cnu /fvL l;sfOsf] txut ;Gt'ngdf Wofg 
lbg'kg]{ ;'emfj lbOPsf] 5 . cfrfo{ -@)*!_ sf] cWoogdf ;dfj]lztfsf] b[li6n] sIff gf}sf] g]kfnL 
kf7\ok':tssf] cWoog ub}{ efiff kf7\ok':ts l;ks]lGb|t ePsf] tYo k|:t't ul/Psf] . o; cWoogdf 
kf7\ok':tssf kf7 jf ljifoj:t' eflifs, wfld{s, ;f+:s[lts b[li6n] ljljwtf x'g g;s]sf] lgisif{ 
lgsflnPsf] 5 . o; cWoogn] ;'gfO kf7sf ljifoj:t'nfO{ ;dfj]lztfsf b[li6n] klg x]g{ ;lsg] cfwf/ 
lbPsf] 5 .  

kf7\ok':tsdf k|o'St k|Zg / To;sf] ck]Iffn] klg eflifs l;ksf] ljsf; / k/LIf0fdf k|efj  
kfb{5 . k/LIfsn] s:tf] k|s[ltsf] k|Zg ;f]Wg] / To;sf cfwf/df s] s:tf kIfsf] n]vfhf]vf ug]{ eGg] 
ljifodf 5nkmn x'g] u/]sf] 5 . kmNr/ / 8]le8\;g -;g\ @)!!_ n] eflifs k/LIf0fsf nflu pkof]u ul/g] 
k|Zg 36gf jf ;Gbe{af6 lgb]{lzt x'g'kg]{ ljrf/ /fv]sf 5g\ . olb k|Zg Tof] k|s[ltsf] x'g] xf] eg] ;'gfO kf7 
36gf jf ;Gbe{ hgfpg] vfnsf] x'g'k5{ . ;'gfOsf] k[ysLs[t k4ltaf6 k/LIf0f ubf{ ljifout k|s[ltsf 
k|Zg g;f]wL j:t'ut k|s[ltsf k|Zg ;f]Wg'k5{ . plNnlvt k'g/jnf]sgsf cfwf/df sIff cf7sf] ;'gfO 
kf7sf] ljZn]if0fsf nflu ;}4flGts / Jofjxfl/s kIfdf dfu{bz{g k|fKt ePsf] 5 .   

ljlw / k|lqmof  

k|:t't n]v u'0ffTds 9fFrfdf cfwfl/t eO{ tof/ ul/Psf] 5 . u'0ffTds 9fFrfcGtu{t kf7 jf 
ljifoj:t' ljZn]if0fsf] k4ltnfO{ cjnDag ul/Psf] 5 . ;] / :ofgg -;g\ @))%_ n] u'0ffTds 
k4ltcGtu{t ljifoj:t' ljZn]if0fsf nflu k/Dkl/t, lgb]{lzt / of]ufTds 9fFrfnfO{ cufl8 ;f/]sf lyP . 
kf7leqs} ;Gbe{ jf cfzonfO{ cfwf/ dfgL cWoog ul/Psfn] o; 9fFrf pko'St 5 . o;/L ljZn]if0f 
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ubf{ cfudgfTds / lgudgfTds tl/sfnfO{ ckgfpg ;lsG5 . o; cWoogdf cfudgfTds tl/sfnfO{ 
a9L cfwf/ dflgPsf] 5 . o;sf nflu ;j{k|yd @)*) ;fndf kf7\oqmd ljsf; s]Gb|af6 k|sfzg 
ul/Psf] sIff cf7sf] g]kfnL kf7\ok':tsnfO{ cWoogsf] If]q dflgPsf] 5 . o;df sIff cf7sf] g]kfnL 
ljifosf] ;'gfO kf7 / To;;Da4 af]nfO l;ksf] cEof;sf] cWoognfO{ k|fyldstf lbOPsf] 5 . 
kf7\ok':tsdf ;'gfO cEof;nfO{ ;dfj]z ul/Psf] / o;sf] cWoog klg dxŒjk"0f{ ePsfn] kf7leqsf 
cGo cEof;nfO{ glnO{ ;'gfO kf7 / To;leqsf] ;'gfO / af]nfO cEof;nfO{ o; cWoogsf nflu 5gf]6 
ul/of] . o; cWoogdf ;'gfO kf7 / To;leqsf cEof; ljZn]if0fsf nflu ;fwf/0f cfzo lgdf{0f ul/of] 
/ To;s} cfwf/df kf7sf cfjZos kIfnfO{ d'Vo cfzo lgdf{0f ul/of] . o; cfzosf cfwf/df ;a} 
If]qsf] cWoog x'g ;Sg] u/L To;sf] l:y/tfnfO{ Wofg lbOof] . ToxL cfwf/df tYo k|:t't u/L k|flKt jf 
kl/0ffd b]vfOof] / k'gjnf]sgsf kIfnfO{ cfwf/ dfgL k|z:t 5nkmn u/L cWoognfO{ lgisif{d'vL 
agfOof] .  

glthf  

o; cWoogdf d'VotM ;'gfO l;ksf cEof;sf] ljZn]if0fsf nflu ljifoj:t'sf] ck]Iff, 
ljifoj:t'sf] k|s[lt, eflifs ;+/rgf, jfrg, ljwfut ;+of]hg, k|Zgk|s[lt / kf7\qmdsf] ck]Iffsf] 
cfwf/df ljZn]if0f ul/Psf] 5 M  

ljifoj:t'sf] ck]Iffsf cfwf/df   

 ;'gfO ;fdu|Ldf k|of]u ul/Psf ljifoj:t'sf] ck]Iffsf cfwf/df ;f/ k|flKt, ts{sf] cg';/0f / 
jStfsf] dgf]j[lQ u/L ljZn]if0f ul/Psf] 5 . Xo'h]h -;g\ @)!)_ n] klg oxL kIfsf cfwf/df ;'gfOsf] 
ljZn]if0f ug{ ;Sg] atfPsf lyP . vlgof -;g\ @)!#_ n] klg log} kIfdf hf]8 lbPsf 5g\ .  ;'gfO 
l;ksf] k/LIf0f ubf{ ljBfyL{af6 ;f/ jf d'Vo efjsf] k|flKtsf] ck]Iff ul/Psf ;'gfO ;fdu|Ldf …If]qk|tfk 
clwsf/LÚ, …Pl6Pd sf8{Ú, …s]/f v]tLÚ, …?vÚ, …/fi6« a}+sÚ, …/fli6«o lje"lt c/lgsf]Ú, …j;GtÚ, …s[lifsf] 
dxŒjÚ, …l;?jf kj{Ú / …;~rf/ dfWodsf] k|of]uÚ /x]sf 5g\ . ;f/ k|flKt / dgf]j[lQsf] klxrfgsf] ck]Iff 
ul/Psfdf …k|Zgf]Q/Ú, …gogsf] k5'tf]Ú /x]sf 5g\ . …st{Jok|ltsf] s0f{sf] lgi7fÚ ;'gfO kf7df ;f/ k|flKt / 
ts{sf] ck]Iff /flvPsf] 5 . …hLjghlQs} glhsÚ, …;dLIffsf] ;kmntfÚ, …8fS6/Ú / …k~rtGq syfsf] 
kl/rodf jStfsf] dgf]j[lQsf] klxrfg ug]{ ck]Iff /flvPsf] 5 . o; cfwf/df ;'gfOsf 5gf]6 ul/Psf 
kf7sf] a9L em'sfj d'Vo cfzo jf ;f/k|flKtsf] klxrfgd} s]lGb|t b]lvG5 . ;flxlTos ljwfaf6 jStfsf] 
dgf]j[lQ klxrfg ug]{ kf7 rog ul/P klg ts{sf] cg';/0f ug]{ kf7 /flvPsf] b]lvPg . clwsf/L -
@)^&_ n] ;fdfGo, ljZn]if0ffTds / dgf]/~hgfTds l;ksf] ljsf; x'g] u/L ljBfyL{nfO{ cEof; 
u/fpg'kg]{ atfPsf lyP . o; cfwf/df ;'gfO l;ksf nflu lgdf{0f ul/Psf kf7 jf ;Gbe{nfO{ s'g 
ck]Iffn] k|:t't ul/G5 eGg] s'/fn] d'Vo cy{ /fVb5 . kf}8]n -@)&(_ n] klg cy{ut uxg >'ltaf]w 
cEof;sf nflu af]w k|Zgf]Q/, ;f/f+z syg / n]vg, ts{k"0f{ ;d:of ;dfwfgh:tf kIfdf hf]8 lbPsf 
5g\ . ljBfyL{nfO{ ;'gfOaf6 ljljw kIfsf] ljsf;nfO{ ;xof]uL kf7sf] rog x'g g;s]sf] kfOof] . o; 
cfwf/df x]bf{ ;'gfO kf7sf] 5gf]6 ubf{ ts{ / jStfsf] dgf]j[lQsf] n]vfhf]vf ug{ ;lsg] vfnsf kf7sf] 
5gf]6 ul/g'k5{ .  
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ljifoj:t'sf] k|s[ltsf cfwf/df  

 ;'gfO cEof;df k|of]u ul/Psf kf7nfO{ Psfnfk jf ljifoj:t'sf] Psf]xf]/f] j0f{g, s'/fsfgL jf 
ax';xeflutf, pb\3f]if0f, s'/fsfgL jf JofVofg, lgb]{zg, lzIf0f u/L ljefhg ul/Psf] 5 . Xo'h]h -;g\ 
@)!)_ n] cufl8 ;f/]sf kf7sf k|sf/df klg oxL s'/f pNn]v ul/Psf] 5 . o; cfwf/df sIff cf7sf] 
;'gfO cEof;sf kf7nfO{ x]bf{ …Pl6Pd sf8{Ú kf7 lgb]{zg;Fu ;DalGwt 5 eg] afFsL ;a} ;'gfO cEof;sf 
kf7x¿ Psfnfk jf ljifoj:t'sf] Psf]xf]/f] j0f{gdf cfwfl/t 5g\ . ;'gfO l;ksf] ;DaGw af]nfO;Fu x'G5 . 
ljBfyL{nfO{ ;'gfO l;ksf] ljsf; nflu lgdf{0f ul/Psf ;fdu|L klg af]nfOsf u'0faf6 lgb]{lzt x'g 
cfjZos 5 . ;'gfO kf7sf nflu bf]xf]/f] ;~rf/ jf ;Dk|]if0f;Fu ;DalGwt ;fdu|L a9L pkof]uL x'G5 . 
ljBfyL{sf j}olSts hLjg lgjf{xsf ;Gbe{df cfjZos ;fdu|Lsf cfwf/df ;'gfO cEof; u/fpFbf 
pko'St x'G5 . ;'gfO l;ksf] k/LIf0fsf nflu af]nfO l;ksf] cfwf/ dflgPsf] t/ kf7hlt ;a} k9fOsf 
nflu pko'St b]lvg'n] eflifs l;k cg's"nsf ;fdu|L rog x'g g;s]sf] b]lvof] . æk|f/lDes sIffsf 
lzIf0f l;sfO sfo{snfkx¿ ;'gfO / af]nfOsf dfWodåf/f g} ;DkGg x'G5g\ / pSt sIffx¿sf] af]w / 
cleJolSt;DaGwL cfjZostf k"lt{ ug]{ pkfosf ¿kdf ;'gfO / af]nfO ckl/xfo{ kIf x'G5g\Æ -clwsf/L, 
@)^&, k[= ##_ . o; sf/0f ;'gfOsf ljifoj:t' af]nfO l;ksf cfwf/df lgb]{lzt x'g klg cfjZos 5 .  

kf7sf] nDafO / ;+/rgfsf cfwf/df  

 ;'gfOsf nflu k|of]u ul/Psf kf7nfO{ zAb ;ª\Vof / jfSo ;ª\Vofsf cfwf/df ljZn]if0f ul/Psf] 
5 . ;'gfOsf nflu k|of]u ul/Psf kf7sf] nDafOsf] ;dfgtf c;dfgtf klxrfg ul/Psf] 5 .  

tflnsf !  

kf7sf] nDafO / ;+/rgfsf cfwf/df ;'gfO kf7 

;'gfO kf7  zAb ;ª\Vof  jfSo ;ª\Vof  

k|Zgf]Q/  *%  

gogsf] k5'tf] @&# #& 

If]q k|tfk clwsf/L  !^( !% 

Pl6Pd sf8{ !&& !* 

s]/f v]tL @^# @@ 

st{Jok|lt s0f{sf] lgi7f !*% !^ 

hLjghlQs} glhs @%* @( 

?v %%  

/fi6« a}ª\s !#& !! 
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;dLIffsf] ;kmntf !@@ !% 

8fS6/  @$& @& 

/fli6«o lje"lt c/lgsf] !*$ @) 

j;Gt %^  

s[lifsf] dxŒj  @#% !* 

l;?jf kj{ !%* !^ 

;~rf/ dfWodsf] k|of]u @)) !# 

k~rtGq syfsf] kl/ro  !&* !^ 

 

dflysf] tflnsfsf] cfwf/df ;'gfO kf7sf] ;+/rgfut kIfdf ljljwtf b]lvPsf] 5 . zAb 
;ª\Vofsf cfwf/df ;a}eGbf sd …?vÚ kf7 b]lvPsf] 5 . To;kl5 qmdzM …j;GtÚ / …k|Zgf]Q/Ú kf7 
/x]sf 5g\ . o; cfwf/n] x]bf{ sljtf If]qsf ;'gfO kf7 ;a}eGbf ;ª\lIfKt /x]sf] k'li6 x'G5 . !)) 
zAbeGbf sd /x]sf] ljwf sljtf b]lvof] . @)) zAb;Ddsf kf7 …If]qk|tfk clwsf/LÚ, …Pl6Pd sf8{Ú, 
…st{Jok|ltsf] lgi7fÚ, …/fi6« a}ª\sÚ, …;dLIffsf] ;kmntfÚ, …/fli6«o lje"lt c/lgsf]Ú, …l;?jf kj{Ú, …;~rf/ 
dfWodsf] k|of]uÚ / …k~rtGqsf] syfÚ /x]sf 5g\ . w]/}h;f] ;'gfO kf7 oxL leqs} 5g\ . @)! eGbf dflysf 
;'gfO kf7df …gogsf] k5'tf]Ú, …s]/f v]tLÚ, …hLjghlQs} glhsÚ, …8fS6/Ú, …s[lifsf] dxŒjÚ /x]sf 5g\ . of] 
zAb ;ª\Vof ;'gfO kf7sf nflu cln a9L g} xf] . jfSo ;+/rgfsf b[li6n] kB ljwfsf] ljZn]if0f ul/Psf] 
5}g . jfSo ;+/rgfsf cfwf/df ;a}eGbf sd !! jfSo 5 eg] ;a}eGbf w]/} #& jfSo;Dd 5 . o; tYon] 
;'gfOsf nflu k|of]u ul/Psf kf7sf] cfotg Pp6} b]vfpFb}g . slt jfSo jf slt zAb;Ddsf] ;'gfO 
pko'St x'G5 eGg] s'/f o; tYoaf6 k'li6 ug{ ufx|f] 5 tyflk k|aGw ljwfsf kf7sf] af]wsf nflu !%) 
zAb;Dd k|rlnt ePsfn] ;'gfOsf nflu klg To;s} ;]/f]km]/f]nfO{ cfwf/ dfGg ;lsg] b]lvof] . g]kfnL 
efiffdf Ps cIf/Lb]lv ;ft cf7;Dd -cem w]/} lg 5g\_ cIf/x¿ 5g\ . ToxL cfwf/n] dfq zAb / 
jfSosf] klxrfg ug{ ufx|f] 5 . g]kfnL efiffsf] ;+/rgfut j}lzi6\on] klg s]xL s'/fdf k|efj kf/]sf] x'G5 . 
k|To]s jfSodf k|of]u ul/Psf zAb;ª\Vofdf klg k|z:t ljljwtf 5 . o;y{ sIff cf7sf] ;'gfOdf 
kf7nfO{ ;+/rgfsf b[li6n] klg Ps¿ktf agfpg'kg]{ b]lvG5 .  

jfrg ;dosf cfwf/df  

 ljBfno txsf] sIff cf7sf] g]kfnL kf7\ok':tsdf ;dfj]z ul/Psf ;'gfO kf7nfO{ kf7\oqmd 
ljsf; s]Gb|n] cfbz{ jfrg;lxt /]s8{ u/fP/ cgnfOg pknAw u/fPsf] 5 . oxL /]s8]{8 ;fdu|Lsf] 
cfwf/df efiff lzIfsn] sIffsf]7fdf af]nfO l;kdfkm{t ;'gfO l;ksf] cEof; u/fpg ;lsg] cj:yf 5 . 
kfljs]n] ;'gfO kf7sf] /]s8{ ubf{ k|f/Dedf s]xL w'g / To;kl5 kf7 ;ª\Vof, kf7 zLif{s jfrg u/]sf] 5 . 
d'Vo kf7sf] jfrgkl5 klg s]xL w'g ahfP/ ;dfkg u/]sf] 5 . kfljs]n] /]s8{ u/fPsf] ;fdu|Lsf] 
cfwf/df ;'gfO kf7sf] ljZn]if0f o;k|sf/ ul/Psf] 5 M  
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tflnsf @ 

jfrg ;dosf cfwf/df ;'gfO kf7    

;'gfO kf7   Jffrg ;do   ;du| /]s8{ ;do  

 k|f/De  kf7 jfrg  ;dfkg w'g   

k|Zgf]Q/  !@ ;]= !=#^ ;]= & ;]= != %% ;]= 

gogsf] k5'tf] !! ;]= @=@^ ;]= & ;]= @=$$ ;]= 

If]q k|tfk clwsf/L  * ;]= !=%! ;]= % ;]= @=)$ ;]=  

Pl6Pd sf8{ ( ;]=    !=$& ;]= & ;]= @=)# ;]= 

s]/f v]tL & ;]= !=#! ;]= $ ;]= @=$@ ;]= 

st{Jok|lt s0f{sf] lgi7f !! ;]=  !=#% ;]=  & ;]= !=%# ;]=  

hLjghlQs} glhs !! ;]=  @=#) ;]= & ;]=  @=$* ;]=  

?v !@ ;]= )=$# ;]=  & ;]=  !=)@ ;]=  

/fi6« a}ª\s ( ;]= !=!^ ;]=  $ ;]=  !=@( ;] 

;dLIffsf] ;kmntf ( ;]= !=@$ ;]= & ;]= !=$) ;]=  

8fS6/  !! ;]= @=& ;]= & ;]= @=@% ;]= 

/fli6«o lje"lt c/lgsf] ( ;]= !=%$ ;]= $ ;]= @=)& ;]= 

j;Gt !@ ;]= )=%* ;]=  * ;]= !=!* ;]= 

s[lifsf] dxŒj  ( ;]= @=@% ;]= & ;]= @=$! ;]= 

l;?jf kj{ * ;]= !=#^ ;]= $ ;]= !=$* ;]= 

;~rf/ dfWodsf] k|of]u !) ;]= !=%% ;]= ^ ;]=  @=!! ;]= 

k~rtGq syfsf] kl/ro  !) ;]= !=#@ ;]=  & ;]=  !=$( ;]= 

 

 tflnsf @ sf cfwf/df x]bf{ ;'gfO kf7sf] k|f/De efu / ;dfkg efusf ;a}h;f] kf7df ;dfgtf 
b]lvof] . kf7sf] ;'?df aHg] w'g ;a} kf7df ;dfg 5 . ;fdfGo $ ;]s]G8 w'g ahfOPsf] 5 / To;kl5 
;'gfO kf7sf] ;ª\Vof, zLif{s / n]vssf] gfd jfrg ul/Psf] 5 . ;'gfO kf7sf] zLif{ssf] nDafO / 
n]vssf gfdsf] nDafOn] s]xL kf7nfO{ !@ ;]s]G8;Dd nfu]sf] 5 gq w]/}h;f] kf7 ( ;]s]G8sf] ;]/f]km]/f] 
5 . ;dfkg efusf] w'gdf eg] $ ;]s]G8b]lv * ;]s]G8;Ddsf] 5 . of] kf7sf] cGTo;Fu ;DalGwt ePsfn] 
;a}nfO{ Pp6} ;do lbg ;Sg] cj:yfnfO{ kfljs]n] Wofg lbg g;s]sf] b]lvof] . d"n ;fdu|L jfrgsf 
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b[li6n] ;a}eGbf sd $# ;]s]G8sf] ?v kf7 b]lvof] eg] ;a}eGbf w]/} hLjghlQs} glhs ;'gfO kf7nfO{ 
@ ldg]6 #) ;]s]G8 nfu]sf] kfOof] . w]/}h;f] kf7sf] jfrg ;do @ ldg]6sf] ;]/f]km]/f] b]lvof] . o; tYosf 
cfwf/df x]bf{ @ ldg]6 cf;kf;sf] ;'gfO kf7nfO{ ckgfPsf] kfOof] . jfrg JolStsf] ult / /]s8{sf] 
k|fljlws kIfn] klg s]xL k|efj kf/]sf] b]lvof] tyflk ;'gfO kf7sf] /]s8{ / jfrgsf] cf};t ;donfO{ 
cfwf/ dfGbf @ ldg]6sf glhs /x]sf ;fdu|LnfO{ pkof]u ug{ ;lsg] b]lvof] . ;'gfO ;fdu|Lsf] /]s8{sf] 
k|f/De / cGTodf klg kf7df ug'{kg]{ cEof;sf af/]df ;ª\s]t ug{ ;lsPsf] eP k|efjsf/L x'g] lyof] .  

ljwfut ;+of]hgsf cfwf/df  

 ljwfut ;+of]hgsf cfwf/df sljtf, syf -n3'syf;d]t_, hLjgL, k|aGw, dgf]jfbnfO{ ;d]l6Psf] 
kfOof] . o; cfwf/df ;'gfO kf7sf ljwfut ;+of]hg x]bf{ sljtf ljwfcGtu{t …k|Zgf]Q/Ú, …?vÚ, …j;GtÚ 
u/L tLgcf]6f ljwf 5gf]6 ul/Psf] 5 . To:t} u/L syf ljwfcGtu{t …gogsf] k5'tf]Ú, …st{Jok|ltsf] lgi7fÚ, 
…8fS6/Ú -n3'syf_, …k~rtGq syfsf] kl/roÚ -n3'syf_ rf/cf]6f ljwf /flvPsf] 5 . hLjgL 
ljwfcGtu{t …If]qk|tfk clwsf/LÚ, …hLjghlQs} glhs}Ú, …/fli6«o lje"lt c/lgsf]Ú u/L tLgcf]6f ljwf 
/flvPsf] 5 . To:t} u/L k|aGw ljwfdf …Pl6Pd sf8{Ú, …s]/f v]tLÚ, …/fi6« a}ª\sÚ, …s[lifsf] dxŒjÚ, …l;?jf 
kj{Ú / …;~rf/ dfWodsf] k|of]uÚ u/L 5cf]6f kf7 /flvPsf] 5 . dgf]jfbcGtu{t …;dLIffsf ;kmntfÚ ;'gfO 
kf7 /flvPsf] 5 . o; cfwf/df x]bf{ ;a}eGbf a9L k|aGw ljwfnfO{ 5gf]6 ul/Psf] kfOof] . ;'gfO kf7sf] 
ljwf 5gf]6df d'Vo k|fyldstf d"n kf7nfO{ g} dfg]sf] b]lvof] . ;a}eGbf a9L d"n kf7 h'g ljwfsf] 5, 
;'gfO kf7 klg ToxL ljwfsf] /flvPsf] 5 . ;~rf/ If]qdf k|of]u x'g] tyf Jofjxfl/s hLjgdf pkof]u 
s'/fsfgL, ;+jfb nufot cf}krfl/s sfo{qmddf pkof]u ul/g] eflifs ;Gbe{ 5gf]6 ug{ ;s]sf] eP cem 
k|efjsf/L x'g] lyof] .   

 k|Zg k|s[ltsf cfwf/df  

 ;'gfO kf7sf] >j0fkl5 To;sf] lzIf0f k/LIf0fsf] cEof;sf nflu df}lvs dfWodnfO{ cfwf/ dfgL 
k|Zgx? /flvPsf 5g\ . ToxL cfwf/n] kf7\k':tsleq ;'gfO / af]nfO cEof; eGg] pkzLif{s lbP/ gd'gf 
cEof;sf] ;+of]hg ul/Psf] 5 . ;'gfO kf7 / tL kf7df ;dfj]z ul/Psf k|Zg k|s[lt / ltgsf ;ª\VofnfO{ 
o;k|sf/ k|:t't ul/G5 M  

tflnsf #  

k|Zg k|s[ltsf cfwf/df ;'gfO kf7  

;'gfO kf7 ;ª\Vof  k|Zg k|s[lt  

 klxnf] k|Zg bf];|f] k|Zg 

! clt ;ª\lIfKt k|Zg $ cf]6f ;ª\lIfKt k|Zg ! cf]6f  

@ vfnL 7fpF eg]{ k|Zg $ cf]6f clt ;ª\lIfKt k|Zg @ cf]6f  
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# clt ;ª\lIfKt k|Zg $ cf]6f ;ª\lIfKt k|Zg ! cf]6f  

$ l7s a]l7s k|Zg $ cf]6f clt ;ª\lIfKt k|Zg $ cf]6f  

% l7s a]l7s k|Zg $ cf]6f clt ;ª\lIfKt k|Zg $ cf]6f  

^ vfnL 7fpF eg]{ k|Zg $ cf]6f clt ;ª\lIfKt k|Zg $ cf]6f  

& l7s a]l7s k|Zg $  clt ;ª\lIfKt k|Zg $ cf]6f  

* clt ;ª\lIfKt k|Zg $ cf]6f ;ª\lIfKt k|Zg ! cf]6f 

( vfnL 7fpF eg]{ k|Zg $ cf]6f  clt ;ª\lIfKt k|Zg $ cf]6f 

!) clt ;ª\lIfKt k|Zg $ cf]6f ;ª\lIfKt k|Zg ! cf]6f 

!! l7s a]l7s k|Zg $  clt ;ª\lIfKt k|Zg $ cf]6f  

!@ l7s a]l7s k|Zg $  clt ;ª\lIfKt k|Zg $ cf]6f  

!# clt ;ª\lIfKt k|Zg $ cf]6f ;ª\lIfKt k|Zg ! cf]6f 

!$ clt ;ª\lIfKt k|Zg $ cf]6f ;ª\lIfKt k|Zg ! cf]6f 

!% l7s a]l7s k|Zg $  clt ;ª\lIfKt k|Zg $ cf]6f  

!^ l7s a]l7s k|Zg $  clt ;ª\lIfKt k|Zg $ cf]6f  

!& clt ;ª\lIfKt k|Zg $ cf]6f ;ª\lIfKt k|Zg ! cf]6f 

 

dflysf] tflnsfsf] cfwf/df ;'gfO l;ksf] k/LIf0fsf nflu j:t'ut / ljifout k|s[ltsf] k|ZgnfO{ 
d'Vo cfwf/ dflgPsf] b]lvG5 . ;'gfOsf] k/LIf0f af]nfOaf6 ug]{ u/L cyf{t\ ;'gfO / af]nfO l;ksf] 
;DaGwnfO{ cfwf/ dfgL k|Zg agfOPsf] 5 . k|Zgn] eflifs k/LIf0fsf] PsLs[t k4ltnfO{ a9L cfwf/ 
dfg]sf] 5 tyflk clt ;ª\lIfKt / j:t'ut k|Zgn] eg] k[ysLs[t k4ltsf] klg cjnDag u/]sf] b]lvG5 . 
o; cfwf/n] x]bf{ ;'gfOsf] cEof; agfpFbf ldl>t k4lt ckgfOPsf] 5 . ;ª\lIfKt k|s[ltsf] k|Zgn] 
;'gfO kf7 >j0f ug]{ ljBfyL{sf] df}lns / l;h{gfTds kIf;lxtsf] ;'gfO Ifdtfsf] ck]Iff u/]sf] 5 . ;'gfO 
kf7sf cEof;df ;a}eGbf a9L cEof; clt ;ª\lIfKt k|s[ltsf 5g\ eg] To;kl5 ;ª\lIfKt, l7sa]l7s / 
vfnL7fpF eg]{ k|ZgnfO{ k|fyldstf lbOPsf] kfOof] . >'ltaf]wsf] dfkgsf nflu ax'j}slNks k|ZgnfO{ eg] 
pkof]u ul/Psf] 5}g . w]/}h:tf] clt ;ª\lIfKt k|s[ltsf k|Zg ljBfyL{sf] 1fg txdf dfq s]lGb|t 5g\ . 
;'gfOsf ;xfos l;knfO{ cfwf/ dfgL An'D;sf] 6]S;f]gf]dLnfO{ cfwf dfgL k|Zg lgdf{0f ul/Psf] eP 
k|efjsf/L x'g] lyof] .  
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kf7\oqmdsf cfwf/df  

 cfwf/e"t lzIff kf7\oqmd -@)&&_ n] sIff cf7sf] sIffut l;sfO pknlAwnfO{ l;kut cfwf/df 
ljefhg u/]sf] 5 . o; cfwf/df ;'gfO / af]nfO l;ksf] pknlAwnfO{ ;Fu} k|:t't u/]sf] 5 eg] k9fO / 
n]vfO l;ksf] pknlAwnfO{ cnu cnu ¿kdf k|:t't u/]sf] 5 . o; cfwf/df x]bf{ ;'gfO l;ksf] 
pknlAw;Fu ;DalGwt b'O{ cf]6f pknlAwnfO{ :ki6 klxrfg ug{ ;lsg] vfnsf] 5 . klxnf] …ljleGg 
ljifosf] j0f{g ;'gL 5nkmn tyf cGt/lj|mof ug{Ú / bf];|f] …;~rf/sf ljleGg dfWodaf6 JoSt ljifoj:t' 
;'gL k|ltlj|mof hgfpgÚ u/L  5'6\ofpg ;lsg] vfnsf] 5 . klxnf] pknlAwsf] lj:t[tLs/0fsf nflu  
b]v]sf, ;'g]sf / cg'ej u/]sf ljifoj:t'sf] df}lvs j0f{g ug{, c¿n] eg]sf s'/f Wofgk"j{s ;'gL 
k|ltlj|mof lbg, b]v]sf, ;'g]sf / cg'ej u/]sf ljifoj:t'df l;nl;nfa4 ¿kdf ljrf/ k|:t't ug{, 
ljifosf] >'ltj0f{g / >'ltljj]rgf ug{ / ljifoj:t'sf cfwf/df wf/0ff lgdf{0f u/L k|Zgf]Q/ ug{ /flvPsf] 
5 . ;'gfO kf7 ePsf cEof;sf cfwf/df x]bf{ o;df k|ltlqmof / k|Zgf]Q/;DaGwL cEof; k|z:t eP klg 
cGo cEof;sf] sdL 5 tyflk kf7leqsf cGo gd'gf cEof;df eg] oL kIfnfO{ ;d]l6Psf] 5 . bf];|f] 
pknlAwsf] lj:t[tLs/0fdf /]l8of], 6]lnlehg tyf cGo ;~rf/ dfWoddf k|:t't ljifoj:t' Wofgk"j{s 
;'gL k|ltlj|mof hgfpg, ljleGg ;~rf/ ;fwgsf] k|of]u u/L cfˆgf ljrf/ k|:t't ug{, ;~rf/ ;fwgdf 
JoSt ljifosf af/]df cGt/lj|mof ug{ cflb /flvPsf] 5 . o; cfwf/df x]bf{ klg kf7\oqmd ljsf; s]Gb|n] 
kf7\ok':tsdf ;dfj]z u/]sf ljifo / kf7x¿ ;~rf/sf ;fwgdf k|of]u ePsf jf pTkfbg ePsf 5}gg\ . 
;a} kf7nfO{ kfljs]n] g} /]s8{ u/L k|;f/0f u/]sf] 5 . ljBfno txdf o;sf] k|of]u ;fk]If ¿kdf 
;~rf/sf ;fwgaf6 ul/P klg jf:tjdf kf7\oqmdsf] ck]IffnfO{ ;d]6]sf] 5}g . kf7sf cGo cEof;leq 
eg] oL kIfnfO{ ;d]l6Psf] 5 . o; cfwf/df sIff cf7sf] kf7\ok':tsdf cnUu} ;dfj]z ul/Psf] ;'gfO / 
af]nfO cEof;n] kf7\oqmdsf] ck]IffnfO{ k"/f ug{ ;s]sf] 5}g t/ kf7leq}s} gd'gf cEof;n] eg] 
kf7\oqmdsf] ck]Iff k"/f u/]sf] 5 .  

lgisif{  

 k|:t't cWoogdf sIff cf7sf] ;'gfO kf7 / To;;Da4 cEof;nfO{ ljljw sf]0faf6 cWoog u/L 
lgisif{df k'luPsf] 5 . ;'gfO kf7 5gf]6df :ki6 cfwf/ to ul/Psf] b]lvPg . d'Vo ;f/df s]lGb|t kf7sf] 
rog ul/g'n] ;'gfOaf6 ljifoj:t'sf] af]wdf k|fyldstf lbOPsf] 5 . To:t}u/L ljifoj:t'sf] Psfnfk 
k|s[ltsf j0f{gfTds ljifo jf kf7sf cfwf/df ;'gfOsf] lgwf{/0f ul/Psf] 5 . o;df >j0fLo b[li6sf / 
To;sf] df}lvs cGtlqm{of ;Da4 ljifonfO{ sd k|fyldstf lbOPsf] 5 . ljBfyL{sf Jofjxfl/s 
hLjg;Fu ;Da4 ljifonfO{ s]xL ykf]6 ug'{kg]{ b]lvG5 . kf7sf] ;+/rgfdf ljljwtf b]lvg'n] ;'gfOsf 
nflu s:tf] kf7 pko'St x'G5 eg]/ ls6fg ug{ ;lsg] cj:yf 5}g . /]s8{ ;dosf cfwf/n] x]bf{ cf};t @ 
ldg]6 glhssf kf7nfO{ a9L k|fyldstf lbP k|efjsf/L x'g] b]lvG5 . ;'gfOnfO{ d"n kf7;Fu ;fdLKo 
sfod ug{ vf]lhPsf] 5 . ;'gfO kf7x¿df klg ;a}eGbf a9L k|aGw ljwfsf] 5gf]6 ul/Psf] 5 . df}lvs / 
To;df klg j:t'ut / ljifout -clt ;ª\lIfKt / ;ª\lIfKt k|Zg_ k|Zgaf6 ;'gfOsf] k/LIf0f ul/g' pko'St 
b]lvG5 . >'ltaf]wsf nflu ;'gfO / af]nfOsf] ;DaGwnfO{ cfwf/ dfGg' PsLs[t k4ltsf b[li6n] l7s 5 . 
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s]xL k|Zg ax'j}slNks / lnlvt ¿kdf dfkg ug]{ /fv]sf] eP k|efjsf/L x'g] b]lvG5 . o; cWoogsf 
cfwf/df ;'gfO kf7sf] lgdf{0f / pTkfbgdf ;xof]u k'Ug] b]lvG5 . To:t} u/L o; n]vaf6 efiffsf rf/cf]6f 
l;kdWo] ;a}eGbf dxŒjk"0f{ /x]sf] t/ cWoog cg';GWffgsf b[li6n] kl5 k/]sf] ;'gfO l;ksf] lzIf0f 
k/LIf0faf/] cWoog ug{ rfxg] ;/f]sf/jfnfnfO{ dbt ug]{ 5 .  

;Gbe{ ;fdu|L  

clwsf/L, x]dfª\u/fh -@)^&_, g]kfnL efiff lzIf0f, ljBfyL{  k':ts e08f/ .  

clwsf/L, x]dfª\u/fh / zdf{, s]bf/k|;fb -@)%^_, k|f/lDes g]kfnL lzIf0f, ljBfyL{  k':ts e08f/ .  

cfrfo{, nIdL -@)*!_, g]kfnL efiff kf7\ok':tsdf ljifoj:t'sf] ;dfj]lztf, ljsf;sf] lglDt lzIff, 
@&-!_, !)#–!!^ . https://doi.org/10.3126/bns.v27i1.66455 

sfˆn], pd]z -;g\ @)@!_, sIff bzsf] g]kfnL efiff kf7\ok':tsdf af]nfO l;ksf] cEof;, 
OG6/l8l;lKng/L l/;r{ Og Ph's];g, %-!—@_, !$%—!%*_ . https://doi.org/10.3126/ire.v5i1-

2.34745 

sfˆn], pd]z -;g\ @)@#_, efiff lzIfssf b[li6sf]0fdf ;'gfO l;k k/LIf0f, Ph's];g Sjf6{nL, $-!_, 
!@!—!## . https://doi.org/10.3126/jeqtu.v4i1.57416 

vlgof, a'4/fh, -;g\ @)@@_ sIff bzsf] g]kfnL kf7\ok':tsdf ;dflji6 Jofs/0fsf cEof;, 
OG6/l8l;lKng/L l/;r{ Og Ph's];g, &-!_ !—!^ . https://doi.org/10.3126/ire.v7i1.47491 

l3ld/], lbg]z -;g\ @)@#_, kc7\oqmd lglb{i6 eflifs l;k ;Gt'ngsf b[li6n] sIff gf}sf] …g]kfnLÚ df 
k|o'Qm gd'gf cEof;, OG6/l8l;lKng/L O:;' Og Ph's];g, !-!_, #&—$* .  
 https://doi.org/10.3126/iie.v1i1.58805 

ltdlN;gf, lzjk|;fb, ;g\ -@)@)_, sIff * sf] g]kfnL efiff kf7\ok':tsdf sfo{d"ns Jofs/0fsf] 
k|of]u, ljsf;sf] lglDt lzIff, @$-!_, !@%—!$% . https://doi.org/10.3126    

/bns.v24i1.62521 

kf7\oqmd ljsf; s]Gb| -@)&&_, cfwf/e"t lzIff kf7\oqmd @)&&, :jod\ . 

kf7\oqmd ljsf; s]Gb| -@)*)_, g]kfnL sIff *, :jod\ . 

kf}8]n, dfwj k|;fb -@)&(_, g]kfnL efiff lzIf0f, ljBfyL{ k':ts e08f/ .  

e6\6, dx]zk|;fb / kf]v/]n, s[i0fk|;fb, -;g\ @)@$_ dfWolds txsf] g]kfnL efiff kf7\ok':tsdf 
;dflji6 ;'gfO kf7k|lt ljifo lzIfssf wf/0ff, Ogf]e]l6e l/;r{ hg{n, #-!_,  !!^ — !@% .  

https://doi.org/10.3126/irj.v3i1.71035 
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s[t1tf  

k|:t't n]v ljBfjfl/lwsf nflu ;ª\slnt tYo / To;sf] kl/0ffdnfO{ cfwf/ dfgL tof/ ul/Psf] xf] . 
o; sfo{sf nflu 5fqj[lQ -PhD-76/77- Edu-1_ pknAw u/fO{ cfly{s ;xof]u k|bfg ug]{ 
ljZjljBfno cg'bfg cfof]u, ;fgf]l7dL, eStk'/k|lt xflb{s wGojfb JoSt ub{5' .  
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n]v;f/ 

k|:t't n]vdf …d]/f] rf]sÚ / …xfdLÚ sljtfnfO{ k"jL{o cfrfo{ s'Gtssf] jqmf]lQm l;4fGtsf] j0f{ljGof; 
jqmtfsf] sf]0faf6 ljZn]if0f ul/Psf] 5 . jqmf]lQm eg]sf] ;flxlTos tyf 3'dfp/f] egfO xf] . sfJo 
/rgfdf cfPsf j0f{x¿sf] Psb'O{ jf cg]s k6s s]xL cGt/df x'g] cfj[lQnfO{ g} j0f{ljGof; jqmtf 
elgG5 . o; n]Vfsf] d'Vo p2]Zo slj e"lk z]/rgåf/f /rgf ul/Psf] …d]/f] rf]sÚ / …xfdLÚ sljtfnfO{ 
j0f{ljGof; jqmtfsf] cfwf/df ljZn]if0f ug'{ xf] . of] n]vnfO{ j0f{gfTds ljlwsf cfwf/df ljZn]if0f 
ul/Psf] 5 . h;df …d]/f] rf]sÚ  / …xfdLÚ sljtfnfO{ k|fylds ;|f]t ;fdu|Lsf ¿kdf lnOPsf] 5 . pQm 
sljtfx¿ j0f{ljGof; jqmtfsf b[li6n] x]bf{ lgs} dxTjk"0f{ b]lvG5g\ . o; n]vdf sljtfsf ljleGg 
;fIox¿ k|:t't u/]/ To;sf] efjnfO{ cf}NofpFb} j0f{ljGof; jqmtfsf] vf]hL ul/Psf] 5 . sljtfx¿df s] 
s:tf j0f{x¿sf] k'g/fj[lQ ePsf] 5 < To;sf] vfhL ub} ljZn]if0f u/]/ cGtdf lgisif{ lgsflnPsf] 5 . 
pQm sljtfx¿df j0f{ljGof; jqmtfsf] k|of]u k|r'/ dfqfdf ePsf] 5 . h;n] sljtfnfO{ ;'Gb/ agfpg'sf] 
;fy} nofTds ld7f;;d]t yk]sf] kfOG5 . o; n]vn] j0f{ljjGof; jqmtf ;DaGwL zf]wvf]h ug]{ 
kZrjtL{ zf]wstf{ tyf cg';GwfgfyL{x¿nfO{ j0f{ljGof; jqmtf ;DaGwL ljleGg cGof]nx¿nfO{ 
lg/fs/0f ug{ / s'g} klg ;flxlTos /rgfdf j0f{ljGof; jqmtfsf] vf]hL u/L ljZn]if0f ug{df dbt k'Ug] 
ljZjf; lnOPsf] 5 .  

ljz]if zAbx¿ M j0f{ljGof;, jqmtf, cfj[lQ, ;fIo, :Jf/j0f{, Jo~hgj0f{ 

ljifok|j]z  

 k|:t't cg';GwfgfTds n]v …d]/f] rf]sÚ / …xfdLÚ sljtfdf j0f{ljGof; jqmtf cWoog ug]{ sfo{;Fu 
;Da4 5 . d]/f] rf]sÚ  / …xfdLÚ sljtf sljtfsf] :jR5GbtfjfbL wf/fsf ¿kdf b]vfk/]sf  slj e"lk 
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z]/rg -lj=;+=!((@–@)$^_ åf/f /lrPsf sljtf x'g\ . oL b'j} sljtf æ3'Dg] d]rdfly cGwf]dfG5]Æ 
sljtf ;ª\u|leq ;ª\u|lxt 5g\ . pgsf] of] sljtfsf] ;ª\u|xdf …d]/f] rf]sÚ sljtf sljtfsf qmddf 
klxnf] gDa/df 5 eg] …xfdLÚ sljtf sljtfsf] kfFrf}+ qmddf /x]sf] 5 . pgsf] o; ;ª\u|xn] lj= ;+= @)@^ 
;fnsf] ;femf k'/:sf/ klg k|fKt u/]sf] lyof] . slj e"lk z]/rg g]kfnL :jR5btfjfbL wf/fsf ;zQm 
slj x'g\ . pgsf …d]/f] rf]sÚ / …xfdLÚ sljtf :gfts / :gftsf]Q/ tx;Dd ljZjljBfnosf ;fy} sIff 
!!, !@ g]kfnL ljifosf kf7\of+zdf;d]t ;dfj]z ul/Psf] kfOG5 . z]/rgsf oL sljtfdf g]kfnL 
;dfhsf] ;fdflhs ljs[lt, lj;Ëltsf] e08fkmf]/ ub{} To:tf ljslt, lj;Ëltsf] ;'wf/sf] ck]Iff ug'{sf 
;fy} qmlGtsf/L / ljb|f]xLsf] efj klg b]vfk5{ . o; n]vdf d]/f] rf]sÚ / …xfdLÚ b'j} sljtfsf] j0f{ljGof; 
jqmtfsf] vf]hL ul/Psf] 5 . pQm sljtfsf] cWoog ljZn]if0f ug{ rfxg] cWo]tf, / sljtfaf/] lzIf0f 
ug]{ lzIfs Pjd\ sljtf cWoogk|lt ?lr /fVg] kf7s nflu wf/0ff lgdf{0f ug{ / yk xf};nf ldNn] 5 . 
ljleGg cWf]otfx¿n] z]/rgsf] …d]/f] rf]sÚ / …xfdLÚ sljtfdf cWoog u/] tfklg  oL sljtfdf 
j0f{ljGof;sf] jqmtf k|of]u ;DaGwL cWoog ePsf] 5}g . k|:t't cWoogn] …d]/f] rf]sÚ / …xfdLÚ  
sljtfsf] zLif{{ssf] cWoog sfo{ u/]sfn] klg k|:t't cWoog pko'Qm / cf}lrTok"0f{{ g} /x]sf] b]lvG5 .   

;d:ofsyg / p2]Zo 

 Kf|:t't d]/f] rf]sÚ  / …xfdLÚ sljtfdf j0f{ljGof; jqmtfsf] vf]hL ug'{ o; n]vsf] d'Vo ;d:of xf] . 
o;df j0f{{ljGof;sf b[li6n] pQm sljtfx¿ s] s:tf /x]sf 5g\ eGg] lh1f;fnfO{ cWoogsf] d"n 
;Df:ofsf ¿kdf lnOPsf] 5 . o; d"n ;Df:ofsf] ;dfwfgsf nflUf k|:t't sljtfdf j0f{ljGof;sf] vf]hL 
u/L ljZn]if0f ug'{ g} o; cWoogsf] p2]Zo /x]sf] 5 .  

cWoogsf] ;}4lGts cfwf/ 

 jqmf]lQm l;4fGtsf] j0f{ljGof; jqmtfnfO{ …d]/f] rf]sÚ / …xfdLÚ sljtfsf] ;}4flGts cfwf/sf 
¿kdf lnOPsf] 5 . jqmf]lQm zAb ;+:s[lt zAb xf] . of] b'O{j6f zAbx¿ jqm / plQm ldn]/ Jo'Tkfbg 
ePsf] xf] . jqmsf] cy{ afËf] jf 6]8f] x'G5 eg] plQmsf] cy{ egfO jf syg eGg] x'G5 . ;du|df o;sf] 
cy{ 3'dfp/f] egfO eGg] x'G5 . ;flxTodf jqmf]lQmjfbsf] :yfkgf cfrfo{ s'Gtsn] …jqmf]lQm lhljtd\Ú 
u|Gydf u/] tfklg o; jqmf]plQmsf] j0f{Gf cnfª\sf/jfbL cfrfo{ efdxn] sfJofnª\sf/df jqmf]plQm ;a} 
cnfª\sf/sf] d"n xf] eg]sf 5g\ . efdxsf cg';f/ sfJo nf}lss syg xf]Og of] ljlzi6 syg xf] . of] 
ljlzi6 syg cltzof]lQmåf/f k|fKt x'G5 / oxL cltzof]lQm g} jqmf]lQm xf] eg]/ efdxn] eg]sf 5g\ . 
o;kl5 cfrfo{ b08Ln] aqmf]plQmnfO{ cnª\sf/ ljz]ifsf ¿kdf :yflkt u/]sf x'g\ -s'Gts, @)!@ k[= 
!$_ . s'Gtssf cg';f/ jqmf]lQm eg]sf] 3'dfp/f] kf/fsf] rdTsf/k"0f{ ;'Gb/plQm jqmf]plQm xf] . 
;fwf/0feGbf leGg–leGg lsl;dsf] ljlzi6 syg g} jqmf]plQm xf] h'g slj k|ltefhlgt /rgf 
sf}znaf6 pTkGg x'g] ;f}Gbo{ ;6fdflYf cfl>t x'G5 . o;/L s'Gtsn] jqmf]plQmsf ^ e]b jtfPsf 5g\ .  
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j0f{ljGof; jqmtfsf] kl/ro 

 ;flxTosf] ;Gbe{df j0f{ eg]sf] n3'td PsfO xf] . To;sf] ;+of]hgdf ljz]if bIftf k|s6 ug'{nfO{ 
j0f{ljGof; jqmtf elGfG5 -kf}8]n, @)^^ k[= !))_ . j0f{ljGof; jqmtf j0f{x¿sf] k'g/fj[lQåf/f pTkGGf 
ul/g] ;f}Gbo{ xf] . sfJo /rgfdf cfPsf] j0f{x¿sf] Ps, b'O{ jf cg]s k6s s]xL cGt/ ul/g] cfj[lQnfO{ 
g} j0f{ljGof; jqmtf elgG5 . h;sf] cy{ x'G5 j0f{ljGof;åf/f pTkGg ul/g] ;f}Gbo{ -pkfWofo, @)^& k[= 
@@$_ . o; j0f{ljGof; jqmtfdf s'Gtssf cg';f/ kf}8nn] lgDgfg';f/sf lgodx¿ cufl8 ;f/]sf 5g\ M  

-s_  Ps, b'O{ jf ;f]EfGbf a9L j0f{x¿sf] yf]/} yf]/} cGtdf cfj[lQ, 

-Vf_  k~rd j0f{x¿ :kzjx;Fu ;+o'Qm eP/ cfj[lQ, 

-u_  t, g, n j0f{x¿sf] låTj¿k -Q, Gg, Nn_ sf] cfj[lQ, 

-3_   v / u a'Fbfdf pNn]lvt afx]ssf cGo j0f{x¿df  {{/Ú sf] ;+of]u ;lxt -s{, qm, d{, d[, ;{_ sf]  
cfj[lQ .  

 o:tf j0f{x¿ ;xL k|of]u xf];\ eg]/ s'Gtsn] s[lqd 9Ëdf cfj[lQ gxf];\ eg]/ s'Gtsn]  k|ltaGw 
klg cf}NofPsf 5g\ . h;cg';f/ pQm cfj[lQdf ljifofg'¿ktf, pkn]k of ;'Gb/tf Ps} lsl;dsf] cfj[lQ 
cg's"ntfHf:tf s'/fx¿sf] /fd|/L Vofn ug'{kg]{ a'lemG5 . o;f] ePdf dfq j0f{ljGof; jqmtf sfod x'Gf' 
;Sg] pgsf] wf/0ff 5 -kf}8]n, @))^^ k[= !))_ . o; jqmtfnfO{ b'O{ efudf ljeQm ul/Psf] 5 . klxnf] 
efunfO{ klg Ps j0f{{sf] cfj[lQ b'O{ j0f{x¿sf] cfj[lQ / tLg j0f{x¿sf] cfj[lQ u/L tLg pkefudf 
ljeflht ul/Psf] 5 / cGo jf k"jf{rfof{x¿n] o;nfO{ cg'k|f; cnª\sf/sf ¿kdf :jsf/ u/]sf] s'/f] 
klg hgfOPsf] 5 . bf;|f] e]bnfO{ klg dfw'o{ cflb j[lQ tyf ods -zAbfnª\sf/_ cflb cfwf/df tLg 
pkef]bdf ljeflht  ul/Psf] 5 . o;/L j0f{ljGof; jqmtfsf] ljwfg s]jn zflAbs rdTsf/sf nflu 
xf]Og, a? j0o{ j:t'sf] cf}lrTonfO{ Wofgdf /fv]/ cfGbfg'e"lt a9fpg] x]t'n] ug'{k5{ eGg] lgb]{{zg lbPsf 
5g\ -pkfWofo, @)^^ k[= @@$_ . o;y{ j0f{x¿sf] cfj[lQaf6 ;fGbo{ l;h{gf ug'{ g} j0f{ljGof; jqmtf xf] .  

cg';Gwfg ljlw  

 o; n]vnfO{ cg';Gwfgd"ns agfpgsf lglDt lglZrt ;fdu|L tyf cWoog ljlwsf] pkof]u 
ul/Psf] 5 . o;df canDag ul/Psf ;fdu|L ;Íng / ;Ílnt ;fdu|Lsf] ljZn]if0f ljlwnfO{ 5'§f5'§} 
pNn]v ul/Psf] 5 .  

;fdu|L ;Íng ljlw  

 k|:t't cg';Gwfgsf lglDt ul/Psf] …d]/f] rf]sÚ / …xfdLÚ sljtfsf] leq j0f{ljGof; jqmtfsf] vf]hL 
ug{sf nflu jqmf]lQm / j0f{ljGof; jqmtf;Fu ;Da4 ;fdu|Lsf] ;ª\sng  u/]/ To;sf] cWoog ul/Psf] 
5 . ljZn]if0fsf ;Gbe{df k|of]u ul/Psf] jqmf]lQm l;4fGt o;sf] låtLos ;fdu|Lsf ¿kdf /x]sf] 5 . 
3'Dg] d]rdfly cGwf] dfG5] sljtf ;ª\u|xdf ePsf …d]/f] rf]sÚ / …xfdLÚ sljtfnfO{ k|:t't n]vdf jqmf]lQm 
l;4fGtsf] j0f{ljGof; jqmtfsf cfwf/df ljZn]if0f ul/Psf] 5 .  
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cWoog ljlw  

 o; n]vdf j0f{ljGof; jqmtfsf dfGotfsf cfwf/df d]/f] rf]sÚ / …xfdLÚ sljtfsf] ;"Id k7g u/L 
pQm sljtfsf] ljZn]if0f ul/Psf] 5 . 

…d]/f] rf]sÚ  sljtfdf j0f{ljGof; jqmtf 

 …d]/f] rf]sÚ sljtf e"kL z]/rg -!((@–@)$^_ åf/f /lrt æ3'Dg] d]rdfly cGwf]dfG5]Æ sljtf 
;ª\u|xleq ;ª\u|lxt /x]sf] 5 . h;n] lj=@)@^ ;fndf e"kL z]/rg ;femf k'/:sf/åf/f ;DDfflgt ePsf 
x'g\ . pgsf] of] sljtfsf] ;ª\u|xdf …d]/f] rf]sÚ sljtf sljtfsf qmddf klxnf] gDa/df 5 . o:t} …d]/f] 
rf]sÚ sljtfdf sljn] ;dfhsf] lj;Ëlt, cGwljZjf;, ¿9LjfbL k/Dk/fnfO{ qmflGtdo efjdf k|:t't 
u/]sf 5g\ . oxfF Pp6f ;fF3'/f] uNNfLdf ePsf] rf]ssf] j0f{g u/]sf] / Tof] rf]sdf dflg;nfO{ ;dfhnfO{ 
rflxg]eGbf grflxg] s''/fx¿ w]/} 5g\ egL lrq0f ul/Psf] kfOG5 . b]jtfn] agfPsf dflg; / dflg;n] 
agfPsf b]jtf klg Tof] ;fF3'/f] uNnLdf Tof] rf]sdf 5g\ t/ tL b'j} y/L pbf;, lg/fz ePsf] s'/fnfO{ klg 
sljn] o; sljtfdf cfˆgf] efj k|:t't u/]sf 5g\ . o;} sljtfsf ljleGg ;fIox¿ lnP/ j0f{ljGof; 
jqmtfsf] vf]hL tn ul/Psf] 5 M  

;fIo ! 

;fF3'/f] uNnLdf d]/f] rf]s 5 . 

oxfF s] 5}g ;ayf]s 5 .  

c:fª\Vo /f]u 5 

cgGt ef]s 5 

c;Ld zf]s 5  

s]jn xif{{ 5}g 

oxfF To;dfly /f]s 5 

;fF3'/f] uNnLdf d]/f] rf]s 5 .  

oxfF s] 5}g ;ayf]s 5 .  

 k|:t't dflysf] d]/f] rf]s sljtfsf] ;fIo ! sf] sljtf+zdf dflg;n] pkef]u ug]{ lrrj:t'x¿ geP 
klg oxfF dflg;nfO{ a]kmfObf ug]{ w]/} lrrj:t'x¿ ePsf] efj sljn] o;df /f]rs / 3f]rs ¿kdf JoQm 
u/]sf 5g\ . sljtf+zdf j0f{ljGof; jqmtfsf] k|of]u vf]hL ug]{ qmddf c, cf], s, u, 5, g, d, o, /, n, ; 
cflb h:tf j0f{x¿sf] a9L dfqfdf cfj[lQ ePsf] b]lvG5 . o;df klg :j/j0f{ sd dfqfdf / Jo~hg 
j0f{x¿ a9L dfqfdf k|of]u ePsf] kfOG5 . h'g :j/j0f{ c #, cf] !! k6s cfj[lQ ePsf] kfOG5 eg] 
Jo~hgj0f{x¿  s !), u #, 5 !!, d ^, g %, o %, / ^, ; & k6s cfj[lQ o; sljtf+zdf ePsf]  
kfOG5 . oxfF o; sljtf+zdf ( j6} k+lQmx¿sf] cGtdf 5 Jo~hgsf] cfj[lQ eO{ cfPsf] s'g}–s'g} 7fpFdf 
larlardf klg cfj[lQ eO{ !! k6s bf]xf]l/Psfn] sljtf+zdf pQm j0f{n] yk nofTds ;'Gb/tf yk]sf]  
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5 . o;sf ;fy} oL dflysf k6s–k6s cfj[lQ eP/ cfPsf j0f{x¿n] g} j0f{ljGof; jqmtf lgdf{0f 
ug{df ljz]if e"ldsf v]n]sf] b]lvG5 . h;n] sljtfnfO{ /f]rs tyf ljgf]bfTds agfpFg klg ljz]if d2t 
u/]sf] kfOG5  .  

;fIo @ 

of] d]/f] rf]sdf 

b]jtfn] agfPsf dflg; /  

dflg;n] agfPsf b]jtf 

of] b'j} y/Lsf] lgjf; 5  

t/ oxfF oL b'j} y/L pbf; 5g\ .  

b'j} y/L lg/fz 5g\ .  

dflg; pbf; 5g\ .  

lsgsL ltgnfO{ oxfF  

/ft/ft–el/ plkofFn] 6f]S5 

lbg–lbg–el/ ?lkofFn] 6f]S5 

/ b]jtf pbf; 5\g\  

lsgsL ltgnfO{ oxfF 

gs;}n]] k'H5 g s;}n] 9f]U5 

To;}n] of] rf]sdf 

b]jtf / dflg;n] Ps–csf]{nfO{ lwSsfb}{ 

Ps;fy k'k''{/f] 7f]S5g\ 

;fF3'/f] uNnLdf d]/f] rf]s 5 .  

oxfF s] 5}g < ;ayf]s 5 .  

 k|:t't …d]/f] rf]sÚ sljtfsf] ;fIo @ sf] sljtf+zdf dflg;n] agfPsf b]jtf / b]jtfn] agfPsf 
dflg; b'j} e|ddf afFr]sf 5g\ eGg] efjljrf/ JoQm ePsf] kfOG5 . pQm sljtf+zdf klg :j/j0f{ / 
Jo~hgj0f{x¿sf] cfj[lQ k|an dfqfdf ePsf] b]lxVfG5 . h;df :Jf/j0f{x¿ cf @!, O &, P !^, cf] ( 
k6s cfj[lQ ePsf] b]lvG5 eg] Jo~hg j0f{x¿df s !(, 5 !!, b !@, g @!, t !), o !) / ; !$ k6s 
cfj[lQ ePsf] kfOG5 . oL cfj[lQ eP/ cfPsf :j/j0f{ / Jo~hgj0f{x¿ sljtf+zdf k6sk6s 
bf]xf]l/Psf 5g\\ . oxfF cf / P :j/j0f{  clg s, g, ; j0f{x¿ c? a0f{sf] t'ngfdf a9Ldfqfdf bf]xf]l/Psf 
5g\ . :j/j0f{x¿sf ¿kdf cf, O, P, cf] st} ck|ToIf ¿kdf b]lvPsf 5g\ st} k|ToIf ¿kdf b]lvPsf 
5g\ . oL dfly plNnlvt ;a} j0f{x¿n] j0f{ljGof; jqmtf lgdf{0f ug{df d'Vo e"ldsf v]n]/ sljtf+znfO{ 
yk nofTds / sljtfnfO{ dfld{s agfPsf] 5 .  
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…xfdLÚ  sljtfdf j0f{ljGof; jqmtfsf] k|of]u  

 …xfdLÚ sljtfdf klg sljn] dflg;sf] e|d, lj;Ëlt, k/lg{e/df afFr]sf] s'/fx¿nfO{ qmflGtsf/L 
ljrf/sf dfWodaf6 sljtfnfO{ k|:t't u/]sf 5g\ . xfdL hlt dfyL p7f}+ t/ xfdL kfgLsf kmut, kfgLsf] 
yf]kf xf}+ lsgsL kfgL klg ;"o{{åf/f dfly prflnG5 / hf] afbn aG5, To:t} xfdL dflg; klg cfkm" v';L 
slxNo} ldNGf g;Sg] s;}n] ldnfO{ lbg'kg]{, xfdL Sof/daf]8{sf] uf]6L h:t} hf] :6«fOs/åf/f ;~rlnt x'G5f}+ 
To:t} dflg; klg k/lg{e/ k/hLlj ePsf] s'/f klg sljn] o; sljtfdf k|:t't u/]sf 5g\ . xfdL a'4' 
geOsg jL/ slxNo} x'Gf ;Sb}gf}+ eGg] efjljrf/sf dfWodaf6 xfdL sljtfn] ;dfhsf] /fhgLlts, 
;dflhs, cfly{s lj;ª\ultk|lt Joª\Uo k|xf/ u/]sf] klg kfOG5 . pQm sljtfn] xfdL cfˆgf] v'§fdf 
vfkm} pleg'k5{, c¿sf] e/df a:g' x'Fb}g eGg] ;Gb]z klg lbg vf]hsf] 5 . o; sljtfdf sljn] 
;fdflhs ljs[lt lj;Ëltsf] a]d]nsf] h/f] vGb} To:tf s'/fdf ;'wf/ u/]/ cfTdlge{/ aGg'kg]{ efj k|:t't 
u]/sf 5g\ . k|:t't o; sljtfsf] ljleGg ;fIonfO{ k|:t't't u/L j0f{ljGof; jqmtfsf] vf]hL u/]/ 
ljZn]if0f tn ul/Psf] 5 M 

;fIo ! 

6/{ === 6/{ 66{/fpg] l3gnfUbf Eofu'tfx¿ kfn]/ 

ljif gePsf ;fFkx¿ cufn]/ 

xfdL hlt;'s} dfly p7f}+ 

hlt;'s} otfplt bu'/f}+ 

hlt;'s} 7"nf] :j/df uhf}{+ 

t/ xfdL leq–leq vf]qmf 5f}+ 

xfdL p7fOPsf] s'g} dxŒj 5}g 

xfd|f] bu'/fOsf] s'g} nIo 5}g 

 k|:t't dflysf] xfdL sfljtfsf] ;fIo ! sf] sljtf+zdf g]kfnL ;dfhdf ePsf ljleGg 
dflg;x¿sf] lj;Ëltsf] lrq0f ub}{ cl:Tjsf] vf]hL ug'{kg]]{ efj l;h{gf ePsf] 5 . pQm ;fIodf 
j0f{ljGof; jqmtfsf] vf]hL ug]{ qmddf sljtf+zdf cf, O, p :j/j0f{{x¿ Jo~hgj0f{x¿;Fu ldn]/ cfPsf 
5g\ eg] s, h, 5, t, d, x cflb j0f{x¿ a9L dfqfdf k|of]udf cfPsf 5g\ . h;df :j/j0f{x¿ ck|ToIf 
¿kdf cf !*, O !@, P !$ k6s cfj[lQ eP/ cfPsf 5g\ eg] Jo~hgj0f{x¿ s &, Gf &, t &, d &, h 
#, b #, 5 #, 6 $, x $, / !) k6s;Dd cfj[lQ ePsf 5g\ . cfj[lQ ePsf j0f{x¿sf] ljj/0fnfO{ x]bf{ 
pQm j0f{x¿ w]/} k6s cfj[lQ eP/ cfPsf 5g\ . h;df :j/j0f{x¿df ;a}eGbf a9L cf j0f !* k6s 
cfj[lQ ePsf] 5 eg] Jo~hg j0f{x¿df ;a}eGbf a9L / !) k6s cfj[lQ ePsf] 5 .  qmdz cf, O, p 
!*, !@, !$ k6s k|ToIf ¿kdf cfPsf 5g\ eg] pQm j0f{x¿ ck|ToIf ¿kdf klg Jo~hg j0f{x¿;Fu 
ldn]/ klg cfPsf 5g\ .  o:t} s, g, t, d, h, b, 5, 6, x, /  j0f{x¿ k6sk6s bf]xf]l/Psf 5g\ . oL 
bf]xf]l/Psf :j/ / Jo~hgj0f{x¿n]] j0f{ljGof; jqmtf lgdf{0f ug{df dxŒjk"0f{ e"ldsf lgjf{x u/]sf] 5 . 
h;n] sljtfnfO{ klg yk nofTds / ;f}Gbo{tf l;h{gf ug{df ljz]if e"ldsf v]n]sf] 5 .  
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;fIo @ 

xfdLn] cfˆgf] k"j{:d[lt u'dfO ;Sof}+ 

xfdLn] cfˆgf] ljut pFrfOnfO{ lal;{ ;Sof}+ 

xfdLn] dflg;sf] ;fdfGo pFrfOnfO{ lal;{{ ;Sof}+ 

xfdLn] ;dfGo dflg;sf] pFrfOnfO{ lal:f{ ;Sof}+ 

 k|:t't dflysf] ;fIo @ sf] sljtf+zdf sljn] ;dfhsf] lj;Ëlt e08fkmf]/ ub}{ To;sf] uxg 
lrq0f u/]sf 5g\ . xfdL dflg; egfpFbfx¿n] ;a} dxŒjk"0f{ s'/fx¿ tyf cd"No lrrx¿ u'dfPsf] 5 . 
;fdfGo dflg;sf] / dflg;sf] ;fdfGo pFrfOnfO{ lrGg g;s]sf] / lrGg ufx|f] ePsf] t/ To;nfO{ ;xL s] 
xf] lrGg ;Sg'k5{, xfdLn] cfˆgf] Ifdtf tyf pFrfOnfO{ lrGg ;Sg'kb{5 eGg] efjljrf/ klg k|:t't 
sljtf+zn] b]vfPsf] 5 . o; sljtf+zdf j0f{ljGof; jqmtfsf] vf]hL ug]{ qmddf oxfF :j/j0f{{x¿df cf, 
O, p / Jo~hgj0f{x¿df s,d, o, a, g, ;, n x cflb j0f{x¿ k'gf/fj[lQ ePsf 5g\ . oL  j0f{x¿n] 
j0f{ljGof; jqmtf lgdf{0f ug{df d'Vo e"ldsf v]n]sf] 5 .  sljtf+zsf] ;'?df / cGTodf cGTofg'k|f; 
ldn]sfn] o;nfO{ yk lutLdo agfpg klg pQm j0f{x¿n] ljz]if e"ldsf v]n]sf] 5 . oL j0f{x¿n] 
j0f{ljGof; jqmtfdf d'Vo e"ldsf v]n]/ sljtf+znfO{ k|efjsf/L agfPsf] 5 . of] sljtf+zdf k|of]u 
ePsf j0f{ljGof; jqmtfnfO{ l;h{gf ug]{ qmddf cf !^, O !@, d (, n] & p &, o ^, s ^, x $, cf] $ 
k6s;Dd k'g/fj[lQ ePsf] 5 . h;df …cfÚ j0f{ ;a} eGbf a9L cfj[lQ ePsf] 5 . of] st} k|ToIf / st} 
ck|ToIf ¿kdf cfj[lQ eP/ cfPsf] 5 . o:t} Jo~hg j0f{x¿df …dÚ j0f{ a9L cfj[lQ ePsf] 5 . h'g 
j0f{x¿n] sljtfnfO{ yk ld7f; agfPsf] b]lvG5 .  

;fIo # 

xfdL cfkm"v'zL slxNo} ldNg g;Sg] 

s;}n] ldnfOlbg'kg]{ 

xfdL cfkm"vzL slxNo} 5'l6g g;Sg] 

s;}n] 5'6\ofOlbg'kg]{ xfdL  cfkm"v'zL slxNo} cufl8 a9\g g;Sg] 

s;}n] k5fl8af6 lxsf{pg'kg]{ lxF8fpg'kg]{ 

xfdL /Ë–/f]ug 5'6]sf 

6'6]sf km'6]sf 

k'/fgf] Sof/daf]8{sf uf]6L xf}+  

 o; dflysf] ;fIo # sf] sljtf+zdf sljn] ;dfhsf dflg;x¿ k/hLjL, lg/fzflt/, ljs[lt, 
lj;ª\ultlt/ pGd'v eO/x]sf] efjljrf/ k|:t't u/]sf 5g\ . k|:t't sljtf+zn] dflg;nfO{ lghLj j:t' 
Sof/duf]6L;Fu t'ngf u/]sf] 5, hf] uf]6Lx¿ :6fOu/åf/f ;~rflnt x'G5g\ . clxn]sf dflg;x¿ klg xfdL 
g]kfnL hf] ljb]zLsf] ;zf/fdf, afr]sf] s'/f sljtf+zn] b]vfOPsf] 5 . pQm sljtf+zdf j0f{ljGof; 
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jqmtfsf] vf]hL ubf{ oxfF cf, O, s, g, d, ;, x h:tf j0f{;x¿ w]/} k6s cfj[lQ ePsf 5g\ oL cfj[lQ 
eP/ cfPsf j0f{n] g} j0f{ljGof; jq|mtf hgfpF5 . oL j0f{x¿sf] cfj[lQnfO{ x]bf{ h:fdf :j/j0f{ cf !%, 
O !& k6s bf]xf]l/Psf] kfOG5 eg] Jo~hgj0f{x¿ g !^, s !#, d ^, ; ^ k6s cfj[lQ ePsf] 5 .  log} 
bf]xf]l/P/ cfPsf tyf k'g/fj[lQ ePsf j0f{x¿n] g} j0f{ljGof; jq|mtfnfO{ uf]8d]n u/]sf] b]lvG5 . h;n] 
ubf{ sljtf ;'Gb/ aGg k'u]sf] 5 .  

;fIo $ 

xfdL jL/ 5f}+ 

t/ a'4" 5f}+, 

xfdL a'4" 5f}+  

/ t xfdL jL/ 5f}+ 

xfdL a'4" geO{sg jL/ slxNo} x'g ;s]gf}+ 

xfdL dxfef/tsf] syfdf jl0f{t PsnJo xf}+  

 o; dflysf] ;fIo $ sf] sljtf+zdf sljn] xfdL g]kfnLx¿ jL/ 5f}+ t/ a'4" 5f}+ / t xfdL jL/ 5f}+ 
eg]/ g]kfnL ;dfhdfly rf]l6nf] Joª\Uo k|xf/ u/]sf 5g\ . g]kfnLx¿ To;} jL/ ePsf xf]Ogg\ g]kfnLx¿ 
o; sf/0fn] jL/ ePsf x'g\ h'g a'4" 5g\ . xfdL g]kfnL a'l4 eOsg jL/ x'g hfg]sf 5gf}+ eGg] efjljrf/ 
klg sljn] o; sljtf+zsf dfWodaf6 JoQm u/]sf 5g\ . pQm sljtf+zdf j0f{ljGof; jqmtfsf] vf]hL 
ubf{ oxfF 5, d, a, b, w, /, g, t, x h:tf j0f{x¿ kr'/ dfqfdf cfj[lQ ePsf 5g\ . oL kr'/ dfqfdf 
cfj[lQ eP/ cfPsf j0f{x¿n] g} j0f{ljGof; jq|mtf l;h{gf ug]{ sfo{ u/]sf] kfOG5 . pQm sljtf+zsf rf/ 
k+lQmsf] cGTodf 5f}++ j0f{ cfP/ cGTofg'k|f; klg ldnfPsfn] sljtf+znfO{ yk ld7f; yKg'sf ;fy} yk 
nofTds aGg d2t k'u]sf] 5 . h;df cfj[lQnfO{ x]bf{ cf *, O &, d &, p ^, x ^, / %, g $, , 5 $, t $, 
b #, k6s u/L :j/ / Jo~hg j0f{x¿  cfj[lQ ePsf 5g\ . oL j0f{x¿n] g} j0f{ljGof; jq|mtf lgdf{0fr 
ug{df ljz]if e"ldsf v]Ng'sf ;fy}  sljtf+zdf zf]ef klg a9fPsf] 5 .  

;fIo % 

xfdL kfOtnf xf}+ 

s]jn kfOtnf 

/ kmut kfOtnf 

kfOtnf M h;sf] e/df z/L/ pleG5 

kfOtnf M h;sf] cfwf/df z/L/ lx8\5 

SkfOtnf M h;sf] cfwf/df z/L/ lx8\5 

kfOtnf M h;sf] e/f];fdf z/L/ bu'5{  
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 k|:t't dflysf]  ;fIo % sf] sljtf+zdf sljn] h;/L dflg;sf] l;Ëf] z/L/ kfOtnfdf c8]sf] 5 
To;} u/L c¿sf] ;fd' pleg' c¿sf] cufl8 cufl8 hfg klg Tof] kfOtnfsf] cfjZos k5{  eGg] efj 
k|:t't ePsf] 5g\ . dflg; s]jn k/lge{/df  afFlr/x]sf] 5, b]z s]jn k/lge{/df aflr/x]sf] 5 . h'g d]/f] 
b]z ljb]zLsf] Ozf/fdf rln/x]sf] 5 . ca xfdLn] k/lge{/ xf]Og cfTdlge{/ eP/ afFRg ;Sg'k5{ eGg] 
ljrf/ klg o;n] JoQm u/]sf] 5 . pQm sljtf+zdf j0f{ljGof; jqmtfsf] vf]hL ug]{ qmddf oxfF klg 
ljleGg j0f{x¿sf] cfj[lQ ePsf] kfOG5 . h;df / !), n *, O &, k &, t &, s $, d $, ; $, h #, z 
#, 5 #, k6s j0f{x¿ k'g/fj[lQ eO{ j0f{ljGof; jq|mtfdf ljz]if e"ldsf v]n]sf] kfOG5 .  

;fIo ^ 

xfdL bf}8df k|yd x'G5f}+ 

/ xfd|f] lgwf/n] l6sf yfK5 

xfdL bf}8df k|yd x'G5f}+ 

/ xfd|f] 3fF6Ln] dfnf nfp5 

xfdL bf}8df k|yd x'G5f}+  

/ xfd|f] 5ftLn] tsdf 6fF:5  

xfd|f] 6Lsf yfKg] lgwf/ cs}{ 5 

xfd|f] dfnf nufpg] 3fF6L cs}{ 5  

xfd|f] tSdf 6fF:g] 5fFtL cs}{ 5  

xfdL t kmut s;}sf] Ozf/fdf  

6]Sg], lx8\g] / bu'g]{ kfOtnf xf}+ 

s]jn kfOtnf   

/ kmut kfOtnf 

 k|:t't ;fIo ^ sf] sljtf+zdf klg sljn] dflg;sf z/L/sf hltko cª\un] ;Ddfg kfPsf 5g\ 
k|fo tL ;a} kmut kfOtnfn] ubf{ xf] . kfOtnf z/L/sf] ;a} eGbf a9L dxŒjk"0f{ cª\u xf] eGg] ;dfGofy{ 
kfP tfklg o;sf] ljlzi6fy{ of] b]zdf h] hlt sfo{x¿ ePsf 5g\ s]jn tL ljb]zLsf] Ozf/fdf rn]sf 
5g\ . xfdLn] c¿n] u/]sf] sfo{df 5ftL km'nfpg'eGbf cfkm"n] kl/>d u/]/ 5ftL km'nfpg /fDf|f] x'G5 eGg] 
ljrf/ JoQm ug'{ xf] . pQm  sljtf+zdf j0f{ljGof; jqmtfsf] vf]hL ug]{ qmddf oxfF ljleGg j0f{x¿sf] 
cfj[lQ ePsf] b]lVfG5 . ljz]if u/L oxfF d @@, x !&, t !!, 5, !!, g !), / !), n *, s *, O ^, c # 
k6s  u/L :j/ / Jo~hg j0f{x¿ bf]xf]l/Psf 5g\ . oL bf]xf]l/P/ cfPsf j0f{n] g} j0f{ljGof; jq|mtfsf] 
kl/kf]if0f ug{df d'Vo e"ldsf v]Ng'sf ;fy} sljtf+znfO{ nofTds  / ;f}Gbof{Tds aGffpg klg ljz]if 
e"ldsf v]n]sf] 5 .  
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lgisif{ 

 jqmf]lQm eg]sf] ;flxlTos 3'dfp/f] egfO xf] . sfJo /rgfdf cfPsf j0f{x¿sf] Psb'O{ jf cg]s 
k6s s]xL cGt/df x'g] cfj[lQnfO{ g} j0f{ljGo; jq|mtf elgG5 . sfJo /rgfsf] s'g} klg j0f{x¿sf] 
plrt ;+of]hgaf6 sfJo lgdf{0f x'G5 . o:t} slj e"kL z]/rgåf/f lnlvt …d]/f] rf]sÚ / …xfdLÚ sljtfdf 
j0f{ljGof; jq|mtf k|Zf:t ¿kdf e]l6G5 . hxfF …d]/f] rf]sÚ sljtfdf c, s, cf, 5, d, P, t, o, ;, / 
h:tf j0f{x¿sf] cfj[lQ w]/} dfqfdf ePsf] kfOG5 eg] xfdLÚ sljtfdf cf, O, p, s, x, / g, d, h, z, ;, 
t h:tf j0f{x¿sf] cfj[lQ w]/} dfqfdf ePsf] kfOG5 . oL cfj[lQ eP/ cfPsf j0f{x¿n] j0f{ljGof; 
jqmtfsf] lgdf{0f ug{df ljz]if e"ldsf v]n]sf] kfOG5 . o:tf j0f{x¿ k6s–k6s cfj[lQ eP/ cfpFbf 
sljtf ;'Gb/ clg nofTds aGg klg k'u]sf] b]lvG5 . …d]/f] rf]sÚ sljtf eGbf …xfdLÚ sljtfsf] ndfO{ 
a9L g} 5 . oL b'j} sljtfdf slj e"kL z]/rgn] b]zsf] g]kfnL ;dfhsf] tTsfnLg ;dosf] cyf{t 
;dsfnLg ;dfhsf] ljs[lt tyf lj;ª\ultsf] lrq0f ub}{ To;sf] cl:Tjsf] vf]hL ug'{kg]{ efjljrf/ 
k|s6 u/]sf 5g\ . o;sf ;fy;fy} dfG5]n] k/lge{/af6 cfTdlge{/tftkm{{ s]lGb|t x'g'kg]{ k|ultjfbL :j/ klg 
sljn] ;';]n]sf 5g\ .  

;Gbe{;"rL 

pkfWofo, s]zjk|;fb, -@)^&_, ;flxTo k|bLk, ;femf k|sfzg . 

s'Gts -;g\ @)!@_, jq|mf]lQmlhljtd, u'?s'n ljZjljBfno jGbfjgf . 

kf}8]n, lji0f'k|:ffb, -@)%&_, ;+:s[t sfJozf:q, Pd=P; ;le{; . 

z]/rg, e"kL, -@)@^_, 3'Dg] d]rdfly cGwf] dfG5], ;femf k|sfzg . 
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n]v;f/ 

k|:t't n]v dfWolds txcGtu{t sIff ( / !) df g]kfnL efiff ljifo lzIf0f ubf{ lzIfsx¿n] k|of]u ug]{ 
lzIf0f ljlw / lqmofsnfkdf s]lGb|t 5 . g]kfnL efiff lzIf0fdf syf lzIf0f ljlw / lqmofsnfk 
zLif{ssf] of] n]v ljwf lzIf0fsf qmddf g]kfnL efiff lzIfsx¿n] k|of]u ug]{ lzIf0f ljlw tyf 
lqmofsnfksf] ljZn]if0f ug]{ p2]Zon] tof/ kfl/Psf] xf] . o; n]vdf k':tsfnoLo sfo{, lgb]{lzt 
cGtjf{tf{ k|ZgfjnL / sIff cjnf]sgdfkm{t ;"rgf ;ª\sng u/L  u'0ffTds 9fFrfdf /x]/ ljZn]if0f 
ul/Psf] 5 . o;df sf7df8f}F lhNnfcGtu{t dfWolds tx -sIff ( / !)_ df g]kfnL efiff lzIf0f ug]{ $ 
hgf lzIfsx¿nfO{ lgb]{lzt cGtjf{tf{ k|ZgfjnLdfkm{t lnOPsf] zflAbs ;"rgf ljZn]if0faf6 k|fKt 
;"rgfnfO{ efiff kf7\oqmd l;4fGtsf cfwf/df cg';Gwfg p2]Zo;Fu ;DalGwt /x]/ JofVofljZn]if0f u/L 
lgrf]8df k'luPsf] 5 . o; cWoogdf g]kfnL efiff lzIfsx¿n] efiff lzIf0fsf qmddf lzIfss]lGb|t 
ljlwnfO{ k|fyldstf lbPsf] b]lvG5 . h'g ljlwx¿ k|ljlwd}qL gx'g'sf ;fy} l;sfO ;xhLs/0f k|lqmofdf 
z}lIfs ;fdu|Lsf] pkof]u ;Lldt b]lvG5 . kf7\oqmdn] lgwf{/0f u/]sf] ;xhLs/0f k|lqmof cjnDag 
ul/Psf] 5}g . syf lzIf0fdf JofVofg, 5nkmn, k|Zgf]Q/, k|:t'tLs/0f, k7gaf]w / clego ljlwsf] 
k|of]u ul/Psf] 5 . kf7\oqmdn] lgb{]z u/]sf ax'af}l4stf, cfnf]rgfTds ;f]r, ;xsfof{Tds l;sfO 
h:tf k|lqmofx¿ sIffdf k|efjsf/L ¿kdf nfu" ul/Psf] 5}g . efiff lzIf0fdf /x]sf ljBdfg sdL 
sdhf]/Lx? ;'wf/sf nflu lzIfs tflnd, kf7\oqmd k|af]wLs/0f, cg'udg / ;DalGwt lgsfosf] 
lzIffdf nufgL / ;lqmotf cfjZos 5 . 

d'VozAb M efiff lzIf0f, lzIf0f ljlw, lqmofsnfk, ax'af}l4stf, cfnf]rgfTds ;f]r 
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ljifokl/ro 

 g]kfnL efiff lzIf0fleq efiff kf7\oqmd, efiff kf7\ok':ts, lzIf0f ljlw, eflifs Ifdtf, eflifs 
d"Nofª\sg, ljdft[efifL ljBfyL{n] ug]{ q'l6, eflifsf, afnefiff cflb ljljw If]qx¿sf] lzIf0f kb{5g\ . 
efiff kf7\oqmdn] l;sfO pknlAwsf ¿kdf ;'gfO, af]nfO, k9fO, n]vfO, pRrf/0f, :d/0fh:tf ljljw 
l;kdf ;Ifdtf xfl;n ug]{ p2]Zo /fv]sf] kfOG5 . dfgjLo hLjgdf cfjZos kg]{ ;du| sfds'/f ;DaGwL 
1fgd"ns wf/0ff tyf cleJolStd"ns l;k ;Dkfbg efiffaf6} ;DkGg x'G5g\ -kf}8]n -@)^*_ . g]kfnL 
efiff l;sfO ;xhLs/0fsf qmddf lzIfsx¿n] ljleGg ljlwx¿sf] k|of]u ug]{ u/]sf e]l6G5g\ . g]kfnL 
Ot/ ljifosf sIffdf k|of]u ul/g] lzIf0f ljlw h:t} g]kfnL efiff lzIf0fsf] sIffdf ljifoj:t'sf] k|s[lt, 
ljBfyL{sf] ?lr / dgf]lj1fg, Ifdtf, :t/, kf7\oqmdsf] ck]Iff, l;sfOsf l;4fGtx¿ cflb s'/fdf Wofg 
lbP/ lzIf0f ljlw 5gf]6 ul/g' /fd|f] dflgG5 . efiff lzIf0f eg]sf] eflifs ;'gfO, af]nfO, k9fO / n]vfO 
l;kx¿sf] lzIf0f ePsfn] c¿ ljifosf] lzIf0f / efiff lzIf0fdf s]xL km/s x'G5 . zdf{ / kf}8]n -
@)^*_ sf cg';f/ efiff lzIf0fcGtu{t syf lzIf0f ubf{ ;'?df syf n]vs / syfsf] kl/ro lbg], 
lzIfsn] df}lvs ¿kdf ;+If]kdf syf ;'gfpg], >'ltaf]wfTds cEof; u/fpg], ;:j/ jfrg u/fpg] ;fy} 
c¿ cEof; u/fpg] ug{ ;lsG5 . c¿ ljifo lzIf0f / efiff lzIf0f ljlwdf s]xL ;dfgtf / s]xL leGgtf 
x'G5g\ . cEof;n] cEo:t agfpF5 eg] h:t} efiff lzIf0fdf cEof;sf] e"ldsf 7"nf] x'G5 . efiff lzIfsn] 
s'g l;k lzIf0f ug]{ xf] ;f]xL l;kcg';f/ lzIf0f ljlwx¿sf] pkof]u ug{'kb{5 . olb Ps} k|sf/sf] 
ljlwdfkm{t lzIf0f ug{ vf]h]sf] v08df efiff lzIf0fsf] p2]Zo k'/f x'g ;Sb}g . g]kfnL efiff lzIf0f ug{sf 
nflu ;flxTosf ljleGg ljwfx¿ h:t} syf, sljtf, lgaGw, gf6s, hLjgL, dgf]jfb, ;+jfb cflbsf] 
pkof]u u/L ;'af]kn] h:tf eflifs l;kx¿sf] lzIf0f ug]{ ul/G5 . efiff lzIf0fsf ljlwx¿ olt g} 5g\ 
eg]/ Plsg ug{ g;lsP klg lbgk|ltlbg gofFgofF ljlwx¿sf] ljsf; eO/x]sf] xfdL kfp5f}F . clwsf/L -
@)^&_ n] s'g l:yltdf s] s:tf k4lt jf ljlwsf] pkof]u u/L efiff l;sfPdf ck]lIft nIo xfl;n ug{ 
a9L dbt ldNg ;S5 eGg] s'/fsf] hfgsf/L lzIfsnfO{ ePdf dfq p;n] kl/l:yltcg'¿k cg's"n x'g] 
k4lt jf ljlwsf] 5gf]6 ug{ ;Sg] x'G5 eGg] s'/f atfPsf 5g\ . To;}n] efiff l;sfO l;4fGtsf] cg';f/ 
eflifs l;k ljsf; u/fpgsf nflu ljBfyL{sf] tx, k[i7e"ld / kf7\oj:t' cg';f/ km/skm/s ljlwx¿sf] 
pkof]u ug'{ cfjZos x'G5 .  

;d:ofsyg 

 dfWolds txsf] g]kfnL efiff lzIffdf sdLsdhf]/L ePsf] b]lvG5 . k|To]s aif{ lnOg] P; O{ O{ 
k/LIffdf ;d]t g]kfnL ljifodf cg'QL0f{ x'g]x¿sf] ;ª\Vof w]/} x'g'sf ;fy}  syf lzIf0fsf qmddf ljleGg 
z}Ifl0fs ljlw / lqmofsnfksf] k|of]udf ;d]t sdhf]/L b]lvG5 . syf lzIf0fdf lzIfsn] k|of]u ug{] 
ljlwx¿ / lqmofsnfksf af/]df :ki6tf / ;'wf/sf] cfjZostf 5 . syf lzIf0fsf qmddf kf7\oqmdn] 
lglb{i6 u/]sf ljlw / lqmofsnfkx¿sf] k|of]u sd eO{ lzIfs s]lGb|t ljlwx¿sf] k|efj a9L b]lvG5 . 
h;n] ubf{ l;sfO ;xhLs/0f k|lqmofdf ljBfyL{sf] ;xeflutf sd 5 . o;n] g]kfnL efiff lzIf0f 
k|efjsf/L aGg g;sL lkmntf] x'g k'Ub5 . To;}n] g]kfnL efiffsf] syf lzIf0fsf ljlw tyf 
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lqmofsfnfkdf s]s:tf ;d:ofx¿ 5g\ / lzIfsx¿n] lzIf0f ubf{ s] s:tf ljlw / lqmofsnfk k|of]u 
ug]{ u/]sf 5g < ltgsf] k|of]usf] cj:yf s:tf] 5 < klxNofpg' g} o; n]vsf] d'Vo ;d:of xf] .  

cWoogsf p2]Zo 

 dfWolds txdf -sIff ( / !)_ g]kfnL efiff lzIf0fsf qmddf k|of]u ePsf lzIf0f ljlw s:tf  
5g\ < syf lzIf0fsf qmddf k|of]u ePsf k|lqmofx¿ s:tf 5g\ < lzIf0f ljlw / k|lqmofx¿sf] k|of]usf] 
cj:yf kQf nufpg' o; cWoogsf] d'Vo p2]Zo xf] .  

cWoogsf] cf}lrTo / dxTTj 

 k|:t't cWoogn] ;DalGwt If]qdf vf; ;d:ofsf] ;dfwfgsf] pkfo kQf nufpg]{, efiff lzIf0fsf 
If]qdf gofF 1fg k|ltkfbg ug]{ / 1fgsf] cj:yfnfO{ cBfjlws ug]{, klxNo}b]lv k|of]u ub}{ cfOPsf 
ljlwx¿ jt{dfg ;Gbe{df eflifs l;k ljsf;df slt pko'St / k|efjsf/L 5g\, efiff lzIf0fsf nflu 
;a}eGbf pko'St ljlwx¿ s'gs'g x'g\ < h:tf ;d:ofx¿sf] ;dfwfg x'g] ePsfn] g]kfnL efiff 
lzIf0fnfO{ ;fGble{s, ljBfyL{d}qL, ?lrk"0f{, j}1flgs agfpgsf nflu s:tf s:tf ljlwx¿sf] s;/L 
pkof]u ug{ ;lsG5 eGg] ;dfwfgsf pkfo vf]Hg] ePsfn] k|:t't cg';Gwfg cf}lrTok"0f{ x'g hfG5 . 

cWoogsf] kl/;Ldf 

 k|:t't cWoog g]kfn ;/sf/, lzIff dGqfno, kf7\oqmd ljsf; s]Gb|åf/f lgld{t dfWolds tx 
sIff ( / !) sf] clgjfo{ g]kfnL ljifosf] kf7\oqmdsf] syf lzIf0f ljlw / lqmofsnfkdf ;Lldt 
ul/Psf] 5 . of] cWoog sf7df8f}F lhNnfsf] b'O{cf]6f ;fd'bflos / b'O{cf]6f ;+:yfut ljBfnodf ;Lldt 
/x]sf] 5 .  

;}4flGts cfwf/  

 efiff lzIf0f l;ksf] lzIf0f xf] . ;'gfO, af]nfO, k9fO, n]vfO, pRrf/0f, :d/0fh:tf eflifs l;kdf 
vf; vf; ;Ifdtf xfl;n xf];\ eGg] p2]Zon] efiff lzIf0f ul/G5 . efiff lzIf0fdf ljifoj:t' uf}0f / l;k 
k|d'v x'G5 . efiff lzIf0fdf cEof;sf] e"ldsf lgs} dxTTjk"0f{ x'G5 . efiff lzIf0f / cEof;nfO{ Ps 
csf{sf k"/s eg] klg x'G5 . efiff 1fg sd clg snf / l;k a9L ePsfn] ltgnfO{ k|fKt ug{ cEof;sf] 
lgs} 7"nf] e"ldsf /x]sf] x'G5 -zdf{ / kf}8]n, @)^&_ . efiff lzIf0f lqmofsnfk / cEof;df s]lGb|t x'g] 
ub{5 . lzIfs sIffdf lgb]{zg lbG5g\, k|Zgf]Q/ jf 5nkmn u/fpF5g\ jf ljljw lsl;dsf cEof; 
u/fpF5g\ cflb ;a} z}Ifl0fs ultljlw Ps b[li6n] eflifs ultljlw 7xl/G5g\ -clwsf/L, @)^&_ . o;/L 
eflifs l;k ;'gfO, af]nfO, k9fO / n]vfOsf] cEof; g} efiff lzIf0f xf] . ljleGg ;flxlTos tyf cGo 
ljwfnfO{ pkof]u u/L eflifs l;k l;sfOG5 . ;flxTosf syf, sljtf, lgaGw, ¿ks cflbdf efiffsf] 
ljljwtf x'G5 / log} ljljwtfn] ubf{ efiff lzIf0f k|efjsf/L x'G5 . lj=;= @)@* ;fndf /fli6«o lzIff 
k4ltsf] of]hgfn] NofPsf] P]ltxfl;s kl/jt{gdf g]kfnL efiffsf] kf7\oqmdn] klg kf7\ojnL jf 
kf7\of+zaf6 dfly p7]/ j}1flgs tyf cfw'lgs kf7\oqmdsf] :j¿k u|x0f ug]{ uof{] . To;kl5 ;do 
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;dodf kf7\oqmd ;+zf]wg, kl/dfh{g tyf lgdf{0f ePsf] b]lvG5 . lj=;+= @)&! sf] kf7\oqmddf lzIf0f 
l;sfOsf gjLg ;f]r, k|lqmof tyf k4ltx¿sf] Jojl:yt, Jofjxfl/s tyf j}1flgs k|:t'lt ;dfj]z u/L 
;do ;fGble{s agfpg] k|of; ul/Psf] 5 . kf7\oqmdsf] :tDe …ªÚ df l;sfO ;xhLs/0f k|lqmof k|:t't 
ul/Psf] 5 . efiff lzIf0fsf ljwf l;4fGt tyf ljlw tyf k|lqmofsf cfwf/df syf lzIf0fsf nflu 
JofVofg, 5nkmn tyf k|Zgf]Q/, t'ngf, kl/of]hgf, k7gaf]w tyf sIff k|:t'tLs/0f h:tf ljlw tyf 
k|lqmof pNn]v ul/Psf] 5 -dflzkf, @)&!_ . To;}u/L kf7\oqmdn] lgDgfg';f/sf lqmofsnfkx¿ lgb]{z 
u/]sf] 5 M lqmofsnfk -k|:t'tLs/0f, cEof;, pTkfbg, k7gaf]w, k|of]ufTds sfo{, k[i7kf]if0f_, 
ax'af}l4stf, cfnf]rgfTds ;f]r, ;xsfof{Tds sfo{, ljwfsf dfWodaf6 l;kx¿sf] lzIf0f, l;kx¿df 
cfwfl/t lqmofsnfkx¿ lgb]{z u/]sf] 5 . k|:t't cWoogsf] ;}4flGts cfwf/ eflifs l;k / cEof;sf] 
dxTjdf cfwfl/t 5 . syf lzIf0fsf]  d'Vo p2]Zo ljBfyL{nfO{ ;'gfO, af]nfO, k9fO / n]vfOsf] Ifdtfdf 
j[l4 u/L eflifs l;kdf bIf agfpg' xf] . h;n] ubf{ ljBfyL{x¿ syf lzIf0fsf qmddf ;lqmo ¿kdf 
eflifs lqmofsnfkdf ;xefuL eO{ lzIf0f l;sfO lqmofsnfk k|efjsf/L / Jofjxfl/s aGg k'U5 . 
jt{dfg kf7\oqmdn] ;'emfPsf lzIf0f ljlw / l;sfO ;xhLs/0f k|lqmofsf] k|of]un] ljBfyL{df gofF ;f]r, 
;dem / ;[hgfTdstfsf] ljsf; eO{ pgLx¿df eflifs l;k ljsf;df kl/kSjtf cfpF5 .  

k"j{sfo{sf] k'g/fjnf]sg 

 efiff lzIf0fsf ljlwx¿af/] cWoog ePsf k':tsx¿, cg';Gwfgd"ns n]vx¿ tyf cg';Gwfg 
k|ltj]bgx¿sf] cWoog ul/Psf] 5 . k"j{cWoogx¿af6 g]kfnL efiff lzIf0fdf k|of]u ePsf ljlwx¿, 
lzIf0fsf ljleGg lqmofsnfkx¿, kf7\oqmd k|of]usf] cj:yf cflbaf/] 1fg k|fKt ePsf] 5 . cWoog 
dgg ul/Psf s]xL k"j{ cWoogsf] ;dLIff tn k|:t't ul/Psf] 5 M  

 l3ld/] -@)^(_ n] g]kfnL efiff lzIf0fk|lt lzIfsx¿sf] b[li6sf]0f zLif{sdf :gftsf]Q/ zf]wkq 
tof/ kf/]sf 5g\ . pSt cWoogdf efiff lzIf0f, ljwf lzIf0f / cWofkg of]hgf ;DaGwL b[li6sf]0f /fd|f] 
/x]sf], ;/sf/L ljBfnosf t'ngfdf lghL ljBfnosf lzIfssf] b[li6sf]0f /fd|f] /x]sf] / lzIfsx¿n] 
kf7\oqmdsf] cWoog gu/]sf] lgisif{ lgsfn]sf 5g\ . zdf{ -@)^*_ n] ;flxTo lzIf0fsf ubf{ b'O{ 
k|sf/sf ljlwdfkm{t ug{ ;lsg] rrf{ u/]sf 5g\ . tL ljlwx¿ x''g\–;fdfGo ljlw tyf sfo{snfkcGtu{t 
JofVofg tyf k|jrg, 5nkmn÷k|Zgf]Tt/, t'ngf, ;dLIff, ;"q, k7g af]w, k|:t'tLs/0f, zAbfy{ / jfSodf 
k|of]u, ljwfut 9fFrfdf n]vg, cfbz{ gf6\o, /ª\ud~r clego, sIff clego, :jfWoog cflb . 
;flxToleq /x]sf ljleGg ljwf lzIf0fsf qmddf pkof]u ul/g] tyf ug{ ;lsg] ljlwx¿sf] ¿kdf 
pNn]v ul/Psfn] o;nfO{ o; cg';Gwfgdf pkof]uL, ;fGble{s Pjd\ ljZn]if0fLo 7flgPsf] xf] . 
clwsf/L -@)^&_ n] efiff lzIf0fsf qmddf cEof; tyf k'g/fj[lQ, j}olSts leGgtf, :t/Lotf, 
qmda4tf, ?lrk"0f{tf, sIff ;xeflutf, lzIf0f k|lqmofdf ljljwtfh:tf l;4fGtsf] Vofn ug'{ pNn]v 
u/]sf 5g\ . zdf{ / kf}8]n -@)^&_ n] efiff lzIf0fnfO{ ljleGg ;xlqmofsnfk;Fu cfa4 ub}{ PsLs[t 
u/]/ n}hfg' kg]{, dfWolds lzIff kf7\oqmdn] g]kfnL efiff lzIf0fnfO{ cfw'lgs, Jofjxfl/s Pjd\ 
ljBfyL{s]lGb|t agfpgsf nflu eflifs l;kdf cfwfl/t cEof;, k|z:t lqmofsnfk, ;dfnf]rgfTds 
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lrGtg, ;xsfo{snfk, ax'af}l4stf, k|of]ufTds sfo{, :jfWoog tyf 5nkmnnfO{ efiff lzIf0fdf Vofn 
ug'{kg]{ s'/f pNn]v u/]sf] 5 .  

 k"j{ cWoogx¿sf] k'g/fjnf]sgaf6 efiff km/s x'Fb}df efiff lzIf0f k|lqmof km/s gx'g], efiff 
lzIf0fdf eflifs l;kdf cfwfl/t lqmofsnfk ckgfpg'kg}{ h:tf wf/0ff lgdf{0f ePsf] 5 . syf 
lzIf0fsf qmddf lzIfsx¿n] ;:j/ k7g, k|Zgf]Q/, 36gfqmd ldnfg, ljlzi6 kª\lStsf] JofVof, 
u[xsfo{h:tf lqmofsnfkx¿ u/fpg'sf ;fy} lzIfsx¿n] kf7\oqmddf n]v]sf s'/f Jojxf/df gptf/]sf] 
b]lvG5 . 

cg';Gwfg cGt/fn  

o; cWoogsf ;Gbe{df cWoog ubf{ xfn;Dd o; cg';Gwfg ljifo;DaGwL k"j{sfo{x¿ kof{Kt 
gePsf / g]kfnL efiff lzIf0fsf qmddf k|of]u ePsf lzIf0f ljlw / lzIf0f k|lqmof;DaGwL cWoog 
guGo ¿kdf dfq ul/Psfn] o; cWoogn] oL cGt/fnsf] ;Daf]wg ug{ ;Sg]5 .  o; cl3sf 
cWoogx¿n] efiff lzIf0fsf ljlw tyf lqmofsnfkx¿sf] k|of]ufTds kIfx¿sf] ljZn]if0f gkfOg' o; 
cWoog / k"j{ cWoogsf larsf] cGt/fn dflgPsf] 5 . k"j{ cWoogx¿df z}Ifl0fs ljlw / 
lqmofsnfkx¿sf] ;txL ljZn]if0f dfq ePsf], uxg tyf ;Dk"0f{ kIfsf] ljZn]if0f ePsf] gkfOg'n] o; 
cWoog / k"j{ cWoogx¿aLr cg';Gwfg cGt/fn sd x'g] dx;'; ul/Psf] 5 .  

cWoog ljlw 

 k|:t't cg';Gwfgd"ns n]v u'0ffTds 9fFrfdf tof/ kfl/Psf] 5 . of] n]v tof/ kfg{sf nflu 
cfjZos ;fdu|Lx¿ k|fylds ;|f]tcGtu{t If]qLo cg';Gwfg ljlwsf dfWodaf6 ;ª\sng ul/Psf] 5 . 
o;sf nflu sf7df8f}F lhNnfdf /x]sf Pp6f ;fd'bflos / Pp6f ;+:yfut ljBfno 5gf]6 ul/Psf] 5 . tL 
ljBfnosf sIff gf} / b;df g]kfnL ljifo lzIf0f ug]{ lzIfsx¿nfO{ p2]Zod"ns ljlwaf6 5gf]6 u/L 
cGt/jftf{–k|ZgfjnL / sIff cjnf]sgdfkm{t tYofª\s ;ª\sng ul/Psf] 5 . k|fKt tYofª\snfO{ 
pko'Qm zLif{sdf juL{s/0f u/L lyd]l6s ¿kdf ljZn]if0f ul/Psf] 5 . o;df g]kfnL efiff lzIf0fsf] 
qmddf pkof]u ul/Psf ljlwx¿, sIffsf]7fdf x'g] u/]sf ljljw lqmofsnfkx¿sf] k|fof]lus kIf / 
g]kfnL efiff lzIf0fdf kf7\oqmd k|of]usf] cj:yfsf] ljZn]if0f ul/Psf] 5 . o;df lgb]{lzt cGtjf{tf{ 
k|ZgfjnL / sIff cjnf]sg kmf/fdnfO{ tYofª\s ;ª\sngsf nflu ;fwgsf ¿kdf k|of]u ul/Psf] 5 .  

 hg;ª\Vof / gd'gf 5gf]6  

 k|:t't cWoogdf sf7df8f}F lhNnfsf dfWolds tx -sIff ( / !)_ df g]kfnL efiff lzIf0f ug]{ 
;Dk"0f{ g]kfnL efiff lzIfsx¿x¿nfO{ hg;ª\Vofsf ¿kdf lnOPsf] 5 . p2]Zod"ns gd'gf 5gf]6 ljlw 
k|of]u ul/Psf] / qm];j]n -;g\ @))(_ n] cg';Gwfg stf{n] cfˆgf] cg';Gwfg k"/f ug{sf nflu cfjZos 
/ dxTjk"0f{ x'g] pQ/ bftfx¿ 5gf]6 ug{ ;lsg] atfP cg';f/ sf7df8f}F lhNnfsf ;fd'bflos / ;+:yfut 
ljBfnodf sIff ( / !) df clgjfo{ g]kfnL ljifo cWofkg ug]{ rf/ hgf lzIfsx¿nfO{ lgb]{lzt 
cGtjf{tf{ k|ZgfjnLdfkm{t tYofª\s ;ª\sngsf nflu gd'gfsf ¿kdf rog ul/Psf] xf] .  
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 cg';Gwfg ljlw  

 k|:t't cWoog JofVofTds cfofddf ljZn]if0f ul/Psf] 5 . 8]lGhg P08 lnª\sg -;g\ @)!!_ nfO{ 
cfwf/ dfgL lzIfsx¿af6 cnu cnu k|ltlqmofx¿ ;ª\sng u/L ljleGg sf]0faf6 ljZn]if0f ul/Psf] 
5 . cWoog If]qdf k/]sf ;xefuLx¿sf] wf/0ffnfO{ Ps} 7fpFdf PsLs[t u/L ljZn]if0f ul/Psf] 5 . 
lzIfsx¿af6 km/s km/s ljrf/ Pjd\ cg'ej ;ª\sng tyf sIff cjnf]sgdfkm{t tYo ;ª\sng u/L  
ax'tYo / ax'cy{x? klxNofpg vf]Hgsf nflu k|fKt wf/0ff tyf tYonfO{ cg';Gwfgsf] p2]Zo;Fu ;+of]hg 
ub}{ tYosf] ax'cfoflds 9ª\uaf6 cWoog ul/g] JofVofTds cfofd;Fu ;DalGwt eP/ ljZn]if0f 
ul/Psf] 5 .   

 tYofª\s ;ª\sngsf ;|f]tx¿  

 o;df k|fylds ;|f]taf6 tYofª\s;ª\sng ul/Psf] 5 . o;df tYo ;ª\sngsf nflu k|fylds 
;|f]tsf ;fwgx¿ lgb]{lzt cGtjf{tf{ k|ZgfjnL / sIff cjnf]sg kmf/fdsf] k|of]u ul/Psf] 5 . tYo 
;ª\sng k|fylds ;|f]taf6 eP klg låtLos ;|f]tsf ;fdu|Lx¿ ljleGg ljåfgsf cg';Gwfg k|ltj]bg, 
k|sflzt k':ts, n]vx¿ cflbsf] klg k|z:t pkof]u ePsf] 5 .  

 tYofª\s ;ª\sngsf ;fwg / tl/sfx¿  

 lgb]{lzt cGtjf{tf{ k|ZgfjnL / sIff cjnf]sg kmf/fdnfO{ ;fwgsf] ¿kdf k|of]u ul/Psf] 5 . 
lgb]{lzt cGtjf{tf{ k|ZgfjnLdfkm{t cGtjftf{ lnP/ tyf ltg} lzIfsx¿sf] sIff cjnf]sg u/]/ ul/Psf] 
5 .  

 tYofª\s ljZn]if0fsf ljlwx¿  

 k|:t't cg';Gwfgdf tYofª\s ;ª\sngsf nflu lgb]{lzt cGtjf{tf{ k|ZgfjnLdfkm{t lnOPsf] 
cGtjftf{ / sIff cjnf]sgsf] k|of]u u/L k|fKt ePsf] tYofª\snfO{ s'g} ;fª\lVos dfgdf ?kfGt/0f 
gu/L lzIfsx¿sf] sfo{snfkx¿nfO{ efiff lzIf0fsf l;4fGtsf] cfFvfn] x]/L zflAbs ¿kdf Jojl:yt 
u/L tfls{s ljZn]if0f u/L lgisif{df k'luPsf] 5 . of] cWoog u'0ffTds 9fFrfdf cfwfl/t 5 .  

 ljZj;gLotf / j}wtf  

 k|:t't cg';Gwfg k|fs[lts cj:yfaf6 g} tYofª\s ;ª\sng u/L u'0ffTds cg';Gwfgsf] tYofª\s 
;ª\sng, ljZn]if0f / glthfdf x'g'kg]{ u'0fx¿ lgikIftf, ;Totf, oyfy{tf, k|fs[ltskg cflbsf cfwf/df 
lgisif{df k'luPsf] 5 -qm];a]n, ;g\ @))(_ .  

kl/0ffd / 5nkmn 

 syf lzIf0fsf qmddf lzIfsx¿n] ckgfPsf ljlwx¿sf] k|:t'tLs/0f  

 g]kfnL efiff lzIfsx¿n] syf lzIf0fsf qmddf ckgfpg] u/]sf k|lqmofx¿df ljljwtf b]lvof] . 
k|fKt tYofª\s x]bf{ syf lzIf0fsf qmddf lzIfs k':ts lnP/ sIffdf k|j]z ug]{, ljBfyL{;Fu cfhsf] 
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kf7 PsLg ug]{, ljBfyL{nfO{ kf7sf] s]xL cg'R5]b k9\g nufpg], cfkm"n] klg k9\g], JofVof ug]{, 5nkmn 
ug]{, cEof;sf sfd ug]{, a'Fbf l6kf]6 ug{ nufpg]h:tf k|lqmofx¿ canDag u/]sf] kfOof] . eflifs l;ksf] 
cEof;sf nflu syf lgs} pko'St ljwf ePsf] / o;sf] z}Ifl0fs k|lqmofdf klg eflifs l;knfO{ g} 
hf]8 lbg'kg]{ kIfdf lzIfsx¿ :ki6 /x]sf] t/ z}Ifl0fs lqmofsnfkdf eg] Vofn gu/]sf] kfOof] . o; 
txdf nf]s, P]ltxf;s, ;fdflhs, kf}/fl0fs, afn dgf]j}1flgs / dgf]j}1flgs syfx¿ ;dfj]z ul/Psf] 
5 . sIff ( df tLg j6f / !) df klg tLg j6f syfx¿ /x]sf 5g\ . syfsf] k|s[ltcg';f/ lzIf0fsf 
ljlwx¿df klg JofVofg, 5nkmn tyf k|Zgf]Q/, t'ngf, kl/of]hgf, k7gaf]w tyf sIff k|:t'tLs/0f tyf 
lqmofsnfkdf klg k|:t'tLs/0f, cEof;, pTkfbg, k7gaf]w, k|of]ufTds sfo{, k[i7kf]if0f h:tf ljljw 
ljlw tyf lqmofsnfkx¿ x'g] u/]sf] kfOG5 . ;fy} ax'af}l4stf, cfnf]rgfTds ;f]r, ;xsfof{Tds sfo{, 
ljwfsf dfWodaf6 l;kx¿sf] lzIf0f h:tf lqmofsnfkx¿ klg kf7\oqmdn] k|of]u ug{ ;'emfPsf]   
kfOG5 . syf lzIf0fsf] d"ne"t p2]Zo eflifs l;ksf] lzIf0f eP klg o;sf cGo k|of]hgx¿ klg  
x'G5g\ . syf ljwfk|lt ¿lr hufpg, l;h{gfTds sfo{df ;lqmo agfpg tyf k|ltef k|ikm'6g ug{ klg 
syf lzIf0fsf] dxTTjk"0f{ e"ldsf x'g] b]lvG5 . lgb]{lzt cGtjf{tf{ k|ZgfjnL, / sIff cjnf]sgsf 
cfwf/df syf lzIf0fsf qmddf JofVofg, 5nkmn, k|Zgf]Q/, kl/of]hgf, t'ngf, k|:t'tLs/0f, l;kut 
lqmofsnfkx¿, cEof;, pTkfbg, k7gaf]w cflb ljlwx¿sf] k|of]u ug]{u/]sf] kfOof] eg] ;xhLs/0f ubf{ 
JofVofg, 5nkmn, k|Zgf]Q/, k|bz{g, k|:t'tLs/0f, k7g af]w, clego cflb ljlwsf] pkof]u ug]{ u/]sf] 
kfOof] . n]vs / zLif{s kl/roaf6 ;'? u/]/ syf syg, ;:j/ jfrg, 36gf j0f{g, JofVof tyf 
ljj]rgf, ;Gb]z k|:t'lt, lgb]{lzt syf n]vg, lnlvt syfsf] k|:t'lt, df}g k7g, ;f/f+z, af]w k|Zgf]Q/, 
pvfg, 6'Ssf tyf gjLg zAbsf] cy{af]w / jfSodf k|of]u, 36gfqmd ldnfpg nufpg], ;fd"lxs sfo{df 
;+nUg u/fpg] / k[i7kf]if0f lbg]h:tf lqmofsnfkx¿ u/]sf] kfOof] . lzIf0f ljlw tyf lqmofsnfkx¿df 
lzIfsn] Psf]xf]/f] k9]/ JofVofg ug]{ k/Dk/fut ljlweGbf s]xL kl/jt{g eO{ lzIfs ljBfyL{ b'a} ;lqmo 
ePsf] kfOg' ;sf/fTds kIf xf] . ljwf lzIf0f eflifs l;k ljsf; ug{sf nflu xf] eGg] a'emfO ljsf; 
ePsf] kfOof] . olt x'Fbfx'Fb} klg :t/Lo ;xhLs/0fsf cEof;x¿ kof{Kt ePsf] eg] b]lvPg . 
;xhLs/0fnfO{  kl/is[t, lj:tfl/t, k|ljlwd}qL Pjd\ ljBfyLd}qL agfpFb} nfg'kg]{ b]lvG5 . JofVofg 
ljlwdf a9L ;do vr{]/ ljBfyL{sf] efjgfnfO{ a]jf:tf ug]{, kl/of]hgf sfo{sf] sdL, k|Zgf]Q/ / 5nkmn 
gx'g'n] pgLx¿sf] ;lqmotf k|foM z"Go x'g] cj:yfdf xfn kl/of]hgf sfo{ 5nkmn tyf k|Zgf]Q/ ljlwsf] 
k|of]un] s]xL ;'wf/ ePsf] kfOof] . Kf7\oqmddf syf lzIf0fdf t'ngf ljlw, kl/of]hgf sfo{ tyf 
k|:t'tLs/0f ;Da4 lqmofsnfkx¿ pNn]v eP klg kof{Kt dfqfdf k|of]u ePsf] b]lvPg . ;du|df syf 
lzIf0fdf ljBfyL{x¿sf] ;lqmotf s]xL dfqfdf eP klg ljBfyL{eGbf lzIfs g} a9L ;lqmo ePsf]  
b]lvof] . lzIfsx¿sf] sIff cjnf]sg ubf{ lgb]{lzt cGtjf{tf{ k|ZgfjnLdf pNn]v ePs} lqmofsnfk 
k|of]udf NofPsf] kfOof] . syf ljwf lzIf0f ubf{ pkof]u ePsf cfbz{ k7g, a'Fbf l6kf]6, 5nkmn, 
k|Zgf]Q/, ;:j/ k7g, k|:t'tLs/0f, JofVofg cflbdf Ps¿ktf b]lvof] . o;/L lgb]{lzt cGtjf{tf{ 
k|ZgfjnL / syf cjnf]sgsf cfwf/df x]bf{ lzIfsx¿n] syf lzIf0fsf qmddf k/Dk/fut JofVofg 
ljlwnfO{ 36fpFb} ljBfyL{x¿nfO{ klg ;lqmo agfpFb} sIffsf]7fdf ;:j/ k7g, df}g k7g, 5nkmn, 
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k|Zgf]Q/, a'Fbf l6kf]6, k|:t'tLs/0f, lgb]{lzt n]vg, gjLg zAbsf] cy{ tyf jfSodf k|of]uh:tf 
lqmofsnfkx¿ k|of]u ub{5g\ eGg] lgisif{ k|fKt eof] . o;af6 g]kfnLdf syf ljwf lzIf0fk|lt s]xL 
kl/jt{g / k|ult ePsf] b]lvof] . o;nfO{ ;sf/fTds kIf g} dfGg' kb{5 .  

 syf lzIf0f ubf{ syfsf/sf] kmf]6f] / kl/ro n]lvPsf] sf8{, s]xL cfbz{ jfrgsf nflu >Jo 
;fdu|Lx¿ z}Ifl0fs ;fdu|Lx¿sf] ¿kdf k|of]u u/]sf] kfOof] eg] k|ljlwd}qL ;fdu|L, cgnfOg÷ckmnfOg 
;fdu|Lsf ;fy} zAbfy{ / jfSodf k|of]uh:tf lqmofsnfk;Fu ;DalGwt ;fdu|Lsf] k|of]u ePsf] kfOPg . 
b'O{cf]6f ljBfnodf 8fo/Ldf kf7of]hgfsf] l6kf]6 ug]{ / sfof{Gjog ug]{ sfd ePsf] b]lvof] eg] b'O{cf]6f 
ljBfnodf kf7of]hgfljgf g} sIffdf lzIf0f ug]{ u/]sf] b]lvof] . o;af6 s] :ki6 x'G5 eg] kf7\oqmdn] 
of]hgfa4 lzIf0f ug]{ k|of; u/] klg sfof{Gjog kIf sdhf]/ /x]sf] kfOof] . syf lzIf0fsf qmddf 
;a}eGbf a9L JofVofg ljlw / qmdzM k|bz{g, 5nkmn, k|Zgf]Tt/ / k7gaf]w ljlwsf] k|of]u ePsf]  
kfOof] . l;sfO ;xhLs/0f cfw'lgs, j}1flgs, ljBfyL{ ;lqmo agfpg] vfnsf] gx'g', efiff lzIf0fsf 
l;4fGtx¿sf] k"0f{¿kdf cg';/0f gx'g', eflifs l;k;Da4 lqmofsnfkx¿ kof{Kt gx'g', z}Ifl0fs 
;fdu|Lsf] k|of]u cf+lzs ¿kdf x'g', lzIf0f l;sfO k|lqmofdf lzIfss} ;lqmotf a9L x'g' h;sf sf/0f 
;Dk|]if0ffTds kIf sdhf]/ x'g' h:tf sdhf]/Lsf sf/0f syf lzIf0f ubf{ pknlAwsf ¿kdf k|fKt x'g] 
eflifs l;kut ;Ifdtfx¿ cf+lzs ¿kdf dfq k|fKt x'g ;s]sf] b]lvG5 . 

 syf lzIf0fdf lzIfsx¿åf/f ckgfOPsf lqmofsnfkx¿  

 syf lzIf0fsf qmddf lzIfsx¿n] ;:j/ jfrgnfO{ k|fyldstfsf ;fy pkof]u u/]sf] b]lvof] eg] 
To;kl5 syf df}g k7g u/fpg], hl6n tyf gjLg zAbx¿ l6kf]6 ug{ nufpg], k|Zgf]Tt/ u/fpg], syf;f/ 
eGg nufpg], lzIfsn] syf;f/ atfOlbg], cg'R5]b cg'R5]bsf] efj atfOlbg], l6kf]6 ul/Psf zAbx¿ 
af]8{df n]Vb} cy{ atfpg] / jfSodf k|of]u u/fpg] h:tf lqmofsnfkx¿ u/]sf] kfOof] . b'O{cf]6f 
ljBfnosf lzIfsx¿n] syfsf] k|To]s cg'R5]b k9\b} JofVof klg ug]{ u/]sf / b'O{cf]6f ljBfnosf 
lzIfsx¿n] cfkm"n] syf gk9L ;]tf] kf6Ldf kfqx¿sf] gfd l6kf]6 u/]/ kfqx¿sf] e"ldsfsf] af/]df :ki6 
kf/L syfsf] ;Gb]z atfpFb}  syf;f/ atfPsf] kfOof] . ;a} ljBfnosf lzIfsx¿n] pvfg / 6'Ssfx¿sf] 
jfSodf k|of]u ug]{ lqmofsnfk u/]sf kfOof] . o:tf lqmofsnfkaf6 ljBfyL{nfO{ efiffsf] 1fg, gofF 
zAbfjnLsf] k|of]u / syf;Fu ;DalGwt ;dem k|fKt x'g]5 .  

 kf7\oqmdsf] k|of]u  

 kf7\oqmdsf] k|of]usf ;Gbe{df kf7\oqmdn] lgb]{z u/]sf ;xhLs/0f k|lqmofnfO{ ;d'lrt ¿kdf 
pkof]u gu/]sf] b]lvof] . dfWolds lzIff kf7\oqmdn] ljwf ljz]ifsf nflu l;sfO k|lqmof lgb]{z gu/L 
;du|df l;sfO k|lqmof lgb]{z u/]sf] 5 t/ tL Jofjxfl/s ¿kdf pkof]uL b]lvFb}g . kf7\oqmdn] lgb]{z 
u/]sf lqmofsnfkx¿ k|:t'tLs/0f, cEof;, k7g af]w, k[i7kf]if0f, ;xsfof{Tds l;sfO, l;kx¿df 
cfwfl/t lqmofsnfk cflb sIffsf]7fdf k|of]u ePsf] kfOof t/ k|of]ufTds sfo{, ax'af}l4stf, 
cfnf]rgfTds ;f]rh:tf k|lqmofx¿ sIffsf]7fdf k|of]u gePsf] e]l6of] . o;/L kf7\oqmdn] lgb]{z u/]sf 
lqmofsnfk tyf k|lqmofx¿ syf lzIf0fsf qmddf cf+lzs ¿kdf dfq pkof]u ePsf] b]lvof] .  
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 ;Dk|]if0fLo kIf  

 g]kfnL efiff lzIfsx¿n] syf ljwf ;xhLs/0f ubf{ k|Zgf]Q/, 5nkmn, cGt/lqmofh:tf 
lqmofsnfkx¿ pkof]u u/]sf] kfOof] . oL lqmofsnfkx¿n] ljBfyL{df ;Dk|]if0ffTds ;Ifdtf xfl;n ug{ 
;xof]u ug]{ b]lvG5 . lxhf]cfh ljsl;t d'n'sx¿df efiff lzIf0fnfO{ ;Dk|]if0ffTds Ifdtf;Fu lgs} 
dxTTjsf ;fy hf]8\g] u/]sf] kfOG5 . g]kfnL efiff lzIf0f x'g] sIffsf]7fdf o;sf] k|of]u guGo dfqfdf 
ePsf] e]l6of] . o;y{ g]kfnL efiff lzIf0f x'g] sIffsf]7fdf ;Dk|]if0ffTds ;Ifdtf j[l4 ug]{ vfnsf 
lqmofsnfkx¿ a9fpg'kg]{ cfjZostf dx;'; eof] . syf ljwf ;Dk|]if0ffTds lqmofsnfksf nflu emg} 
a9L pkof]uL x'g] ePsfn] lzIfsx¿n] ;f]xL cg'¿ksf lqmofsnfkx¿ 5gf]6tkm{ Wofg lbg'kg]{ b]lvof] . 
k|f;ª\lus JofVof ug{ nufpg], e"ldsf lgjf{x ug{ nufpg], 5nkmn tyf jx;df ;xefuL u/fpg], 
tfls{s k|Zgf]Q/ u/fpg], ljrf/sf] cleJolSt sf}zn l;sfpg cEof; u/fpg], cltl/St lqmofsnfk, 
36gf cflbdf e"ldsf lgjf{x u/fpg]h:tf lqmofsnfkx¿ kof{Kt gePsf] kfOof] . g]kfnL efiff lzIfsn] 
g]kfnL efiff lzIf0f x'g] sIffsf]7fdf syf ljwf ;xhLs/0fsf qmddf o:tf ljljw lqmofsnfkx¿ 
u/fpg' kg]{ cfjZostf dx;'; eof]  .  

 ;fdu|L / k|ljlw k|of]usf] cj:yf  

 g]kfnL efiff lzIf0f x'g] sIffsf]7fdf b}lgs k|of]usf z}Ifl0fs ;fdu|Lafx]s cGo ;fdu|L / k|ljlwsf] 
k|of]usf] cj:yfdf ;Gtf]ifhgs b]lvPg . b'O{hgf lzIfsx¿n] dfq slxn] sfxLF Nofk6k tyf df]afOndf 
ljleGg ;Gbe{k/s ;fdu|Lx¿ /fv]/ sIffdf k|:t't ug]{ u/]sf] e]l6of] . z}Ifl0fs ;fdu|Lsf] k|of]u ug'{k5{, 
k|ljlwsf] k|of]u u/L efiffsf] sIffnfO{ /f]rs agfpg'k5{ eGg] 1fg ;a} lzIfsx¿df /x]sf] b]lvof] t/ 
Jojxf/df pSt 1fgsf] k|efjsf/L pkof]u ePsf] kfOPg . jt{dfg ;dodf k|ljlwnfO{ sIffsf]7fdf hf]8\g 
clgjfo{ eO;s]sf] cj:yfnfO{ ;a}n] dgg ug'{kg]{ cfjZostf dx;'; eof] . syf ljwf;Fu ;DalGwt 
syfsf/sf] kmf]6f], zAbfy{ kQL h:tf ;fdu|Lx¿sf] Go"g k|of]u eP klg cGo :t/Lo ;fdu|L lgdf{0f, k|of]u 
tyf k|ljlwsf] 1fg / k|of]utkm{ lzIfsx¿sf] Wofg gk'u]sf] b]lvof] . g]kfnL efiff lzIfsx¿n] ljljw 
;fdu|Lx¿sf] k|of]udf bIftf xfl;n ug'{kg]{, ;fdu|L lgdf{0f ug]{tkm{ rf;f] lbg'kg]{ / k]zfut pGgogsf nflu 
pNn]Vo e"ldsf lgefpg'kg]{ ;fy} o;sf nflu k|zf;gn] klg ;xof]u k'¥ofpg'kg]{ b]lvof] . 

lgisif{ 

 syf ljwf lzIf0fdf k|of]u x'g] u/]sf ljlw tyf lqmofsnfkx¿sf s]xL ;sf/fTds / s]xL 
gsf/fTds kIf /x]sf] kfOof] . lzIf0fsf qmddf g]kfnL efiff lzIfsx¿n] k/Dk/fut ljlw, z}nL / 
k|lqmofdf s]xL kl/jt{g u/]/ ljBfyL{x¿nfO{ ;lqmo agfO{ ljleGg lqmofsnfkdf hf]8 lbg yfn]sf t/ 
;fdu|L cefjsf sf/0f eg] hlt k|of]u ug{ g;s]sf] e]l6of] . syf lzIf0fdf s]xL kl/jt{g ePsf] t/ 
cem} klg ljBfyL{ s]lGb|t ljlw tyf lqmofsnfkx¿eGbf lzIfs s]lGb|t ljlw tyf lqmofsnfkx¿ g} 
a9L dfqfdf k|of]udf cfPsf] kfOof] . 5nkmn, cGt/lqmof, ;d"x sfo{h:tf lqmofsnfkx¿df s]xL 
dfqfdf hf]8 lbg yflnPsf] t/ o;nfO{ cem hf]8 lbg'kg]{ b]lvof] . g]kfnL efiff lzIfsx¿n] kf7\oqmdsf 
lgb]{zgx¿nfO{ k"0f{ ¿kdf kfngf gu/]sf] kfOPsfn] kf7\oqmdn] lgb]{z u/]sf l;sfO ;xhLs/0f k|lqmof 
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tyf lqmofsnfkx¿nfO{ sIffsf]7fdf k|of]u ug'{kg]{ cfjZostf b]lvof] . ljBfyL{sf ;Dk|]if0ffTds ;Ifdtf 
ljsf; ug{sf nflu kof{Kt lqmofsnfkx¿ ePsf kfOPg . To;}n] ;Dk|]if0ffTds lqmofsnfkx¿nfO{ 
efiff lzIf0fdf pkof]u ug'{kg]{ cfjZostf 5 . g]kfnL efiff lzIfsx¿n] l;sfO ;xhLs/0fsf qmddf 
k|z:t z}lIfs ;fdu|Lsf] k|of]u u/L k|ljlwd}qL aGg ;s]sf] b]lvPg . syf ljwf ;xhLs/0fsf qmddf 
k|z:t z}lIfs ;fdu|Lsf ;fy} k|ljlwsf] k|of]u ug'{kg]{ b]lvG5 . ljBfyL{nfO{ cem a9L ;lqmo agfpFb} nfg' 
cfjZos 5 . o;sf nflu dfWolds txdf JofVofg ljlweGbf ljBfyL{ s]lGb|t ljlw a9L k|of]u ug'{kg]{ 
b]lvG5 . syf lzIf0fsf] cj:yfdf s]xL ;'wf/ u/L kl/of]hgf sfo{, kl/of]hgf sfo{ / JolStut tyf 
;fd"lxs sfo{ lbP/ k|:t'tLs/0f u/fO{ ljBfyL{ lqmofsnfknfO{ hf]8 lbg'kg]{ b]lvG5 .  

 

;Gbe{;"rL 

clwsf/L x]dfª\u/fh -@)^&_, g]kfnL efiff lzIf0f, ljBfyL{ k':ts e08f/ . 

clwsf/L, x]dfª\u /fh -@)^&_, efiff lzIf0f M s]xL kl/k|]Io tyf k4lt, ljBfyL{ k':ts e08f/ .  

l3ld/], lji0f' -@)^(_, g]kfnL efiff lzIf0fk|lt lzIfsx¿sf] b[li6sf]0f, -ck|sflzt :gftsf]Q/ zf]wkq_, 
g]kfnL efiff lzIff ljefu, lqlj, sLlt{k'/ . 

qm];a]n h]=8An'= -;g\ @))(_, l/;r{ l8hfOg M Sjfln6]l6e, SjflG66]l6e / ldS; d]y8\; Pk|f]Pr, ;]u 
klAns];g . 

8]lGhg, Pg=s]= P08 lnª\sg jfO=o;= -;g\ @)!!_, b ;]u Xof08a's ckm Sjfln6]l6e l/;r{, ;]u 
klAns];g .  

g'gfg l8= -;g\ !((!_, l;n]j; l8hfOg, cS;{kmf]8{ o'lgel;{6L k|]; .  

kf7\oqmd ljsf; s]Gb| -@)&*_, dfWolds lzIff kf7\oqmd, sIff ( / !) -clgjfo{ ljifox¿_,   :jod\ .  

kf}8]n, dfwjk|;fb -@)^*_, efiff kf7\oqmd, kf7\o ;fdu|L tyf lzIf0f k4lt, ljBfyL{ k':ts e08f/ .  

zdf{, s]bf/k|:ffb / dfwjk|;fb kf}8]n -@)^&_, g]kfnL efiff / ;flxTo lzIf0f, ljBfyL{ k':ts e08f/ .  

zdf{, s]bf/k|:ffb / dfwjk|;fb kf}8]n -@)^*_, g]kfnL efiff lzIf0fsf ;Gbe{x¿, ljBfyL{ k':ts e08f/ . 
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n]v;f/ 

o; n]v ;fd'bflos ljBfnosf k|wfgfWofks / lzIfs aLrsf] ;DaGwsf] cj:yf klxrfg ug]{ p4]Zodf 
s]Gb|Lt eO{ u'0ffTds cg';Gwfg 9fFrfdf tof/ ul/Psf] 5 . o; cWoogsf nflu sf7df8f}F lhNnfsf] 
tf/s]Zj/ gu/kflnsf cGt{ut !) j6f ;fd'bfoLs ljBfnosf !) k|=c= p4]Zod'ns gd'gf 5gf]6 
ljlwaf6 / k|To]s ljBfnoaf6 @ hgfsf b/n] lzIfs @) hgf P j d \  k|To]s ljBfnoaf6 !) 
hgfsf b/n] !)) hgf 5fq 5fqf /f]n gDa/sf cfwf/df lr¶f jgfO{ 5gf]6 ul/Psf] 5 . ;fy} k|To]s 
ljBfnoaf6 ! h g f  lj=Jo=;= p4]Zod'ns gd'gf 5gf]6 ljlwaf6 u/L hDdf !) hgf lj=Jof ;= nfO{ 
o; cWoogdf ;xefuLsf ?kdf lnOPsf] 5 . 5gf]6df k/]sf ljBfnox¿sf] :ynut e|d0f u/L 
k|ZgfjnL kmf/d / cGtjf{tf{ u/L cfjZos tYox? lnPsf] 5 . k|fKt tYofÍnfO{ tflnsLs/0f u/L 
j0f{gfTds 9fFrfsf] k|of]u u/L JofVof / ljZn]if0f ul/Psf] 5 . o; cWoogsf cfwf/df k|wfgfWofks / 
lzIfsx? ljrdf ldqjt ;DaGw /x]sf] kfOof] . ljBfnodf k|hftflGqs, ;xeflutfd"ns 
sfo{jftfj/0f /x ]sf ]  5 eGg ] egfO { ax';+Vos k|wfgfWofks tyf lzIfsx¿df /x]sf] kfOof] . 
k |wfgfWofkssf ] Jojxf/df ;xdt x'g]x? *^ Ü, /fd|f] Jojxf/ gePsf] c;xdt !$ Ü kfOof] . 
k|wfgfWofks / lzIfs aLr vf;} ;d:of gePsf] &%Ü kfOof] . k|wfgfWofks / lzIfs aLr 
;dodf cGt/lqmof, ;"rgf, ;dGjo, gx'Fbf ljZjf;sf] sdLn] ubf{ ;d:of x'g] u/]sf] eGGf]x?df %Ü, gLlt 
lgod vf]Hbf dgd'6fjsf] ;d:of !%Ü / pTk|]l/t k[i7kf]if0f gx'bf ldqjt ;DaGwsf] ;d:of %Ü kfOof] . 
afnd}qL ;DaGw *%Ü, ;"rgf Joj:yfkg k|jfxsf] ;DaGw *) k|ltzt egf}F pRr kfOof] . z}lIfs Pjd 
ef}lts cj:yfdf eg] ;'wf/ kfOof] .  

d'Vo zAbx? M g]t[Tjz}nL, k|wfgfWofks, afns]lGb|t, ;fd'bflos ljBfno, ;f/yL  



 152 | Peer Reviewed                    Solukhumbu Multiple Campus Research Journal, Vol 6, No.1, Dec. 2024 | 

k[i7e"ld 

lzIfs kl/jt{gsf] afxs xf] . lzIff b]zsf] ;jf{lË0f ljsf;sf] cfwf/ xf] . To;}n] 
ljsf;sf] k|yd cfwf/ bIf hgzlQm pTkfbg ug]{ lzIfsn] ljBfyL{sf] OR5f, rfxgf / k|j[lQ ;'xfpFbf] 
jftfj/0fdf JolQmsf] ;[hgfTdstfsf] ljsf; x'g] tl/sfn] lzIf0f ug'{kb{5 . ->]i7, @)*!_ lzIfs 
;fdflhs rfxgf cfjZostf k"/f ug{, lzIf0fnfO{ afns]lGb|t ug{ cfw'lgs k|ljlwsf] k|of]u u/L 
lzIf0fnfO{ k|efjsf/L Pjd cy{k"0f{ / ;Lko'Qm agfpgsf nflu j}1flgs lzIff lzIf0f ug{ Ps 
;Ifd P j +  of]Uo lzIfsn] dfq ug{ ;S5 -yfkf / cGo, @)^*_ . o;} b[li6sf]0fnfO{ dWogh/ u/L 
lzIff P]gdf lzIfs x'gfsf nflu 5'§} k|fjwfgsf] Joj:yf ul/Psf] 5 . ljBfnodf cWofkg ug{ rfxg] 
lzIfsnfO{ k|bfg ug]{ cWofkg cg'dlt kq, To; ;DaGwL of]Uotf / To;sf nflu lnOPsf] k/LIff k|0ffnL 
;DaGwL Joj:yf /x]sf] 5 -sf]O/fnf / >]i7, @)^*_ . lzIff P]g / lzIff lgodfjnLsf] Joj:yf 
cg'¿k 5gf]6 ePsf lzIfsx¿ dWo]af6 k|=c=sf] 5gf]6 ul/Psf] 5 . k|wfgfWofksnfO{ g]t[Tj k|bfg ug]{ 
s'zn g]t[Tj, k|efjsf/L Joj:yfkgsf If]qdf cfPsf gljg k|ljlw / 1fgn] cWofjlws /xg 
ljBfno;Fu ;Da4 ;a} kIfsf] ;xof]u lnO{ ljBfnosf] b'/b[li6 tof/ kfg{ ljBfnosf] k|=c= / lzIfs 
Ps csf]{sf] kl/k"/s dflG5 . lo b'j} Pp6} /ysf ;f/yL x'g\ . ljBfnonfO{ kl/0ffdd'vL 
hgpQ/bfoL, ;|f]t ;fwgsf] ;b'kof]u u/L lzIf0f l;sfO k|lqmofnfO{ k|efjsf/L Pj+ ¿rLk"0f{ 
agfpgsf] nflu lzIfs k|=c= aLr ;DaGw /x]sf] x'G5 ->]i7 / j:Goft, @)&%_ . k|wfgfWofkssf] 
ljBfnodf /xg] Joj:yfksLo e"ldsf g]t[Tj, pTk|]/s, of]hgfsf/ cg's/0fLo JolQmnfO{ sfof{Gjog 
If]qdf sfdbf/ df}/L h:t} lzIf0f l;sfOnfO{ cy{k"0f{ Jojxfl/s, ¿rLk"0f{ agfO{ l;sfO pknlAwd"ns 
agfpg k|wfgfWofks / lzIfs aLrsf] ;DaGwaf6 dfq p2]Zo / nIodf k'Ug ;lsG5 -sf]O/fnf / >]i7, 
@)^*_ . oL s'/fnfO{ dWogh/ u/L ljBfnosf k|wfgfWofks / lzIfs aLrsf] ;DaGwaf6 
l;sfOdf k/]sf] k|efjnfO{ cWoog cg';Gwfgsf] ljifosf] ¿kdf lnOPsf] 5 .  

;d:ofsf] syg 

 o; cWoogsf] qmddf k|wfgfWofkssf dftxt /x]sf lzIfslzlIfsfsf] cWofkgk|lt pTk|]/0ff 
a9fpg] sfo{ k|=c=af6 s] s;/L ul/G5 < k|wfgfWofks / lzIfsaLrsf] ;DaGw jt{dfg cj:yfdf s:tf] 
5 < k|wfgfWofks / lzIfsaLrsf] ;DaGw k|efjsf/L agfpg s] ug'{knf{ < k|wfgfWofkssf] 
g]t[Tjz}nL, Ifdtf, s'lngtGqL, clwgfosjfbL, sfg"g s]lGb|t jf ;xefuL k|hftflGqs s'g Ifdtfn] 
lzIf0f l;sfOsf] k|efjsf/Ltfdf s] km/s kb{5 . lzIfsx¿nfO{ lzIf0f l;sfOsf nflu k|wfgfWofksn] 
s:tf] ;xof]u k'¥ofpF5g < k|wfgfWofksk|lt lzIfsx¿sf] wf/0ff s:tf] 5 < lzIfs / 
k|wfgfWofksaLrsf] ;DaGw s:tf] 5 < o:tf ;d:ofx?sf] ;dfwfgsf] nflu ckgfOPsf pkfox? 
kQf nufpg] s'/fnfO{ g} o; cWoogdf ;d:ofsf] ?kdf lnOPsf] 5 . z}lIfs ultljlwnfO{ ;Ifd, 
;j{;'netf, ;dfg kx'Fr, ;Ifdtf, u'0f:t/Lotf / ;fGble{stf sfod ug{ Jojl:yt j}1flgs / 
k|efjsf/L agfpgsf] nflu ljBfnosf] k|wfgfWofks / lzIfs aLrsf] ;DaGw tyf e"ldsf clt g} 
dxTjk"0f{ s'/f xf] ->]i7, rf]ªjfª / a:g]t, @)&)_ . h'g ljBfnosf k|wfgfWofks / lzIfs aLrsf] 
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;DaGw ;xefuL jf k|hftflGqs ldqjt efjgfsf] ljsf;sf] ;DaGw /xG5 . ToxfF kl/0ffdd'vL, 
k|efjsf/L, u'0f:t/Lo z}lIfs jftfj/0fto ug{ ;lsG5 . ljBfnosf] u'0f:t/ clej[l4 ug{ uGtJodf 
k'Ug Ps ;Ifd 8«fOe/sf] ¿kdf lzIfs cfkm\gf] uGtJo / z}lIfs nIo p2]Zo xfl;n ug{ 
k|wfgfWofkssf] s'zn g]t[Tj lzIfssf] dgf]an pRr /fvL cfkm\gf] k]zfk|lt jkmfbf/ lg:jfy{ ;]jfdf 
k"/f ug]{ lhDd]jf/L lng ;Sg] JolQmTjsf] ljsf; k|wfgfWofks / lzIfssf] /fd|f] ;dGjo 
;DaGwaf6 dfq sfod ug{ ;lsG5 -yfkf / cGo, @)^*_ . lzIff If]qsf] ;'wf/df ;xof]u k'Ug 
ljBfno k|=c= lzIfsn] k|bfg ug]{ ;]jf ;'ljwf lzIf0f k|efjsf/Ltf lbuf]kg, lzIfs k]zfut 
l6sfpkg u'0f:t/ j[l4 ug{ Ps csf]{ aLrsf] ;DaGwaf6 dfq k"/f x'g ;S5 ->]i7, @)&^_ . o; 
cWoogn] ljBfnosf] ef}lts, ;fdflhs / cfly{s kl/l:yltnfO{ d"NofÍg u/L ljBfnosf 
k|wfgfWofks / lzIfsx¿ aLrsf] ;dGjo ldqjt ;DaGw eO{ k|efjsf/L lzIf0f l;sfO 
lqmofsnfk ;~rfng ug{ d2t k'uL z}lIfs u'0f:t/ j[l4 ug{ ck]Iff ul/Psf] 5 .  

cWoogsf] cf}lrTo 

 o; cWoogsf] cf}lrTosf] tyf dxTjnfO{ ljBfno, k|wfgfWofks / lzIfsaLrsf] ;DaGw 
jt{dfg cj:yf klxrfg ug{, k|wfgfWofkssf] s'zn g]t[Tjaf6 lzIfsx¿sf] dgf]an a9fpg tyf 
lzIf0f l;sfOk|lt lzIfsx¿sf] pTk|]/0ffdf kg]{ k|efj ;sf/fTds jf gsf/fTds cj:yfsf] cWoog 
ug]{, k|wfgfWofks / lzIfsaLrsf] ;DaGwaf6 lzIf0f l;sfOdf ljBfyL{sf] l;sfO pknlAwsf] 
k|efjaf/] cWoog ug]{, ljBfno, k|wfgfWofks / lzIfsaLrsf] ;DaGw k|efjsf/L agfpg] pkfo kQf 
nufpg ug{, k|wfgfWofkssf] g]t[Tjz}nLk|lt lzIfs÷lzlIfsfsf] cjwf/0ff s] s:tf] /x]sf] 5 < 
k|hftflGqs g]t[Tj, v'Nnf jf :jtGq g]t[Tj, clwgfosafb g]t[Tj, sfg'gdf s]lGb|t g]t[Tj s:tf] 
/x]sf] 5 ;f] sf] cWoog ug]{ /x]sf] 5 . k|=c= / lzIfs aLrsf] ;DaGwdf ePsf ;d:ofx¿ kQf 
nufpg / ljBfnodf /x]sf] ;d:of klxrfg tyf ljZn]if0f u/L ;dfwfgsf nflu k|=c=, 
lzIfsaLrsf] ;DaGwaf6 ;dfwfgsf pkfo kQf nufpg / ljZn]if0f ug{ cWoog ug]{ /x]sf] 5 . o:t} 
p2]Zo k"/f ug{ p2]Zo;Fu ;DalGwt u/L cg';Gwfg k|Zg;d]t tof/ ul/Psf] 5 . ;do, ;|f]t / ;fwgnfO{ 
Wofg lbP/ tf/s]Zj/ g=kf=sf] !) j6f ;fd'bflos ljBfnonfO{ dfq} 5gf]6 u/L kl/l;df lgwf{/0f ul/Psf] 
5 . of] u'0ffTds 9fFrfsf] cg';Gwfg xf] t/ klg sltko ;+VofTds tYof+sx¿ eg] k|of]u ul/Psf] 5 . 

cWoogsf] p2]Zo 

 o; cWoogsf p2]Zo ;fd'bflos ljBfnosf k|wfgfWofks / lzIfs aLrsf] ;DaGwsf] 
jt{dfg cj:yf klxrfg ug]{ /x]sf] 5 . 

;DalGwt ;flxTosf] k'g/fjnf]sg  

 o; cWoognfO{ cufl8 a9fpg] qmddf cWoog ljifo;Fu ;DalGwt ljleGg k':ts, cWoog 
;fdu|L n]v, /rgf, kqklqsf, ;dfrf/, z}lIfs b:tfj]h, z}lIfs gLlt lgod cfr/0fx¿nfO{ ;Gbe{ 
;fdu|Lsf] ¿kdf k|of]u ul/Psf] 5 . ;fy} ;fd'bflos ljBfnodf tof/ ul/Psf s]xL zf]wkqx¿sf] klg 
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;dLIff ;d]t ul/Psf] 5 . zf]w k|:tfjgnfO{ j:t'k/s agfpb} tfls{s lgisif{df k'¥ofpg o; kl/R5]bdf 
qmdzM ;DalGwt ;flxTosf] k'g/fjnf]sg, ;}4flGts vfsf / z}lIfs pkfb]otfnfO{ k|:t't ul/Psf] 5 . 

 zdf{ -@)^^_, æljBfyL{sf] l;sfOÆ cg';f/ ljBfnosf] lzIf0f l;sfO lqmofsnfk lzIfsaf6 g} 
ul/g] x'Fbf dfgjLo kIfdf :yfoL kl/jt{g NofpFb5 . dfgjLo Jojxf/df 1fg, ;Lk, k|ljlwdf ljsf; 
u/fpg' g} lzIf0f l;sfO k|efjsf/L x'g' xf] . o; egfOnfO{ x]bf{ ljBfnodf lzIfsx¿n] ljBfyL{sf] 
Jojxf/df :yfoL kl/jt{g Nofpg ljBfyL{sf afgL, Jojxf/ 1fg, ;LknfO{ Vofn ub}{ hfg'kb{5 ta dfq 
ljBfnosf] l;sfO sfo{ k|efjsf/L x'G5 / l;sfO bL3{sfnLg x'g] b]lvG5 . h'g sfo{ ug{sf nflu klg 
ljBfnosf] k|wfgfWofks / lzIfs afgL Jojxf/nfO{ kl/jt{g ub}{ Ps–cfk;df ;DaGw /fd|f]  
agfpg'k5{ . 

 zdf{ -@)%*_, ælzIfs / ljBfyL{sf] ;DaGwÆ cg';f/ ljBfnosf] z}lIfs jftfj/0fnfO{ u'0f:t/, 
cg'zf;g sfod /fVg ljBfnosf lzIfsx¿;Fu ;dGjo u/L lzIfs, ljBfyL{ / cleefjs aLr 
kf/:kl/s ;xof]usf] jftfj/0f l;h{gf ug]{, lzIfsx¿;Fu k/fdz{ u/L ljBfnodf sIff ;~rfng 
;DaGwL sfo{qmd tof/ ug]{ tyf o:tf] sfo{qmd adf]lhd sIff ;~rfng eP gePsf] lg/LIf0f ug]{ bfloTj 
ljBfno k|wfgfWofks df /xg]5 . ljBfnosf] k|d'v JolQm k|wfgfWofks ePsf] gftfn] klg ljBfnodf 
;a};Fu k/fdz{ 5nkmnsf dfWodaf6 cfkmgf] kbLo bfloTj lgefpg hfGg' kb{5 . h'g s'/fsf] dfWodaf6 
lzIf0f k]zfdf ;dlk{t ljBfnosf k|wfgfWofks / lzIfs aLrsf] ;DaGw ulx/f] x'g'kb{5 . 

 clwsf/L -@)^(_, æljBfnosf] k|wfgfWofks / lzIfs aLrsf] ;DaGwÆ gfds zf]wsfo{df lghn] 
ljBfnosf] k|wfgfWofks / lzIfs aLrsf] ;DaGwsf] ;fGble{stfnfO{ k|:6fPsf 5g\ . h;df 
ljBfnosf] g]t[TjbfoL e"ldsf k|wfgfWofks sf] To; a]nf ;kmn x'G5 ha ljBfyL{x¿nfO{ ;kmn 
gful/s agfpg pgLx¿sf] g]t[Tj Ifdtf ljsf; ug'{ h¿/L x'G5 . ljBfyL{ eg]sf] eljiosf /fd|f k|zf;s 
x'g\ . ljBfnosf k|wfgfWofks / lzIfsn] hlxn] klg ljBfyL{sf] eljionfO{ Vofn ug'{kb{5 . ljBfyL{sf] 
eljionfO{ Vofn ub}{ lzIfs / k|wfgfWofks aLrdf Ps cfk;df ldqjt\ Jojxf/ ug'{kb{5 . 
ljBfnosf] k|wfgfWofks n] lzIfs;Fu /fd|f] ;DaGw /fVg], lzIfsn] klg k|wfgfWofks ;Fu /fd|f] ;DaGw 
/fv]/ ljBfnosf] lzIf0f l;sfO lqmofsnfk u/fpg' h¿/L x'G5 . ta dfq ljBfnodf k|wfgfWofks / 
lzIfssf] ;DaGw /fd|f] x'g] b]lvg'sf ;fy} l;Ëf] ljBfnosf] lzIffdf ul/Psf] k|ltkmn klg k|fKt x'g 
hfG5 . 

 yfkf -@)^*_, æl;sfO ;'wf/df k|wfgfWofks sf] e'ldsfÆ cg';f/ lzIffdf nufgL g]kfndf z}lIfs 
nufgLsf ;DaGwdf b]vfk/]sf] ljljw kIfx¿nfO{ ;d]6\g] k|of; u/]sf 5g\ . g]kfnsf] ;Gbe{df /fHon] 
/fli6«o ah]6sf] 7"nf] lx:;f sl/a !^Ü lzIff ljsf;sf nflu 5'6\ofPsf] b]lvG5 . ljleGg /fli6«o tyf 
cGt/fli6«o u}/;/sf/L ;+3 ;+:yfx¿n] / ;dfh;]jLx¿af6 ;d]t lzIffsf] ;+:yfut ljsf; / u'0f:t/Lo 
z}lIfs ljsf;sf nflu cg]s sfo{qmdx¿ sfo{fGjog kIfdf NofPsf] 5 t/ klg ljBfnosf] ck]lIft 
pknAwL / u'0f:t/Lo pTkfbg eg] x'g ;s]sf] b]lvb}g . h'g s'/fdf ljBfnosf] k|wfgfWofks / lzIfsn] 
/fd|f];Fu a'emfPsf] klg kfOb}g . pgLx¿n] s]an ;/sf/sf] dfq d'v tfSg] k|j[lQ 5 . cfk"mx¿af6 
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ljBfnosf] lzIffnfO{ cufl8 a9fpg] ;f]r klg 5}g . lzIfs / k|wfgfWofks aLrdf Ps cfk;df 
dgd'6fj dfq /x]sf] 5 . Pscfk;df ;dembf/L / ;dGjoaf6 ljBfno lzIffdf ;DaGw /fd|f] agfpg' kg]{ 
cfjZos b]lvG5 . h;n] ubf{ l;Ëf] ljBfno z}lIfs If]q km/flsnf] x'gsf ;fy} k|wfgfWofks / lzIfs 
aLrsf] ;DaGw klg /fd|f] x'g] b]lvG5 . 

 h=a=/f= / kf}8]n -@)&@_, æk|wfgfWofks / lzIfs aLrsf] ;DaGwÆ lzif{sdf ljBfnosf] g]t[Tj 
lng] ljBfnosf] k|wfgfWofks tyf lzIfsn] Ps cfk;df cf1fsfl/tf, cg'zf;g, ;b\efj, ;xof]u, 
;bfrf/, ;xfg'e"lt, w}o{ / ;Trl/qtfnfO{ k|f]T;fxg ug{ hfGg' kb{5 . ljBfyL{nfO{ of]Uo gful/s agfpg] 
p2]Zon] ljBfnosf] cWoog, cWofkgnfO{ d'Vo nIo ;Demg' kb{5 . lzIfs k|wfgfWofks af6 ul/g] 
g]t[Tj ljsf;n] ljBfyL{df k|efj kfg{ ;Sb5 . ljBfnosf] k|wfgfWofks / lzIfs aLrsf] ;+jfb 
g]t[Tjdf ;fd"lxs ;xeflutfaf6 ug'{ kb{5 . ta dfq ljBfnosf] lzIf0f l;sfOdf k|ltkmn /fd|f] x'g'sf 
;fy} ljBfnodf k|wfgfWofks / lzIfs aLrsf] c;n ;DaGw b]vf kb{5 . ljBfnosf] k|d'v JolQmsf] 
¿kdf ljBfno k|wfgfWofks nfO{ lrlgG5 . o:t} k|wfgfWofks sf] dftxtdf /x]/ ljBfnosf 
lzIfsx¿n] klg cfkmgf] e"ldsf / lhDd]jf/L lgefPsf] x'g'kb{5 . eljiosf pHjn ;kgf af]s]sf] 
ljBfyL{x¿nfO{ c;n gful/s agfpg ljBfno k|wfgfWofks / lzIfssf] ;DaGw /fd|f] x'g'kb{5 . 
ljBfnonfO{ d]/f] eGg] efjgfsf] ;§f xfd|f] eGg] ;DaGw /fv]/ sfo{ ug'{ kb{5 . ljBfnosf k|wfgfWofks 
lzIfssf] gSsn ljBfyL{x¿n] ug]{ ePsf]n] klg ljBfnodf k|wfgfWofks / lzIfssf] ;DaGw Psbd} 
/fd|f] x'g'kg]{ h¿/L x'g hfG5 . 

 9sfn -@)^!_ sf cg';f/ ædfWolds ljBfnosf] z}lIfs :t/ ;'wf/df k|wfgfWofkssf] g]t[TjÆ 
;DaGwdf u/]sf] cWoogn] ;fd'bflos ljBfnosf] z}lIfs u'0f:t/ sdhf]/ /xg'df k|wfgfWofkssf] 
g]t[Tj k|efjsf/L geP/ klg xf] eGg] s'/fnfO{ :ki6 pNn] u/]sf] 5 . l;sfO ;'wf/df k|wfgfWofkssf] 
e"ldsf lzif{sdf ul/Psf] cWoogdf ;fd'bflos ljBfnosf k|wfgfWofkssf] eGbf lghL ljBfnosf 
k|wfgfWofksx¿sf] e"ldsf /fd|f] ePsf], ljBfnosf nflu cfly{s ;|f]t h'6fpg k|wfgfWofksx¿ Nfflu 
kg]{ u/]sf], ;+:yfut ljBfnosf] z}lIfs jftfj/0f :j:y /x]sf] / ;/sf/L ljBfnodf k|wfgfWofksnfO{ 
/fhgLlts bafa cfpg] u/]sf] 5 . zf]wstf{n] ;'emfjsf] ¿kdf k|wfgfWofks / ljBfno kl/jf/ aLr 
;DaGw ;'wf/ ug'{ kg]{, ljBfnodf /fd|f, g/fd|f sfdsf] d"NofÍg u/L k'/:sf/ / b08sf] Joj:yf ug'{ kg]{ 
pNn]v ug'{ ePsf] 5 .  

 ;]l/8 -@)^%_ åf/f kmd]{l6e cg';Gwfg kl/of]hgfsf] ¿kdf k|sflzt …g]kfndf ljBfnosf] cj:yfÚ 
Ps cWoog cg';f/ k|wfgfWofkssf] e"ldsf ;DaGwdf g]t[TjbfoL eGbf Joj:yfkg sfo{df ;+nUg x'g' 
kg]{ s'/fdf hf]8 lbPsf] 5 . csf]{ tk{m, k|wfgfWofksn] lzIff ljsf; tyf ;dGjo OsfO, :yfgLo lgsfo 
/ ljBfno Joj:yfkg ;ldlt n] lbPsf lgb]{zgx¿ Klg kfngf ug'{ kg]{ x'G5 . ljBfno ;~rfng /fVg', 
clen]vx¿ /fVg', k/LIff ;~rfng ug'{, egf{, k|df0fkqsf] aGbf]a:t, cfly{s kIf h:tf sfo{x¿ 
k|wfgfWofkssf] lhDd]jf/L cGtu{t kb{5g\ .  
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 ljBfnosf ;d:ofx¿sf] klxrfg ug]{, ;dfwfgsf pkfox¿sf] vf]hL ug]{ lg0f{o lng], lg0f{onfO{ 
sfof{Gjog ug]{, ;xof]u / ;'emfj lbg], ljleGg ;fd'bflos / u}/ ;fd'bflos ;+3 ;+:yf;Fu ;Dk{s /fVg], 
ljBfnosf] :t/ j[l4sf nflu cfly{s ;|f]tx¿ h'6fpg], ljBfnodf ljleGg ;ldlt tyf pk;ldltx¿ 
u7g ug]{, lzIff ljsf; tyf ;dGjo OsfO tyf :yfgLo lgsfodf ;do ;dodf ljj/0f k]z ug]{, 
ljleGg ljifosf ;"rgf tyf hfgsf/Lx¿ ljBfno kl/jf/nfO{ u/fpg], lzIfsx¿sf] Joj:yfkg ug]{, 
cleefjs, ljBfyL{ tyf ;ldltx¿;Fu k/:k/ ;'dw'/ ;DaGw sfod u/L ljBfnosf] z}lIfs:t/ 
clej[l4 ug]{ h:tf sfo{df k|wfgfWofksn] of]ubfg k'¥ofPsf 5g\ . o;/L ljBfnosf] lg0f{o, sfof{Gjog, 
;Dk{s, ;|f]t kl/rfng, Joj:yfkg h:tf sfo{df k|wfgfWofkssf] k|efjsf/L e"ldsf 5 . To;}n] 
k|wfgfWofkssf] Joj:yfkg kIf cu'jf x'g' kb{5 .    

 zdf{, -@)%*_ sf cg';f/ ljBfno Joj:yfkgdf k|wfgfWofkssf] e"ldsf zLif{s cGtu{t dxf>d 
zdf{n] lzIfs dfl;sdf n]Vg' ePsf] n]vdf g]kfnL z}lIfs k/Dk/fdf u'?sf] :yfg pRr /x]sf] pNn]v 
ug'{ePsf] 5 . xfd|f] ;dfhdf u'?sf] :yfg pbfx/l0fo / dxfg kfpF5f} . u'? eGg] lalQs} xfd|f] dg dlitsdf 
o:tf] zAb lrlqt x'g yfN5 . rl/q lgdf{0f, g}lts d"No cfr/0f, af}l4s JolQmTj, ljZjf;of]Uo lgikIf, 
lhDd]jf/Laf]w ePsf], cfb/efj ePsf] ;fdflhs JolQmTj cg's/l0fo cflb oL ljrf/x¿sf] d"n lgrf]8 
s] xf] eg] u'?n] ljBfyL{nfO{ c;n s'/fx¿ l;sfpF5g\ . ljBfyL{n] u'?af6 c;n s'/fx¿ l;S5g\ . 
u'?x¿sf klg …u'?Ú sf] e"ldsfdf cf;Lg k|wfgfWofksaf6 u'?x¿n] klg l;Sg], ljBfyL{n] klg l;Sg] / 
;dfhn] klg c;n rl/qsf] cg';/0f ug]{ 5g\  . 

 o2bfr/tL >]i7:tQb]j]t/f] hg M . 

 ; oTk|df0f+ s'?t] nf]s:tbg'jt{t] .. 

 o;sf] cy{ 7"nf] dfG5]n] h:tf] Jojxf/ ub{5 ToxL s'/f dfg]/ c¿n] klg To:t} Jojxf/ ub{5g\ . 
o;af6 klg s] :ki6 x'G5 eg] k|wfgfWofks ljBfno leq dfq geP/ ;dfhsf] klg 7"nf] dfG5 ePsf]n] 
p;af6 lzIfs, ljBfyL{ / ;dfhn] w]/} s'/f l;Sg' kg]{ x'G5 . To;sf lgDtL k|wfgfWofks c;n x'g' kb{5 
/ p;df dfly pNn]v ul/Psf cg's/0fLo cfr/0fx¿ x'g' kb{5 -lzIfs dfl;s, @)&#_ . 

 zdf{, -@)&#_ sf cg';f/ lzIfs dfl;s klqsfdf pNn]v ug'{ ePsf] lzIfsx¿sf] ;DaGwdf, 
;fdfGotof lzIfs eGgf;fy lzlIft ju{ eGg] wf/0ff /flvG5 t/ oxFf lg/ a'emg' kg]{ s'/f s] 5 eg] 
lzlIft dflg; lzIfs aGg ;S5 t/ ;a} lzIfsx¿ lzlIft x'G5g\ g} eGg ;lsb}g . lzlIft x'g 1fg 
ljj]s, cg'zf;g, st{Jolgi7, ljgd|tf, ldng;fl/tf, ;xof]u, Tofu, ;xglzntf, kl/>dL, pT;fxL, 
hFfu/, pT;'stf, ;dk{0f, ;b\rl/qtf h:tf u'0fn] el/k"0f{ x'g'kb{5 . oL u'0f gePsf k|wfgfWofks / 
lzIfsx¿nfO{ lzlIft eGg ldNb}g . sfdrf]/, nf]le, 3dl08, cfnZo, c1fgtf, :jfy{, a]jf:tf, 
c;xof]u, l/;, e|i6frf/ / b'/frf/ h:tf u'0f af]s]sf lzIfsx¿ lzlIft sxlnb}gg\ . ltgLx¿ lzlIft 
gfdsf clzlIft hdft x'g . o;/L lzlIft lzIfsx¿ ePsf] ljBfnon] /fd|f] k|wfgfWofks kfpg] cj:yf 
/xG5 eg] clzlIft lzIfsx¿ ePsf] ljBfnon] /fd|f] k|wfgfWofks kfpgaf6 al~rt /xG5 .  
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 dflysf] k'g/fjnf]sg ul/Psf s[ltx?nfO{ cWoog ubf{ lzIfs k|wfgfWofks ;DaGw /fd|f], 
;xof]uL / ldng;f/ 5 eg] To;sf] ;s/fTds k|efj z}lIfs u'0f:t/df kb{5 . eGg] s'/f :ki6 x'G5 .  

 kf}8]n -@)^(_ sf cg';f/ k|=c= eg]sf] ljBfno ;~rfng / Joj:yfkgsf] d'Vo lhDd]jf/L 
lnPsf] sfo{sf/L k|d'v xf] p;sf] ljBfno kl/jf/ / ;/f]sf/jfnf;Fu / /fd|f] / 3lgi6 ;DaGw x'g'k5{ . 
o; sfo{df k|=c= sf] sfo{z}nL / g]t[Tjz}nLn] 7"nf] e"ldsf /fVb5 .k|=c= n] ljBfnodf sfd ug]{ qmddf 
p;n] cjnDag u/]sf] c?x¿k|ltsf] Jojxf/ g} g]t[Tjz}nLsf] k|f¿k xf] . k|=c= n] cfˆgf ;xsdL{ 
;/f]sf/jfnfx? aLr ;'dw'/ ;DaGw agfpg g]t[Tjz}nL pko'Qm x'g'k5{ . g]t[Tj z}nLleq k|hftflGqs, 
lg/+s'z / :jR5GbjfbL u/L tLg k|sf/sf x'G5g\ . oL tLg} k|sf/sf g]t[Tj dWo] w]/}h;f]n] k|hftflGqs 
g]t[Tjz}nL a9L dg k/fpg] u5{g\ . To;}n] k|=c= lg/+s'z / s7f]/ k|s[ltsf] geO{ k|hftflGqs x'g'k5{ . 
k|hftflGqs k|s[ltsf] k|=c= sf] g]t[Tjz}nL k|hftflGqs x'g] ePsf]n] o:tf] g]t[Tj ljBfnosf nflu 
pko'Qm dflgg ;S5 . ctM lzIfs, k|=c= larsf] ;DaGw /fd|f] x'g k|=c= sf] k|hftflGqs g]t[Tj x'g'k5{ 
eGg ;lsG5 . 

 sfˆn] / kf}8]n -@)^$_ n] cf}NofP cg';f/ k|=c= n] lzIfsx?nfO{ pgLx?sf] sfddf pT;fx 
hufpg k|]/ssf] sfd ug{'k5{ . k|=c=, lzIfs, sd{rf/Lsf] k|]/0ffsf] ;|f]t x'g'k5{ . o;f] eP dfq k|=c= ;Fu 
lzIfsx?sf] /fd|f] ;DaGw sfod x'g hfG5 . ha k|=c=, lzIfs aLr ;DaGw /fd|f] x'G5 ta ljBfnodf 
k7gkf7g /fd|f] x'g] lbzftkm{ cufl8 a9\5 . To;}n] k|=c= n] k|]/0ffbfoL g]t[Tj lng'k5{ . k|]/0ffbfoL g]t[Tj 
eg]sf] k|=c= sf] Jojxf/, ;+:sf/, d"No, dfGotf, JolQmTj, ;lqmotf, ;xof]uLkgf, OdfGbfl/tf, 
akmfbfl/tf, ;trl/qtf, nugzLntf h:tf kIfx?sf] el/k"0f{ k|efj xf] . k|=c= n] gd'gf of]Uo Jojxf/, 
cg's/0f of]Uo Jojxf/ k|bz{g ug]{ ;femf nIodf s]lGb|t /xL k|]/0ffbfoL g]t[Tj dfkm{t ;/f]sf/jfnf ;a};Fu 
3lgi6 ;DaGw /fVg ;Sof] eg] ljBfnosf] ;a};Fu ;'dw'/ ;DaGw /xG5 / ;a}n] ;xof]u ug]{ tyf 
;xsfo{ ug]{ x'G5g\ . 

cWoogsf] ;}4flGts 9Ffrf 

 ljBfnodf k|wfgfWofks / lzIfs aLrsf] ;DaGw /fd|f] agfpg ;fy} ljBfnodf u'0ffTds lzIffsf] 
jftfj/0f l;h{gf u/fpg ljBfno k|wfgfWofks / lzIfssf] ;DaGw clt g} dha't x'g'kg]{ b]lvG5 . 
dfgj ljsf;sf nflu eljiosf] hu lgdf{0f ug]{ sfd klg lzIffaf6 x'G5 . ljBfnosf afnaflnsfnfO{ 
ljleGg k|sf/sf 1fgx¿ l;sfpg], kl/kSj agfpg] / ;d'bfo /fi6«sf ;Ifd gful/s pTkfbg u/fpg], 
cf}krfl/s lzIff k|bfg ug]{ k|d'v ynf] g} ljBfnonfO{ dflgG5 . ljBfnodf /x]sf] ;d"xsf] Jojxf/ 
;DaGwaf6 ;+u7gsf] ;kmntfk|lt cfpg] glthfdf klg k|efj kfb{5 . ;dfhsf dflg;x¿n] cfkmgf] 
snf, ;Lk, a'l4, ljj]sn] k|efjsf/L glthf Nofpg k|of]u ul/ /fv]sf x'G5g\ . ;d"x ;~rfng, g]t[Tj, 
pTk|]/0ff, ;xeflutf, ;~rf/, JolQmTj h:tf dfgjLo ;DaGw Jojxf/ ljBfnosf] ;+u7gdf nfu" ePdf 
ljBfnon] cfjZos dfqdf z}lIfs pTkfbg ug{ ;S5 . 

 o; zf]w cWoogdf ;}4flGts 9fFrfsf] ¿kdf g]t[Tjsf] kl/l:yltut ;+of]lht b[li6sf]0f cGtu{t 
k|efjsf/L g]t[Tj ;DaGwL dfu{, nIo b[li6sf]0f cfwfl/t /x]/ ;xeflutfd"ns z}nLnfO{ k|:t't ul/Psf]  
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5 . d"ntM of] cWoog ljBfnodf k|wfgfWofks / lzIfs aLrsf] ;DaGw ljifos o; zf]wkqdf 
;fGble{s / pkof]uL 7xl/g] ljZjf; ul/Psf] 5 . ljBfnosf] Pptf o:tf] ;+:yf xf] h;df lzIfs, 
ljBfyL{ / cleefjssf] lqkIfLo 3lgi6 ;DaGw /xg'k5{ . ;fy} lzIfssf] of]Uotf, Ifdtf / lzIf0f ljlw, 
z}lIfs ;fdu|Lx¿sf] lzIf0f ultljlwdf dxTjk"0f{ k|efj /xg] ePsfn] ljBfnosf] Joj:yfksLo kIf / 
tL ljBfnox¿df ;/f]sf/jfnfx¿sf] dfgjLo ;DaGwnfO{ ;xof]u k'¥ofpg ;xeflutfd"ns b[litsf]0fn] 
e"ldsf v]Ng ;S5 . of] e"ldsfnfO{ ljBfnosf] k|wfgfWofks / lzIfs;Fu hf]8]/ x]g{ ;lsG5 .  

 ljBfnosf] dxTjk"0f{ kIf eg]sf] lzIfsx¿ x'g lzIfsx¿n] ljBfyL{x¿df n's]/ /x]sf] cGt{lglxt 
k|ltefnfO{ k|:k'm6g u/fpg] sfo{ ub{5g\ To;}n] lzIfsx¿df k]zfut ;'/Iff / ;Gt'i6L x'g clt cfjZos  
5 . Pp6f lzIfs :jt:k'mt zf/Ll/s / dfgl;s ¿kdf :j:y x'g g;s]df To;sf] c;/ ;du| z}lIfs 
k|0ffnLdf kg]{ x'gfn] g]t[Tjn] ;w}+ p;sf] dfgl;s tof/Lsf nflu pTk]|l/t ul//xg' kb{5 . o:tf s'/fx¿sf] 
k'li6 ug{ cg';Gwfgstf{nfO{ ;fGble{s nfu]sf] x'gfn] o;};Fu ;DalGwt l;4fGtx¿nfO{ hf]8]/ ljZn]if0f 
ul/Psf] 5 .   

 agf{8{ -;g\ !(%)–!(&)_ n] Joj:yfkgnfO{ Jojxf/jfbL lj1fgsf] ¿kdf k|of]u ug{ k|zf;g jf 
Joj:yfkgnfO{ Jojxf/jfbL lj1fgsf] ¿kdf x]l/g'k5{ sfdbf/sf ;fdflhs, dgf]a}1flgs Pj+ Jojxfl/s 
cWoogaf6 dfq k|zf;gdf k|efjsfl/tf cfpF5 . k|zf;g Ps ;fdflhs ;+u7g xf] – pgn] k|zf;gnfO{ 
"Socia Organism" egL kl/eflift u/] . ;ª\u7gdf cfwf/e"t p2]Zox? k"/f ug{sf nflu ljleGg 
;d'bfo tyf ;dfhsf JolQmx? ;ª\7gdf sfo{/t /x]sf x'G5g\ . :yflkt ;ª\u7g ;dfh h:t} x'G5 . 
;ª\u7g Ps cf}krfl/s ¿k xf]] –;ª\u7gn] cf}krfl/s ;+:yfsf] ¿kdf dfgljo zlQmnfO{ ;dGjo ug]{, 
PsLs[t ug]{, ;~rf/ ug]{, ;femf nIo / p2]Zo k'/f ug]{, p2]Zo kl/k"lt{sf nflu dfgj ;+;fwgsf] 
kl/rfng ug]{ h:tf ;ª\u7gn] cf}krfl/s sfo{ ub{5 -pb[t sfˆn] / kf}8]n, @)^$_ . 

 k|To]s ;ª\7gdf k|;:t cf}krfl/s ;ª\u7gx? x'G5g\ – ;ª\u7gdf x'g] JolQm, JolQm ;d"x jLrdf 
x'g] s'/fsfgL, 5nkmn, u'6aGbLn] cgf}krfl/s ;ª\u7g hGdfpF5 . o;n] cf}krfl/s ;ª\u7gsf] 
;+/rgfnfO{ ;d]t x]/km]/ ug{ ;S5 . ;d:of / ;ª\s6sf] ;dodf cgf}krfl/s ;ª\u7sf] ultljlw a9\g] 
ePsf]n] o:tf ;ªu7nfO{ ;d]t Joj:yfksn] cl:jsf/ ug'{ x'b}g\ . ;ª\u7gdf k|efjsf/Ltf / sfo{bIftf 
dxTjk"0f{ x'G5– k|efjsf/Ltf kåltd'vL / sfo{bIftf JolQmd'vL x'G5 . ;ª\u7gsf] k|efjsf/Ltfsf] nflu 
/fd|f] pTkfbg / ljt/0f x'g' k5{ eg] To;sf] nflu sfdbf/ bIf, lgk'0f{ x'g'k5{ . o;/L ;ª\u7gsf p2]Zo 
k'/f ug{ ;ª\7gdf k|efjsf/Ltf / sfo{bIftf b'j} s'/f cfjZos x'G5 -k"j{jt\_ . 

 o;/L r]:6/ cfO{ agf{8{sf cg';f/ s'g} klg Ps JolQmn] xfl;n ug{ g;s]sf nIo / p2]Zo xfl;n 
ug{ g} JolQmx? ;ª\u7gdf cfpg] x'gfn] ;ª\u7\gfTds nIonfO{ sfd ug]{ JolQmx?sf] JolQmut nIo;Fu 
;Gt'ng ug{ ;s]df dfq ;ª\u7g s'zntf ;fy rNg ;Sb5 .  

 lkmN8/ -;g\ !(*)_ sf] g]t[Tjsf] kl/l:ylthGo l;4fGtnfO{ g]tf ;'xfpFbf] z}nLsf] ¿kdf klg 
lnOG5 . o; l;4fGtsf cg';f/ sfo{ynf]sf] cj:yf / kl/l:ylt cg';f/ g]t[Tjstf{n] cfˆgf] g]t[Tjz}nL 
/ Jojxf/df kl/jt{g Nofpg ;Sg' k5{ . g]t[Tjz}nL / kl/l:yltsf lardf d]nvfg] x'g' k5{ cyf{t\ Ps 
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lsl;dsf] kl/l:yltdf ;kmn ePsf] g]tf csf]{ lsl;dsf] kl/l:yltdf ;kmn gx'g klg ;S5 eGg] o;sf] 
d"n dfGotf /x]sf] 5 -pb[t kf}8]n, @)&)_ . o; l;4fGtn] g]t[Tjz}nL / kl/l:ylt b'O{ kIf;Fu ;/f]sf/ 
/fVb5 . g]t[Tj z}nLx¿df sfdaf6 pTk|]l/t x'g] / ;DaGwaf6 pTk|]l/t x'g] /x]sf 5g\ eg] kl/l:yltsf kIf 
jf r/df g]tf / cg'ofoLx¿sf larsf] ;DaGw, sfo{, ;+/rgf, klbo clwsf/ / zlQm /x]sf 5g\ . oL 
kIfx¿sf cfwf/df g} g]tfn] pko'Qm g]t[Tjz}nL ckgfpg' k5{ . cWoogn] b]vfPg';f/ sfo{ pGd"v 
JolQmx¿ cltcg's"n / cltk|lts"n b'j} cj:yfdf k|efjsf/L x'g ;Sb5g\ eg] ;DaGw pGd"v JolQmx¿ 
l7Sssf] cj:yfdf dfq ;kmn x'g ;Sb5g\ . 

 g]t[Tjsf] kl/l:ylthGo l;4fGtnfO{ ljBfnosf] k|=c= sf] g]t[Tjdf k|of]u ubf{ ablnFbf] kl/j]z, 
:yfgLo, ;fdflhs, ;f+:s[lts, ljljwtf cg';f/ ljBfnosf] sfo{ jftfj/0f / kl/l:ylt cg';f/ km/s 
km/s x'g ;S5 . To; cy{df ;f] 7fpFdf sfd ug{ ;Sg] u/L pko'Qm JolQm rog u/L k|wfgfWofkssf] 
lhDd]jf/L lbg' k5{ . k|=c= n] ljBfno /x]sf] ;d'bfosf] /fhg}lts, ;fdflhs, ef}uf]lns cj:yfnfO{ 
dgg\ u/L ToxfFsf] zlQm ;Gt'ngsf] cj:yf / lzIfs sd{rf/Lsf] d"No, dfGotf / ;+:sf/ ;d]tnfO{ Vofn 
u/L oft ;kmn x'g] u/L sfo{ of]hgf agfpg] / sfo{ ug]{ of k|=c= sf] lhDd]jf/L v'zL;fy 5f]8]/ cem 
pko'Qm JolQmnfO{ x:tfGt/0f ug{] ug'{k5{ . k|=c= sf] sfd h'g lzIfsn] ;Dxfn] klg p;nfO{ 
Joj:yfksLo sfo{df lgk'0f{ agfpg kl/l:ylt cg'¿ksf] g]t[Tj lbg ;Sg] Joj:yfkssf] ¿kdf tof/ 
kfg{ g]t[Tj Ifdtf ljsf; tflnd lbg' clgjfo{ dflgG5 . k|=c= sf] ;Ifd g]t[Tj ePdf dfq} ljBfno 
ljsf; ;+Dej x'g] ePsfn] ljBfnosf] ljsf;sf] nIo / p2]ZonfO{ k|d'vtf lbb} sfo{ Jojxf/nfO{ 
dxTj lbg'sf ;fy} kl/l:ylt cg';f/ lzIfs / sd{rf/L;Fu ;'dw'/ ;DaGw sfod u/L sfo{ ug{ g]t[Tj 
Ifdtf ljsf; tflnd k|bfg ul/g' k5{ . ljBfnonfO{ P]g lgodsf] kl/lwleq /x]/ kl/l:ylt cg'¿ksf] 
g]t[Tj k|bfg ug{ ;Sg] k|=c= dfq ;kmn k|=c= aGg] ePsf]n] g]t[Tj Ifdtf ljsf;sf] tflnd k|bfg u/L 
kl/l:ylthGo g]t[Tj k|bfg ug{' kg]{ ePsf]n] o; zf]w cWoogdf g]t[Tjsf] kl/l:ylthGo l;4fGt / g]t[Tj 
Ifdtf ljsf;nfO{ Psfsf/ ul/Psf] 5 . 

cWoog ljlw 

 o; cWoogsf nflu sf7df8f}F lhNnfsf] tf/s]Zj/ gu/kflnsf cGt{ut !) j6f ;fd'bfoLs 
ljBfnosf !) k|=c= k|To]s ljBfnoaf6 @ hgfsf b/n] lzIfs @) hgf / k|To]s ljBfnoaf6 !) 
hgfsf b/n] !)) hgf 5fq 5fqf /f]n gDa/sf cfwf/df lr7f jgfO{ 5gf]6 ul/Psf] 5 . ;fy} k|To]s 
ljBfnoaf6 ! h g f  lj=Jo=;=sf ;b:o u/L hDdf !) hgf lj=Jof ;= sf ;b:onfO{ o; cWoogsf 
;xefuLsf ?kdf lnPsf 5g\ . 5gf]6df k/]sf ljBfnox¿sf] :ynut e|d0f u/L k|ZgfjnL kmf/d / 
cGtjf{tf{ u/L cfjZos tYof+sx? lnPsf] 5 . k|fKt tYofÍnfO{ tflnsLs/0f u/L j0f{gfTds 9fFrfsf] 
k|of]u u/L JofVof / ljZn]if0f ul/Psf] 5 . 
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tYof+sx?sf] ljZn]if0f 

 ljBfno k|wfgfWofks / lzIfs aLrsf] ;DaGwsf] jt{dfg cj:yf  

 ;xefuLx?Jff6 k|fKt ;'rgf tyf tYox?sf cfwf/df k|wfgfWofks / lzIfsx? ljrsf] ;DjGw 
lgDgfg';f/ k|:t't ul/Psf] 5 – 

 ljBfno k|wfgfWofks / lzIfsaLrsf] ;DaGwsf] jt{dfg cj:yfsf] l:ylt  

 ljleGg JolQmx¿;Fusf] cGtjf{tf{ / 5nkmnsf] qmddf ;a}eGbf /fd|f] ldqjt, ;xof]uL, 
d]nldnfk, k|hftflGqs Jojxf/sf] ;DaGw ;a}eGbf a9L kfOof] . dgd'6fj ljZjf;sf] sdL, 
Jojxf/k|ltsf] ;DaGw sd /x]sf] kfOof] . o; tYofÍaf6 s] k'li6 x'G5 eg] ljBfnosf k|wfgfWofks 
/ lzIfsaLrsf] ;DaGw cToGt /fd|f], ldqjt, ;xof]uL, k|hftflGqs Jojxf/ /x]sf]] pRr 
b]lvG5 eg] sd lzIfsx ¿  /  k|wfgfWofks aLr dgd'6fj /  ljZjf;sf] sdL /x]sf] l:ylt b]lvG5 . 

g]t[Tjz}nL– ;fdfGotof g]t[Tjz}nL lgDg k|sf/sf] x'G5–  

(i) ;fdGtL jf lg/+s'z g]t[Tj 

 

 

 

 

(ii) k|hftflGqs g]t[Tj 

 

 

 

 

(iii) :jtGq g]t[Tj 

 

 

 

 

 

-;|f]t M sf]O/fnf / >]i7, @)&!_ 

g]tf

cg'ofoL cg'ofoL cg'ofoL 

g]tf

cg'ofoL cg'ofoL cg'ofoL 

g]tf

cg'ofoL cg'ofoL cg'ofoL 
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g]t[Tjz}nL ;fdfGotofM dfly pNn]v u/]em}+ # lsl;dsf] x'G5 . s'g} klg ;+:yf k|efjsf/L 9+un] 
;~rfng ug{ g]t[Tjsf] dxTjk"0f{ e"ldsf x'G5 . k/Dk/fut ?kdf ;~rfng ul/g] ;fdfGtL cyjf lg/+s'z 
g]t[Tjz}nLsf] t'ngfdf cfw'lgs tyf k|hftflGqs g]t[Tjz}nL a9L k|efjsf/L ePsf] ljleGg cg';Gwfgn] 
k|i6 agfPsf] 5 . g]t[Tjz}nL cx:tIf]ksf/L cyjf :jtGq lsl;dsf] klg x'G5, o:tf] g]t[Tjz}nLdf 
cg'ofoLx? :jtGq x'G5g\ . cg'ofoLn] ljj]sk"0f{ 9+un] sfo{ ub{5 eGg] s'/fdf g]t[Tj ;w}+ 9'Ss / ljZj:t 
x'g] ub{5 -rf}xfg, @)))_ . 

tflnsf g+= !  

ljBfno k|wfgfWofks / lzIfsaLrsf] ;DaGwsf] jt{dfg cj:yfk|lt ;/f]sf/jfnfsf] wf/0ffsf] l:ylt 

/fd|f] 7Ls} ;fdfGo bogLo qm= 

;+= 

ljj/0f 

;+Vof k|ltzt ;+Vof k|ltzt ;+Vof k|ltzt ;+Vof k|ltzt

1. /fd|f] ;xof]u ldqjt Jojxf/sf] 
;DaGw ePsf] 

100 72 30 21 10 7   

2. Ps csf{]sf] ;d:ofdf ;xof]u 
k[i7kf]if0fsf] nflu 
cGt/lqmofTds ;DaGw 

75 55 40 28 25 18   

3. gLlt lgod dfq vf]Hgfn] 
k|wfgfWofks lzIfs jLrsf] 
dgd'6fjsf] ;DaGw 

- - - - 8 6 4 3 

4. z}lIfs ef}lts cj:yf ;'wf/sf] 
nflu ;|f]t klxrfg Pjd 
kl/rfngsf] nflu lzIfs 
k|wfgfWofkssf] jt{dfg ;DaGw 

100 72 30 21 5 3.5 5 3.5 

5. ljBfno k|wfgfWofks / 
lzIfsaLrsf] ;DaGwaf6 
ljBfnosf] z}lIfs l;sfO 
pknlAwsf] :t/sf];DaGw 

100 72 20 14 20 14   

;|f]t M :ynut cWoog, @)*)  
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 /fd|f] ;xof]u Pj+ ldqjt ;DaGw ePsf] ;a}eGbf a9L /fd|f] &@Ü, 7Ls} @!Ü / ;a}eGbf sd 
;fdfGo *Ü /x]sf] kfOof] . Ps csf]{sf] ;d:ofdf ;xof]u Pj+ k[i7kf]if0fsf] nflu 
cGt/lqmofTds ;DaGw ePsf] ;a}eGbf a9L /fd|f]df %%Ü, 7Ls}df @* Ü, / ;a}eGbf sd ;fdfGodf 
!*Ü /x]sf] kfOof] . gLlt lgod dfq vf]Hgfn] k|wfgfWofks / lzIfsaLr dgd'6fjsf] ;DaGw 
;fdfGo ^Ü / bobLo #Ü /x]sf] kfOof] . z}lIfs, ef}lts cj:yf ;'wf/sf] nflu ;|f]t kl/rfngdf 
lzIfs k|wfgfWofkssf] ;DaGw /fd|f] ePsf]df &@ Ü, 7Ls}df @!Ü, ;fdfGodf $Ü, bogLodf $Ü 
/x]sf] kfOof] . ljBfno k|wfgfWofks / lzIfsaLrsf] ;DaGwaf6 ljBfnosf] z}lIfs pknlAwsf] 
:t/a[l4 /fd|f] ePsf]df &@Ü, 7Ls} !$ Ü, ;fdfGo !$Ü /x]sf] kfOof] . o;af6 gLlt lgoddfq 
vf]Hbf dgd'6fj x'g ;Sg] x'Fbf Jojxfl/s ¿kdf klg ;DaGw ldnfpg' kg]{ tkm{ k|wfgfWofks / 
lzIfs /xg' kg]{ cj:yf b]lvG5 . of] dfGotf dfgj ;DaGw l;4fGt;Fu d]n vfg] b]lvG5 . 

 Pp6f c;n g]t[Tjn] cfˆgf] ;+:yfdf /x]sf ;Dk"0f{ ;b:ox?;Fu ldqjt\ ;DaGw sfod ug{'k5{ . 
cg'ofoLx?n] u/]sf sdLsdhf]/L ;'wf/ ug]{ / ;dodf k[i7kf]if0f lbg] s'/fdf ljz]if hf]8 lbg'kb{5 . gLlt 
lgodnfO{ dfq} g]t[Tjsf] cfwf/ agfpg' x'Fb}g . gLlt lgodnfO{ cfwf/dfgL cg'ofoLsf] cfjZostf, 
;d:of / Jojxf/ a'‰g klg TolQs} h?/L x'G5 . ljBfyL{sf] l;sfO ;'wf/df ;+:yfdf /x]sf ef}lts ;|f]t / 
;fwgsf] ;d]t k|efjsf/L Joj:yfkg u/L ck]lIft nIo / p2]Zox? xfl;n ug{ h?/L x'G5 -cu|jfn, 
!((%_ . 

tflnsf g+= @  

ljBfno k|wfgfWofks / lzIfs aLrsf] ;DaGwsf] cj:yf 

cToGt pRr dWod Go"g qm= 
;+= 

ljj/0f 
;+Vof k|ltzt ;+Vof k|ltzt ;+Vof k|ltzt 

hDdf lzIfs 
;+Vof 

1. ;d"xaLr ;~rf/ ;dGjo 8 40% 7 35% 5 25% 20 

2. k|wfgfWofkssf] :ki6 b[li6sf]0f 8 40% 10 50% 2 10% 20 

3. 
;xsfo{ ;xeflutfd"ns 
;DaGw :yflkt 

10 50% 9 45% 1 5% 20 

4. 
lzIfsnfO{ pTk|]l/t ug]{ ldqjt 
;DaGw 

9 45% 10 50% 1 5% 20 

5. lg/+s'z ;DaGw - - - - - - - 

6. k|hftflGqs Jojxf/sf] ;DaGw 15 75 5 25 - - 20 

;|f]t M :ynut cWoog, @)*)  
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ljBfnosf k|wfgfWofks / lzIfsaLrsf] ;DaGwsf] cj:yf ljZn]if0f ubf{ gd"gf 5gf]6df k/]sf 
!) ljBfnodWo]af6 @.@ hgf lzIfs kg]{ u/L @) hgfdf e/fPsf] k|ZgfjnLdf ljBfno k|wfgfWofks 
/ lzIfsaLrsf] ;DaGwsf] cj:yf ;xsfo{ ;xeflutfd"ns ;DaGw :yflkt ;a}eGbf /fd|f] /x]sf] 
kfOof] eg] ;a}eGbf sd lg/+s'z g]t[Tjz}nL /x]sf] kfOof] . o;af6 !) j6} ljBfnodf 
k|wfgfWofks / lzIfsaLrsf] ;DaGw k|hftflGqs Jojxf/ ;DaGwL ;DaGw ;a}eGbf pRr /x]sf] 
kfOG5 . To;}n] ljBfno k|wfgfWofks lzIfs aLrsf] ;DaGw k|efjsf/L ¿kdf sfof{Gjog ug{ 
k|hftflGqs Jojxf/ cjnDag ug'{kg]{ cj:yf /x]sf] b]lvG5 . h'g s'/f g]t[Tjdf x'g'kg]{ z}nLsf] ;}4flGts 
s'/f;Fu ;d]t d]n vfPsf] b]lvG5 . 

tflnsf g+= #  

k|wfgfWofks lzIfs aLrsf] ;DaGw Jojxf/ k|lt ;/f]sf/jfnfsf] wf/0ff 

/fd|f] Jojxf/df 
-;xdt_ 

/fd|f] Jojxf/ gePsf] -c;xdt_ qm= 
;+= 

;/f]sf/jfnf ;+Vof k|ltzt 

;+Vof k|ltzt ;+Vof k|ltzt 

1. k|wfgfWofks 10 100% 10 100% - - 

2. lzIfs÷lzlIfsf 20 100% 18 90% 2 10% 

3. ljBfyL{ 100 100% 80 80% 20 20% 

4. cleefjs÷ lj=Jo=;= 10 100% 10 100% 0  

 hDdf 140 100% 118 84% 22 17% 

;|f]t M :ynut cWoog, @)*) 

dflysf] tflnsf cg';f/ ;/f]sf/jfnfx¿sf] ljBfno k|wfgfWofks lzIfs aLr ;DaGw 
Jojxf/ k|lt wf/0ffnfO{ k|i6\ofOPsf] 5 . k|wfgfWofks / lzIfs aLrsf] ;DaGw Jojxf/ k|lt wf/0ff 
a'em\gsf nflu k|wfgfWofks, lzIfs÷lzlIfsf, ljBfyL{, cleefjs, lj=Jo=;=x¿;Fu dt ;j]{If0f 
ul/Psf] lyof] . h;af6 k|wfgfWofkssf] wf/0ff /fd|f] Jojxf/k|lt ;xdt ;tk|lt;t g} /x]sf]  
kfOof] . To:t} u/L lj=Jo=;=, cleefjsx¿sf] wf/0ff klg ;xdt ;t k|ltzt /x]sf] kfOof] . 
lzIfs / ljBfyL{x¿sf] wf/0ff ;a}eGbf a9L /fd|f] ;xdt /x]sf] kfOof] eg] /fd|f] Jojxf/ gePsf] 
sd kfOof] . of] klg g]t[Tjz}nL / dfgj ;DaGw l;4fGt;Fu d]n vfg k'u]sf] cj:yf b]lvof] . 

ljBfnodf ck]lIft ;'wf/ ug{ ljBfno;Fu ;DalGwt ljleGg ;/f]sf/jfnf JolQm tyf ;+:yfsf] 
;+nUgtf cfjZos x'G5 . ljBfnodf ljBfno Joj:yfkg ;ldlt, lzIfs cleefjs ;+3, ljBfyL{, 
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cleefjs, lzIfs cflbsf] k|ToIf ;+nUgtf x'G5 . pgLx?sf] Jojxf/ h'g ;+u7gfTds Jojxf/ / 
JolStut Jojxf/af6 lgb]{lzt x'g] ub{5 . o:tf ;/f]sf/jfnf JolStx?sf] cfk;L ;DaGw / ;'dw'/ 
Jojxf/n] ljBfyL{sf] z}lIfs glthfdf ;d]t ;'wf/ x'g] ub{5  (Bhatnager & Agrawal, 1999) . 
o;af6 /fd|f] ;DaGw sfod ug'{kg]{ wf/0ff cGo ljBfnon] klg cjnDag ug'{ kb{5 . lzIfs 
ljBfyL{sf] dg;fo a'emL Jojxf/ ubf{ /fd|f] x'g] wf/0ff k|i6 x'g] b]lvG5 . 

ljBfno k|wfgfWofks / lzIfs aLrsf] ;DaGw jt{dfg cj:yfk|lt ;/f]sf/jfnfsf] 
k|ltlqmof  

k|wfgfWofks / lzIfs aLrsf] ;DaGw eGgfn] lo b'a} Pp6} ;+u7gdf ;+nUg ePsf x'gfn] 
lzIf0f sfo{ cFufn]sf JolQm x'g\ . To;}n] lzIffsf] nIo / p2]Zo k|fKt ug{ kl/df0ffTds / 
u'0ffTds ?kdf cfkm\gf] ;+:yfnfO{ :yflkt ug{ ;+u7gdf :yflkt ug{ sfd ug]{ cg'ofoLx?k|lt Ps 
csf]{df /fd|f] dfgjLo ;DaGw ljsf; u/L sfdbf/;Fu ;DalGwt kIfn] ;Dks{ u/L pgLx?sf ljrf/, 
sfd ug]{ tf}/tl/sf af/]df af]w x'g cfjZos 5 . ldqjt, ;xof]uL, k|hftflGqs, ;xeflutfTds 
d]nldnfk, Jojxfl/s ;DaGw :yflkt ug{ ;Sg'kg]{ wf/0ff k|wfgfWofks lzIfsx?sf] !)) k|ltzt 
b]lvG5 t/ sfg'gdf /xL sfo{ ubf{ slxn]sfxL+ dgd'6fj, ljZjf;sf] sdL, Jojxf/k|lt z+sfsf] 
;DaGw x'g] b]lvG5 . o;}u/L ljBfyL{x?af6 lnOPsf] k|ltlqmofdf /fd|f] ;xof]u, ldqjt Jojxf/ ePsf] 
&@ k|ltzt, Ps csf{sf] ;d:ofdf ;xof]u k[i7kf]if0fsf] nflu cGt/lqmofTds ;DaGw %% k|ltzt 
/fd|f], 7Ls}df @* k|ltzt / ;fdfGodf !* k|ltzt /x]sf] b]lvG5 .  

gLlt lgoddfdfq vf]hL u/L dgd'6fjsf] ;DaGw /x]sf] tyf ;DaGw bogLo cj:yfdf # k|ltzt, 
;fdfGo ^ k|ltzt b]lvG5 . z}lIfs tyf ef}lts cj:yf ;'wf/sf nflu ;|f]t klxrfg Pjd 
kl/rfngsf nflu lzIfs k|wfgfWofkssf] jt{dfg cj:Yffsf] ;DaGw /fd|f] &@ k|ltzt, 7Ls} @! 
k|ltzt, ;fdfGo $ k|ltzt, bogLo $ k|ltzt kfOPsf] 5 . ljBfno k|wfgfWofks / lzIfs aLrsf] 
;DaGwaf6 l;sfO pknlAw :t/sf] ;DaGw /fd|f] &@ k|ltzt, 7Ls} !$ k|ltzt, ;fdfGo !$ k|ltzt /x]sf] 
kfOG5 . ljBfno k|wfgfWofks / lzIfs aLrsf] ;DaGwsf cj:yf lzIfs k|ltlqmof ;d"xaLr 
;dGjo pRrQd $) k|ltzt, dWod #% k|ltzt / Go"g @% k|ltzt /x]sf] 5 . k|wfgfWofkssf] :ki6 
b[li6sf]0f pRr $) k|ltzt, dWod %) k|ltzt / Go"g !) k|ltzt kfOG5 . ;xsfo{, ;xeflutfd"ns 
;DaGw :yflkt ug]{df pRr %) k|ltzt, dWod $% k|ltzt, Go"g % k|ltzt b]lvG5 . lzIfsnfO{ 
pTk|]l/t ug{ ldqjt ;DaGw sfod ug{df pRr $% k|ltzt, dWod %) k|ltzt / Go"g % k|ltzt /x]sf] 
kfOG5 .  

 k|hftflGqs Jojxf/sf] ;DaGwdf cToGt pRr &% k|ltzt / dWod @% k|ltzt kfOG5 . 
lg/+s'z ;DaGw gePsf] b]lvG5 . k|wfgfWofksx?sf] wf/0ff /fd|f] Jojxf/df !)) k|ltzt, /fd|f] Jojxf/ 
gePsf] jf c;xdtdf ) k|ltzt, lzIfs lzlIfsfx?sf] /fd|f] Jojxf/df ;xdt () k|ltzt, c;xdtdf 
!) k|ltzt, ljBfyL{ /fd|f] Jojxf/df ;xdt *# k|ltzt, c;xdtdf !& k|ltzt / cleefjsx? /fd|f] 
Jojxf/df ;xdt !)) k|ltzt b]lvG5 . lo cj:yf ljBfno k|wfgfWofks / lzIfs aLrsf] 
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;DaGw /x]sf] kfOG5 . To;}n] lzIfs ljBfyL{x?sf] dg;fo a'emL /fd|f] Jojxf/ ubf{ ;DaGw 
k|efjsf/L x'g] s'/fdf :ki6 x'g] b]lvG5 . 

 k|wfgfWofksx¿sf] g]t[Tjz}nL k|lt lzIfssf] cjwf/0ff  

 dflysf] tflnsf cg';f/ cg';Gwfgsf qmddf !) j6f ljBfnoaf6 hDdf @) hgf lzIfs 
lzlIfsfx¿sf] k|ltlqmof pgLx¿nfO{ e/fPsf] k|ZgfjnLaf6 k|wfgfWofksx¿sf] g]t[Tjz}nLk|lt lzIfssf] 
cjwf/0ff kQf nufpg] qmddf k|wfgfWofksx¿sf] g]t[Tjz}nL k|hftflGqs Pj+ ;xeflutfd"ns g]t[Tj 
/x]sf] !$ hgf lzIfsx¿sf] cjwf/0ff kfOof] . h'g &%Ü /x]sf] l:ylt b]lvof] . o;}u/L v'Nnf :jtGq 
g]t[Tjk|lt lzIfsx¿sf] wf/0ff $ hgf jf @) k|ltzt /x]sf] kfOof] . clwgfosafb / lg/+s'z g]t[Tj Go"g 
ePsf] kfOof] . ;fy} k|wfgfWofksx¿sf] g]tTjz}nLdf k|hftflGqs ;xeflutfd"ns g]t[Tjz}nLsf] k|of]un] 
ljBfnox¿df /fd|f] l:ylt ;[hgf u/]sf] cjwf/0ff ax';+Vos lzIfsx¿sf] /x]sf] kfOof] . 

 ljBfnosf] g]t[Tj, k|hftflGqs ;xeflutfd"ns Pj+ cfw'lgs x'g'k5{ eGg] dflysf lzIfssf 
egfO{nfO{ b[li6ut ubf{ cg';Gwfgsf] qmddf ;d]t pQm s'/f k'li6 x'G5 . clwgfosjfb cyjf lg/+s'z 
g]t[TjnfO{ :jLsf/ gul/Psf] cj:yfdf :jtGqz}nLsf] ;d]t Go"g k|of]u x'g] u/]sf] cj:yf b]lvG5 . 
cg';Gwfgsf] qmddf tf/s]Zj/ gu/kflnsfsf !) j6f ljBfnosf k|wfgfWofkssf] g]t[Tjz}nLdf clws 
h:tf] k|hftflGqs g]t[Tjz}nL b]lvg' /fd|f] kIf dfGg ;lsG5 . 

tflnsf g+ $ 

k|wfgfWofkssf] g]t[Tjz}nL k|lt k|wfgfWofks :jo+sf] k|ltlqmof 

k|wfgfWofkssf] g]t[Tjz}nL 
k|hftflGqs 

;xefuLtf d"ns 

v'Nnf 

:jtGq 
clwgfosjfb lg/+sz' g]t[Tj 

;+Vof !)   

k|ltzt !))Ü   

;|f]t M :ynut cWoog @)*) 

k|wfgfWofkssf] g]t[Tjz}nL k|lt ljBfno k|wfgfWofks :jod\sf] wf/0ff cg';f/ k|ZgfjnL k|fKt 
ug]{ !) k|wfgfWofks dWo] !))Ü n] k|hftflGqs ;xefuLtf d"ns g]t[Tjz}nL ckgfPsf] k|ltlqmof 
lbPsf] 5g\ . o;df zt k|ltzt k|wfgfWofks x?sf] wf/0ff ;dfg /x\of] . tf/s]Zj/ gu/kflnsfsf !) 
hgf g} k|wfgfWofksx?n] ;xeflutfd"ns Pj+ k|hftflGqs g]t[Tj x'g'k5{ eGg] s'/fdf ;xdt hgfPsf  
5g\ . cfhsf] k|hftflGqs Pj+ u0ftflGqs /fHo Joj:yf ePsf] d'n'sdf ;xeflutfd"ns g]t[TjnfO{ 
cfjZos / ckl/xfo{ dfGg ;lsG5 .  
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tflnsf g+= % 

k|wfgfWofkssf] g]t[Tjz}nL k|lt lzIfsx?sf] k|ltlqmof 

lzIfs 

;+Vof 

k|wfgfWofks sf] 
g]t[Tjz}nL 

;xefuLtf d"ns 
k|hftflGqs 

v'Nnf 

:jtGq 
g]t[Tj 

clwgfosjfb 
lg/+s'z g]t[Tj 

sfg'gdf s]lGb|t 
g]t[Tj 

hDdf 

hDdf @) hgf 
dWo]af6 

!% @ ) # @) 

k|ltzt &%Ü !)Ü )Ü !%Ü !))Ü

;|f]t M :ynut cWoog, @)*)  

dflysf] tflnsfnfO{ ljZn]if0f Pj+ AofVof ug]{ qmddf lzIfssf] wf/0ffnfO{ ljZn]if0f ubf{ 
5gf]6df k/]sf !) ljBfnox?df slDtdf @ hgf lzIfs ug]{ u/L e/fOPsf] k|ZgfjnLdf k|wfgfWofks sf] 
g]t[Tjz}nL k|lt ;xefuLtfd"ns k|hftflGqs g]t[Tj /x]sf k|wfgfWofks ;a}eGbf a9L /x]sf] kfOof] eg] 
clwgfosjfb lg/+s'z g]t[Tj k|bfg ug]{ k|wfgfWofks g/x]sf] kfOof] . o;af6 s] k|:6 x'G5 eg] 
sfg'gdf s]lGb|t g]t[Tj z}nL eGbf ;xeflutfd"ns k|hftflGqs g]t[Tjz}nL cjnDag ugf{n] lzIfs / 
k|wfgfWofks larsf] ;DaGw k|efjsf/L x'g] b]lvG5 . h'g s'/f g]t[Tjz}nL;DaGwL ;}4flGts wf/0ff;Fu 
;d]t d]n vfG5 .  

lzIff P]g lzIff lgodfjnLnfO{ dfq cfwf/dfgL z}lIfs g]t[Tj ubf{ sltko Jojxfl/s / dfgjLo 
s'/fx? cf]em]ndf kg{ ;S5 . lzIfs ;]jf kf; u/L cfpg] gofF lzIfsx? h;df cg'ej sd 5 eg] gLlt 
lgodnfO{ a9L hf]8 lbg] u/]sf] kfOG5 . cg'ejL lzIfsx?n] eg] gLlt lgodsf] ;fy} Jojxf/Ls / 
dfgjLo ;DaGwnfO{ ljz]if Vofn u/]sf] kfOG5 . 

tflnsf g+= ^  

k|wfgfWofkssf] g]t[Tjz}nLk|lt ljBfno Joj:yfkg ;ldlt kbflwsf/Lx?sf] k|ltlqmof 

k|wfgfWofks sf] g]t[Tjz}nL cToGt 
;sf/fTds 

dWod 
;sf/fTds 

Go'g 
;sf/fTds 

hDdf 

cleefjs lj=Jo=;= 
;+Vofaf6 !) hgfdWo] 

^ # ! !) 

k|ltzt ^)Ü #)Ü !)Ü !))Ü 

;|f]t M :ynut cWoog @)*) 
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pQm tYofÍn] s] k'li6 u5{ eg] k|wfgfWofkssf] g]t[Tjz}nLk|lt cGoGt ;sf/fTds wf/0ff 
JoQm ug]{ !) hgf lj=Jo=;= cleefjs dWo] ;a} eGbf a9L ^ hgf ^)Ü /x]sf] kfOof] . To;}u/L ;a}eGbf 
sd Go'g ;sf/fTds ! hgf !)Ü /x]sf] kfOof] . To:t} u/L # hgfn] dWod ;sf/fTds wf/0ff k|:t't u/]sf 
5g\ . To;/L cleefjssf] ?kdf k|:t't ljBfno Joj:yfkg ;ldltsf ;b:ox?n] g]t[Tjz}nLnfO{ 
cToGt ;sf/fTds eGbf dWod ;sf/fTds kIfnfO{ sd hf]8 lbPsf 5g\ eg] Go"g ;sf/fTds wf/0ffsf] 
dfqf cem sd 5 .  

tflnsf g+= &  

k|wfgfWofkssf] g]t[Tjz}nLk|lt lzIfssf] wf/0ff 

qm=;+= ljj/0f ;+Vof k|ltzt 

1. k|hftflGqs jf ;xeflutfd"ns g]t[Tjz}nL 15 75% 

2. v'Nnf :jtGq g]t[Tj z}nL 2 10% 

3. clwgfosjfb g]t[Tjz}nL 0 0% 

4. sfg'g s]lGb|t g]t[Tjz}nL 3 15% 

 hDdf 20 100% 

;|f]t M :ynut cWoog, @)*) 

dflysf] tflnsfaf6 !) ljBfnosf @) lzIfsx¿df ljBfno k|wfgfWofkssf] g]t[Tjz}nLsf] 
wf/0ff lng] qmddf k|hftflGqs ;xeflutfd"ns g]t[Tjz}nL cjnDag ug]{ k|wfgfWofksx¿ ;a}eGbf 
a9L /x]sf] kfOof] eg] ;a}eGbf sd v'Nnf :jtGq g]t[Tjz}nL cjnDag ug]{ k|wfgfWofks !)Ü kfOof] . 
To;}u/L clwgfosafb / lg/+s'z g]t[Tjz}nL cjnDag ug]{ k|wfgfWofks g/x]sf] kfOof] . o;af6 
k|hftflGqs ;xeflutfd"ns g]t[Tj k|fKt ug]{ k|wfgfWofks ax';+Vos b]lvG5 . o; tf/s]Zj/ 
gu/kflnsfdf klg clwgfosjfb cyjf lg/+s'z g]t[Tjz}nL ePsf k|wfgfWofks cWoog If]qdf gkg{' 
;'vb kIf xf] . o; gu/kflnsfsf] cWoogsf] qmddf :jtGq cyjf v'nf g]t[Tjz}nL ckgfpg] 
k|wfgfWofkssf] ;+Vof ;d]t Go"g b]lvG5 . o;af6 s] k|i6 x'G5 eg] k|hftflGqs g]t[Tj eGbf 
clwgfosjfbL g]t[Tjsf] k|efj / k|of]u sd b]lvG5 . s]xL k|wfgfWofksx?n] dfq} cfˆgf] cg'ofoLnfO{ 
ljZjf; u/]/ :jtGq 9+un] 5f]8\g] u/]sf] cj:yf b]lvG5 . 
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tflnsf g+= *  

k|wfgfWofks g]t[Tjn] ljBfnodf k/]sf] k|efjsf] l:ylt k|lt k|wfgfWofkssf] wf/0ff 

l:ylt 
qm=;+= ljj/0f 

pRr dWod Go"g 

1. ;xeflutfd"ns k|efjsfl/tf lzIfs– k|wfgfWofks ;DaGw 10 (100%)   

2. afnd}qL 10 (100%)   

3. z}lIfs Pjd ef}lts cj:yf ;'wf/ 9 (90%) 1 (10%)  

4. lzIf0f ;fdu|L ;+sng tyf lgdf{0f k|lqmof 8(80%) 2(20%)  

5. l;sfO pknlAw 6 (60%) 3(30%) 1(10%) 

6. ljBfno ;d'bfo ;DaGw, ;|f]t    

 klxrfg / kl/rfng 6(60%) 2(20%) 2(20%) 

;|f]t M :ynut cWoog @)*) 

        k|wfgfWofkssf] g]t[Tjn] ljBfnodf k/]sf] k|efjsf] cj:yf ljZn]if0f ubf{ ;xeflutfd"ns 
k|efjsfl/tf lzIfs k|wfgfWofks ;DaGw / afnd}qL ;DaGw ;t k|ltzt /x]sf] kfOof] . z}lIfs Pjd\ 
ef}lts cj:yfdf ;'wf/df ;a}eGbf a9L pRr /x]sf] kfOof] . lzIf0f ;fdu|L ;+sng, k|of]u, lgdf{0f 
k|lqmofdf ;a}eGbf a9L pRr /x]sf] kfOof] . l;sfO pknlAw ;a}eGbf a9L ^ hgf pRr /x]sf] kfOof] eg] 
;a}eGbf sd ! hgf Go"g /x]sf] kfOof] . ljBfno ;d'bfo ;DaGw ;|f]t klxrfg / kl/rfngdf ^ hgf pRr 
/x]sf] kfOof] eg] @÷@ hgf dWod / Go"g /x]sf] kfOof] .  

tflnsf g+= (  

k|wfgfWofks g]t[Tjn] ljBfnodf k/]sf] k|efjsf] l:ylt k|lt ljBfyL{sf] k|ltlqmof 

l:ylt qm=;+= ljj/0f 

pRr k|ltzt dWod k|ltzt Go"g k|ltzt

1. afn d}qL ldqjt ;DaGw 85 85 12 12 3 3 

2. ;"rgf Joj:Yffkg k|jfx 80 80 15 15 5 5 

3. z}lIfs Pj ef}lts cj:yf 
;'wf/ 

75 75 15 15 10 10 
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4. lzIf0f ;fdu|L ;ª\sng k|of]u tyf ;'wf/ 70 70 15 15 15 15 

5. l;sfO pknlAw a[l4 75 75 15 15 10 10 

6. lg/Gt/ d"NofÍg 90 90 5 5 5 5 

7. ljBfno ljBfyL{ cleefjs aLr cGt/lqmof 60 60 20 20 20 20 

 hDdf ;+Vof 100      

;|f]t M :ynut cWoog, @)*)  

k|wfgfWofks g]t[Tjn] ljBfnodf k/]sf] k|efjsf] l:ylt k|lt ljBfyL{x¿sf] k|ltlqmof lng] 
qmddf gd"gf 5gf]6df k/]sf] !) ljBfnox¿af6 k|ltsIff @ hgfsf] b/n] !) sIff;Dd @) hgf / 
k|lt ljBfnoaf6 ljBfyL{ ;ª\sng u/L hDdf !)) hgf ljBfyL{af6 g]t[Tjsf] k|efjsf] l:yltsf] 
k|ltlqmof lnOof] . h;dWo] pRr, dWod / Go"g k|ltlqmof lbg]x¿df ljBfno afn d}qL ldqjt 
;DaGw ePsf] *% hgf, pRr *%Ü, dWod !@ hgf, !@Ü, Go"g # hgf #Ü /x]sf 5g\ . ;"rgf 
Joj:yfkg k|jfx pRr l:ylt *)Ü, dWod !%Ü, Go"g %Ü 5g\ . z}lIfs Pjd ef}lts cj:yfdf 
;'wf/, pRr l:ylt &%Ü, dWod !%Ü, Go"g !)Ü /x]sf] kfOof] . lzIf0f l;sfO pknlAw a[l4 pRr 
&)Ü, dWod !%Ü / Go"g !%Ü /x]sf] kfOof] . ljBfyL{ lg/Gt/ d"NofÍg ()Ü pRr /x]sf], dWod %Ü 
/ Go"g %Ü /x]sf] kfOof] . ljBfyL{–cleefjs–lzIfs aLr cGt/lqmof ^)Ü pRr, dWod @)Ü / Go"gdf 
@)Ü /x]sf] k|ltlqmof ljBfyL{x¿af6 kfOof] .  

k|wfgfWofks g]t[Tjn] ljBfnodf k/]sf] k|efjsf] l:ylt k|lt ljBfyL{x¿sf] k|ltlqmof x]bf{ d]/L 
kfs{/sf] k|hftflGqs / ;xeflutfd"ns l;4fGt d]n vfg] b]lvG5 (Afful, 2000) . d]/Lkfs{/ kmf]n]6 
/ ON6gdfof]sf cg';f/ l;wf ;Dks{ sfod u/L dfgj ;DaGwsf] ljsf; ug{ ; l s P  cfk;L 
;DaGw / g]t[Tj ;d]t ;an aG5 eGg] dfGotf /fv]sf] kfOG5 (Bush, 1995) . sfdbf/;Fu ;DalGwt 
clwsf/Ln] k|ToIf ;Dks{ u/]/ pgLx?sf ljrf/, sfd ug]{ tf}/ tl/sfaf/] af]w x'G5 . ghfg]sf, 
ga'em]sf, z+sf nfu]sf c:ki6 ePsf s'/fx? t];|f] ;~rf/ k|lqmof ckgfO dfgjLo ;DaGw :yfkgf 
ug'{k5{ . ;dGjo hlxn] klg sfof{Gjogsf] k|f/lDes cj:yfaf6 ug'{ /fd|f] x'G5 . ;+:yfdf of]hgf, 
gLlt lgdf{0f / ;+u7g lgdf{0f;Fu} ;dGjosf] sfo{ lg/Gt/ ?kdf ;~rfng ug'{k5{ . o;af6 JolQmdf 
clek|]/0ff, pT;fx / dgf]a[lQ ljsf; x'G5 To;}n] o; l;4fGt d]n vfg] b]lvG5 .  

lgisif{  

k|wfgfWofks / lzIfsx? ljr c;n ;DjGw / Jojxf/ /x]sf] 5 eGg] ljrf/df ;xdt 
k|wfgfWofksx¿ !))Ü, lzIfsx¿ ()Ü, ljBfyL{ *# Ü / lj=Jo=;= !))Ü /x]sf] kfOof] . k|wfgfWofks 
/ lj=Jo=;=n] /fd|f] Jojxf/ ljBfnodf 5 eGg] ljrf/df ;xdt ePtf klg lzIfs, / ljBfyL{sf] cGt/ 
;DaGw ga'‰gfn] k|wfgfWofks / lzIfsaLrsf] cj:yf ;'wf/ x'g g;s]sf]n] To;sf nflu cGt/lqmof 
u/L ;'wf/ ug{ tyf ;DaGwsf] lj:tf/ ug{'kg]{ s'/f k|:t't ug{ ;lsG5 . k|wfgfWofkssf] g]t[Tjz}nL 
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k|hftflGqs / ;xeflutfd"ns x'Fbf k|wfgfWofks / lzIfssf] ;DaGw ;'wf/ x'g]] lzIfsx¿sf] wf/0ff 
/x]sf] b]lvG5 . ;fd'bflos ljBfnodf k|wfgfWofks / lzIfslar kf/:kl/s Pj+ 3lgi7 ;DaGw 
cfjZos x'G5 . /fd|f] ;DaGw :yflkt ug]{ lzIff P]g / lgodsf] ;d]t Joj:yf ug{ cfjZos 5 . ;DaGw 
;'wf/df ;d:of b]lvPdf pko'Qm b08 / k'/:sf/sf] ;d]t Joj:yf ug'{k5{ . lzIfs / k|wfgfWofkssf] 
3lgi6 ;DaGwn] k7gkf7gdf lgoldttf cfpg] tyf ljBfyL{sf] glthfdf ;d]t ;'wf/ x'G5 . :yfgLo 
lgsfo tyf ;/sf/sf] ;+/rgfn] ;d]t lzIfs / ljBfyL{aLrsf] ;DaGw ;'wf/ ug{ tyf cem k|efjsf/L 
agfpg] pkfo cjnDag ug{ cfjZos 5 .  
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n]v;f/ 

k|:t't n]vdf d~h'nsf] d[To' z[ª\vnf sljtfsf] cfwf/ lnP/ k|o'St ljDa s]nfpg b[i6fGt;lxt 
ljj]rgf u/L ljDa lgSof}{n ul/G5 . ljDasf dfGotfdf 6]s]/ d~h'nsf] d[To' z[ª\vnf sljtfdf 
d[To' bz{gnfO{ ljleGg ;Gbe{df k|:t't ul/Psf] s'/f kQf nufO{ d[To' z[ª\vnf sljtfdf ljDasf] 
;DaGw b]vfpg' of] n]vsf] p2]Zo /x]sf] 5 . of] n]vdf d~h'nsf]] d[To' z[ª\vnf sljtfnfO{ 
k|fylds ;|f]t ;fdu|L / ;f}Gbo{zf:qLo tTTj ljDa;Fu ;Da4 u|Gyx¿nfO{ låtLos ;fdu|Lsf ¿kdf 
pkof]u ul/Psf] 5 . k|fKt tYox¿sf] ljZn]if0f ubf{ ljZn]if0ffTds ljlwnfO{ :jLsf/ ul/Psf] 5 . 
sfJozf:qn] :yflkt u/]sf d"Nox¿ lgolGqt, wf/0ffTds, tYoaf]ws ljDax¿nfO{ d'Vo cfwf/ dfg]/ 
sljtfsf b[i6fGt;lxt /fhg}lts, ;fdflhs, k|fs[lts, ;f+:s[lts / bfz{lgs ljDax¿sf] ljZn]if0f u/L 
sljtfx¿ /d0fLo tyf zf]egLo eOsg klg ;Gb]zd"ns 5g\ eGg] lgisif{ lgsflnPsf] 5 . 

zAbs'~hL M cflTds k|]d, d[To' k|]d, dGb k|of;, ;Dos\ ljZjf; 

   

ljifo kl/ro 

 ljDasf] k|of]un] sljtfnfO{ ;f}Gbo{o'St agfpF5 . ljDasf] klxrfgsf nflu ;flxTozf:qsf] e"ldsf 
x'G5 . ;fdfGotof zf:q zAbn] lglZrt lgb]{zgnfO{ a'emfpF5 . dfgjLo lrGtgdf cfwfl/t s'g} klg 
l;nl;nfa4 pRr:t/Lo cleJolSt g} zf:q xf] . cleJolStsf] /rgfTds ¿k g} ;flxTozf:q xf] -
/3'j+z, ;g\ !((^, k[= !_ . ;flxTo;Fu hf]l8P/ cfpFbf eg] of] zAbn] ;flxTo ;[hgfsf ljljw kIfnfO{ 
cfTd;ft\ ub{5, cyf{t\ sfJo;DaGwL ljleGg 1fg g} zf:q x'gk'U5 . ;flxTozf:qn] ;flxTo ;[hgf 
ljifos ljljw k|0ffnL, z}nLsf] ¿k, ¿kut ljz]iftfaf/] k|sfz kf5{ -x+;, ;g\ !(&%, k[= !_ . dfgj 
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1fglj1fgsf gofFgofF cfofdx¿ yKgsf nflu lrGtglgdf{0f k|lqmofdf lg/Gt/ ;lqmo eO/xG5 . 
jf:tjdf log} s'/fsf] ;d'lrt ljGof;sf sf/0f j}lbs jfª\dodf Ps ;'ljzfn ;flxTo klg /xgk'u]sf] / 
o;sf] cWoogaf6 k|fRo cfrfo{x¿sf] Wofg ;flxTozf:qsf] /rgflt/ cfslif{t ePsf] kfOG5 . ;[hgfdf 
zAb / cy{n] o'St rdTsf/k"0f{ /l;nf] /d0fLo cleJolSt g} sfJo xf] eGg] lgisif{ lgsfNg ;[hgfsf 
nflu slj x[bosf] cfjZostf k5{ . sfJo cfgGb k|fKt ug]{ dfWod ePsfn] dgdf]xs x'g' h?/L 5, 
ljDan] ToxL sfo{ u5{ . ;flxTozf:qsf] lgdf{0f b'O{ k|sf/n] x'G5 Ps ;[lht ;flxTodf /x]sf z}nL, /rgf 
k|0ffnL / ¿k ljifos ljz]iftfnfO{ lga4 u/]/ csf]{ klxn] g} ;flxTo ;[hgfsf ¿k, k|lqmof, z}nL, 
tb\ljifos u'0fbf]if tyf cflb lglZrt u/]/ -x+;, ;g\ !(&%, k[= !@_ . klxnf]nfO{ :jtGq / bf];|f]nfO{ ¿9 
dfGg]x¿ klg 5g\ . zf:qnfO{ k|]o, >]o / peo u/]/ cWoog ug]{ k|rng 5 . ;+:s[t ;flxTodf rflxF k|]o / 
>]ozf:q;Fu ;DalGwt /rgfx¿ 5g\ . k|]ozf:q eg]sf] ;+;f/df ;'v lbg] ljBfsf] j0f{g xf] eg] >]ozf:q 
rflxF b'Mv x6fpg] df]Ifsf lglDt pkof]uL ljifosf] ljj]rgf xf] -l;+x, ;g\ !((&, k[= !&_ . zf:qn] 
;[hgfnfO{ hLjGt t'Nofpg dfu{lgb]{z u5{ eg] d"Nofª\sg ug]{ cfwf/ klg k|bfg u5{ . zf:qn] ;[hgf / 
;dfnf]rgf b'j} kIfnfO{ cfwf/ k|bfg u5{ . 

 snf ;f}Gbo{sf] ;fwgf xf] . snf cGtef{jgfnfO{ afXo ¿kdf k|s6 ug]{ ;fwg xf] . snfdf 
cfTdfleJolSt x'G5 . snf cg's/0f xf] . s'g} klg ;[hgfsf] kf/v snfsf cfwf/df x'G5 . cf:jfbfTds, 
¿kfTds / ;[hgfTds k|lqmofsf s;Ldf snfsf] d"NofÍg g} ;f}Gbo{sf ¿kdf k|s6 x'G5 -afnL, ;g\ 
!((!, k[= @!*_ . sljtfsf] cWoog sfJozf:qLo b[li6sf]0f / ;f}Gbo{zf:qLo u/L b'O{ b[li6sf]0faf6 ug{ 
;lsG5 . ;f}Gbo{zf:qn] OlGb|o ;+j]BtfhGo ;f}Gbo{ / sNk dgf]do cfgGbsf] ljZn]if0f u5{ . cleJoSt 
;f}Gbo{ nlntsnf;Fu ;DalGwt x'G5 . cf:jfbg, ;f}Gbo{, ;+j]u, cfgGb / k'gM k|ToIf;Fu bz{gsf] ;/f]sf/ 
x'G5 -ljdn, ;g\ !((#, k[= #)_ . dgf]lj1fgn] ;f}Gbo{sf] cWoogdf ;xfotf k'¥ofP klg of] zf:qLo 
;Ldf eg] xf]Og . Ps lx;fan] ;f}Gbo{zf:q snfzf:q klg xf] . ;f}Gbo{zf:qn] sfJozf:qn] eGbf Jofks 
If]qsf] cWoog u5{ . sljtfsf] k"0f{ cWoogsf nflu nlntsnf;Fu ;DalGwt ;f}Gbo{zf:qLo ljj]rgf 
cfjZos x'G5 . cfgGb / pmhf{sf nflu dfgjn] cg]sf}F k|of]u / k/LIf0f u/]sf 5g\ . tGdotfsf nflu 
;f]dntfsf] /;sf] ;]jgb]lv jf0fLsf] rdTsf/;Ddsf sfo{x¿nfO{ dfgjLo cfTdfgGb vf]hsf k|df0f 
dfGg ;lsG5 . k|frLg ;dodf cfTdfnfO{ dfgjLo d:tL;Fu hf]l8Psf] 5 -gfu]Gb|, ;g\ !((%, k[= $–^_ . 
;do qmd;Fu} of] km/flsnf] aGb} uPsf] 5 . 

 d~h'nn] ljleGg ljwfdf snd rnfPsf 5g\ . ;dfnf]rs, sfJozf:qLx¿n] dfq} xf]Ogg\ 
sljx¿n] klg kl/efiff clu ;f/]sf 5g\ . bz{g sljtf xf]Og, bz{gnfO{ krfP/ cg'e"ltdf kUn]sf] 
snfTds cleJolSt sljtf xf] eGg] tYonfO{ cl3 ;fg]{ d~h'n ;[hgfdf kl/kSj b]lvG5g\ . d~h'n dg 
axnfpgsf nflu ;do s6fpgsf nflu / cxd\ k|bz{g ug{sf nflu ;[hgfdf tlNng 5}gg\ . d~h'n t 
cfˆgf] sd{df lg/Gt/ nflu/xg] tLj| ;[hgfTdstf af]s]sf] k|ltefsf] gfd xf] . dHh'nsf sljtfdf 
lg/fzfsf ;f/ª\uLx¿ klg /]l6Fb}gg\ . knfog afF;'/Lx¿ klg aHb}gg\ . g t kZrftfksf dfbnx¿ g} 
aH5g\ a? d~h'nsf sljtfdf oyfy{l;t kf}7]hf]/L v]Ng] cfXjfg ul/Psf] l;tf/ aH5 . j:t'tYonfO{ 
:jLsfg]{ lju'n km'lsPsf] 5, cfbz{sf] l5kl5k]df ?dlnPsfx¿nfO{ lbzfaf]w ug]{ cleofg rnfOPsf]  
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5 . j:t'jfbL 9ª\un] n]vgLnfO{ cufl8 a9fpg' g} Ps ljz]iftf xf] . d~h'nsf] / lrlgofF slj cfO 
l5ªsf] egfO cg';f/ ;[hgfdf gofFgofF k|of]u ug{' g]kfnsf] kl/k|]Iodf csf]{ df}lns ljz]iftf xf] . 
ltn:dL hfb'sf] sNkgfdf ljZjf; gug]{ d~h'n jftfj/0f nfyflnË ePsf] dg k/fpFb}gg\ . sljtf 
s]6fs]6Lsf] …eft ksfOÚ v]n xf]Og eGg] s'/f d~h'nsf] sljtfsf] af/]df k|:t't cleJolStn] jsfnt 
ul//xg]5 . ;d:ofnfO{ ;fyL agfpg cK7\ofx¿l;t ldqtf ufF:g vlk;, cefjnfO{ cfkmGt agfpg] 
d~h'nn] g]kfnL sljtf ;flxTosf] e08f/df emG8} bh{g s[ltx¿ pkxf/ lbO;s]sf 5g\ . ;fOFnL df]/LnfO{ 
-;g\ !(&^_, uLt;ª\u|xnfO{ dfq x]bf{ d~h'n uLtsf/, pkGof;sf/ d~h'n 5]s' 8f]Ndf -@)@^_ 
pkGof;sf cufl8, pHofnf]sf] k|z+;fdf  cg'jfbs . ;Demgfsf kfOnfx¿ / hfg] xf]Og bfO cfnfkf]6 < -
;g\ !(^*_, oL b'O{df d~h'n ofqf ;+:d/0f n]vs . ufos ofqL -;g\ !(*#_, d~h'nsf] gofF sljtfx¿ 
-;g\ !(**_, rf]s6L -;g\ !(**_, l;l4r/0fsf sljtfx¿ -;g\ !(**_, ufpFsf b[Zo b[Zodf afFl8P/ 
-@)%^_ / d[To' z[ª\vnf sljtf -@)%%_ df d~h'n slj JolStTjsf ¿kdf kl/lrt 5g\ . o;/L x]bf{ 
d~h'n ;du|df g]kfnL ;flxTo hut\sf Ps k|ltef  x'g\ . 

 d~h'nnfO{ Jolyt sfJo k'/:sf/n] Jo:t x'gnfO{ / Jofs'ntf x6fP/ ;[hgfdf nfUgnfO{ an k|bfg 
u/]sf] 5, pQd k'/:sf/n] pT;flxt agfPsf] x'g'kb{5 . l;l4r/0f sfJo k'/:sf/n] ;fgf] l;dfgfdf xf]Og, 
;du|df ;[hgfnfO{ cufl8 a9Þfpg] / l;4x:t aGg] k|]/0ff k|bfg u/]sf] x'g'k5{ . ;femf k'/:sf/n] klg 
;flxTos} au}Frf ce}m ;'Gb/ agfpgsf nflu ;xof]u ug]{5 eGg] ljZjf; ug{ ;lsG5 . ;/n, ;xh ¿kdf 
cfˆgf cleJolStx¿ k|:t't ug{;Sg] d~h'nsf] d[To' z[ª\vnf sljtfsf] /fhg}lts, ;fdflhs, k|fs[lts, 
;f+:s[lts / bfz{lgs ljDax¿sf] ljZn]if0f ug'{ of] n]vsf] d'Vo p2]Zo /x]sf] 5 . 

cWoog ljlw 

 k|:t't n]vdf u'0ffTds 9fFrfsf] k|of]u ul/Psf] 5 . o;df k|fylds ;|f]t ;fdu|Lsf ¿kdf ljDa 
ljZn]if0fsf nflu d~h'nsf]] d[To' z[ª\vnf sljtfsf] k|of]u ul/Psf] 5 . låtLos ;fdu|Lsf ¿kdf 
;f}Gbo{ tTTj ljDa;Fu ;DalGwt u|Gyx¿nfO{ pkof]u ul/Psf] 5 . o; n]vdf d~h'nsf]] d[To' z[ª\vnf 
sljtfnfO{ /fhg}lts, k|fs[lts, ;fdflhs, ;f+:s[lts / bfz{lgs ljDa pkzLif{sx¿df ljeSt u/L 
ljDajfbsf cfwf/df ljZn]if0f u/L lgisif{ k|:t't ul/Psf] 5 . of] cg';GwfgfTds n]vsf] k|:t'tLs/0fsf] 
ljlw ljZn]if0ffTds /x]sf] 5 .  

;}4flGts cfwf/ 

 sfJonfO{ cfsif{s agfpg] sfo{ ljDan] u5{ . ljDaljwfg snfsf] lqmofkIf ePsfn] sNkgfåf/f 
o;sf] hGd x'G5 . sNkgfn] ¿k wf/0f u/]kl5 ljDasf] hGd x'G5 . sNkgf / k|tLsnfO{ hf]8\g] ;]t' cyf{t\ 
dWo:ysf ¿kdf ljDan] el"dsf v]N5 -ljdn, ;g\ !((#, k[= @!&_ . ¿k, /;, uGw, zAb / :kz{sf] 
j:t'lgi7 OlGb|o ;+j]Btf ljDaljwfgsf cfjZos tTTj x'g\ . ck|:t't of]hgfdf hxfF ;+j]usf] ;3gtf 
;dflji6 x'G5 ToxfF ljDasf] :jtM ;[li6 x'G5 . ¿ks, pkdf of dfgjLs/0f s'g}} klg dfWodaf6 ljDasf] 
k|of]u ug{ ;lsG5 . u]6]n] pTs[i6 ljDanfO{ …sª\lqm6 o'lge;{nÚ eg]sf 5g\ . ljDa JolSt jf ;|i6f 
cg';f/sf x'G5g\ . ;+j]unfO{ d"t{ agfpg / ;+j]bgzLn ;x[bonfO{ ;+j]un] g} clee"t u/fpg ljDan] 
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e"ldsf v]N5 . ljDalgdf{0fsf nflu :d[lt ;jf{lws cfjZos tTTj dflgG5 lsgls ljDa Ps k|sf/sf] 
:d/0fdf cfwfl/t dfgl;s k'glg{df{0f xf] h;df ctLtsf] ;+j]bgfTds cg'e"lt ;'/lIft /x]sf] x'G5  
-ljdn, ;g\ !((#, k[= @@!_ . cy{jfg\ ljDalgdf{0fsf nflu :d[ltn] ljz]if e"ldsf lgjf{x u5{ . h;/L 
ljDalgdf{0fdf JolStsf] e"ldsf x'G5 To;}u/L ljDaaf]w klg JolStsf] k|ltef zlStdf lge{/ x'g]  
dflgG5 . uGw ;r]t Pldn hf]nfsf 3|fl0fs ljDa ;'ne dflgG5g\ . ls6\;sf sljtfdf :kflz{s ljDasf] 
k|wfgtf x'G5 . dg'iosf] k/Dk/fut cfg'jf+lzs / ;f+:s[lts ;DaGw /xg]x'gfn] dgf]lj1fg;Fu klg 
ljDasf] ;DaGw /xG5 . cflb ljDasf] ;DaGw cfg'jf+lzs dflgG5 . ;L=8L= lnlj;n] lg/y{s ljDasf] 
klg s'/f p7fPsf 5g\ . o;n] ljDa k|of]udf ;r]t /xg'kg]{ s'/f 68\sf/f] b]lvG5 . ;fdYo{jfg\ ljDalgdf{0f 
;h{ssf nflu r'gf}tLk"0f{ dflgG5 . ljDasf] ;DaGw sfJoafx]s nlntsnf;Fu klg x'G5 . x]df{ nf]x;]n] 
;dfg'e"lt ToxfF /x]sf] x'G5 hxfF cfk\mgf] cxd\ dgl:ylt lqmofJofkf/ z/L/:y ;~r/0f of cGtj[{lQsf] 
cf/f]k dfgj]Q/ b[Zo hut\df u5{ . ljDau|x0f pxfF ldN5 hxfF lrq0fdf ;+lZni6 ¿k of]hgfsf] lgjf{x 
x'G5 -ljdn, ;g\ !((#, k[= @$@_ . :d[ltdf /dfpg], Oltxf;df uj{ ug]{ cWoogdf ;do lbg], sNkgfdf 
p8\g]x¿sf nflu ljDalgdf{0f / k|of]u ;lhnf] x'G5 .  

 ljDa / k|tLs eg]sf km/skm/s s'/f x'g\ . oL b'j}nfO{ cnucnu 9ª\un] u|x0f / k|of]u ug]{  
ug'{k5{ . ljDan] :y"n ;f}Gbo{ JoSt u5{ eg] k|tLsn] ;"Id ;f}Gbo{ JoSt u5{ . ljDasf] pRrtd jf 
ljsl;t ¿k g} k|tLs xf] . ljDa / k|tLs Pp6} rflxF xf]Ogg\ . lj1fgsf] pbfx/0f lbg] xf] eg] e'ml;lNs/f] 
ljDa xf] eg] k'tnL k|tLs xf] . ljDa / k|tLsdf km/s gb]Vg]x¿n] ;xL cy{df sljtfdf ;f}Gbo{af]w ug{ 
ufx|f] x'G5 . o;sf e]baf/] k|:6 x'g' h?/L 5 . k|tLs ;[li6 Ps k|sf/sf] cleJolStut ;"Idtf jf nf3j 
xf], ljDaljwfgn] k|foM OlGb|ou|fXo jf >j0f tyf :kz{sf] ck]Iff ;fdGotM b[li6;Fu clws ;DaGw  
/fV5 . csf]{ zAbdf ljDaljwfg Ps k|sf/sf] ;kmn ;Dd"t{g xf] eg] k|tLsdf ;Dd"t{gsf] s'g} 
cfjZostf /xFb}g . k|tLsdf k|efj ;fDosf] dxTTj /xG5 lsgls k|tLsljwfgdf kbfy{ of b[Zo ;Tosf 
lrq x'Fb}gg\, p;sf] Joª\Uo ljlzi6tf cyjf ;"Id k|efjsf] ;ª\s]t ceLi6 /xG5 . ljDa k|s[lt ;+lZni6 
x'G5, clws :jR5Gb x'G5, cg]s cy{ lbg] x'G5 t/ k|tLsn] lglZrt cy{ lbG5 ;fdflhs :jLs[lt ;fk]If 
x'G5 -ljdn, ;g\ !((#, k[= @&^_ . snfsf b[li6n] k|tLssf] ljz]if dxTTj 5 lj1fg, ul0ft, wd{ cg]s 
If]qsf cfcfkm\g} k|tLsx¿ x'G5g\ . sljtfdf ;fdGotM ljlgof]usf b[li6n] k|fylds ljDa -/fhgLlts, 
;fdflhs cflb_, ljsl;t ljDa -k|fs[lts, ;f+:s[lts, cflb_, / Jo'TkGg ljDa -bfz{lgs, j}rfl/s 
cflb_ u/L tLg lsl;dsf] dflgG5 -ljdn, ;g\ !((#, k[= @@(_ . lgolGqt, wf/0ffTds, tYoaf]ws 
ljDax¿nfO{ d'Vo cfwf/ dfg]/ sljtfsf b[i6fGt;lxt /fhg}lts, ;fdflhs, k|fs[lts, ;f+:s[lts / 
bfz{lgs ljDax¿sf] ljZn]if0f ul/Psf] 5 . 

ljdz{ tyf glthf  

 d[To' z[ª\vnf ;ª\u|xsf sljtfnfO{ ljDasf cfwf/df ljleGg zLif{s, pkzLif{sdf ljeSt u/L 

ljj]rgf u/]/ lgolGqt, wf/0ffTds, tYoaf]ws ljDasf b[li6n] d[To' sljtf ljDado /x]sf] lgisif{ 
lgsflnPsf] 5 . 
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 d~h'nsf] d[To' z[ª\vnf sljtfdf ljDa  

 d~h'n ;[hgfdf kl/kSj k|ltef x'g\ . pgn] lglZrt p2]ok"lt{sf nflu ;[hgf u/]sf 5g\ . cfˆgf] 
sd{df lg/Gt/ nflu/xg] tLj| ;[hgfTds Ifdtf ePsf k|ltef d~h'nsf] d[To' z[ª\vnf sljtf Pp6f 
b[i6fGt xf] . o;nfO{ ljleGg pkzLif{sx¿df ljZn]if0f ul/Psf] 5 . 

/fhgLlts ljDasf] k|of]u  

 /fHo, /fHo;Qf, qmflGt, cfGbf]ng, :jtGqtf cflb ljifo;Fu hf]l8Psf ljDax¿ g} /fhgLlts ljDa 
x'g\ . slj :jod\ / slj afFr]sf] o'u /fhgLlts ptf/r9fjsf] ePsfn] sljtfdf /fhgLlts ljDa cfpg' 
:jfefljs g} xf] .  

 cfˆgf] k5fl8 l;ª\uf] /fHo 5f]8]/ uP klg 
 cfk\mgf] k5fl8 dfq Pp6f nf}/f] 5f]8]/ uP klg 
 d[To' t Pp6} g xf] b'j}sf] 

   -d[To' Ps, k[= !_ 

 dflysf] sljtf+zdf …l;ª\uf] /fHo 5f]8]/Ú ljDafTds cleJolStn] /fhfsf] zf;STjnfO{ k|ltlglwTj 
u/]sf] 5 . l;ª\uf] /fHo 5f]8]/ hfg] /fhf ;fdfGtL ;fdflhs lx;fan] x]bf{ ljlzi6 JolSt xf] . zf;s 
lglZrt bz{g / ljrf/af6 rNg] x'gfn] o;nfO{ /fhgLlts ljDasf ¿kdf lng' pko'St x'G5 . /fhgLlts 
ljDanfO{ j:t' ljz]if ljDa sf]l6df /fv]/ klg cWoog ug{ ;lsG5 . …dfq Pp6f nf}/f] 5f]8]/Ú ljDafTds 
k|:t'ltn] ;fdfGo JolStsf] k|ltlglwTj u/]sf] 5, o;/L x]bf{ ljlzi6 / ;fdfGo JolSt h;sf] d[To' eP 
klg ;dfg ePsf] egfOn] /fhgLlts ljDasf] k'li6 ePsf] b]lvG5 . afbzfxsf] d[To' xf];\ jf ;fdfGo 
hgtfsf] d[To' ;dfg x'G5 . To;}n] ;fdflhs lje]bnfO{ rsf{pg'sf] s'g} cy{ 5}g . oxL s'/fnfO{ x[boª\ud 
u/]/ ;dfg Jojxf/ ug{'k5{ eGg] s'/fnfO{ d~h'n sljtfdf JoSt ub{5g\ . z[ª\uf/k6f/ u/]sf] efif0f xf]Og, 
nfnLkfp8/ 3;]sf] cfZjf;g xf]Og, ;ª\sNksf] Jofjxfl/s ¿k rflxG5 eg] h'g s'/fnfO{ klg 
;fk]Iftfdf x]l/g'kb{5 eGg] cleJolStsf] pb\3f]if slj d~h'nn] u/]sf 5g\ . 

 ef}lts z/L/ ;fdflKtsf lx;fan] d[To' ;dfg 5 . d[To'nfO{ ;a}n] cfTdLo ;fyL agfpg ;Sg'k5{ . 
d[To' s;}sf] KofFvh:t} xn'ª\uf] x'G5 eg] s;}sf] lxdfnem}F} ux|'ª\uf] x'G5 . d[To'df b]zn] cfzf]r af/f];\, 
lxdfnn] df}gwf/0f u/f];\ / cg';/0fLo sfo{sf] cg's/0f xf];\ / d[To' klg k|]/0ff agf];\ eGg] rfxgf x'g' 
cgf}7f] xf]Og . d~h'n sd{zLnx¿sf nflu To:t} d[To'sf] kIfdf b]lvG5g\ . 

 ;fu/df 
 Ps yf]kf kfgL v;]h:tf] 
 d d[To'df v:g rfxG5'  
 cfkm"nfO{ x/fpg, cfkm"nfO{ d]6fpg xf]Og  
 Ifl0fs kfgLsf] yf]kfeGbf ljzfn  
 ;fu/ eP/ afFRg 

  -d[To' ;TtfO;, k[= #%_ 
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 /fhgLlts :jtGqtfsf nflu cfk"m ;lxb x'g klg kl5 gkg]{ ljDafTds cleJolStsf ¿kdf …d 
d[To'df v:g rfxG5'Ú cfPsf] 5 . To;}u/L …;fu/ eP/ afFRgÚ ljDafTds k|:t'ltn] ;lxbsf] cfbz{nfO{ 
k|ltlglwTj u/]sf] 5 . Zjf;k|Zjf; ePsfx¿sf] dfq d[To' x'Fb}g, s'g} sfdsfhL lrh jf j:t'n] 
sfo{;Dkfbg ug{ 5f8\of] eg] klg d[To' ePsf] dfGg'k5{ . To;}n] x/]s lrh d[To'af6 k[ys\ 5}g . cIf/x¿ 
klg db{5g\ lzlIftx¿sf] prfO sfod ug{ ;s]gg\ eg]/ sfdsfhL ePgg\ eg] klg d[To' ePs} xf] To;}n] 
slj eG5g\M  

 ;aeGbf b'u{lGwt x'G5  

 cIf/x¿sf] nf;  

 ;+;f/sf] s'g} klg cIf/n] 

 d]6fpg ;Sb}g To;sf] b'u{Gw 

  -d[To' pgG;f7L, k[= *!_ 

 ljZjf;n] nkSs} 9fs]kl5, ;dk{0fn] x'6x'6L kf/]kl5 h]h:tf cK7\of/fx¿ klg x/fpF5g\ . lg:jfy{ 
nugzLntfdf 5'6\6} cfgGb k|fKt x'G5 . …cIf/sf] nf;Ú ljDan] jfs\ / n]vg :jtGqtfsf] jsfnt u/]sf] 
5 ;fy} lj;ª\ult ljs[ltsf lj?4 wfjf af]n]sf] 5 . To;}u/L ;r]t x'g cfu|x klg u/]sf] 5 . 

 …uLt ;'?Ú ljDan] hLjgsf] dxTTjnfO{ b;f{Psf] 5 . /fhgLlts :jtGqtfljgfsf] hLjgnfO{ lg/y{s 
dflgPsf] 5 . …hLjgsf yl/yl/sf uLtx¿Ú ljDafTds cleJolStn] k|fyldstf a'em]/ lg/Gt/ 
h'l6/xg'kg]{ pb\3f]if u/]sf] 5 . d[To' cjZodefjL eGb}df uf]8f k;f/]/ a:g] xf]Og, lg/Gt/ sd{df h'l6/xg' 
kb{5 . Odfgbfl/tfk"j{s hLjgnfO{ jf:tljs hLjg agfpg' kb{5 eGg] d~h'n d[To' sljtf sf] clGtd 
Znf]sdf o;/L k|:t't x'G5g\M 

 uLt ;'? gu/L s;/L cGTo ug{ ;lsG5 <  
 Pp6f uLt ufP/ ;f/f hLjg s;/L sf6\g ;lsG5 <  
 d uLt ufpg rfxG5'  
 hLjgel/ hLjgsf yl/yl/sf uLtx¿ ufpg rfxG5' . 

    -d[To' Ps;o cf7, k[= !^%_  

;fdflhs ljDasf] k|of]u  

 ;dfhsf x/]s sfo{x¿;Fu ;DalGwt ljDax¿nfO{ g} ;fdflhs ljDasf ¿kdf :jLsf/ ug{' 
jf~5gLo x'G5 . slj d~h'nsf] Wo]o g} ;fdflhs ¿kfGt/0f ePsfn] klg pgsf sljtfdf ;fdflhs 
ljDax¿sf] k|of]u x'g' :jfefljs xf] . sljtfsf] efiff g} 3'dfp/f] x'g]x'gfn] ubf{ ljDasf dfWodaf6 
elgPsf s'/fn] sljTjo'St ;Gb]z klg lbG5g\ . ;fdflhs lqmofsnfkx¿n] dfG5]sf dgdf dfq xf]Og, 
lbdfudf klg 3/ u/]sf] x'G5 .  
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 …sfuÚ s/fPkl5 ;'Tg' x'Fb}g eGg] dfGotf ;dfhdf /x]sf] 5 . sfu s/fpg] s'/f ;"of]{bo;Fu klg 
hf]l8Psf] 5 . sfu s/fpFbf klg ;'lt/xg]x¿ cfN5L x'G5g\ eGg] s'/fn] ;dfh ljsf;sf nflu hfFul/nf] 
x'g'kg]{ pb\3f]if sljtfn] ljDafTds ¿kdf u/]sf] 5 . ;dfhn] …sfuÚ nfO{ Pp6f ljDasf ¿kdf u|x0f ug]{ 
u/]sf] 5 . o;n] ljz]if va/ NofpF5 eg]/ ;'af]n ;'af]n eGg] rng klg ;dfhdf ljBdfg 5 . oxL 
ljDasf ¿kdf :yflkt …sfu s/fof]Ú zAbn]] ;fdflhs ljDasf] k|ltlglwTj u/]sf] 5 . dfG5] :jtGqtf 
rfxG5, pm ultzLn x'g vf]H5 eGg] clek|fonfO{ k|:6 kfg]{ l;nl;nfdf dfG5] / kIfLsf] Psfsf/ ug]{ 
k|of; klg ul/Psf] 5 . sfusf] h:t} dfG5]sf] klg hxfF rfx\of] ToxfF uP/ af]Ng kfpg'kg]{ cfu|x ul/Psf] 
k|:t't sljtfsf] …p8]sf] lrqÚ ljDafTds c+zn] klg d[To' cufl8sf] cleJolSt :jtGqtfsf] jsfnt 
u/]sf] 5M 

 sfusf] lrq  

 Tof] p8]sf] /]vfsf] lrq lbdfudf cfpF5  

 d}n] sfu s/fof] eg]F eg] km]l/ sfu  

 cfjfh  

 Tof] p8]sf] lrq cfFvfdf cfpF5 d]/f] cfjfh klg ylkP/ 

   -d[To' ;t;6\7L, k[= (#_ 

 ;dfhdf dfG5] dfq} x'Fb}gg\, ;a} k|f0fLsf] ;femf ynf] ePsfn] ;a}sf] xsbfaL /xG5 . r/f, ls/f, 
s'v'/f zAbn] ;a} k|f0fLsf] k|ltlglw ag]/ b]vfPsf 5g\ . s'g} hLj d[To'af6 k[ys\ x'g} ;Sb}g . To;}n] 
;a}n] dg}{ k5{ eGg] s'/fnfO{ …;'Gb/ uLtÚ ljDaaf6 lrq0f ul/Psf] 5M  

 ha d PsfGtsf] ufpFdf hfG5'  

 d[To'n] cfˆgf] ;'Gb/ uLt ;'gfpF5  

 of] ljzfn df}gtf  

 r/fsf] cfjfh, sL/fsf] cfjfh  

 a]nfa]nfdf ;'lgg] s'v'/fsf] cfjfh  

 ;a};a}sf] d'vaf6  

 d[To'n] cfˆgf] ;'Gb/ uLt ;'gfpF5  

    -d[To' afO;, k[= @&_  

k|fs[lts ljDasf] k|of]u  

 dfgj g} k|s[ltsf] b]g xf] . k|s[ltsf lgoldt sfo{df g s;}n] wfjf af]Ng ;s]sf] 5 g t To;sf] 
c;/af6 afFRg g} ;kmntf k|fKt u/]sf] 5 . k|fs[lts v]nx¿ lg/Gt/ cfˆg} ultdf lqmofzLn eO/x]sf]  
5 . of] ult /f]lsg] jf ablng]jfnf klg 5}g . k[YjL kN6g cufl8;Dd, hn Hjfnf aGg' clu;Dd, clUg 
cf]l;nf] x'g'eGbf klxn];Dd, jfo' axg 5f]8\g' cufl8 cfsfzn] cjzfg lng' cufl8;Dd oxL k|fs[lts 
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k|lqmof lgoldt eP/ xf];\ jf cfsl:ds g} lsg gxf];\ rln/xG5 . d[To' klg lgoldt k|fs[lts k|lqmofs} 
lg/Gt/tf xf] . …r]tgfsf] xfjf,Ú …cl:tTjsf] ¿v,Ú …af]wsf] r/f,Ú …1fgsf] lIflth,Ú …dxfª\sfnÚ h:tf 
sljtfdf ;d]l6Psf ljDax¿n] k|fs[lts tYonfO{ k|:t't u/]sf 5g\ .  

 r]tgfsf] xfjf rNof]  

 cl:tTjsf] ¿v xlNnof]  

 af]wsf] Pp6f ;'Gb/ r/fn]  

 xfFufdf xl/of] 8fnLdf a;]/ ufof],  

 …1fgsf] lIflthaf6 d[To'n] jfSo vfof] eGg] s'/f klg x/fof]Ú  

 d}n] ToxfF dxfª\sfnnfO{ b]v]F, d]/f] ldqnfO{ b]v]F . 

     -d[To' ;q, k[= @!_ 

 hlt;'s} ;'Gb/ / ljzfn eP klg x/]s ;[li6 / ;+/rgfsf] d[To' / cGTo cjZodefjL 5 . of] 
k|fs[lts lgod g} xf] . …9's'/s'/ Û 9's'/s'/ ÛÚ ljDan] k|fs[lts ;'/Do :jtGq jftfj/0fsf] emns 
lbOPsf] 5 . …kv]6fÚ ljDan] p8fg cyf{t\ ultzLntfsf] k|ltlglwTj u/]sf] 5 .   

 9's'/s'/ Û 9's'/s'/ Û  

 9's'/ k|To]s cfjfhn]  

 kv]6f / KjfFveGbf xn'sf eP/ pl8/x]5 

     -d[To' afO;, k[= @&_  

;+f:s[lts ljDasf] k|of]u 

 ;+:s[lt eg]sf] r]tgfsf] pRrtd ¿k xf] . hxfF ljj]ssf] k|of]u ug{;Sg] kl/j]zsf] ;[hgf klg x'G5 . 
;[hgfTds ljj]sn] hLjg / hut\sf oyfy{x¿nfO{ g} cfk"m / cfk"mh:tfx¿sf] k|ltlglwTj u/]/ 
cleJolSt ;Dk|]if0f u/]sf] x'G5 . slj d~h'n ;+:s[ltlgdf{0fdf ;lqmo JolStTj ePsfn] pgsf 
sljtfdf ;f+:s[lt ljDasf] k|of]u :jfefljs g} xf] . c;n ;+:s[ltsf] hudf dfgj ;Eotfsf] ejg v8f 
ePsf] x'G5 . unt jf dfgjtf lj/f]wL ;+:sf/sf] cGTosf nflu d~h'nsf] ljj]s wfl/nf] eP/ b]vfk/]sf] 
5 .  

 cs}{n] lgTolqmof u/fOlbg'k5{ ca pxfF ef/Ll;jfo s]xL x'g'ePg  

 o;}n] af]s]sf] < cF, 5f]/f Û t/ la;fpg af]s]sf] ;w}FnfO{ la;fpg af]s]sf]   

 kx/fsf] d'vdf k'u]/ ha ˆofNg nfUof] afa'n] xh'/afnfO{  

 ta gfltn] eGof] s?0ffdo :j/df  

 a'af Û xh'/n] xh'/afnfO{ dfq k\mofNg" t/ gˆofNg" 8f]sf]nfO{   

 lsg / 5f]/f <  

 d}n] klg t ;'v lbg'k5{ lg Ps lbg o;/L g} xh'/nfO{   
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 afa'sf] Åbosf] /ft v:of] ofdfgsf] r§fg u'F8'lNsP/ tn v;]h:t}  

 afFsL a:of] 8f]sf]df p;sf] ljj]sn] ;dft]sf] 3}F6f]–3fd  

 cfˆgf] 5f]/fsf] cf]7af6 em'Ns]sf] ;"of]{bo ;dft]/  

 afa' xh'/af;Fu} kmls{of] lhGbuLsf] ;d/df  

 s;n] eG5 d[To' hLjgsf] cGTo xf] < 1fgLn] < 

     -d[To' lqof;L, k[= !#&_  

 xh'/afnfO{ kmfNg] 8f]sf] tkfO+{nfO{ kmfNg klg t rflxG5 eGg] gfltsf] ……d}n] klg t ;'v lbg'k5{ lg 
Ps lbg o;/L g} xh'/nfO{Æ eGg] ;Gbe{n] afpnfO{ klg le/af6 kmfNg] ;ª\s]t u/]sf]   s'/f ljDafTds 
egfOsf ¿kdf cfPsf] 5 . …afa' xh'/af;Fu} kmls{of] lhGbuLsf] ;d/dfÚ ljDafTds k|:t'ltn] dfgjtf 
lj/f]wL ;+:sf/nfO{ Tofu]/ hLjgnfO{ pRr k|fyldstf lbOPsf] b]vfOPsf] 5 . ljDafTds -
nf]ssyf;d]t_ cleJolStn] gofF vfn] ;+:s[ltlgdf{0fsf kIfdf ;zSt cledt clu ;f/]sf] 5 . 
hlt;'s} hAa/ ;+:sf/ x'g\ jf ;+:s[lt g} lsg gag]sf x'g\ olb dfgj ;Eotfsf cj/f]w eP h:tf];'s} 
tl/sfaf6 klg lj:yflkt ug{'k5{ eGg] ;f/ulj{t ;Gb]z sljtfn] lbOPsf] 5 .  

 bfz{lgs ljDasf] k|of]u  

 bz{g ;a} ljifosf] k|ltlglwTj ug]{ ljZb[li6sf]0f xf] . ljgfzLif{ssf] dGtJodf slj d~h'nn] bz{g 
sljtf xf]Og, bz{gnfO{ krfP/ cg'e"ltdf kUn]sf] snfTds cleJolSt sljtf xf] . d cfk\mgf cg'e"ltdf 
Odfgbf/ 5' . d]/f] ljrf/df sljtf / bz{gdf 7'nf] cGt/ 5 . sljtf n]vgdf k|of]u ug{ ;fsg] c¿ w]/} 
s'/fx¿ h:t} bz{g klg Pp6f sRrf kbfy{ dfq} xf], bz{g cfkm} sljtf xf]Og eg]/ cfˆgf] k|:6 b[li6sf]0f 
k|:t't u/]sf 5g\ . cfˆgf] a'emfO cg';f/ g} sljtfdf bz{gsf] k|of]u u/]/ d~h'nn] sljtfsf] cf]h 
a9fPsf 5g\ .  

 …cIf/x¿sf] nf;Ú ljDafTds cleJolStn] cljBfnfO{ b;f{Psf] 5 . of] ;Gbe{ jfs\ / n]vg 
:jtGqtf;Fu klg hf]l8P/ cfpF5 . …To;nfO{ s'g} vf8n vg]/ k'g{ ;lsFb}gÚ eGg] ;Gbe{n] 1fg lj/f]wLx¿ 
df]If k|fKt ug{ ;Sb}gg\ eGg] s'/fnfO{ :ki6 kf/]sf] 5 .  

 ;a}eGbf b'u{lGwt x'G5  
 cIf/x¿sf] nf;  
 ;+;f/sf] s'g} klg cQ/n] d]6fpg ;Sb}g To;sf] b'u{Gw  
 kmtkmt s'x]/ em5{ x/]s efu  
 To;nfO{ km]l/ slxNo} hf]8\g ;lsFb}g  
 Tof] y'lkF|b} y'lk|Fb} kmf]xf]/sf] /f; aG5  
 To;nfO{ s'g} vf8n vg]/ k'g{ ;lsFb}g  
 ;a}eGbf b'u{lGwt x'G5  
 cIf/x¿sf] nf; . 

    -d[To' pgG;f7L, k[= *!_ 
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 k|f0fL, jg:ktL tyf s'g} klg ;+/rgfsf] d[To' tyf cGTo lglZrt 5 eGg] tYosf cfwf/df 
cIf/x¿sf] nf;sf dfWodaf6 dfgj ;Eotfsf] kIfdf jsfnt ub}{ lnlvt cleJolStk|lt ;r]t /xg 
cfu|x ub}{ ;w}F bz{g;Ddt sfo{;Dkfbgsf nflu ;hu u/fOPsf] 5 . hGd ljGb'b]lv d[To ljGb';Ddsf] 
cjlw g} hLjg/]vf xf] . oxL cjlwdf h]h] ug{ ;lsG5 ;sf/fTds sfo{ u/]sf v08df cIf/x¿df cd/ 
/xg klg ;lsG5 . cIf/x¿df lsl/ªldl/ª g;d]l6P klg d[To'sf] ;do yk x'g ;Sb}g . nf]enfnrsf 
rª\ u 'ndf km;]/ xf]Og, ;Tsfo{ u/]/ dfq} hLjgnfO{ ;fy{s agfpg] ;lsG5 eGg] ;Gb]zsf ;fy 
bfz{lgs 9ª\ u n] hLjgaf]w u/fOPsf] 5 . 

 dfof cg'e"t ug{ ;sf];\ egL 

 JolStnfO{ dfof ug]{ x[bo lbOPsf] 5 

 s';L{df a:g], ga:g] x/]sn] yfxf kfpg'k5{ 

 hxfF JolSt xf];\ t/ d[To' gxf];\, To:tf] ;[li6 5}g . 

     -d[To' axTt/, k[= !)%_ 

 …JolStnfO{ dfof ug]{ x[bo lbOPsf] 5Ú eGg] ljDafTds cleJolStn] dfgjn] dfgjnfO{ dfgjs} 
¿kkdf x]g'{k5{ eg]sf] 5 . dfgjnfO{ ljj]sL ePsfn] ;j{>]i7 k|f0fLsf] bhf{df x]l/Psf] xf] . ljj]ssf] 
sf/vfgf dl:tis xf], oxLFaf6 x[bonfO{ klg lgb]{zg hfG5 . ToxL dfof ug]{ x[bo g} dfgj Jojxf/sf] pj{/ 
:yn xf] . zlStsf] ;|f]t t Ifl0fs x'G5 . dfgk|lti7f eg]sf b'O{lbgsf 5fof x'g\ s'g} To:tf] :yfg / k|f0fL 
5}g h'g d[To'af6 k[ys\ xf];\ . oxL bz{lgs tYonfO{ slj d~h'nn] cfk\mgf cg'e"ltdf bz{gnfO{ ljnog 
u/]/ sljtfdf cleJoSt u/]sf 5g\ .  

 …hxfF JolSt xf];\ t/ d[To' gxf];\, To:tf] ;[li6 5}gÚ ljDafTds k|:t'ltn] df]If bz{gsf] Pp6f kf6f]nfO{ 
b]vfPsf] 5 . ef}ltsjfbL bz{gdf d[To' ;xh x'G5 / dflgG5 klg . åGås} k|lqmofleq dfG5]sf] dfq xf]Og 
x/]s kbfy{sf] ;dflKt ;lGglxt ePsf] x'G5 . d[To' z[ª\vnf sljtf klg ef}ltsjfbL bz{gn] cª\uLsf/ 
u/]sf] dfGotfnfO{ k[i7kf]if0f ub{5 / d[To'nfO{ ;xh ¿kdf lnG5 . ;dfh ljsf; k|lqmof xf];\, kl/jt{g 
xf];\ cyf{t\ ofjt sfdofjL x'g g;Sg] / hLjg / hut\sf lglDt pkof]uL gx'g] j:t'x¿nfO{ d[To'sf] ¿kdf 
u|x0f ul/Psf] d[To' z[ª\vnf sljtf oyfl:yltsf d[To't'No ;+:sf/, ;+/rgfx¿sf] ljkIfdf /x]sf] 5 . 

 d[To' z[ª\vnf sljtfsf sdhf]/ kIfx¿ klg 5g\ h:t}M k|;ª\u bf]xf]l/g' g} o;df ePsf] sdhf]/L 
xf] . w]/} 7fpFdf zAbx¿ bf]xf]l/Psf 5g\ To;n] cln g/dfOnf] kf5{ . k'/} k9\bf z}nL klg bf]xf]l/Psf 5g\ 
h:t} pbfx/0f d[To'– 5of;L / ;tf;L p:t} efjz}nLdf /lrPsf 5g\ . cK7\of/f nfUg] jfSo u7g klg 5g\ 
h:t}M ……x\jfnx\jfn au]sf] b'Vg'sf] /ut b]v]/Æ -d[To' lqkGg, k[= &)_ x'g'kYof]{M ……b'Vg'sf] x\jfnx\jfn 
au]sf] /ut b]v]/Æ To;}n] o:tf s'/fdf ;r]t x'g' cfjZos b]lvG5 . d[To' ;fdfGo tj/n] x]bf{ ;fdfGo, 
ulxl/P/ x]bf{ Jofks nfUg] ljifodf n]lvPsf] d[To' z[ª\vnf sljtfdf nf]ssyfsf] /dfOnf] 9ª\un] 
k|of]u ul/Psf] 5 . ljleGg JolStx¿sf egfOnfO{ pko'St 9ª\un] ;dfj]z ul/Psf] 5 . d[To'sf] sf]/f{ 
b]vfP/ k|To]snfO{ ;r]t agfpg] / hLjgnfO{ pHofnf]sf lglDt k|of]u ug{'kg]{ ;Gb]z d[To' z[ª\vnf 
sljtfn] lbG5 .  
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lgisif{ 

 d~h'nåf/f /lrt d[To' z[ª\vnf sljtf  wf/fsf] Pp6f k|ltlglw s[lt xf] . o; s[ltdf 
uf];fOFs'08sf] ofqfdf b]v]sf] k|s[lt / ;]kf{ ;+:s[ltsf] w/ftndf b]jsf]6fn] k|]dL k|]ldsfsf] k|]d ;DaGw, 
lj5f]8 / k'gld{ng ePsf] cj:yfnfO{ lrq0f u/]sf 5g\ . jf;gfTds k|]dsf t'ngfdf cflTds k|]d Hofb} 
zlStzfnL x'g] / ljho ;d]t x'g] oyfy{nfO{ sfJodf k|:t't ul/Psf] 5 . cflTds ;'vsf nflu k|s[lt, 
;dfh, wd{sf lgodn] dfq} kof{Kt x'Fb}g eGg] tYonfO{ k|:t't ul/Psf] o; sfJodf a'4 bz{gn] cfbz{ 
k|:t't u/]sf] cleJolStn] ;fdflhs cg'zf;gnfO{ alnof] agfPsf] 5 . o; sfJon] z[ª\ufl/s 
efjwf/faf6 klg ;dfh, k|s[lt, cnf}lss zlStsf] cl:tTj :jLsf/ u/L ;+of]ufGt ;Gb]z lbPsf] 5 . 
o; sfJonfO{ cf>out Wjlg cGtu{t kb, kbfjnL, jfSo, k|s/0f, k|aGw cfl>t Wjlgn] /d0fLo, 
cfsif{s agfpg ljz]if e"ldsf v]n]sf 5g\ . To;} u/L :j¿kut Wjlg cGtu{t j:t' Wjlg, /; Wjlg / 
cnª\sf/ Wjlgsf] k|of]un] sfJonfO{ zf]egLo agfpg dxTTjk"0f{ e"ldsf lgjf{x u/]sf 5g\ . k|d'v /;sf 
¿kdf z[ª\uf/ /x]sf] 5 eg] cGo /;dfM  jL/, zfGt, /f}b|, s?0f cflb /x]sf 5g\ . To:t} pkdf, ¿ks, 
pTk|]Iff, :jefjf]lSt, ;df;f]lSt, cyf{Gt/Gof;, ;ª\s/ cflb cnª\sf/sf] k|of]un] sfJo Wjlg tTTjsf 
cfwf/df pNn]vgLo ag]sf] 5 . o;/L x]bf{ n"gL uLltsfJo k|]dL k|]ldsfsf] k'gld{ngdf 6'ª\luPsf] dfgj / 
k|s[ltsf] ;xsfo{ ePsf] Wjlgjfbsf] k|of]usf b[li6n] ;d]t Pp6f ljlzi6 uLltsfJo xf] eGg] lgisif{ 
lgsfNg ;lsG5 . 

 slj d~h'nåf/f ;[hgf ul/Psf] d[To' z[ª\vnf sljtf ;ª\u|xdf !)* d[To';Fu ;DalGwt sljtfx¿ 
5g\ . h:tf];'s} kbk|lti7f k|fKt u/]sf] JolSt xf];\ jf ;fdfGo g} lsg gxf];\ x/]ssf] d[To' clgjf{o x'G5 
eGg] b[li6sf]0f k|:t't ul/Psf] 5 . slj d~h'nn] hGdljGb'b]lv d[To'ljGb';Ddsf] cjlwnfO{ hLjgsf 
¿kdf lrq0f ub}{ :jtqtf / ;dfgtfsf nflu ;lqmo /x]/ d[To'nfO{ ;xif{ :jLsf/ ug'{kg]{ ljrf/ clu 
;f/]sf 5g\ . d[To' z[ª\vnf sljtf df k|fylds -/fhgLlts, ;fdflhs cflb_ ljDa, ljsl;t -k|fs[lts, 
;f+:s[lts cflb_ ljDa / Jo'TkGg -bfz{lgs, j}rfl/s cflb_ ljDasf] k|of]uåf/f kl/jt{g, ¿kfGt/0f, 
:jtGqtf -jfs\ tyf n]vg_ cflb ljifonfO{ ;3g 9ª\un] cleJoSt ul/Psf] 5 . ljDafTds 
cleJolStn] sljTjo'St d[To' z[ª\vnf sljtf df hLjgnfO{ ;fy{s sfo{df nufpg'kg]{ ;Gb]z klg 
k|:t't 5 . sljtfx¿df ;/n, ;'af]Wo / sf]dnsfGt zAbsf] k|of]u ul/Psf] 5 . o;/L x]bf{ ljDa k|of]usf 
b[li6n] d[To' z[ª\vnf sljtf pTs[i6 b]lvG5 . d~h'nsf] d[To' z[ª\vnf sljtf cfbz{ uB sljtf xf] . 
uB sljtf n]Vg]x¿sf nflu cg's/0fLo sf];]nL klg xf] . snfTds eP/ klg hLjgaf]w u/]/ 
sfo{;Dkfbg ug'{kg]{ / d[To'nfO{ ;xh ¿kdf lng'kg]{ ;Gb]z sljtfn] lbOPsfn] snf / ;Gb]z b'j} 
b[li6sf]0fn] sljtf pbfx/0fLo 5g\ . 
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;Gbe{ ;fdu|L ;"rL 

rfkfufO{+, g/]Gb| / ;'j]bL, blw/fd -;Dkf=_ -@)%@_= sfJo ;dfnf]rgf= k"jf{~rn ;flxTo  
k|lti7fg . 

hf]zL, s'df/axfb'/ -@)$)_= sljtf rrf{= ;femf k|sfzg .  

ltjf/L, x+;s'df/ -;g\ !(((_= snf= ljZjljBfno k|sfzg . 

y]lud, zf]efsflGt -;g\ !((@_= g]kfnL ;dfnf]rgfsf] k/Dk/f M d"Nofª\sg tyf ljZn]if0f= ;f}/e 
k|sfzg .  

gu]Gb| -;g\ !((%_= /;l;4fGt= g];gn klAnl;ª xfp; . 

kf08], lr/~hLjLbQ -@)%@_= cfnf]rgf= /Tg k':ts e08f/ . 

kf]v/]n, efg'eSt -@)#%_= ;flxlTos cg'zLng= ;femf k|sfzg . 

kf}8\ofn, xL/fdl0f -@)$!_= ;dfnf]rgfsf] af6f]= OlGb/f zdf{ kf}8\ofn .  

k|eft, lji0f' -@)$^_= lrGtg / ;f}Gbo{= sNkj[If k|sfzs . 

afnL, tf/sgfy -;g\ !((!_= cfnf]rgf, k|s[lt cf}/ kl/j]z= g];gn klAnl;ª xfp; . 

e6\6, cfgGbb]j -@)$*_= Jofjxfl/s ;dfnf]rgf= ef/åfh k|sfzg . 

e6\6/fO{, uf]ljGbk|;fb -@)#!_= k"jL{o sfJol;4fGt= g]kfn /fhsLo k|1f k|lti7fg . 

d~h'n -@)%%_= d[To' z[ª\vnf sljtf= ;femf k|sfzg .  

dGhg, ljgf]b -@)%*_= …d~h'nsf] tLj| ;[hgfTdstf d[To' sljtfÚ= laxfgL= -;Dkf=g/ljqmd 
yfkf_ g]kfnL hgsNof0f ;ldlt=-@÷@_= k[=#)–#@ . 

l/;fn, /fddl0f -@)%*_=g]kfnL sfJo / slj= -kfF=;+:s=_= ;femf k|sfzg . 

jdf{, eujfgbf; -;g\ !(&^_= ;flxTozf:q= -lå=;+:s=_= u|Gyd\  . 

ljdn, s'df/ -;g\ !((#_= ;f}Gbo{ zf:q s] tŒj= -k'=d'=_= /fh sdn k|sfzg, k|f= ln= . 

;xfo, /fhj+z -xL/f_ -;g\ @))@_= ;+:s[t ;flxTo sf]z= -rf}=;+:s=_= rf}vDaf ljBfejg . 

l;+x, of]u]Gb|k|tfk -;g\ @))&_= ef/tLo sfJozf:q sL e"ldsf= nf]sef/tL k|sfzg .  

l;+x, ljhokfn -;g\ !((&_= ;+:s[t ;flxTo sf Oltxf;= /fhkfn k|sfzg .  

x+;, s[i0fnfn -;g\ !(&%_= ;dLIffzf:q= u|Gyd\ .    
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n]v;f/ 

k|:t't n]v cr{gf yfkfsf] …ljj:q /fdfo0fÚ syfsf] dlxnf ;f}Gbo{r]tgf ljZn]if0fdf cfwfl/t 5 . pQm 
syfdf dlxnf ;f}Gbo{lrGtg s]s;/L ePsf] 5 eGg] d"n ;d:ofsf] ;dfwfgsf nflu syfdf k|sl6t 
dlxnfn] rfx]sf] JolQmTjlgdf{0f, gjLg efiosf] k|jt{g, z/L/ /fhgLltsf] k|lt/f]w / P]ltxfl;s lje]bsf] 
pTvgg h:tf k|ltdfgsf] pkof]u ul/Psf] 5 . k|:t't n]vsf] ;}4flGts 9fFrfsf] d"n cfwf/ Snf/f 
h]6lsg -;g\ @)^%_, l;df]g b af]pjf/ -@)&%_, / a|fG8 j]Oh/ k]u -;g\ @))*_ sf j}rfl/s ;fdu|Lx¿ 
/x]sf 5g\ . dlxnf ;f}Gbo{lrGtg ;fdflhs / bfz{lgs kIf;Fu ;DalGwt dlxnfsf] n}ª\lus e"ldsf / 
zlQm ;DaGw;Da4 ljifo /x]sfn] n}ª\lus ;dfnf]rgfcGtu{t cGt/ljifos ;dfnf]rgf k4ltsf 
¿kdf ;flxTon] ;xh} cª\uLsf/ u/]sf] ljifo xf] . ;dfnf]rgfsf If]qdf dlxnf ;f}Gbo{lrGtg ;dfhsf] 
zlQm ;DaGwsf cfwf/df lgwf{l/t lkt[;Qf / dlxnfsf larsf] cfly{s, ;fdflhs ;DaGw / To;n] 
lgDTofPsf] åGåfTds kl/l:ylt Pjd\ dlxnfd'lQmsf] kIfw/tfsf cfwf/df s[ltsf] ljZn]if0f ug]{ l;4fGt 
xf] . o;n] ;flxlTos kf7df /x]sf n}ª\lus lje]b, zf]if0f, åGå, dlxnfsf] l;h{gfTdstf Pjd\ pgLx¿sf] 
d'lQm h:tf ;fdflhs ;f+:s[lts kIfx¿sf] vf]hL u/L ltgsf] k|of]hgk/s 9ª\un] ljZn]if0f ug]{ sfd 
ub{5 . …ljj:q /fdfo0fÚ syfdf g]kfnL ;dfhsf] dlxnfk|ltsf] b[li6sf]0f lrq0f, lkt[;Qf;Fusf] To;sf] 
åGåfTds ;DaGwsf] cfnf]rgfTds k|;f/ Pjd\ dlxnfsf] :jtGqtfsf nflu cjnDag ul/Psf] k|lt/f]w / 
:jtGqtf rogsf] cleJolQmn] j}olQms :j¿ksf] dlxnf ;f}Gbo{r]tgf k|s6Ls/0fsf sf]0faf6 ljj]Ro 
syf k|efjsf/L /x]sf] lgisif{ lgsflnPsf] 5 . 

zAbs'~hL M pTkL8g, k|hgg clwsf/, k|lt/f]w, z/L/ /fhgLlt, l;h{gfTdstf  . 
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ljifokl/ro 

 k|:t't zf]wsf] k|d'v ljifo dlxnf ;f}Gbo{lrGtg xf] / To;sf] zf]wIf]q cr{gf yfkfsf] …ljj:q 
/fdfo0fÚ syf xf] . To;}n] oxfF klxn] dlxnf ;f}Gbo{lrGtg / To;kl5 …ljj:q /fdfo0fÚ syfsf] kl/ro 
lbOPsf] 5 . ;f}Gbo{ eg]sf] dfgl;s cfgGb k|bfg ug]{ tTTj xf] . dflg;nfO{ cfgGb Tolt a]nf k|fKt x'G5, 
hlt a]nf pgLx¿n] vf]h]sf] clwsf/ k|fKt x'G5 . ;flxTodf vnkfqsf] k/fho x'Fbf kf7sn] k|fKt ug]{ 
cfgGb, Goflos o'4df pTkLl8t kIfsf] ljhosf] ;ª\s]t jf ;ª\ul7t ;ª\3if{sf qmddf ljhosf] 
nIoaf6 k|fKt x'g] pT;fx cflbdf g} ;f}Gbo{af]w x'g] ub{5 . juL{o ;dfhdf ;j{xf/fn] vf]h]sf] ju{d'lQmsf] 
k|flKt jf To;sf nflu ul/g] ;ª\3if{df g} ;f}Gbo{ cleJol~ht x'G5 eg] dlxnfsf ;Gbe{df lkt[;QfTds 
zf]if0faf6 d'lQm / To;tkm{sf] ;ª\ul7t k|of; g} ;f}Gbo{o'Qm 7xl/G5 lsgeg] k/fk"j{ sfnb]lv pTkfbgsf 
;fwgaf6 jl~rt ul/Psf dlxnfx¿ klg pTkLl8t ju{ g} x'g\ . pgLx¿sf nflu ;dfh / ;+:s[ltaf6 
lglb{i6 k/fl>t e"ldsfeGbf :jtGq ¿kn] cfˆgf] /f]hfOsf] Gofok"0f{ hLjg afFRg' g} ;f}Gbo{k"0f{ 7xb{5 . 
;f}Gbo{sf] oxL k[i7e"ldaf6} dlxnf ;f}Gbo{lrGtg ljsl;t ePsf] xf] . dlxnf ;f}Gbo{lrGtg eg]sf] 
dlxnfnfO{ x]g]{ k'/fgf] / s'¿k ;dfhk|lt cfqmf]z / ljb|f]x k|s6 ub}{ gofF tyf ;dtfd"ns ;dfh 
lgdf{0fsf] cfsf+Iffdf cfwfl/t bz{g xf] . dlxnfnfO{ k'?ifa/fa/ clwsf/ Pjd\ pgLx¿dflysf] 3/]n' 
bf;Tjsf] cGTonfO{ k|f/lDes ;t{ agfPsf] o; bz{gn] dlxnfnfO{ k'?ifsf] of}g;Gt'li6sf] cjoj dfGg 
c:jLsf/ ug]{ / pgLx¿nfO{ ;dfhsf] cfly{s ;DaGwåf/f pTkGg kl/l:yltsf cfwf/df x]g]{ P]ltxfl;s 
ef}ltsjfbL b[li6 cjnDag u/]sf] 5, tyflk ;j{xf/f ju{nfO{ em}F dlxnfx¿nfO{ klg cfly{s PsfOsf 
¿kdf dfq x]g]{ b[li6sf]0fdf eg] of] ;Lldt 5}g . a? o;n] dlxnfsf] cfly{s pTkfbg Ifdtf hlt 
dxTTjk"0f{ 5, p;sf] k|hggzlQm klg plQs} dxTTjk"0f{ 5 eGg] s'/fsf] jsfnt ub{5 . To;}n] dlxnf 
;f}Gbo{lrGtg eg]sf] ;fdflhs–;f+:s[lts cj:yfdf Pjd\ /fhgLlts cy{tGqdf dlxnfsf nflu :yfg 
agfpg] / x/]s s'/fdf k'?ifx¿;Fu} cufl8 a9\g'k5{ eGg] b[li6sf]0fdf cfwfl/t bz{g xf] .    

 syfdf hut\sf] hLjGt, :ki6 / oyfy{ k|ltlaDag x'g] ePsfn] o;df dlxnfsf] ;fdflhs Pjd\ 
cfly{s ju{sf] cleJolQm k|ToIf ¿kdf k|s6 x'g ;S5 . g]kfnL syfdf gjr]tgfjfbL o'u -@)@)_ b]lv 
kfl/hft / k|]df zfxsf] n]vgdf n}ª\lus lje]bsf] lj/f]w, k'FhLjfbL Joj:yfdf eO/x]sf] dlxnfx¿sf] 
e"ldsfsf] ;ª\qmd0f tyf lje]baf6 d'lQmsf] ljb|f]x lglxt 5 -zdf{, @)*!, k[= @!)_ . ltgdf dlxnfsf 
;fdflhs ;f+:s[lts e"ldsf;Fu} pgLx¿sf] l;h{gzLntf, of}lgstfsf] ;Ddfg, ;dfgtf / :jtGqtf h:tf 
/fhgLlt;Da4 ;Gbe{x¿sf] jf:tljstf / hgrf;f] cfnf]rgfTds ¿kdf k|s6 eO/x]sf] 5 . o:t} 
ljz]iftf af]s]sf] cr{gf yfkfsf] …ljj:q /fdfo0fÚ syf s7k'tnf -@)&$_ syf;ª\u|xdf ;ª\u[xLt 5 . 
o;df /fdfo0fdf lrlqt dlxnfdflysf] lkt[;QfTds bdgsf] k|lt/f]w:j¿k dlxnfaf6} …ljj:q /fdfo0fÚ 
zLif{ssf] s[lt n]lvg nfu]sf] tyf dlxnf kfq g} lkt[;Qfn] cfkm"nfO{ k|bfg u/]sf] ;fdflhs / 
;f+:s[lts e"ldsf kl/jt{g ug{ h'd'{/fPsf] ;Gbe{k|ltsf] n]vsLo kIfw/tfaf6 dlxnf ;f}Gbo{r]tgf k|s6 
ePsf] 5 . ;dsfnLg ;dosf dlxnfx¿ ;d]t lkt[;Qfsf] 5fofFdf pTkLl8g hLjg lhpg ljjz ePsf] 
cj:yf b]v]/ To;sf] cGTosf nflu dlxnf ;r]tgfsf] ckl/xfo{tf af]w u/]sL yfkfn] cfˆgf] ;flxTodf 
pTkL8s lkt[;Qfsf] lgd{d cfnf]rgf / To;sf] k|ltsf/ ul//x]sf dlxnfx¿k|lt kIfw/tf k|s6 u/]sL 
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5g\ . To;}n] k|:t't syfdf dlxnf ;f}Gbo{ lrGtg ljZn]if0f ubf{ To;n] ;xL ult / :ki6 lbzf lng  
kfpF5 . laGb' zdf{ -;g\ @)@@_ n] ;dsfnLg g]kfnL syfdf k|o'Qm syfgssf ;|f]t ljZn]if0f ubf{ 
ldysLo ;|f]tsf syf cGtu{t …ljj:q /fdfo0fÚ syfsf] clt ;ª\lIfKt ljZn]if0f u/]sL 5g\ . /hgL 
9sfn -;g\ @)@#_ n] s7k'tnf ;ª\u|xsf syfsf] n}ª\lustf cWoog ug]{ qmddf …ljj:q /fdfo0fÚ 
syfsf dlxnf kfq k"j{¿kdf cfly{s, ;fdflhs / ;f+:s[lts cfwf/af6 lkt[;Qfsf] cwLg:y /x]sf eP 
klg k'gl;{lht :j¿kaf6 ;dfhsf] k|lt/f]w ug{ ;Ifd /x]sf] eg]/ d"Nofª\sg u/]sL 5g\ . ;Ltf clwsf/L 
-@)*!_ n] rflxF …ljj:q /fdfo0fÚ syfsf] ldysLo k'gn{]vgsf sf]0faf6 ljZn]if0f ub}{ /fdfo0fsf 
n's]sf ;Gbe{nfO{ kfqLo k'gn{]vgsf dfWodaf6 k|:t't ul/Psf] eg]/ d"Nofª\sg u/]sL 5g\ . To;} u/L 
e"ld/fh a:tfsf]6L -@)*!_ n] k|:t't syfsf] ;+/rgfjfbL b[li6n] ljZn]if0f ug]{ qmddf cwLg:ytfsf 
s]Gb|Lotfdf k|fylds dflgPsf dfGotfdfly k|xf/ u/]sf] / To; qmddf k'?if÷gf/L / ;+:s[lt÷k|s[ltsf] 
lår/ plN6P/ gf/L÷k'?if / k|s[lt÷;+:s[lt ag]sf] atfPsf 5g\ t/ oL s'g} klg cWoogdf k|:t't syfdf 
lrlqt dlxnf ;f}Gbo{r]tgfsf] :j¿k / lkt[;Qfsf] k|lt/f]wL lrGtg;lxtsf] dlxnf ;f}Gbo{ ljZn]if0fn] 
eg] 7fpF kfPsf] 5}g . ctM cr{gf yfkfsf] …ljj:q /fdfo0fÚ syfdf dlxnf ;f}Gbo{r]tgfsf] pb\3f6g s] 
s;/L ul/Psf] 5 eGg] lh1f;f o; cg';Gwfgdf /x]sf] lyof] / ;f]xL lh1f;f ;dfwfg ug]{ p2]Zon] k|:t't 
cWoog ul/Psf] xf] . …ljj:q /fdfo0fÚ syfdf dlxnfn] rfx]sf] JolQmTj lgdf{0f, gjLg efiosf] k|jt{g, 
z/L/ /fhgLltsf] k|lt/f]w tyf dlxnfdflysf] P]ltxfl;s lje]bsf] pTvgg ug]{ p2]Zo /x]sfn] dlxnf 
;f}Gb{r]tgfsf cfwf/af6 o; syfsf] ljZn]if0f ug'{ pko'Qm /x]sf] 5 .  

cWoogljlw 

 k|:t't cWoog u'0ffTds zf]wljlwdf cfwfl/t 5 . o;df k|fylds ;fdu|Lsf] ;ª\sng cr{gf 
yfkfsf] …ljj:q /fdfo0fÚ syfdf k|sl6t dlxnf pTkL8g, To;lj?4sf dlxnf kfqsf lqmofsnfk, 
pgLx¿sf] lhDd]jf/L / lrGtgnfO{ k|:t't ug]{ ;Gbe{x¿af6 ul/Psf] 5 . o;/L ;fdu|L lnFbf dlxnf 
;f}Gbo{r]tgf ljZn]if0fsf lglDt pko'Qm k|;ª\udf dfq ;f]2]Zod"ns gd'gf 5gf]6 k4lt k|of]u ePsf] 5 . 
o; cWoogdf låtLos ;fdu|Lsf ¿kdf syfsf] dlxnf ;f}Gbo{r]tgf ljZn]if0fsf nflu cfjZos 
;}4flGts u|Gy, syfljZn]if0fsf cfwf/ ePsf cg';GwfgfTds n]v / ;dfnf]rgfTds n]v pkof]u 
ul/Psf] 5 eg] ;d:of ;dfwfgsf nflu d"ntM kf7ljZn]if0fsf] k4lt pkof]u ul/Psf] 5 . syfdf 
k|sl6t dlxnf ;f}Gbo{r]tgfnfO{ -!_ dlxnfn] rfx]sf] JolQmTj lgdf{0f, -@_ gjLg efiosf] k|jt{g, -#_ 
z/L/ /fhgLltsf] k|lt/f]w, / -$_ P]ltxfl;s lje]bsf] pTvgg ljZn]if0fdf dfq ;Lldt ul/Psf] 5 .  

ljZn]if0fsf] ;}4flGts 9fFrf 

 ;fdGtjfbL lkt[;Qfn] dlxnfsf ;DaGwdf lgdf{0f u/]sf dfgsx¿nfO{ eTsfpFb} dlxnfnfO{ 
;dfhsf] cleGg zlQmsf ¿kdf x]g]{ b[li6sf]0f g} dlxnf ;f}Gbo{lrGtg xf] . ;dfhdf dlxnfsf hgkIfLo 
;f+:s[lts d"No :yflkt ug{, ;'Gb/tfsf cfzª\sf / To;sf] cfGtl/s d"No cGo u'0fx¿df s]lGb|t ug{ 
o;df hgkIfLo lrGtgx¿ ;dfj]z x'G5g\ . o;af6 g} ;flxTodf lrlqt dlxnfx¿sf] lrGtg, klxrfg, 
?lr / pbfQtfsf ;Gbe{x¿;lxt pgLx¿sf] ;f}Gbo{lrGtg pb\3f6g x'G5 . dlxnfx¿sf] ;fdflhs 
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e"ldsf vf]Hg] k|of;df hLjlj1fg, P]ltxfl;s ef}ltsjfb / dgf]ljZn]if0faf6 k|fKt of]ubfgnfO{ pk]Iff 
gu/Lsg z/L/, of}gut hLjg / k|ljlwsf ;f/f ;fwg jf:tjdf dflg;sf] cfjZostfsf nflu ag]sf x'g\ 
/ dflg;n] logLx¿nfO{ cfˆgf] cfl:tTjsf] ;Gbe{df ljlgof]lht ub{5 -af]pjf/, @)&%, k[= %@—%#_ . 
To;}n] dlxnfx¿nfO{ 3/]n' sfdaf6 aflx/ lgsfn]/ cfod"ns sfddf nufpg] / pTkfbgdf pgLx¿nfO{ 
k|ToIf ¿kn] ;+nUg u/fpg'kb{5 . 3/]n' sfdn] dlxnfnfO{ efG;] / wfO{df ;Lldt ub}{ a'l4xLg agfO/x]sf] 
lgisif{ o; lrGtgn] lgsfn]sf] 5 . dlxnfsf] >dnfO{ cg'Tkfbs, t'R5 / 9f8 efFRg] agfOlbg] 3/]n' 
bf;Tjsf lj?4 ;j{xf/fsf] g]t[Tjdf hg;ª\3if{ ug'{k5{ -h]6lsg, @)^%, k[= #&_ eGb} dlxnfx¿sf nflu 
k"0f{ :jtGqtfsf] jsfnt klg dlxnf ;f}Gbo{lrGtgn] ub}{ cfPsf] 5 . To;} u/L dlxnfx¿sf] /fhgLlts 
lzIff, ue{ / k|hgg :jf:Yo;DaGwL clwsf/nfO{ klg o;n] ckl/xfo{ 7fg]sf] 5 . sfg'gL / Jofjxfl/s 
¿kdf k'?if / dlxnfsf lardf /x]sf] km/flsnf] cGt/fnnfO{ k'g{sf nflu /fhgLltdf klg a9LeGbf a9L 
dlxnfx¿nfO{ k|ltlglwsf ¿kdf r'Gg'kg]{ x'G5 . ;j{xf/f ju{n] hlxn];Dd dlxnfsf nflu k"0f{ :jtGqtf 
xfl;n ug{ ;Sb}gg\, ta;Dd pgLx¿ :jod\ k"0f{ :jtGq x'g ;Sb}gg\ -h]6lsg, @)^%, k[= $@ _ eGg] 
n]lggsf] egfOn] dlxnfd'lQmnfO{ juL{o d'lQm;Fu} hf]8\b5 . ha dlxnfx¿ /fhgLlt / k|zf;gsf] sfddf 
;lqmo /x]/ l;sfO / cg'ejsf cfwf/df k'?ifsf xf/fxf/Ldf k'Ug ;S5g\, ta dfq pgLx¿n] k'?if;/xsf] 
sfg'gL clwsf/s k|fKt ug{ ;Sb5g\ . To;}n] sfg'gL ¿kaf6} ;f+:s[lts lje]b lgld6\ofGg kfg{sf nflu 
dlxnfx¿ /fhgLlts ¿kn] klg lzlIft / ;r]t x'g'kb{5 eGg] lrGtgdf g} ;f}Gbo{ lglxt 5 . 

 dlxnf ;f}Gbo{lrGtg hgjfbL ;f/tTTjdf cfwfl/t x'G5 lsgeg] dlxnf k/Dk/fb]lv g} zf]if0f / 
pTkL8gdf k/]sf] ju{ xf] / hgjfbL ;ª\3if{af6 dfq dlxnfd'lQmsf] pko'Qm dfu{lrq to x'G5 . To;}n] 
dlxnf ;f}Gbo{lrGtg ;fdGtL / ;fd|fHojfbL ;f}Gbo{sf lj?4 hgkIfLo d"Nox¿sf] kIfdf pleG5 . 
ha;Dd e"ld / pBf]udfly k'?ifx¿sf] dfq lghL :jfldTj sfod /lx/xG5 ta;Dd dlxnfd'lQm ;Dej 
x'Fb}g . oL ceLi6 :yflkt ug{] sfd dlxnfd'lQm cfGbf]ngsf k|lqmofaf6 dfq ;Dej x'G5, h;n] 
;fj{hlgs ultljlwx¿df dlxnfx¿sf] :jtGq ;xeflutf, dlxnfdfly nufOPsf ;a} lsl;dsf 
k|ltaGwx¿sf] cGTo Pjd\ 3/]n' sfddf lklN;Psf dlxnfx¿nfO{ pTkfbgd"ns sfddf nufpg'kg]{ 
kIfnfO{ cfGbf]ngsf] cfwf/ agfPsf] x'G5 . o; ;Gbe{df >lds dlxnfx¿sf] zlQmnfO{ dxTTj lbFb} 
:6flngn] /fv]sf] cGt//fli6«o >lds dlxnflbj; dhb'/ Pjd\ ls;fg dlxnfx¿sf nflu Pp6f o:tf] 
;}GozlQm aGg] dfWood x'g'kg]{ wf/0ff -h]6lsg, @)^%, k[=@*_ af6 klg dlxnf;f}Gbo{ r]tnfO{ j}rfl/s 
;Dan k|fKt ePsf] 5 . pgsf cg';f/ >lds dlxnfx¿sf] zlQm dhb'/ ju{sf] cf/lIft zlQmaf6 lg:s]/ 
;j{xf/fsf] d'lQmcfGbf]ngdf ;lqmo ¿kn] ;fd]n x'G5 . To;f] t ljleGg ;dodf ePsf juL{o 
d'lQmcfGbf]ngaf6 klg dlxnf ;f}Gbo{lrGtg kl/k'i6 aGb} cfPsf] xf] . o:tf cfGbf]ngn] dlxnfnfO{ 
;fdGtL clehfTojfb / k'FhLjfbL ahf/jfbsf lj?4 kl/nlIft ug'{sf ;fy} dlxnf ;f}Gbo{ lrGtgsf 
If]qdf :jtGqtf, dlxnf klxrfg, l;h{gzLntf tyf pgLx¿sf] cfd"n ¿kfGt/0fsf] kIfkf]if0f ub}{ cfPsf 
5g\ . 

 jt{dfg ;dosf] e'd08nLs[t k'FhLjfbsf sf/0f dlxnfx¿ b'O{ u'0ff a9L pTkLl8t 5g\ . dhb'/ 
Pjd\ ls;fg dlxnfx¿ k'FhLåf/f pTkLl8t x'G5g\ / To;sf cnfjf hgjfbL k'FhLjfbL hgtGqdf klg Ps 
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t pgLx¿nfO{ ;aeGbf lgDg bhf{sf] l:ylt k|fKt ePsf] x'G5, lsgeg] sfg'gn] pgLx¿nfO{ k'?if;/xsf] 
;dfgtf lbFb}g / pgLx¿ 3/]n' ¿kdf klg bf;L 5g\ -h]6lsg, @)^%, k[= @(_ eGg] jf:tljstfaf]w klg 
dlxnf ;f}Gbo{lrGtgn] u/fpF5 . tTsfnLg ;f]leot ?;df k'?ifx¿;Fu dlxnfsf] sfg'gL c;dfgtfsf] 
s'g} klg lrGx afFsL /x]sf] lyPg . ToxfFsf] ;dfhjfbL ;Qfn] pgLx¿sf larsf] c;dfgtfnfO{ k"0f{tof 
;dfKt kfl/lbPsf] lyof] . dlxnf ;f}Gbo{lrGtgsf] of] ljlzi6 pknlAw g} ljZjs} dlxnfd'lQmsf lbzfdf 
klxnf] P]ltxfl;s sbd lyof] tyflk cGo d'n'sx¿df eg] la;f}F ztfAbLsf] cGTolt/ klg lkt[;Qfn] 
dlxnfnfO{ lgdf{tfsf ¿kdf x]g'{sf] ;f6f] k'?if lgld{t efiodf s'HofpFb} pgLx¿sf] cfly{s ;fdflhs 
pknlAwnfO{ lg/y{s agfO{ dlxnfsf] Gofof]lrt e"ldsfnfO{ snfdf k|:t't ug{ k|ltaGw h:t} u/]sf]  
lyof] . cS6f]j/ qmflGtkl5 ;f]leot ;ª\3df ePsf sfg'gL k|fjwfg / ToxfFsf dlxnfx¿n] k|fKt u/]sf] 
k'?if;/xsf] j/Lotfn] kl/k'i6 agfPsf] dlxnf ;f}Gbo{lrGtgaf/]sf] ax; kl5Nnf] ;do gf/LjfbL 
cg';Gwfg ;'? ePkl5 lnG8f gf]rlngn] ;g\ !(&! df k|sflzt cfˆgf] k|l;4 lgaGwdf ælsg s'g} 
dlxnf snfsf/ dxfg\ 5}g <Æ eg]/ ;f]w]sf] k|Zgaf6 k'ghf{u[t ePsf] xf] -k]u, ;g\ @))*, k[= @%^_ . 
To;kl5 ljut kfFr ztfAbLsf c1ft dlxnf snfsf/nfO{ Oltxf;sf/n] lj:tf/} k|sfzdf NofP . dlxnf 
snfsf/sf] k'gM k|flKtn] :jefjtM ltgLx¿sf] c:ki6tf / snf Oltxf;s} dfgs kf7sf ¿kdf 
;}4flGts cg';Gwfgsf] gofF r/0fnfO{ k|]l/t ug{ yfNof] . dlxnfx¿sf] l;h{gfTdstf, tyf pTkfbg;Fu 
;DalGwt ;fdflhs cj:yfx¿sf] uxg ljZn]if0f x'g uO{ dlxnf ljåfg\x¿n] x/fPsf] c:ki6tf a'‰g 
vf]lhof] . Oltxf; / snfl;4fGtsf kf7x¿df dlxnf snfsf/x¿sf] cg'ej / snfs[lt;Fu} 
;f}Gbo{zf:qleq gf/LjfbL bfz{lgs cg';Gwfgsf] cfwf/ aGg] cj:yf klg l;h{gf x'g yfNof] / o:tf gofF 
gofF cg';Gwfgn] dlxnfsf af/]df :yflkt /x:odo rfl/q b]vfpg] k/Dk/fut ¿9 wf/0ffx¿ eTsfpg 
yfn] -k]u, ;g\ @))*, k[= %^_ . pQm k[i7e"lddf ;flxTo / lkt[;Qfsf] /fhgLltsf larsf] :jfy{k"0f{ 
;DaGw, To;n] l;h{gf u/]sf] cftª\s tyf To;sf] k|lt/f]w / lkt[;Qfsf] k/fhodf x'g] cfgGbsf] 
åGåfTds ;DaGwdf ;f}Gbo{sf] cg'e"lt, ;flxTodf pbfQ hLjgd"No Pjd\ >lds dlxnfsf] 
dxfcfVofgfTds hLjg ufyfsf] /rgf h:tf snfTds lqmofsnfkaf6 g]kfnL dlxnf ;f}Gbo{lrGtgsf] 
lgdf{0f ePsf] 5 / o;n] dfS;{jfbL j}rfl/stf;lxtsf] ;dfhjfbL dlxnfjfbs} k[i7kf]if0f k|fKt u/]sf]  
5 . snf;flxTosf] /rgfdf o;n] g]kfnL dlxnfx¿sf] ;f}Gbo{d"Noaf/] uxg ljdz{ k|:t't ub}{ ;dy{g / 
cfnf]rgf b'j} sf]0faf6 ;f}Gbo{ lrGtgsf] If]qnfO{ ultzLn t'NofPsf] 5 . pko'{Qm ljdz{cg';f/ cr{gf 
yfkfsf] …ljj:q /fdfo0fÚ syfdf cleJol~ht dlxnf ;f}Gbo{lrGtgsf] ljZn]if0f / d"Nofª\sgsf nflu 
oxfF ;}4flGts cfwf/ / syfdf cleJoQm dlxnf ;f}Gbo{lrgtgsf] :j¿k ;+of]hg u/]/ -!_ dlxnfn] 
rfx]sf] JolQmTj lgdf{0f, -@_ gjLg efiosf] k|jt{g, -#_ z/L/ /fhgLltsf] k|lt/f]w / -$_ P]ltxfl;s 
lje]bsf] pTvgg zLif{ssf a'Fbfx¿sf] Pp6f s[ltljZn]if0fsf] k|f¿k tof/ kfl/Psf] 5 / lgudg ljlwaf6 
;fdu|Lsf] Joj:yfkg ub}{ To;nfO{ cyf{kg ul/Psf] 5 .   

glthf / ljdz{ 

 cr{gf yfkf pTkL8gdf k/]sf ;d'bfosf] Gofo / dlxnfsf] cfTdsYo n]vgnfO{ dxTTjsf ;fy 
:yflkt ug]{] syfsf/ x'g\ . pgsf] s7k'tnf -@)&$_ ;ª\u|xdf ;ª\u[xLt …ljj:q /fdfo0fÚ syfdf 
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lkt[;QfTds ;dfhsf dlxnfsf] j:t'ut kl/l:ylt, ;fdflhs ;f+:s[lts ;DaGw, lkt[;QfTds 
hLjgef]ufOsf oyfy{ / pgLx¿sf] r]tgfsf] :j¿k tyf n}ª\lus lje]bo'Qm ;dfhsf dlxnfsf] 
hLjgbzfsf] jf:tljstfaf]w u/fOPsf] 5 . o;df dlxnfx¿sf] ;fdflhs c;Gt'li6 / lj/f]wsf] lrq0f 
u/L pgLx¿sf] k|lt/f]wsf] lglZrttfnfO{ dlxnfd'lQm k|lqmofsf] clgjfo{tf 7fGb} dlxnfsf] ljrf/wf/f, 
p2]Zo / ;ª\3if{l;t n]vssf] /rgfzLntfnfO{ ;+of]hg ug]{ qmddf dlxnf ;f}Gbo{lrGtg k|s6 ePsf] 5, 
h;nfO{ -!_ dlxnfn] rfx]sf] JolQmTj lgdf{0f, -@_ gjLg efiosf] k|j{tg, -#_ z/L/ /fhgLltsf] k|lt/f]w, 
/ -$_ P]ltxfl;s lje]bsf] pTvgg u/L dlxnf ;f}Gbo{r]tgf ljZn]if0fsf lglDt rf/cf]6f pks/0f k|of]u 
ul/Psf 5g\ . 

 dlxnfn] rfx]sf] JolQmTj lgdf{0f  

 dlxnf JolQmTjsf] :jtGq ;Qf xf] / p;n] ;dfhsf cfbz{sf] lgoGq0fdf geO{ :jod\n] rfx]sf] 
JolQmTj lgdf{0f u5g\ . cfkm"n] rfx]sf] JolQmTj lgdf{0f ug{sf nflu dlxnfn] lkt[;QfTds ;dfhdf 
ljb|f]x ug}{kb{5 lsgeg] lkt[;QfTds ;dfhdf dlxnfsf] /f]hfO slxNo} klg k|fyldstfdf kb}{g . klx/g, 
vfgkfg, af]nL, Jojxf/ h:tf dlxnfsf lgQfGt j}olQms s'/fx¿ ;d]t ;dfhn] lgwf{/0f ul/lbg] 
k'?ifk|wfg Joj:yfdf cfkm"n] rfx]sf] h:tf] sfd ug{sf nflu p;n] 7'n} d"No r'sfpg'kb{5 . To;}n] 
pgLx¿sf] ;ª\3if{nfO{ lkt[;QfTds ;fdflhs ;DaGwsf] ;du|tfdf x]g'{kb{5 . o;nfO{ k5f}6] ;fdflhs 
;DaGw / dlxnfd'lQmtkm{sf] ;ª\qmd0f u/L b'j} kIfaf6 klg x]g{ ;lsG5 . o;sf ;fy} lkt[;QfTds 
;dfhdf dlxnf / k'?iflarsf] ;DaGwsf cfwf/af6 klg dlxnfn] cfˆgf] JolQmTj agfPsf x'G5g\ . o; 
tYonfO{ k'li6 ug{ …ljj:q /fdfo0fÚ syfdf lkt[;QfTds ;fdflhs ;DaGwx¿sf sf/0f dlxnfx¿ 
pTkLl8t x'Fb} ;ª\s6u|:t hLjg lhpg'k/]sf] cj:yf lrq0f ul/Psf] 5 . hgsk'/ k'Ug egL lxF8]sf] 
nId0f uf8L /f]s]sf] 7fpFsf] xf]6]ndf e]6]sL dLgfIfLnfO{ PSn} a;]/ Nofk6k rnfPsf] b]Vbf 
cfZro{rlst h:t} ePsf] 5—æ6F'l8v]n h:tf] v}nfa}nf ePsf] 7fpFdf a;]/ s] n]Vb} xf]nf Û PSn} xf] jf 
kl/jf/l;t cfPsL xf] <Æ -k[= !%@_ eGg] p;sf egfOn] dlxnf PSn} lxF8\g'x'Fb}g eGg] lkt[;QfTds 
lrGtgsf] kIfkf]if0f u/]sf 5g\ . of] a'emfOnfO{ syfdf cfPsf ;dfVoftfsf tnsf egfOn] klg cem k|:6 
kf/]sf 5g\— æo'jtLlt/ x]b}{ bfn eft t/sf/L Pp6} 7fpFdf d'5\of] . ===Ps t o'jtL Û Tof] klg PSn}  
a;]sL Û emg Nofk6k rnfPsL Û p;sf] Wofgfsif{0f 3/L3/L pt} tflgPsf] lyof] . o'jtL kl/lrt h:tf] 
klg nfuL . ;fob l6eLdf b]v]sf] xf] < s'g} sfo{qmddf b]v]sf] xf] ls <Æ -k[= !%@_ . o; cleJolQmaf6 
PSn} lxF8]sL / s;}sf] jf:tf gu/]/ Nofk6kdf cfˆgf] sfd ul//x]sL s]6L b]v]/ crDd dfGg] ;dfhdf 
dLgfIfLn] TolQsf] JolQmTj agfpg ug'{k/]sf] ;ª\3if{sf] cg'dfg dfq}n] klg dlxnfnfO{ cfˆgf] 
/f]hfOcg';f/ afFRg ;xh gePsf] :ki6 x'G5 . Psflt/ ;Ifd s]6LdfG5] b]v]/ crlDdt x'g] o'jfx¿ / 
csf{lt/ a]nfotsf] k|ltli7t k|sfzgu[xsL ;Dkfbs / n]vs dLgfIfL h:tf cfTdlge{/ dlxnf klg 
/x]sf] ;dfh b]lvg'n] g]kfnL ;dfhsf] k'FhLjfbL ;ª\qmd0fnfO{ syfn] ;ª\s]t u/]sf] 5 . lkt[;QfTds 
;dfhdf kl/jf/leqsf] dlxnf / k'?ifsf] cj:yfn]] klg dlxnfsf] JolQmTjnfO{ k|efljt u/]sf] x'G5 . 
k|:t't syfdf k'gl;{lh{t kfq dLgfIfLsf] JolQmTj lgdf{0fdf klg p;s} k"j{¿k /x]sL ldysLo kfq 
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z"k{0fvfsf] hf]wfxfkgn] sfd u/]sf] 5 . cfo{s'nsf t'ngfdf dlxnf :jtGqtfo'Qm /fIf;s'nsf] 
kfl/jfl/s k[i7e"ldn] klg p;nfO{ k'FhLjfbcg's"nsf] cfˆgf] ;Ifd JolQmTj lgdf{0fdf ;3fPsf] xf] .  

 k|:t't syfsL csL{ kfq d}lynLn] rflxF cfˆgf] cjzfbo'Qm hLjgnfO{ Jojl:yt ub}{ l9n} eP klg 
cfkm"n] rfx]sf] JolQmTj lgdf{0fsfo{nfO{ cufl8 a9fPsL 5 . /fdfo0fsL cfbz{ dlxnf kfq ;Ltfsf] 
k'gl;{lh{t ¿kdf k|s6 ePsL pm cfˆgf] k"j{¿kaf6 cfkm}F kLl8t ePsf] cleJolQmsf s]Gb|Lotfaf6 
n]lvPsf] cfTdsyf k|sfzgsf] tof/Ldf h'6]sL 5 . cfTdsyfdf cfPsf p;sf :jLsf/f]lQm o:tf 5g\ M  

===cnf}lss lrq0fdf /Db} d cfkm"nfO{ la;{Fb} uPF . cu|hsf pkb]z, ljrf/ / ljZjb[li6n] dnfO{ 
ufNb} uP . kUnFb} uPF d}g kUn];/x / 9Nb} uPF gofF :j¿k / cfrf/ljrf/df . yfxf gkfpFb} d]/f] 
cfˆgf] eGg] s]xL afFsL /x]g . cfˆgf] kltsf] kl5 lxF8\g] df}g 5fofdf kl/jt{g ePsL cfkm}FnfO{ 
hfgsf/L ePg . of] cfTdsyf n]Vg a:bf d]/f sfNklgs / jf:tljs b'j} :j¿k cfh dnfO{ ;fy 
lbg ;Fu;Fu} plePsf 5g\ . d]/f dgf]lrlsT;ssf cg';f/ d]/f] vl08t JolQmTjn] dnfO{ ;tfPsf] 
5, t/ dnfO{ ljZjf; 5 cfTdsyf n]vgdf oL b'j}sf] ;xof]ulagf d cfˆgf] csYog'ej n]Vg 
;lSbgF . cfh dnfO{ d]/f] sfNklgstf / jf:tljstf b'j}sf] ;fy rflxPsf] 5 . -k[= !%^—%&_  

lkt[;Qfsf] e|fds k|z+;fdf /dfpFb} cfkm"n] cfkm}Fdfly cGofo u/]sf] lgisif{df k'u]sL d}lynLsf 
pko'{Qm cleJolQmn] k'?ifk|lt k/lge{/ /x]sf dlxnfx¿n] cfTdlg0f{osf] clwsf/ klg u'dfPsf] 
jf:tljstf pb\3f6g\ u/]sf] 5 . Pp6} ;dosL dLgfIfL rflxF x/]s s'/fdf PSn} lg0f{o ug{ ;Ifd b]lvg' t/ 
d}lynL cIfd b]lvg'sf] sf/0f oxLFlg/ k|l:6G5, lsgeg] cfo{ ;dfhdf dlxnfx¿ pTkfbgd"nsf sfddf 
;+nUg lyPgg\ eg] c;'/ ;dfhdf t'ngfTds ¿kn] dlxnfx¿ cfly{s clwsf/;DkGg lyP . oxfF, 
d}lynLn] lktf hgsaf6 k}t[s ;DklQ k|fKt u/]sf] t atfOPsf] 5 t/ To;sf] ef]urng /fd / nId0fn] 
dfq u/]sf] b]lvG5 -k[= !^*_ . o;sf ;fy} d}lynLn] oxfF ;ª\s]t u/]sf cfˆgf jf:tljs / sfNklgs 
¿kn] klg dlxnf Pp6} ;dodf ax'¿kL :j¿kdf afFRg ljjz ePsf] jf:tljstfnfO{ k|:6 kf/]sf 5g\ . 
o;n] /fh3/fgfsf dlxnfx¿df klg rfxgf / k|flKtsf lardf 7'nf] cGt/fn /x]sf] cj:yfnfO{ ;ª\s]t 
u/]sf] 5 . o;/L syfdf dLgfIfLsf] lg8/tf, ;ª\3if{af6 k|fKt ;kmntf tyf dlxnfkL8s nId0fnfO{ 
lbPsf p;sf dd{e]bL hjfkm clg d}lynLsf] cfkm"dflysf] yf]kl/Psf] cfo{ dlxnfsf] cfbz{ Pjd\ 
lkt[;Qfåf/f lgld{t cfˆgf] :jkL8s JolQmTjaf6 ;Dk"0f{ dlxnfx¿dfly cGofo ePsf] eGg] 
:jLsf/f]lQmaf6 dlxnf ;f}Gbo{lrGtgsf] j}olQms :j¿k k|s6 ePsf] 5 . 

dlxnfsf] ;f}Gbo{lrGtsf] ;xL cleJo~hgfsf lglDt …ljj:q /fdfo0fÚ syfdf rog ul/Psf 
ldysLo 36gf / kfqsf] k'gl;{h{g tyf To:tf] lrGtgsf] k|;f/df k|efjsf/L 7xl/Psf] 5 eg] juL{o 
kfqsf] s]Gb|Lotf Pjd\ dlxnfd'lQmsf] ;ª\3if{tkm{sf] pgLx¿sf] lqmofzLntfsf] cefjsf sf/0f 
dlxnfd'lQmsf] j}rfl/sLnfO{ ;+of]hg u/L dlxnf ;f}Gbo{lrGtgnfO{ ;fj{ef}d agfpg] ;Gbe{af6 eg] o; 
syfdf s]xL ;Ldfx¿ ljBdfg 5g\ .  
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 gjLg efiosf] k|jt{g  

 ;dfhdf :yflkt k'/ftg lrGtgnfO{ s'g} sfnv08 ljz]ifdf hfu[t x'g] cfw'lgs ;fdflhs r]tgfn] 
lj:yflkt u/]kl5 To;sf :yfgdf gjLg efiosf] k|jt{g x'G5 . sltko cj:yfdf Pp6} ;dofjlwsf] 
;dfhsf lrGtg klg ;j{q Ps} x'Fb}gg lsgeg] gjLg lrGtg pTkfbs ;d'bfodf clws :ki6 x'G5 . 
pTkfbs ;d'bfon] g} cfˆgf] Gofok"0f{ cl:tTjsf nflu To;sf] lgdf{0f klg u/]sf] x'G5 . ctM pTkLl8t 
;d'bfosf] lxtcg's"n Jojl:yt ¿kn] :yflkt ul/Psf b[li6sf]0faf6 g} dlxnfsf] Goflostf k|j4{g ug]{ 
gjLg efiox¿ k|rngdf cfpF5g\ . …ljj:q /fdfo0fÚ syfsf dlxnf kfqx¿n] cfˆgf] jf:tljs 5lj / 
/fdfo0fn] :yflkt ul/lbPsf] cfˆgf] k'?if lgld{t 5ljsf larsf] åGåaf6 gjLg efiosf] k|jt{g u/]sf  
5g\ . /fdfo0fdf sfd's / b'i6 s/f/ ul/PsL z"k{0fvfsf] rl/qnfO{ o; syfsL dLgfIfLdf /x]sf] 
cfw'lgs dlxnf r]tgfn] rflxF o;/L lg;ªsf]r / k|:6 b[li6sf]0fsf ¿kdf :yflkt u/]sf] 5— 
æz"k{0fvfn] cfˆgf] OR5f lg;ª\sf]r JoQm u/]s} sf/0f c:qz:q le/]sf lbJok'?ifx¿n] …:n6 z]ldªÚ 
u/] . ;'g;fg 7fpFdf PSnL s]6L, ;/L PSnL /fIf;L b]v]/ pml;t lh:s]/ Ifl0fs /dfOnf] klg u/] . 
tkfO{+x¿sf] unt a'emfOn] ubf{ z"k{0fvfsf] OR5f cleJolQm cg}lts 7xl/of] t/ tkfO{+x¿ pml;t 
lh:s]sf] g}lts===<Æ -k[= !&%_ . o;df cfkm"x¿ h:tf] ;'s'df/ -XofG8;d_ nf]Ug]dfG5] b]v]/ sfdf]Q]hs 
z"k{0fvf of}gofrgf ub}{ cfkm"x?;dIf cfPsf] atfPsf] nId0fnfO{ dLgfIfLn] ;f]w]sf] :ki6Ls/0fsf ¿kdf 
cfPsf pko'{Qm egfOdf dlxnfnfO{ klg k'?if;/x cfˆgf rfxgf k|s6 ug]{ g};lu{s clwsf/ /x]sf] / 
To;}sf] k|of]u ubf{ pm;dfly bdg ePsf] eGg] Goflos b[li6sf]0f cleJoQm ePsf] 5 . dlxnf / k'?ifnfO{ 
;dfgtfsf cfwf/df x]/]sf] o; cleJolQmn] k'?iflgld{t k/Dk/fut efiosf :yfgdf gjLg b[li6sf]0f 
k|j{tg u/]sf] 5 . ;fdGtjfbL k'?if;Qfdf lj/fhdfg ePsf sf/0f dlxnfd}qL b[li6sf]0f nId0fdf eg] 
lgdf{0f x'g ;s]sf] 5}g t/ pxL ;dosL dLgfIfLdf rflxF ;dfgtfsf] b[li6sf]0f k|:6 ePsf] 5, lsgeg] 
dLgfIfL cfˆgf] >ddf afFr]sL pTkfbs ;d'bfosL kfq xf] . To;}n] p;n] cfˆgf] Gofok"0f{ cl:tTjsf 
nflu o:tf] gjLg efio :yflkt u/]sL xf] . oxL b[li6sf]0fsf sf/0f p;n] k/Dk/fut k'?ifk|wfg lrGtgsf 
;fy n]lvPsf] /fdfo0fnfO{ æg/b[li6n] b]v]sf / n]v]sf g/nLnf sn]j/ Pjd\ k'+hftLo ;l/tl;Gw'Æ -k[= 
!^(_ eg]sL 5 . /fdfo0fn] :yflkt u/]sf] lrGtgnfO{ eTsfpFb} pm syfdf cufl8 eG5] M  

b08sf] qf; b]vfP/, cfbz{k|]l/t /f]df~r yk]/ ;f+:s[lts cfn]v tof/ kfl/of] . g};lu{s of}g]R5f / 
k|]d]R5fnfO{ ktLt :j]R5fsf/L /fIf;Lsf] ljb"|k OR5f eg]/ kl/eflift ul/of] . ljb|"k OR5f ug]{ 
cfOdfO{nfO{ b08 lbOG5 eGg] qf;nfO{ hLjGt /flvof] . df}g, u|x0fzLn / :jTj–lg:;f/tf 
l:jsf/]sL cfOdfO{nfO{ k"lhtf dflgg] ;+:sf/sf] yfngL ul/of] . -k[= !&%_  

 /fdfo0fn] lkt[;QfTds / Ps kIfLo efionfO{ cem dha't agfP/ k|;f/ u/]sf sf/0f klg 
dlxnfx¿ ;dfhdf cGofok"0f{ hLjg lhpg afWo ePsf] eGg] p;sf] cfzo oxfF k|s6 ePsf] 5 . oxL 
lje]bsf/L b[li6sf]0fsf] k|lt/f]w ug{sf nflu p;n] /fdfo0fn] cGofo u/]sf dlxnf kfqsf s]Gb|Lotfaf6 
ljj:q /fdfo0f n]Vg] eg]/ u/]sf] pb\3f]ifdf klg gjLg lrGtg k|s6 ePsf] 5 . To;} u/L ædf}g cEof; 
?rfpg] efph" cfTdsyf n]Vg] dfG5] t xf]Og . efph"sf] gfd /fv]/ c¿n] g} n]v]sf] xf]nfÆ eGg] 
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nId0fsf] k'?iflgld{t b[li6sf]0fnfO{ k|ltsf/ ub}{ æd}lynLn] lsg cfTdsyf n]Vg ;lSbgg\ < cfˆgf] syf 
c¿n] s;/L n]Vg ;S5g\ < syf, ufyf, k'/f0f n]Vg] tkfO{+x¿ dfq} <Æ -k[= !&&_ eg]/ u/]sf] dLgfIfLsf] 
k|Zgn] klg u|Gysf] /rgf dlxnfn] klg ub{5g\ eGg] gjLg efio :yflkt u/]sf] 5 . o;/L k|:t't syf 
lkt[;Qfsf] zf]if0fdf lylrPsf dlxnfsf b[li6sf]0faf6 k'?iflgld{t k/Dk/fut efion] :yflkt u/]sf 
PskIfLo / e|fds lrGtgsf] k|lt/f]w ub}{ j}1flgs ts{;lxtsf gjLg efio k|jt{g ug{ ;Ifd /x]sf] 5 . 
syfn] :yflkt u/]sf] dlxnfn] k'?if;/x :jtGqtfk"j{s cfkm\gf rfxgf / cfjZostfx¿sf] pkof]u ug{ 
;S5g\ eGg] lrGtg g} dlxnf b[li6sf]0fcg';f/sf] a9L Goflos / dfgjLo lrGtg xf] . o:tf] lrGtgnfO{ 
syfdf dlxnf kfqk|ltsf] kIfw/tf;lxtsf] cfVofgLs/0f tyf pTkLl8t kfqsf] gfosTjn] ljZj;gLo / 
k|efjsf/L agfPsf] 5 .  

 z/L/ /fhgLltsf] k|lt/f]w  

 dlxnfsf] z/L/dfly bdg / lgoGq0f /fv]/ p;nfO{ pkef]Uo j:t' agfpg] lkt[;QfTds lrGtg g} 
z/L/ /fhgLlt xf] . z/L/n] klxrfg / k|ltlglwTjsf] :yfgsf ¿kdf sfd u5{ h;sf dfWodaf6 lglZrt 
;+:s[ltsf cfwf/e"t dfkb08df /x]/ cGt/lqmof, ;dLIff / cg's"ng ug{ ;S5 -a6n/, ;g\ @)!!, k[= 
viii–xxx_ . o:tf] /fhgLltnfO{ ;fdflhs zlQmsf dfWodaf6 dfgj z/L/nfO{ kl/rfng ug]{ sfo{ / 
gLltsf ¿kdf klg lnOG5 -P6d, ;g\ @)@@, k[= %@_ . o;df z/L/dfly JolQm / ;dfhsf] lgoGq0fsf] 
dfqf, To;sf] kl/0ffd / ;ª\3if{sf] dxTTjk"0f{ e"ldsf /xG5 . ;fdGtL ;dfhdf pTkfbgsf ;fwg / 
To;sf] pkof]usf] :jfldTj k'?ifdf /xg] ePsfn] p;n] dlxnfsf] z/L/dfly ;d]t jr{:j sfod /fVb} 
cfPsf] xf] . lkt[;Qfn] cfkm"nfO{ lglj{jfb ¿kdf k|fKt zlQmsf cf8df dlxnfsf] z/L/dfly cwLg:ytf 
b]vfpg] k4ltnfO{ …ljj:q /fdfo0fÚ syfdf /fdfo0fsf k'gl;lh{t ;Gbe{af6 k|lt/f]w ul/Psf] 5 . 
;Ltfsf] clUgk/LIff lnOPsf] ;Gbe{sf tnsf kª\lQmaf6 klg o;sf] k'li6 x'G5 M 

cu|hx¿sf] ;Ddflgt pkl:yltdf dnfO{ kljqtfsf] k/LIff lbg k'gM pEofOPsf] ;kgf b]v]/ 
cftª\lst x'g k'u]sL /x]5' Tof] /flt . Ps x'n /ldt] d]/f ;ltTj k/LIfs ag]/ xNnf ub}{ plePsf 
lyP . ;Dk"hgLo k'?ifx¿sf] cufl8 dnfO{ c¿ k'?ifn] 5f]Psf] 5}g, x]/]sf] 5}g, eg]/ k|dfl0ft ug'{kg]{ 
cj:yf km]l/ l;lh{t ePsf] lyof] t/ pgLx¿sf] km};nf ;'Gg'cl3 d k/LIff alxisf/ u/]/ efUg] 
sf]l;; ub}{ lyPF . -k[= !%(_ 

 /fdafx]s c¿;Fu ;+;u{ u/]sL 5}g eg]/ ;fj{hlgs ¿kdf k/LIff lbg'kg]{ cj:yf l;h{gf ePsf] 
/fdfo0fsfnLg kl/l:yltsf] k'g:d[{ltsf ¿kdf cfPsf d}lynLsf pko'Q{m cleJolQmn] p;sf] 
z/L/dflysf] /fdsf] jr{:jnfO{ k'li6 ub{5g\ . cfkm"n] ef]u]sf] oxL lkt[;QfTds cwLg:ytfsf] cf3ftaf6 
cftª\lst x'Fb} cGttM pm ljlIfKt aGg k'u]sL 5 / clGtddf k/LIff alxisf/ u/]/ efUg] p;sf] sf]l;; 
klg k'?if;Qfn] ub}{ cfPsf] dlxnf z/L/dflysf] /fhgLltk|ltsf] df}g k|lt/f]w g} xf] . To;} u/L oxfF 
/fdfo0fsfnLg k|;ª\udf ;LtfnfO{ …/fdhfofÚ -/fdsL kTgL_ eg]/ ;Daf]wg ul/g' / p;sf] df}gtfnfO{ 
;j{sfnLg :jLs[lt h:tf] agfP/ cYof{Og' klg k'?if/fhgLlt g} xf] / o;k|ltsf] c;Gt'li6 d}lynLn] 
cfˆgf] cfTdsyfdf k|s6 -k[= !%%_ klg u/]sL 5 .  
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 k|:t't syfdf kltj|tf Pjd\ ;xgzLntf h:tf k'?ifkIfLo clenIf0fo'Qm rl/qnfO{ cfbz{ agfO{ 
To;}sf] dlxdf / u'0fufgsf cfwf/df dlxnfnfO{ sHofpg] lkt[;QfTds gLltsf] klg d}lynLn] lj/f]w 
u/]sL 5 . æljZjf; / cf:yfsf] /fhgLlt, wd{sf] /fhgLlt, :jf:gLdflg;sf] gfddf ug]{ la/f6\ /fhgLlt 
a'‰g]lalQs} cfkm"df bdgbfldgL aGg ;Sg] ;Defjgf e]6]sf]Æ -k[= !^!_ tyf ædf}gtfsf] d'v'08f] Tofu]/ 
cfkm"n] dfgjLo :j¿k cFufNg] k|of; u/]sf]Æ -k[= !^#_ eGg] p;sf cleJolQmdf klg z/L/ /fhgLltsf] 
k|lt/f]w lglxt 5 . o;sf ;fy} dlxnf nhfn', sf]dn / lga{n x'G5g\ eGg] gf/Lklxrfgsf] lkt[;QfTds 
lgld{ltnfO{ dLgfIfLn] klg utn ;fljt ul/lbPsL 5 . ofqfdf PSn} e]6]/ crlDdt x'Fb} ætkfO{F PSn} ofqf 
ub}{ x'g'x'G5 <Æ eg]/ u/]sf] nId0fsf] k|Zgsf] k|ltpQ/df pN6} ætkfO{+ sf];Fu ofqf ub}{ x''g'G5 < cfˆgf] 
cfdf ls afl;t <Æ -k[= !^^_ eGg] k|Zg u/]/ p;n] cfqmf]zk"0f{ 9ª\un] cfˆgf] s7f]/ JolQmTj k|bz{g 
u/]sL 5 . p;s} k"j{¿k /x]sL z"k{0fvfsf] o:t} lg;ª\sf]r, k|an / b[9 lgZroL JolQmTjnfO{ nId0fn] 
sfdf]Q]hgfdf ;'2L x/fPsL gsr/L s/f/ ub}{ gfs sf6\g'kg]{ afWotf cfOnfu]sf] -k[= !&$_ atfpg' klg 
lkt[;Qfsf] 7'nf] /fhgLlt xf] lsgeg] :jljj]so'Qm / tfls{s Ifdtfsf lgzª\sf]r dlxnfx¿ lkt[;Qfsf 
;ª\s6 x'g\ . dlxnfdfly k|e'Tj sfod /flv/xgsf nflu p;nfO{ hlxn] klg cfˆgf] kl/efiffleq dfq 
;ª\s'lrt ul//fVg vf]Hg] lkt[;Qfsf] /fhgLltsf] k|d'v xltof/ g} z/L/ /fhgLlt xf] .     

 dlxnfsf] z/L/ / :jefjnfO{ cfkm"cg's"n kl/eflift ub}{ ;b}a Psf]xf]/f] gfkmfsf] /fhgLlt u/]sf] 
k'?ifk|wfg lrGtgsf] k|lt/f]w Pjd\ dlxnfsf] :jklxrfgsf] k}/jL u/]/ k|:t't syfn] dlxnfsf] z/L/ 
/fhgLltsf] k|lt/f]wnfO{ hLjGttf k|bfg u/]sf] 5 . syfdf ul/Psf] 36gf / rl/qsf] ljsf; Pjd\ 
;f]xLcg's"nsf] lje]bk"0f{ kl/j]]z ;+of]hg klg dLgfIfLsf] ;r]t rl/q / d}lynL h:tf] ef]ufOaf6 vfl/Fb} 
uPsL kfqsf] dlxnf lrGtgnfO{ anzfnL agfpg ;kmn /x]sf] 5 eg] dlxnfsf] ;r]tgf / lkt[;Qfsf] 
k|lt/f]waf6} dlxnfx¿dflysf] Gofo ;Dej x'g] s'/fsf] ;ª\s]t klg o;df ul/Psf] 5 .   

P]ltxfl;s lje]bsf] pTvgg  

 dlxnfdflysf] lje]bsf] k/Dk/f xhf/f}F jif{ nfdf] 5 . ;f+:s[lts zf]if0fsf ax'cfoflds :j¿kx¿ 
vKb} clxn] sfg'gL ;dfgtf k|flKtsf] ;ª\3if{df /x]sf dlxnfx¿nfO{ Oltxf;n] /fHosf] /fhgLlts / 
cfly{s k|0ffnLdflysf] kx'Fr / k|e'Tjsf] cj:yfaf6 x]g]{ u/]sf] 5 . o; sf/0f klg snf / ;flxTodf 
JoQm oyfy{ P]ltxfl;s k[i7e"lddf cfwfl/t x'G5 . Oltxf;sf] ljsf;k|lqmofdf klxnf] >dljefhg 
;Gtfg pTkfbgsf] nflu dlxnf / k'?ifsf lardf g} ePsfn] klxnf] k6s juL{o pTkL8g klg k'?ifåf/f 
dlxnfdflysf] cflwkTosf] ;fy;fy} ;'? ePsf] xf] -Pª\u]N;, ;g\ !(*^, k[= %#_ . o; lsl;dsf] 
zf]if0f Pjd\ ;fdGtL ;dfhb]lv clxn]sf] k'FhLjfbL Joj:yf;Dd cfOk'Ubf ;fdflhs, ;f+:s[lts 
lqmofsnfkdf ljBdfg dlxnflje]bnfO{ g]kfnL cfVofgn] k'gl;{lh{t :j¿kaf6 pb\3f6g ul//x]sf 5g\ . 
…ljj:q /fdfo0fÚ syfn] n}ª\lus ljifdtfo'Qm ;dfhsf dlxnf / k'?ifsf] ;DaGw lrq0f ub}{ 
dlxnfdflysf] zf]if0fsf] P]ltxfl;stf klg ;ªs]t u/]sf] 5 . o;df lrlqt lkt[;QfTds pTkL8gsf 
lj?4 ;r]t x'g yfn]sf dLgfIfL h:tf kfqsf cleJolQmaf6 k|sl6t dlxnfdflysf]] o'uLg lje]bsf] 
pTvgg o:tf] 5  M  
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g};;lu{s of}g]R5f / k|]d]R5fnfO{===ljb|"k OR5f eg]/ kl/eflift ul/of] . ljb|"k OR5f ug]{ cfOdfO{nfO{ 
b08 lbOG5 eGg] qf;nfO{ hLjGt /flvof] .===;fdflhs b08sf] 8/n] ubf{ cfOdfO{x¿ cfˆgf OR5f 
n'sfpg] clegodf kf]Vt eP . To;kl5 ljåfg\x¿n] cfOdfO{sf dgsf s'/f s;}nfO{ yfxf x'Fb}g 
eg]/ 1fgsf gofF cWofo yk] . cfbzf]{Gd'v /fd/fHodf s]6L lh:Sofpg] g/nLnfsf] Ifl0fs /dfOnf] 
g}lts dflgof] .===cfOdfO{sf z/L/ OR5f / cleJolQmdfly lgif]wf1f hf/L ug{ kfpg] kl/kf6L;d]t 
lgdf{0f x'Fb} uP . -k[= !&%_ 

o;df k/k'?ifl;t l;w} of}gcfdGq0f ug]{ z"k{0fvf lgn{Hh ePsfn] To;sf] b08:j¿k p;sf] gfs 
sf6\g'k/]sf] ts{ lbPsf] nId0fnfO{ ;dfhdf k|rlnt b08 / g}ltstfsf] lkt[;QfTds cy{ / k/Dk/f af]w 
u/fpg u/fOPsf] 5 . dLgfIfLsf pko'{Qm cleJolQmdf of}g / k|]dnfO{ k'?ifkIfLo b[li6sf]0faf6 dfq 
kl/eflift u/]sf] ;dfhdf dlxnfnfO{ k'?ifn] /dfOnf] ug]{ ;fwg dfq 7fg]sf] k/Dkl/t efio lgld{ltsf] 
jf:tljstf pb\3f6g klg ePsf] 5 . k'?ifsf] cwLgdf /x]sf sf/0f pgLx¿nfO{ l/emfpgs} nflu klg 
dlxnfx¿ cfˆgf rfxgf bafpg ljjz ePsf] / ;fx; u/]/ af]n]sf dlxnfnfO{ rflxF lkt[;Qfn] bl08t 
u/]/ r'k nufPsf] tYoaf6 oxfF dlxnfdflysf] P]ltxfl;s lje]bsf] jf:tljstf pb\3f6g ePsf] xf] . To;} 
u/L d}lynL h:tL lkt[;QfsL cfbz{ dlxnfn] klg cfkm"dflysf] lje]bnfO{ cfTdsyfdfkm{t ;fj{hlgs 
u/]sf] ;Gbe{n] klg syfdf dlxnfdflysf] lkt[;QfTds lje]bsf] k/Dk/fnfO{ ;3g agfPsf] 5 M  

xfd|f] bfDkTo hLjgaf/] ;j{:t'To u|Gy /lrg] s'/f rNb} lyof] . ;donfO{ cnf}lss syf rflxPsf] 
lyof] . ;dfhnfO{ sfnhoL cfbz{ gfos / gflosfsf] vfFrf] lyof] . ;fwf/0f syfsf] c;fwf/0f 
n]vgdfkm{t d]/f] sfNklgs :j¿k lgdf{0f x'Fb} uof] . pQm cnf}lss lrq0fdf /Db} d cfkm"nfO{ 
la;{Fb} uPF . -k[= !%^_ 

 oxfF, d}lynLn] cfˆgf] bfDkTo hLjgsf] ;j{:t'To u|Gy /fdfo0fnfO{ cnf}lss syf eg]/ lrgfPsL 
5 . cfbz{ gfosgflosfsf dfWo]daf6 c;fwf/0f s'/fx¿ yk]/ lgdf{0f ul/Psf] pQm syfdf jl0f{t 
cfˆgf] sfNklgs :j¿kdf cfkm"n] dfgjLo u'0f klg la;{Fb} uPsf] eGg] p;sf] :jLsf/f]lQmaf6 u|Gy/rgf 
u/]/} dlxnfdfly cGofo ug]{ k/Dk/fnfO{ lg/Gt/tf lbOPsf] hfgsf/L kfOG5 . >dljefhgsf] k|f/lDes 
r/0faf6} 3/]n' ljefu ;Dxfn]sL dlxnfnfO{ n]vgsf] :jtGqtf lyPg . To;}n] p;sf] rl/q, cfgLafgL, 
rfxgf / eljio;d]tsf] k|fyldstf lgwf{/0f ul/lbg] clwsf/ kfPsf] k'?ifn] ;dfhdf p;nfO{ cwLg:y 
agfpgs} nflu p;sf] nf}lss 5lj n'sfP/ cnf}lss lrq0f ug{ yfNof] . o;/L sfNklgs syfsf 
dfWo]daf6 ePsf] P]ltxfl;s lje]bsf] af]w u/fP/ dlxnfnfO{ cfˆgf] Gofosf nflu cfkm}F cfcfˆgf] 
:yfgaf6 ;r]t eP/ nfUg'kg]{ cfzo k|s6 ug{ ul/Psf] syfsf] cfVofgLs/0f klg ;kmn /x]sf] 5 .  

lgisif{  

 cr{gf yfkfsf] s7k'tnf s[ltdf ;ª\u[xLt …ljj:q /fdfo0fÚ syfsf] dlxnf ;f}Gbo{r]tgf ;dfhdf 
JofKt dlxnfdflysf] pTkL8g / To;sf] cGTosf nflu dlxnf kfqx¿n] rfn]sf] ;r]t k|lt/f]wsf] 
sbdaf6 k|s6 ePsf] 5 . k|:t't cWoogdf s[ltljZn]if0fsf nflu lgwf{/0f ul/Psf rf/ cf]6f 
k|ltdfgx¿dWo] dlxnfn] rfx]sf] JolQmTj lgdf{0fnfO{ lkt[;QfTds ;dfhsf] ;fdflhs / ;f+:s[lts 
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;DaGwsf] cfnf]rgfTds cfwf/af6 pb\3f6g ul/Psf] 5 . o;nfO{ lkt[;QfTds zf]if0fsf] df/df k/]sf 
dLgfIfL -z"k{0fvf_ / d}lynL -;Ltf_ h:tf pTkLl8t dlxnfx¿n] k'?iflgwf{l/t dof{bfdf afFRg'kbf{ cfˆgf] 
cfTd;Ddfgsf nflu u/]sf ;ª\3if{;Fu} dlxnfsf] Gofosf nflu k'?iflgld{t k/Dk/fut efiox¿ vf/]h 
ug'{kg]{ b[li6sf]0fn] ;3g agfPsf] 5 . dLgfIfLsf] lg8/ / lg;ª\sf]r Jojxf/ Pjd\ p;sf tfls{s 
;jfnn] nId0fnfO{ gfhjfkm agfPsf ;Gbe{ tyf lkt[;Qfåf/f d}lynLsf] sfNklgs / :jkL8s rl/q 
lgdf{0f u/]/ dlxnfx¿n] rfx]sf] JolQmTj lgdf{0fdf cj/f]w l;h{gf ubf{ub}{ klg d}lynL cfˆgf] rl/qsf] 
jf:tljstf pb\3f6gdf ;kmn ePsf] b]vfP/ dlxnfsf] k|lt/f]wL r]tgf lj:tf/df klg of] k|efsf/L 
7xl/Psf] 5 . o;df gjLg efiosf] k|jt{gnfO{ rflxF dlxnf / k'?if ;dfgtfsf] cfwf/af6 x]b}{ To;sf 
nflu dlxnfn] k'?if;/x :jtGqtfk"j{s cfˆgf b[li6sf]0f ;fj{hlgs ug]{ k|lqmof ;'? ePsf] b]vfOPsf]  
5 . o;sf nflu ul/Psf] dLgfIfL h:tL /fdfo0fsL pTkLl8t kfqsf] gfosTj / zf]if0fdf k/]sf 
dlxnfk|ltsf] kIfw/tfn] o;nfO{ ljZj;gLo / ;d;fdlos agfPsf] 5 . z/L/ /fhgLltsf] k|lt/f]wsf 
sf]0faf6 x]bf{ k|:t't syf dlxnfz/L/dflysf] lgoGq0fsf nflu lgwf{l/t ;xgzLntf / kltj|tf h:tf 
k'?if lgld{lt c:jLsf/ ug{ ;Ifd kfqljwfg Pjd\ dlxnf sf]dn, nhfn' / sdhf]/ x'G5g\ eGg] efiosf] 
lj36g u/fpg ;Ifd /x]sf] b]lvG5 . P]ltxfl;s lje]bsf] pTvggnfO{ o;df ljz]if u/L /fdfo0fsfnLg 
;Gbe{x¿af6 d"t{ agfOPsf] 5 . dlxnfnfO{ t;f{P/, b08sf] eflubf/ agfP/ lkt[;Qfcg's"n agfpFb} 
NofOPsf] P]ltxfl;s tYoaf]w u/fPsf] ;Gbe{af6 lje]bsf] pTvgg k|uf9 ag]sf] 5 . o;/L k|:t't syfn] 
g]kfnL ;dfhsf] n}ª\lus ;DaGw tyf To;df cfˆgf] k|e'Tj sfod /fVg lkt[;Qfn] u/]sf] if8\oGq k|:6 
kf/]sf] 5 . ctM n}ª\lus ;DaGwsf] cfVofgLs/0fåf/f …ljj:q /fdfo0fÚ syf k'?if / dlxnflarsf] 
;fdflhs ;DaGw, pgLx¿sf] åGå Pjd\ ;f+:s[lts zf]if0f lkt[;QfTds bfpk]rdf cfwfl/t /x]sf] 
s'/fnfO{ k|lt/f]wL 9ª\un] k'li6 ug{ ;kmn /x]sf] 5 . syfsf] p2]ZonfO{ dlxnf ;f}Gbo{r]tgfdf s]lGb|t 
ug{sf nflu ul/Psf] dlxnfn] rfx]sf] JolQmTj lgdf{0f, gjLg efiosf] k|jt{g, z/L/ /fhgLltsf] k|lt/f]w 
tyf P]ltxfl;s lje]bsf] pTvggsf b[li6sf]0faf6 ljZn]if0f ubf{ k|:t't syf g]kfnL ;dfhsf] dlxnf 
;f}Gbo{lrGtsf] pb\3f6g, lkt[;Qf;Fusf] To;sf] åGåfTds ;DaGwsf] klxrfg / dlxnfsf] Gofosf nflu 
k|lt/f]wL r]tgfsf] k|;f/ ug{ ckgfOPsf ldysLo 36gfsf] cfVofgLs/0f Pjd\ ;f/j:t'df pTkLl8t 
dlxnf kIfLo cleJolQmaf6 dlxnf ;f}Gbo{r]tgf k|s6Ls/0f ug{ ;Ifd /x]sf] 5 .  

 

;Gbe{;fdu|L 

clwsf/L, ;Ltf -@)*! c;f/_= ljj:q /fdfo0f syfdf ldysLo k'gn]{vg= j}v/L jf0fL, ! -@_= k[= 
$&—^) . 

Pª\u]N;, km]8l/v -;g\ !(*^_= kl/jf/ lghL :jfldTj / /fHosf] pTklQ -cg'=_= /fh]Gb| df:s]= sf7df8f}F 
M k|ult k':ts ;bg . 

P6d, g]q -;g\ @)@@ c;f/_= kx]Fnf] u'nfkm syfdf gf/L z/L/dflysf] /fhgLlt= jfª\do, !*= k[= %!—
^) . 
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h]6lsg, Snf/f -@)^%_= dlxnfx¿sf] d'lQmsf af/]df -dfS;{, Pª\u]N;, n]lgg, :6flng, dfcf]_= -cg'=_ 
/d]z ;'g'jf/= sf7df8f}F M k|ult k':ts ;bg .  

9sfn, /hgL -;g\ @)@# l8;]Da/_= s7k'tnfsf syfdf n}ª\lustf= dª\un l/;r{ hg{n, $= k[= &!—
*$ . 

yfkf, cr{gf -@)&$_= s7k'tnf= sf7df8f}F M cIf/ lqmo;G; g]kfn . 

k]u, a|fG8 j]Oh/ -;g\ @))*_= km]ldlghd\ ofG8 P:y]l6S;= j]a= 

https://www.researchgate.net/publication/229813987  
a6n/, h'l8y -;g\ @)!!_= al8h b\of6 Dof6/ cg b l8:sl;{e lnld6\; ckm ;]S;= nG8g M ?6n]h . 

a:tfsf]6L, e"ld/fh -@)*! c;f]h_= ljj:q /fdfo0f syfdf lår/ lj/f]w= cjwf/0ff, !% -*_= k[= #&—
#& .  

af]pjf/, l;df]g b -@)&%_= dlxnf -cg'=_= /d]z ;'g'jf/= sf7df8f}F M k|ult k':ts ;bg .  

zdf{, laGb' -;g\ @)@@_= ;dsfnLg g]kfnL syfdf k|o'Qm syfgssf ;|f]t= OG6/l8l;lKng/L l/;r{ Og 
P8's];g, & -@_= k[= @#—#^ . 

zdf{, laGb' -@)*! sflt{s_= g]kfnL dlxnfn]vg M pknlAw / r'gf}tL= o'ub"t, $% -^_= k[= @)%—@@$ . 
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n]v;f/ 

kLtfDa/ …g]kfnLÚ k|ultjfbL ;|i6f x'g\ . /fi6«jfbL :j/;d]tsf pkl:yltaf6 lgld{t k|ultjfbL r]tgfnfO{ 
pgsf k]6sf] /fFsf] / l;dfgfsf] uLt sljtf;ª\u|xsf sljtfn] ;zQm ¿kdf d'vl/t u/]sf 5g\ / To; 
k|ultjfbL r]tgfsf Jofks kmnsleq hGde"ldk|ltsf] ;r]t hfu?stf, ;fdflhs lyrf]ldrf] / bdgsf 
lj?4sf] r]tgf / cfˆgf] b]zsf] l;dfgfsf af/]df lrGtf / rf;f]sf ;Gbe{x¿ ljz]if ¿kn] k|s6 ePsf 
5g\ . o;} ljz]iftfnfO{ b[li6ut u/L k|:t't cWoogdf k|ultjfbL r]tgfnfO{ cfwf/ agfP/ kLtfDa/ 
g]kfnLsf sljtfdf k|s6 ePsf] j}rfl/sLsf] ljZ n ]if0f ul/Psf] 5 . sljsf lrGtgnfO{ k|ultjfbsf 
cfnf]sdf x]l/Psf] eP klg sljtfsf] ljZn]if0fdf cfudgfTds ts{k4lt;d]tsf] pkof]u ub}{ lgisif{ 
lgsfNg] sfd ePsf] 5 . l;dfgfsf] uLt ;ª\u|xdf sljn] g]kfnL e"lddflysf] lg/Gt/ cltqmd0fsf] 
lj/f]w ug'{sf ;fy} ;do;dodf g]kfnsf cg]s gfsfdf ef/taf6 eO/x]sf To:tf ;Ldf cltqmd0fsf 
jf:tljs tYo k|:t't u/L x/]s /fi6«jfbLnfO{ ;r]t x'g cfu|x u/]sf 5g\ . k]6sf] /fFsf] sljtf;ª\u|xdf 
;j{xf/f tyf ;LdfGtLs[t ;d'bfosf kIfdf slj g]kfnLsf] k|ultjfbL cfjfh d'vl/t ePsf] 5 . o;/L 
k|:t't cWoogaf6 kLtfDa/ g]kfnL /fi6«, ;+:s[lt, k|s[lt tyf :jfwLgtfk|lt k|lta4 x'Fb} oyfl:yltsf 
lj?4 b[9 k|ultjfbL r]tgf k|s6 ug]{ slj x'g\ eGg] lgisif{ lgsflnPsf] 5 . 

zAbs'~hL M c;dfgtf, /fli6«o e"uf]n, juL{o r]tgf, ;f+:s[lts j}ej, :jfwLgtf 

ljifokl/ro 

 kLtfDa/ …g]kfnLÚ g]kfnL ;flxTodf kfFr bzseGbf a9L ;dob]lv ;fwgf/t ;|i6f x'g\ . pgn] 
sljtf, lgaGw / ;d;fdlos ljifosf ljleGg cfn]vaf6 lg/Gt/ g]kfnL ;flxTosf] ;fwgf u/]sf 5g\ . 
slj g]kfnLsf b'O{j6f sljtf;ª\u|x k]6sf] /fFsf] -@)@@÷@)^%_ / l;dfgfsf] uLt -@)^%_ df g]kfnsf] 
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;+:s[lt, k|s[lt / g]kfnsf] :jtGq klxrfgsf ;fy} l5d]sL /fi6«n] ug]{ ;Ldfcltqmd0fsf lj?4 hfu?s 
/ h'emf? r]tgf k|s6 ePsf] 5 . kLtfDa/ g]kfnLsf sljtfdf k|ultjfbL r]tgfsf] ;an cleJolQm 5 / 
To;sf] Pp6f ljz]if clenIf0fsf ¿kdf /fli6«otfsf] efjgf /x]sf] 5 .  

 h'g;'s} JolQmn] cfˆgf] hGd:yfgk|lt / cfkm" x's]{sf] df6f]k|lt >4fefj /fv]sf] x'G5 . pm  cfkm" 
afFr]sf] ;dfh / ;+:s[ltk|lt efj's / hGde"ldk|lt c;n gful/ssf] st{Jo k"/f ug{ rfx]sf] x'G5 . slj 
t emg\ b]z / df6f] ;Dem]/ dfq} klg l;h{gfsf] nfdf] ofqf to ug{ ;S5 . ;|i6fn] cfˆgf] df6f] / e"uf]nnfO{ 
:g]xn] lrG5 clg lrgfpF5 eg] p;sf /rgfdf /fli6«otfsf] efj cleJoSt x'G5 . /fli6«otf /fi6«;Fu 
;Da4 x'G5 / /fi6«;Fu hf]l8Psf x/]s ljifo /fli6«o x'G5g\ . /fli6«o eGg' g} b]z;Fu hf]l8Psf] ljifo xf] . 
cfkm" hGd]x's]{sf] e"ld;Fu ;r]t / lrGtgzLn /x]/ /fi6«sf] cu|udgsf nflu JoQm ul/g] efjgf / 
cleJolQm /fli6«o r]tgf x'g\ . t/ /fli6«o r]tgfsf tfTko{ s]jn e"uf]nk|ltsf] dfof / lrGtf xf]Og . ;dfh 
/ /fli6«o hLjgsf ;d:ofk|ltsf] rf;f] / lrGtf klg /fli6«o r]tgfs} a[xt\ kmnsleq} cfpg] s'/f xf] . 
kLtfDa/ …g]kfnLÚ n]vgsf] cf/lDes ;dob]lv g} cfˆgf] ;dfhsf] cj:yfk|lt hfgsf/ x'Fb} ltgsf 
cK7]/f / b'Mvb l:ylt;Fu ulx/f] u/L ufFl;P/ sflJos cleJolQmdf ;dflxt ePsf 5g\ . ;dfhdf xf]rf] 
c3]{nf]df k/]sf kLl8t ju{k|lt ;xfg'e"ltzLn x'Fb}  kLl8tsf cfjfhnfO{ dnd nufpg h'emf¿ eP/ cl3 
a9]sf ;|i6f …g]kfnLÚn] b]z / ;dfhnfO{ cu|ultdf n}hfg] r]tgfdf hfu?s ePsf] b]lvG5 . ;docg';f/ 
;dfhnfO{ cl3 a9fpg cfkm"n] af]w u/]sf] ;dfh / ToxfFsf] k5f}6]kgnfO{ slj …g]kfnLÚn] k|ultjfbL 
lrGtgsf dfWodaf6 sljtfdf k|s6 u/]sf 5g\ . kLtfDa/ g]kfnL la;sf] bzsb]lv g} g]kfnL ;dfhdf 
/x]sf] lyrf]ldrf] / cGwdfGotfsf] lj?4df ;r]ttf b]vfPsf ;|i6f x'g\ . pgsf sljtfdf k|s6 ePsf] 
k|ultjfbL :j/ ;fdflhs ?l9sf lj?4sf] ;r]t cleofg xf] / pgsf] Tof] k|j[lQ n]vgsf] kl5Nnf] 
;do;Dd klg sfod 5 . ;/n efiff / nf]sefsfdf n]lvPsf] pgsf sljtfx?sf] cWoog eg] 
k|ultjfbL r]tgfsf] sf]0faf6 cfh;Dd x'g ;s]sf] 5}g . o;} cefjnfO{ b[li6ut u/L o; n]vdf kLtfDa/ 
g]kfnLsf sljtfdf k|ultjfbL r]tgfsf] :j¿k / cfofd s] s:tf] 5 eGg] d"n ;d:ofsf] ;dfwfg vf]Hg] 
sfd ul/]]Psf] 5 . To; qmddf …g]kfnLÚsf pSt b'j} sljtf;ª\u|xsf sljtfsf] ;"Id k7g ub}{ k|ultjfbL 
r]tgfsf :j¿k / cfofdnfO{ lrgfpg] ljleGg sYout ;Gbe{x¿sf] klxrfg / ljZn]if0f ul/]Psf] 5 . 
o; k|of]hgsf nflu k|ultjfbL r]tgf;Fu ;Da4 cjwf/0ffTds 9fFrfsf] lgdf{0f klg ul/Psf] 5 / To;/L 
lgld{t 9fFrfsf] pkof]u ub}{ sljtfsf] ljZn]if0f u/L lgisif{df sljdf ePsf] k|ultjfbL r]tgfsf] k'li6 
ul/Psf] 5 .  

k|ultjfbL r]tgfsf] cjwf/0ff / ljZn]if0fsf] 9fFrf 

 k|ultjfbL r]tgf eg]sf] cfˆgf] b]zsf >dhLjL hgtf / hGde"ldk|ltsf] ;+j]bgzLntf, cf:yf / 
ulx/f] ;/f]sf/ g} xf] . o;n] cfˆgf] /fi6« / /fli6«otfsf] ;afndf ;r]t eO{ cfjfh p7fpF5 eg] cfˆgf] 
b]zsf hgtf, pgLx¿ a;]sf] e"ldsf] k|s[lt, ;+:s[lt / ;Eotfsf] ljzfn k/Dk/fnfO{ cltqmd0f / 
k|b"if0faf6 d'St u/fO{ ;d[4 agfpg ljz]if ljrf/wf/fsf] lgdf{0f u5{ . hGd:yfg / e"uf]nsf] ;r]tgfdf 
s;}sf] bafa / ckx]ngfsf lj?4 / ToxfFsf hgtfsf] kIfdf cf]lhnf] cfjfh p7fpg' k|ultjfbL r]tgfsf] 
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d"n :j¿k xf] . o:tf] cjwf/0ffn] b]zsf ;'Gb/ j}ejk"0f{ ;+:s[lt / ;EotfnfO{ dfgjLotfsf] cf8df 
hu]gf{ ug]{ r]tgf klg a9fPsf] x'G5 . of] o:tf] j}rfl/s cledt xf] h;n] Pp6f ;r]t gful/snfO{ 
lhDd]jf/Laf]w u/fpFb} b]zsf] :jfwLgtfsf] /Iffdf l;h{gfTds cfjfh p7fpg k|]l/t u5{ . k|ultjfbL 
r]tgfn] /fi6«df /x]sf gful/ssf cg]s lje]bdfly c;Gt'li6sf] cfjfh dfq p7fpFb}g ;dfgtf, :jtGqtf 
/ Gofosf nflu ;r]t hfu?stfsf] ljz]if cfu|x klg /fVb5 . cfˆg} ;f+:s[lts cGwf]kgn] cgfjZos 
¿kdf arfPsf e"n / cGwdfGotfsf] cGTo / gjl;h{gfaf6 ;dfhsf] cu|ult / ¿kfGt/0fsf nflu 
cfjfh ;d]t p7fpF5 . sljtfnfO{ hg;fk]If / ;flxTodf ljz]if agfpg] ;Gb{edf /fdrGb| z'Snn] ;'Gb/ / 
pTs[i6 sljtf ToxL xf] h;n] nf]sdª\unsf] ;fwgf ul/Psf] x'G5 eg]sf 5g\ -l;+x, ;g\ !((), k[= 
!*)_ . k|ultjfbL lrGts gfdj/ l;+xsf cg';f/ n]vg cg'e"lt To:tf] k|lqmof xf] h;n] xfd|f] hLjg / 
kl/l:yltnfO{ abln/x]sf] x'G5 -kf08]o, ;g\ @))%, k[= ^#_ . gjLg cg'e"ltn] n]vgaf6 gofF lbzf lgb]{z 
ul//x]sf] x'G5 .   

 k|ultjfbL r]tgfsf] d"n :j/ /fli6«otfsf] efjgf klg xf] . …/fi6«Ú zAbnfO{  ax'hftLo ;lxi0f'tf, 
cGtj{uL{o ;dfgtf / ljleGg kDk/fdf x's]{sf leGg leGg dtfnDaLx¿sf larsf] ;d´bf/Ln] pTkGg 
efjgfTds Pstfsf u7aGwgsf] ;dli6ut ;Ë7gsf ¿kdf lnOG5 . jf:tljs cy{df /fi6« e"uf]n dfq 
geP/ ;d'bfosf] gfd xf] . o;nfO{ /fhgLlts / ;fdflhs ;+:yfsf ¿kdf lng] ul/G5 -Dofslng / 
ldnfg, ;g\ @))(, k[= #%^_ . o;/L x]bf{ /fi6«nfO{  leGg hflt, ;+:s[lt, ltgLx¿ aLrsf] ;lxi0f'tfsf 
¿kdf klg lrgfpg ;lsG5 . s]/n] /fi6«nfO{ dflg;x¿sf] efjgfTds Pstfsf]  cy{df lrgfPsf 5g . 
pgn] cd]l/sf hftLo bdgaf6 d'St ePkl5 dfq jf:tljs cy{df /fi6« ePsf] b[i6fGt k|:t't u/]sf 5g\ . 
s]/sf cg';f/ cfw'lgs o'udf /fi6«sf hftLo, hghftLo / klxrfg, ju{, lnª\u / efiff nufotsf 
kIfsf cfwf/ / o; cfwf/df ;d'bfo / ;dfhdf cfpg] r]tgf jf :j/nfO{ /fli6«o r]tgf elgG5 -s]/, ;g\ 
@))^, k[= #&(_ . o;/L b]zsf] ;du| ;d'bfo / ltgsf ;r]tgfaf6 JoSt /fli6«o efj g} /fli6«o r]tgf xf] . 
;dfhsf pTkLl8t hflt / ju{sf lxtdf hfu?s cfjfh p7fpg] b[li6 k|ultjfbL /fli6«o r]tgf xf] . 

 k|ultjfbL r]tgf eGg' g} ;dfh / cfˆgf] e"ldsf gful/sk|lt ;dfg x}l;otsf] hLjgz}nL tyf 
cu|ufdL kl/jt{gsf] cfjfh xf] . o;n] ;fdflhs hLjgdf ju{sf cltl/Qm j0f{, lnË, hflt, / hftsf 
cfwf/df ul/g] pTkL8gsf] lj/f]w u5{ -r}tGo, @)^(, k[= %)_ . hGde"ldk|lt lgi7fjfg\ x'Fb} o;sf] 
;fj{ef}ldstf / :jfwLgtfsf kIfdf JoQm x'g] cledt k|ultjfbL /fli6«o r]tgf xf] . k|ultjfbL ;|i6fx¿ 
l;h{gfnfO{ efjgf / sNkgfsf] cleJolQm geO{ ;fdflhs r]tgf / dfgjhLjgsf] l:yltnfO{ a'emfpg] 
r]tgzLn / pkof]uL snf dfGb5g\ -kf}8]n, @)&@, k[= %)*_ . o; ;Gbe{df k|ultjfbL /fli6«o r]tgfsf] 
d"n clenIf0f juL{o ;dfgtfsf nflu ;dfhsf Go"g tx;Dd k'u]/ c;dfgtfsf h8 klxrfg u/L 
lje]bsf lj?4 cfjfh p7fpg'' / /fli6«o :jfwLgtfsf] nflu hfu?s r]tgf lgdf{0f ug'{ xf] . o;sf ;fy} 
;dfgtf / Goflos r]tgfsf cfwf/df ;dfhnfO{ ultzLn agfpFb} ;fdflhs ¿kfGt/0f tyf /fi6«lgdf{0fdf 
;dlk{t /xg' klg o;sf] clenIf0f xf] . 
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 k|ultjfbL r]tgfsf pko'{St clenIf0fx¿ sljtfdf ljleGg :j¿kdf cleJoSt ePsf] b]lvG5 . 
tL ljljw ;Defjgf / :jo+ sljs} sljtfsf ;fIonfO{ x]bf{ lgDglnlvt ;"rsx¿sf cfwf/df 
k|ultjfbL r]tgfsf] vf]hL ug'{ pko'St / cf}lrTok"0f{ x'g] b]lvG5 M 

-s_  ul/aL, c;dfgtf / k5f}6]kg lj?4sf] cfjfh, 

-v_  /fli6«o e"uf]n / k|s[ltsf] dlxdf ufg, 

-u_  /fli6«o :jfwLgtf / cl:dtfsf] r]tgf;Fu} cltqmd0fk|ltsf] lrGtf, 

-3_  ;f+:s[lts j}ejsf] lrq0f / cGwdfGotfsf] lj/f]w . 

tnsf pkzLif{sdf log} ;"rssf cfwf/df sljtfsf] ljZn]if0f ul/Psf] 5 . 

kLtfDa/ …g]kfnLÚsf b'O{cf]6f sljtf;ª\u|xsf clwsf+z sljtfdf /fli6«o r]tgfsf h'emf¿ 
b[li6sf]0fx¿ k|s6 ePsf 5g\ . k]6sf] /fFsf] sljtf;ª\u|xsf ;QfO{; cf]6f sljtfdf b]zsf] ;'Gb/tfsf] 
j0f{g kfOG5 . oL sljtfdf g]kfnLsf bLg bzfsf] cj:yfaf6 h'emf? eP/ JoQm ePsf cg]s ljrf/, 
;dfh / ;+:s[ltsf ;'Gb/ d"Nosf s'/f, ;dfhdf /x]sf s'¿k ljrf/wf/fk|ltsf c;Gt'li6 cflb JoQm 
ePsf 5g\ . To;}u/L l;dfgsf] uLt sljtf;ª\u|xdf ef/tn] g]kfnL e"ldk|lt u/]sf ldrfxf tYox¿af6 
g]kfn /fi6«sf] l;dfgdfsf] oyfy{ j0f{g ul/Psf] 5 . ;fgf efOalxgLnfO{ ;+af]wg u/L l;dfgf d"n 
zLif{sdf n]lvPsf afO{;j6f sljtf -p7 Û, bfr{'nf, s~rgk'/, s}nfnL, alb{of, afFs], bfª, slknj:t', 
¿kGb]xL, gjnk/f;L, lrtjg, k;f{, /f}tx6, ;nf{xL, l;/fxf, ;Kt/L, ;'g;/L, df]/ª, emfkf, Onfd, kfFry/, 
tfKn]h'ª_ pkzLif{sdf %$ eGbf a9L 7fpFdf ef/tLo e"ldn] ;Ldf ldr]sf ;Gbe{nfO{ clt ;+j]bgzLn 
¿kdf sljtfTds cleJolQm lbOPsf] 5 .   

To;}u/L ;+:s[lt zLif{sdf gofF jif{, dft[lbj;, pFef}nL–pFwf}nL, a'4hoGtL, c;f/ kG„, /fFs];qmftL, 
u'?k"l0f{df, uf}/f kj{, lkt[lbj;, tLh, bz}F, ltxf/, 57kj{, Nxf];f/, k';kG„, df3];qmftL, >Lk~rdL, 
lzj/fqL, kmfu'k"l0f{df, hGdf]T;j aL; pkzLif{sdf g]kfnL ;+:s[ltsf ljleGg kIfsf] /f]rs cleJolQm 
lbOPsf] 5 . kLtfDa/ …g]kfnLÚsf sljtfdf k|ultjfbL r]tgfsf log} lrGtg;Gbe{sf] ljj]rgf tn 
ul/Psf] 5 .  

ul/aL, c;dfgtf / k5f}6]kg lj?4sf] cfjfh 

 kLtfDa/ g]kfnL ;dfhsf juL{o c;dfgtf / cGwdfGotfsf lj?4 h'emf? cfjfh p7fpF5g\ . pgsf] 
k]6sf] /fFsf] sljtf ;ª\u|xs} gfpFaf6 o;sf] ;Í]t k|i6 x'G5 . ul/aLsf sf/0f p7\g g;s]sf dflg;k|lt 
;xfg'e"ltzLn x'g' / /fHoJoj:yfsf] c;dfg gLltsf lj?4 :j/ p7fpg' g]kfnLsf sljtfsf] d"n :j/  
xf] . pgL o; ;ª\u|xsf clwsf+z sljtfdf ;dfhsf] ul/aLnfO{ cGTo ug{ ;r]t eP/ k|:t't ePsf 5g\ . 
;dfhsf] c;dfg Joj:yfn] lgDTofPsf] lg/Lx cj:yfnfO{ lrgfpFb} ul/asf bLgbzfsf] hLjgnfO{ o;/L 
b]vfPsf 5g\M  
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lbg / /ft af]s]/ ef/L 

kl;gf cfF;' a// emf/L 

sdfO ubf{ k'Ub}g eg] 

z/L/ gfËf] cem} 5 eg] 

k]6sf] /fFsf] lgE5 s;/L < -k[= %!_ 

/ft lbg sfd ug]{ h'emf¿ >ldssf] cj:yf slxNo} gp7\g], pgLx¿sf] hLjgz}nLdf slxNo} 
kl/jt{g gcfpg] g]kfnL ;dfhsf] juL{o lje]bsf] lrqnfO{ sljn] oxfF b]vfPsf 5g\ . 5 dlxgf sfd u/]/ 
5 dlxgf klg vfg gk'Ug] ls;fg / >lds ju{k|lt /fHoJoj:yf cGofoL ePsf] 7x/ o; sljtfn] u/]sf] 
5 . oxfF sljn] ;fdGtL gLlt g9n];Dd ul/asf] kfnf] gcfpg] pb\3f]if u/]sf 5g\ . ul/aLs} sf/0fn] 
lzIff / r]tgfaf6 jl~rt x'g'k/]sf g]kfnL gful/ssf] lg/Lx hLjgfj:yfn] slxNo} g]kfnsf] cj:yfnfO{ 
p7fpg g;s]sf] ts{ u/]sf 5g\ . /fHoJoj:yfdf /x]sf x/]s zf]ifssf] dxn 9fNg'kg]{ / zf]lift cfTdf 
xfF:g'kg]{ ts{ sljtfdf kfOG5 . oxfF sljn] ;fgf]7"nf]sf] efjgf g/fv]/ …afFr"F / afFrf}FÚ eGg] ;xcl:tTjsf] 
r]tgf ;a}df cfpg'kg]{ ;Gb]z lbPsf 5g\ . To;}u/L o; ;ª\u|xsf …Ps} ul/Bf}Ú, …e|flGtÚ, …xnL / uf]?Ú, 
…cl3 a9Ú, …hfGg 3/Ú h:tf sljtfdf /fHo Joj:yfsf] c;dfg gLltsf sf/0f juL{o zf]if0fdf k/]sf 
ul/asf] cj:yfsf] lrq lvlrPsf] 5 . oL sljtfdf sljn] >lds ju{sf cfjfhnfO{ d'vl/t u/]sf  
5g\ .  

g]kfnL ;dfhdf lkt[;Qfsf] sf/0fn] klxn]b]lv bngdf k/]sf / ;dfh Joj:yfsf] bf]ifsf sf/0f 
bf]xf]/f] zf]if0fdf k/]sf g]kfnL gf/Lsf] cj:yfnfO{ klg …hfGg 3/Ú sljtfdf sljn] d'vl/t u/]sf 5g\ . 
ul/aLsf sf/0f >ddf afFr]sf g]kfnL r]nLnfO{ 3/ / dfOtL b'j}lt/sf] cjx]ngf slt;Ddsf] x'G5 eGg] 
s'/fsf] lrq sljtfn] sf]/]sf] 5 . o; sljtfn] dfS;{jfbL gf/LjfbL r]tgfnfO{ d'vl/t u/]sf] 5 . cfly{s 
zf]if0fdf k/]sL gf/Lsf] kL8fk"0f{ hLjg / gf/Lleq pTkGg ePsf] qmflGtsf/L r]tnfO{ sljn] o; sljtfdf 
JoQm u/]sf 5g\M   

5f]/L a]Rg] o:tf] rng s;n] rnfOlbof] < 

afaf ltdL lgi7'/LnfO{ s;n] l;sfOlbof] < 

dnfO{ lbof} vf]hL vf]hL b'lvof /f]h]/ 

ToxL klg x/] Û cem a'Ëf] agfP/ -k[= $*_ 

dfOt3/af6 uPsL Pp6L ul/a r]nLsf] lanf}gf dfq xf]Og ljb|f]xsf] :j/ o; sljtfn] af]s]sf] 5 . 
5f]/LnfO{ lzIff, r]tgf / cj;/af6 jl~rt u/L ;fg}df csf{sf] 3/ k7fO{ cfˆgf] lhDd]jf/Laf]w gug]{ 
cleefjssf] ;fdGtjfbL ;f]rsf lj?4 o; sljtfn] rsf]{ cfjfh p7fPsf] 5 . g]kfnL ;flxTodf 
aL;sf] bzsdf g} sljdf cfPsf] of] r]tgf jf:tjdf lgs} k|z+;f ug{ nfos b]lvG5 . ;dfhdf r]tgfsf] 
nx/ km}nfpg slj g]kfnLn] cfˆgf] snd dfkm{t\ ;Sbf] k|of; u/]sf] of] kf6f] dfS;{jfbL lrGtgsf b[li6n] 
ljlzi6 nfU5 . 
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kl/>d u/L hLjg afFRg]n] k]6el/ vfg kfpg] cj:yf g/x];Dd ;dfh cl3 a9\b}g . b]zsf] cj:yf 
;'wf/ ug{ ;j{k|yd gful/sn] afFRg] Go'gtd clwsf/ / cfjZostf k"lt{ x'g'k5{ . o'jf / h'emf¿ dflg; 
klg sd{df tadfq} nfUg ;S5 ha p;sf] k]6 el/Psf] x'G5 . oxfF slj kLtfDa/ g]kfnLn] k]6sf] /fFsf] 
cyf{t\ ef]snfO{ dfg{ klg g;s]sf ul/a hgtfsf] kL8fnfO{ p7fPsf 5g\ . b]z pGgt x'g' / cufl8 a9\g' 
eg]sf] g} gful/ssf] cj:yf ;'l„g' xf] . 5 dlxgf >d u/]/ Ps jif{ klg vfg gk'Ug] ul/a g]kfnLsf] 
cj:yfnfO{ sljn] o;/L b]vfPsf 5g\ M 

kmfu'gb]lv ;fpg;Dd 

p7fO{ kmf]sf xftdf 6Dd  

xftd'v hf]g{ k'Ub}g eg] 

ef]sef]s} u/La db{5 eg] -k[= %!_ 

sljn] Tof] a]nfsf] g]kfnL ;dfhsf] jf:tljstfnfO{ dfq} xf]Og cfhsf] ;fFrf] ¿knfO{ klg b]vfPsf 
5g\ . cfh klg g]kfnL ;dfhsf o'jfx¿ xftkfv'/f lvofP/ k]6el/ vfg kfpg] l:ylt geP/} ljb]z 
knfog ePsf 5g\ . b]zdf s[lif gLltdf /fd|f] ;'wf/ gu/];Dd, kof{Kt pAhgL x'g] u/L pGgt v]tL k|0ffnL 
nfu" geP;Dd b]zsf sd{zLn o'jfx¿ ef]s} /xG5g\ / ljb]zsf] d'v tfls/xG5g\ . oxfF sljn] ;fdGtL 
gLlt g9n];Dd ul/asf] kfnf] gcfpg] k|ultjfbL /fli6«o r]tgf k|s6 u/]sf 5g\ . slj eG5g\ M 

sf]6L Ps afFRg] xfjf Ps} xf] 

xfdLn] lkpg] kfgL Ps} xf] 

;a}sf] xfd|f] k|f0f Ps} xf] 

d s]n] 7"nf] lsg ePsf] < 

pRr / gLrsf] gLlt tf]l8Bf} 

sf]6L PsnfO{ Ps} ul/Bf} . -k[= !#_ 

…Ps} ul/Bf}Ú sljtfdf sljn] ;Dk"0f{ g]kfnL gful/snfO{ Ps;dfg Jojxf/ ul/g'kg]{ cfu|x k|s6 
u/]sf 5g\ . ;dfhdf ljBdfg cfly{s c;dfgtfn] dfq xf]Og ;fdflhs ;f+:s[lts k5f}6]kg / 
cGwljZjf;n] klg hgtfnfO{ lje]b u/]sf] s'/f sljn] a'emfPsf 5g\ . pgL r]tgzLn eP/ ;dfhsf 
o:tf 5'jf5't / lje]bL lgodsf] cGTo x'g'kg]{ ljrf/ k|s6 ub{5g\ . oxfF sljsf] k|ultjfbL blnt 
r]tgfsf] :j/ d'vl/t ePsf] 5 .  

/fli6«o e"uf]n / k|s[ltsf] dlxdf ufg 

 :jb]zsf] ;f}Gbo{ hLjgsf] ;f}Gbo{ xf] . /fi6«jfbL ;|i6f cfˆgf] e"ldsf] ;'Gb/tf / dlxdfk|lt uj{  
u5{g\ . slj kLtfDa/ g]kfnL klg g]kfnL k|s[lt / e"uf]nsf] ;f}Gbo{df /dfpFb} o;sf ljljw ;'Gb/ 56fsf] 
aofgdf dUg 5g\ . pgsf k]6sf] /fFsf] sljtf ;ª\u|xsf  …;'Gb/ b]z xfd|f]Ú, …zflGtsf] :ju{Ú, …:jb]z 
;DemgfÚ, …?G5 dgÚ, …j;GtÚ, …5x/fl;tÚ h:tf sljtf / l;dfgfsf] uLtsf clwsf+z sljtfdf g]kfnL 
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e"uf]nsf] ljljw ;'Gb/tfsf] 56f j0f{g ul/Psf] 5 . g]kfnLsf sljtfn] ljljw ;'Gb/tfn] el/Psf] 
g]kfnsf lxdfn, kxf8 / t/fOsf] ;'Gb/tfsf] aofg u/]sf 5g\ . b]zsf] ;'Gb/tfsf] aofg ub}{ oxfFsf 
agkfvf, r/fr'?ËL, lxdfn / kxf8sf h8La'6L, zLtn hn / dËn w"gsf uLtsf dlxdf ufPsf 5g\ M 

8fFkm]sf] ;fy d'gfn sf]OnL ;fy 9's'/ 

vf]nf / gfnf lsgf/ lre]sf] :j/ dw'/ 

dh'/ PSn} s] x'GYof] ;'uf / d}gf xhf/ 

dËn uLt ufpF5g\ n]s / AofF;L dw'/  -k[= !_ .    

sf]zL / u08sLn] l;Fr]sf] g]kfnsf lxdfnx¿ /Tgsf vfgL x'g\ . oxfF k|fs[lts j}ejsf] cg]s 56f 
b]Vg / o;sf] pkof]u ug{ ;lsg] ;ª\s]t sljn] u/]sf 5g\ . oxfFsf ls/fkm6\ofª\u|fdf klg ;ËLtsf] 
Pp6f w"g b]V5g\ slj M æ‰ofpFls/L ufpF5 ahfO{ afhf ;'Gb5' dhf nL, em'n'Ss cfO{ b]vfpF5] af6f] 
h'gls/L pHofnL .Æ g]kfnsf] ;f+:s[lts kof{j/0f;Fu sljn] uf}/j u5{g\ . ;+;f/df ;a} b[li6n] ;DkGg 
b]zsf cg]s ;'Gb/tf;Fu sljnfO{ uj{ 5 . >dsf] ;'v, cfgGbsf] gGbg au}Frf / ;+;f/sf] ;'v ldNg] 7fpF 
g]kfn g} ePsf] 7x/ sljn] u/]sf 5g\ M  

a;'Fnf oxLF vghf]t u/L g]kfnL df6f]df 

zflGtsf] :ju{ 8fsf}Fnf oxLF cfdfsf] sfvdf . -k[= %_ .  

/fli6«o :jfwLgtf / cl:dtfk|ltsf] r]tgf;Fu} clts|d0fk|ltsf] lrGtf  

 k|ultjfbL ;flxTosf/ b]zsf] :jfwLgtf / cl:dtfdf ;w}F ;r]t /xG5 . cfˆgf] :jtGq b]zdf c¿ 
s;}sf] bafa / x}sd ;xg ;Sb}g . cfˆg} cl:dtf / cl:tTjdf /dfpg] Pp6f ;|i6f b]zsf ;Ldf 
ldlrPsf] x]g{ ;Sb}g . To;sf lj?4 cfjfh p7fpF5 . /fli6«o cl:dtf / :jfwLgtfdflysf] x:tIf]k cfh 
klg g]kfndf cg]s ¿kdf eOg} /x]sf] 5 . o;sf lj?4 sljx¿n] cfjfh p7fPs} 5g\ . ;d;fdlos 
k|ultjfbL sljtfsf] Pp6f d"n :j/ of] klg xf] -kf08]o, @)&@, k[= #$^_ . ef/tLo x:tIf]ksf lj?4 
cfjfh p7fpg] sljx¿sf] qmddf kLtfDa/ g]kfnL klg Ps x'g\ . pgsf] l;dfgfsf] uLt sljtf;ª\u|xdf 
ef/tLsf] ;Ldf x:tIf]ksf lj?4 r]tgfd"ns cleJolSt lbOPsf] 5 . ;fgf efOalxgLnfO{ ;+jf]wg u/]/ 
n]lvPsf] o; ;ª\u|xsf afO{;cf]6f sljtfdf g]kfnsf] l;dfgfdf ef/tn] u/]sf cg]s x:tIf]ksf] lrq0f 
ul/Psf] 5 . ef/t;Fu l;df hf]l8Psf] g]kfnL e"ldsf x/]s If]qdf s;/L l;df cltqmd0fdf k/]sf] 5 eGg] 
s'/f o; ;ª\u|xn] lj:tf/k"j{s 5n{Ë kf/]sf] 5 . g]kfnsf] e"uf]ndf ef/tLosf] x:tIf]ksf] lj?4 cfjfh 
p7fpFb} sljn] cfˆgf] :jfwLgtfsf] /Iffsf nflu ax; u/]sf 5g\ . ;'uf}nL;lGw x'Fb} @))& ;fnsf] lbNnL 
;Demf}tfdf cfOk'Ubf lkm/ËLkl5 klg lkm/ËLx¿sf] k|e'TjjfbL ;+:sf/ ef/tLo ;De|fGt juL{o 
zf;sx¿df cgk]lIft ¿kdf ;/]sf] / g]kfndfly ef/tLo x:tIf]k / cf}klgj]lzs Jojxf/ sfod /x]sf] 
tYo ;a} g]kfnLnfO{ yfxf ePsf] s'/f xf] -kf08]o, @)&@, k[= #$^_ . kLtfDa/ g]kfnLn] l;dfgsf] uLtdf 
g]kfnsf PSsfO;j6f lhNnfsf ljleGg 7fpFdf g]kfnL e"ld ldlrPsf] tYo cToGt ;+j]bgzLn ¿kdf 
k|:t't u/]sf 5g\ M 
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Ps gDa/ :tDe cfh stf x/fP5 

ldRb} hfg] ;fF9]n] t af6f] agfP5 

oxfF;Dd ldlr;Sof] c¿ klg ldRnf 

r'knfuL a:of}F eg] cem} cl3 a9\nf Û -k[= #_ 

 ef/tsf] ;Ldf ldRg] k|j[lQ a9\b} uPsf] / o;df g]kfnLx¿ ;r]t geP cem o:tf] ls|ofsnfk a9\b} 
hfg] cleJolQm sljn] lbPsf 5g\ . ef/tsf] ldrfxf :jefjnfO{ oxfF sljn] ;fF9]sf] zlStzfnL ljDasf 
¿kdf k|of]u u/]sf 5g\ . g]kfnL e"ldaf6 au]/ uPsf gbLgfnfsf] g]kfnsf] lxt ljk/Lt gLlt agfP/ 
ef/tn] lgs} kmfObf lnPsf] ;Gbe{nfO{ sljn] /fi6«3flt ;lGwsf ¿kdf lrgfPsf 5g\ M   

cfdfnfO{ a]rL vfg] gsr/fnfO{ 

hfgL/fv /fi6«3ftL ;lGw ug]{nfO{ -k[= *_ 

g]kfnsf] lxtsf lj?4 ef/t;Fu g]kfnL g]t[Tjaf6 rfnL;sf] bzsdf g} ePsf] unt sfdnfO{ 
sljn] oxfF ;ª\s]t u/]sf 5g\ . g]kfnsf gbLgfnfsf] ef/tk/:t ;Demf}tfsf] lj/f]w dfq xf]Og g]kfnL 
e"ldsf] /Iff ug{ g;Sg] g]t[TjnfO{ sljn] gsr/f cyf{t\ nfh x/fPsf] / :jfledfg u'dfPsf] egL 
cfnf]rgf u/]sf 5g\ . kLtfDa/ g]kfnLsf k]6sf] /fFsf] sljtf ;ª\u|xsf …k|lt1fÚ, …cjz]ifÚ, …p7]F p7]FÚ, 
…xfd|f] sa'nÚ sljtfx¿ :jb]zsf] cl:dtf;Fu hf]l8Psf :jfledfgL rl/qsf] k|bz{g ug]{ /rgfx¿ x'g\ . 

;f+:s[lts j}ejsf] lrq0f / cGwdfGotfsf] lj/f]w 

 l;dfgfsf] uLt sljtf ;ª\u|xdf …;+:s[ltÚ d"n zLif{sdf g]kfnL ;dfhsf cg]s ;+:s[ltnfO{ ljifo 
agfO{ sljtf n]lvPsf] 5 . sljn] gofF jif{, dft[lbj;, pFef}nL pFwf}nL, a'4hoGtL, c;f/] kG„, 
/fFs];qmftL, u'?k"l0f{df, uf}/f kj{, lkt[lbj;, tLh, bz}F, ltxf/, 57kj{, Nxf];f/, k';kG„, df3];qmftL, 
>Lk~rdL, lzj/fqL, kmfu'k"l0f{df, hGdf]T;j h:tf sljtfdf g]kfnL ;+:s[ltsf cg]s j}ejsf] lrq 
lvr]sf 5g\ .  To;}u/L k]6sf] /fFsf] sljtf ;ª\u|xsf] …k|folZrQÚ sljtfn] æx/ x/ x/ uË] kfk d]/f] ;a} 
x/, s'nt hlt d]/f] lhGbuLdf ;a} x/Æ -k[= #@_ eGb} g]kfnL ;+:s[ltsf] uËf :gfg ug]{ k/Dk/f;Fu 
dflg;sf r]tgf ;w}F cu|ufdL x'g'kg]{ wf/0ff k|s6 u/]sf 5g\ . slj g]kfnL o; ;ª\u|xsf sljtfdf 
;+:s[ltsf ax'ljw /ª / dfGotfsf ljz]if 1ftf / pkf;s ePsf 5g\ . g]kfnleq a;f]af; ug]{ ljleGg 
hfthfltsf cg]s ;+:s[ltsf af/]df j:t'ut 1fg /fVb} ltgsf af/]sf] sljtfTds cleJolStdf slj 
/dfPsf 5g\ . pgsf sljtfdf ;dfh / k|s[ltsf cg]s ;+j]bgf;Fu hf]l8Psf g]kfnsf cg]s ;'Gb/ 
;+:s[lt k|s6 ePsf 5g\ . slj g]kfnsf ljleGg hfthfltsf ;+:s[ltnfO{ ;dfg ;Ddfg lbFb} ltgsf] 
kfngfdf g} cfˆgf] k/Dk/f / hfltsf] kl/ro afFRg] ljrf/ lbg rfxG5g\ . To;}u/L ;+:s[ltsf gfpFdf 
;dfhsf cGw dfGotfsf] lj/f]w ug]{ sljn] g]kfnLn] ;Dk"0f{ g]kfnL hfltnfO{ cfˆgf]kg arfpg ;r]t 
eP/ hLjg afFRg'kg]{ cfu|x u/]sf 5g\ . …lzj/flqÚ sljtfdf pgn] lzjw'gL afNg'sf] cy{ lj;Ëlt / 
ljs[ltnfO{ hnfpg' xf] eg]sf 5g\ M  
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Ps eO{ ;a} ldnL e]befj TofuL 

ljs[lt / lj;Ëlt ;a} kf]sf] kf/L 

lzjw'gL nufP/ e:d agfpFnf 

hut of] lzjdo l56} agfpFnf . -k[= ^)_   

 lzj cyf{t\ sNof0fsf] efjgfnfO{ pgn] ;dfhsf] ;dfgtf;Fu hf]8]/ JofVof u/]sf 5g\ . ;a}sf] 
Pstfn] b]z aG5 eGg] ljZjf; sljnfO{ 5 . ;dfhsf ljs[lt / lj;ª\ultsf lj?4 p7\g] r]tgf sljdf 
kfOG5 . ;dfhsf] lj;ª\ultsf] kf6f]nfO{ sljn] lzj/flqsf cj;/df nufOg] lzjw'gLnfO{ dfWod 
agfpg rfx]sf 5g\ . o;/L g}  sljn] ;fdflhs ;+:s[ltsf cg]s kIfnfO{ ljDa / k|tLsdf k|of]u u/L 
sljtfnfO{ ;zSt / k|tLsfTds agfPsf 5g\ .  

 kLtfDa/ …g]kfnLÚ g]kfnL e"ld, /fli6«otf / hftLo klxrfgdf uf}/j ug]{ ;|i6f x'g\ . dfly ljZn]lift 
pgsf b'j} sljtf s[ltdf /fi6« / hftLo klxrfgsf d'2fx¿n] :yfg kfPsf 5g\ . ;dfhdf /x]sf] juL{o 
lje]bsf lj?4df sljsf ljrf/ k|v/ ePsf 5g\ . lgDg ju{sf kIfdf pgn] ;xfg'e"lt;Fu} ljb|f]xsf] 
cfjfh k|s6 u/]sf 5g\ . dlxnfdfly lje]bL Jojxf/ ug]{ tyf k/Dk/fut ;f]r /fVg] ;dfhnfO{ ;r]t 
agfpg sljsf] r]tgf sljtfsf dfWodaf6 cufl8 a9]sf] 5 . ;Qf / zlStsf cf8df jr{:j sfod u/L 
;Ldf clts|d0f ug]{ l5d]sLsf] s'r]i6fsf lj?4 sljn] k|v/ cfjfh agfpFb} sljtfdf dfWodaf6 
k|lt/f]wL r]tgf lgdf{0f ug]{ sfd u/]sf 5g\ .  

lgisif{ 

 slj kLtfDa/ …g]kfnLÚ /fli6«otfk|lt ;+j]bgzLn /x]/ ;fdflhs kl/jt{gnfO{ cu|ufdL df]8 lbg 
rfxg] k|ultjfbL ;|i6f x'g\ . pgsf sljtfdf b]zk]|dsf cg]s cfofd / :j¿k k|ultzLn r]tgf;lxt 
k|s6 ePsf 5g\ . pgn] sljtfaf6 g]kfn b]z / cf�gf] hGde"ldnfO{ ;Ddfgsf] efjn] lrgfPsf 5g\ . 
slj …g]kfnLÚdf g]kfnL ;dfhsf cg]s ;d:of / lj;Ëltsf lj?4 h'emf? eP/ cl3 a9\g] k|ultjfbL 
b[li6sf]0f klg plQs} ;3g ¿kdf /x]sf] 5 . kLtfDa/ …g]kfnLÚn] g]kfn cfdfsf] cl:tTjnfO{ dfof u/]/ 
o;df cfPsf cg]s ;Í6 / ;d:ofdfly ;r]t x'Fb} sljtfdf pRr:t/sf efj's, j}rfl/s / cg]s tLI0f 
tYout cg'e"lt JoQm u/]sf 5g\ eg] g]kfnL hgtfsf] cj:yfdf ;'wf/ Nofpg tyf ;fdflhs ¿kfGt/0f 
ug{sf nflu /fHoJoj:yfsf gLlt, ;fdflhs dfGotf / ;f+:s[lts k/Dk/fk|ltsf] cfnf]rgfTds :j/nfO{ 
k|v/ ¿kdf JoQm u/]sf 5g\ . o;af6 pgL g]kfnL ;dtfjfbL ;dfhsf] :yfkgfdf ljZjf; /fVg] tyf 
;dfhsf kLl8t ju{k|lt ;xfg'e"ltk"0f{ cfjfh k|s6 ug]{ k|ultjfbL ;|i6f x'g\ eGg] :ki6 x'G5 .  

 kLtfDa/ g]kfnLn] g]kfnsf ;+:s[lt, k|s[lt / cg]s j}ejk"0f{ ;Dkbfsf] dlxdf ufog klg u/]sf 5g\ 
eg] cfˆgf sljtfdf ;LdfGtLs[t hfltsf kIfdf cfjfh p7fpFb} ;dfh kl/jt{gsf] ;zQm r]tgf klg 
JoQm u/]sf 5g\ . pgL sljtfdf ;fdflhs cGwdfGotfsf lj?4 nfUg ;a}nfO{ cfu|x u5{g\ . l;dfgfsf] 
uLt sljtf;ª\u|xdf sljn] ef/taf6 ;do;dodf g]kfnsf cg]s gfsfdf eO/x]sf] ;Ldf cltqmd0fsf] 
jf:tljs tYonfO{ sljtfdf k|:t't u/L g]kfnL e"lddflysf] lg/Gt/ ;Ldf cltqmd0fsf] lj/f]w ub}{ x/]s 
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/fi6«jfbLnfO{ ;r]t x'g cfu|x u/]sf 5g\ . o;/L pgn] g]kfnsf] :jfwLgtfsf] /Iffsf nflu l;dfgfdf 
k6s–k6s x:tIf]k ul/x]sf] l5d]sL b]zsf] ldrfxf gLltsf lj?4 cfjfh p7fP/ /fi6«jfbL r]tgfsf] 
cleJolQm u/]sf 5g\ . ;du|tM kLtfDa/ g]kfnL /fi6«, ;+:s[lt, k|s[lt tyf :jfwLgtfk|lt k|lta4 x'Fb} 
oyfl:yltsf lj?4 b[9 k|ultjfbL r]tgf k|s6 ug]{ slj x'g\ / pgsf] kl/ro k|ultjfbL /fli6«o r]tgfsf 
k|v/ ;|i6fsf ¿kdf :yflkt ePsf] 5 eg] ;fdGtjfbL /fHoJoj:yfsf lj?4df la;sf] bzsdf g} 
h'emf¿ sljtf n]v]sf pgsf sljtfdf k|ultjfbL r]tgf pQ/f]Q/ k|v/ aGb} uPsf] lgisif{ o; 
cWoogaf6 k|fKt ePsf] 5 .  

 

;Gbe{ ;fdu|L;"rL 

s]/, Sofylngg -;g\ @))^_= …/];, g];g PG8 OlYgl;6LÚ, ln6//L lyof]/L PG8 lqml6l;hd\ -k]l6«l;of jf= 
;Dkf=_ cS;kmf]8{ o'lgel;{6L k|]; . = 

r}tGo -@)^(_= dfS;jfbL ;f}Gbo{ lrGtg= ;femf k|sfzg . 

g]kfnL, kLtfDa/ -@)^%_= k]6sf] /fFsf] -bf];|f] ;+:s=_= >LdtL /fHonIdL zdf{ / lji0f'dtL zdf{  . 

g]kfnL, kLtfDa/ -@)^%_= l;dfgfsf] uLt= >LdtL /fHonIdL zdf{ / lji0f'dtL zdf{ . 

kf08]o, tf/fsfGt -@)&@_= …;dsfnLg g]kfnL k|ultjfbL sljtfsf] j}rfl/s cGtj{:t'Ú= k|1f ;dsfnLg 
g]kfnL sljtfljdz{ -cd/ lu/L, x]dgfy kf}8]n / nId0fk|;fb uf}td ;Dkf=_= g]kfn k|1fk|lti7fg . 

kf08]o, d}g]h/ -;g\ @))%_= cfnf]rgf sL ;fdflhstf= jf0fL k|sfzg .  

kf}8]n, x]dgfy -@)&@_= …;dsfnLg g]kfnL k|ultjfbL sljtfdf ;f}Gbo{ r]tgfÚ= k|1f ;dsfnLg g]kfnL 
sljtfljdz{ -cd/ lu/L, x]dgfy kf}8]n / nId0fk|;fb uf}td ;Dkf=_= g]kfn k|1fk|lti7fg  .  

DoflSng, Oofg PG8 cln:6]o/ d] ldnfg -;g\ @))(_= cS;kmf]8{ sG;fO; l8S;g/L ckm kf]lnl6S;= 
cS;kmf]8{ o'lgel;{6L k|]; . 

l;+x, gfdj/ -;g\ !(()_= sljtf s] go] k|ltdfg= -rt'y{ ;+:s=_= /fhsdn k|sfzg  . 
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n]v;f/ 

k|:t't n]vdf dfWolds txsf g]kfnL kf7\ok':tsdf ;dflji6 cEof;df k|lji6 kof{j/0fLo ;Gbe{sf] 
klxrfg / ljZn]if0f ul/Psf] 5 . u'0ffTds 9fFrfdf cfwfl/t k|:t't n]vdf sIff gf} / bzsf g]kfnL 
kf7\ok':tsdf ;dflji6 kof{j/0fLo ;Gbe{ /x]sf d'Vo, ;+/rgfk/s / k"/s cEof; k|fylds ;|f]t ag]sf 
5g\ eg] ;Da4 ;}4flGts u|GynfO{ låtLos ;|f]t ;fdu|Lsf ¿kdf lnOPsf] 5 . cfnf]rgfTds ljZn]if0f 
k|lqmof ckgfOPsf] o; n]vdf lglb{i6 k':tsdf kof{j/0fLo ;Gbe{ ;dfj]z ePsf k|To]s cEof; d"n 
tYo ag]sf 5g\ . sIff gf}sf] g]kfnL kf7\ok':tsdf /flvPsf kf7ut, Jofs/0fut / l;h{gfTds If]qsf 
hDdf !# cf]6f cEof;df kof{j/0fLo ;Gbe{ k|lji6 ePsf] kfOPsf]  5 . tLdWo] hDdf rf/cf]6f cEof; 
kof{r]tdf s]lGb|t 5\g\ gff}cf]6fdf kof{j/0fLo ;Gbe{ dfq /x]sf 5g\ . sIff bzsf kf7\ok':tssf 5cf]6f 
cEof;df kof{j/0fLo kIf ;dfj]z ePsf 5g\ . tLdWo] kfFrcf]6f cEof;df kof{j/0fLo ljifoj:t' /x]sf 
5g\ eg] Pp6f cEof;df kof{r]tnfO{ ;f]2]Zod"ns lsl;dn] ;dfj]z ul/Psf] 5 . o;/L sIff bzdf 
hDdf 5cf]6f cEof; dfq kof{j/0f If]q;Fu ;Da4 5g\ . t'ngfTds b[li6n] sIff gf}df hDdf !# cf]6f 
cEof; kof{j/0fLo ;Gbe{;lxt /x]sfdf rf/cf]6fdf kof{r]tdf ;an 5g\ eg] sIff bzdf 5cf]6f 
cEof;df kof{j/0fLo ;Gbe{ /x]sfdf Pp6f cEof;df dfq kof{r]t /x]sf] 5 . sIff bzsf t'ngfdf sIff 
gf}sf] kf7\ok':tsdf ;dflji6 cEof; kof{j/0fLo b[li6n] pko'St b]lvG5g\ . lglb{i6 kf7\ok':tssf 
cEof;df kof{z}Ifl0fs ;Gbe{ / kof{r]ts]Gb|L kIfsf] ;Lldttf /x]sf] kfOPsf] 5 .  

zAbs'~hL M kof{r]t, kof{j/0f,kof{j/0f ;+/If0f, kof{z}Ifl0fstf, kof{j/0f ;Gt'ng  
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ljifok|j]z  

 …kof{j/0fÚ eg]sf] hn, hdLg, xfjfsf] ;dli6 xf] cyf{t\ jftfj/0f xf] . oL kIfn] g} dfgj ;Eotf 
tyf ljsf;sf] ;|f]t lgdf{0f u/]sf dfq 5}gg\ ;du| k|f0fL tyf dfgjhLjgsf] cl:tTj sfod u/]sf 5g\ . 
csf{tkm{ dfgjsf hLjgJojxf/n] pSt kIfsf] k|jw{g tyf ;Dj4{gdf dxŒjk"0f{ e"ldsf kof{j/0flar 
ce]B ;DaGw 5 eGg] ;Gbe{ e6\6/fO{ -@)&)_ n] pNn]v u/]sf 5g\ . kof{j/0fn] h}ljs ljljwtfsf] 
;dli6 ¿knfO{ ;d]t hgfpF5 . zflAbs ¿kdf kof{j/0fn] s'g} JolSt, j:t' jf ljifosf] jl/kl/sf] 
l:ylt, jftfj/0f kl/j]znfO{ a'emfpF5 .  

 kof{j/0fn] dfgj lgld{t hut\eGbf dflysf] k|fs[lts ;+/rgfnfO{ hgfpF5 . o;cGtu{t ;du| 
aXdf08 hut\ k5{ . k|of]u;Gbe{sf cfwf/df o;n] kfl/l:ylts k4lt;Fu lgs6sf] cy{af]w u/fpF5 . 
g]kfnL a[xt\ zAbsf]z -@)&%_ df …kof{j/0fÚ nfO{ s'g} j:t', ljifo, JolSt cflbsf] l:ylt, jftfj/0f 
tyf rf/}lt/ km}lnPsf] jf /x]sf] xfjfkfgL egL pNn]v ul/Psf] 5 . To:t}, Unf]6km]N6L PG8 k|mf]d -!((^_ 
åf/f h}ljs k|lj|mofx¿sf] ;dli6ut ¿knfO{ kof{j/0fsf] ¿kdf cYof{OPsf] 5 . t;y{ dflg; / kof{j/0f 
cfk;df ;DalGwt b]lvG5g\ .  

 dflg;n] lj1fg / k|ljlwsf] ljsf; ub}{ hfg] j|mddf tyf k|fs[lts ;|f]t;fwgsf] pkof]u a9fpFb} 
hfG5 . hg;ª\Vof j[l4 x'Fb} uPkl5 of] j|mddf a9f]Q/L cfpF5 . cf}uf]lus j|mflGtn] km]l/ kfl/l:ylts 
cjwf/0ffsf] k'glg{df{0f ul/lbof] . cf}Bf]lus ljsf;, cfly{s pGglt / dfgj lxt h:tf kIfx¿n] 
k|fyldstf kfpg yfNof] . o;} ;Gbe{df kof{j/0fLo ;ª\s6k|lt lrGtf JoQm ub}{ dfgjLo Jojxf/ / 
kof{j/0flarsf] ;DaGwsf] ljljw kIf / kf6fsf] phfu/ ug]{ ;flxTo ;dfnf]rgfsf] gjLg ljifonfO{ 
kof{j/0fLo ;dfnf]rgf elgG5 . of] dfgjs]Gb|L geO{ hLjs]Gb|L / kof{j/0fs]Gb|L ;dfnf]rgf xf] …cª\u|]hL 
efiffdf k|rlnt …Osf]lj|ml6l;HdÚ zAb …Osf]nf]lhsn lj|ml6l;HdÚ sf] ;ª\lIfKt ¿k xf] . o;nfO{ a'emfpg 
g]kfnLdf …kof{j/0fLo ;dfnf]rgfÚ sf] k|of]u ul/G5 . o;nfO{ kof{j/0fLo sfJozf:q, jftfj/0fLo ;flxTo 
cWoog, jftfj/0ff]Gd'v, ;dfnf]rgf, xl/t ;flxTo cWoog, xl/t ;f+:s[lts cWoog, xl/t 
Jofs/0fh:tf gfdx¿af6 klg lrlgG5Ú -P6d, @)&^, k[= #!!_ . kof{j/0fLo cWoog Osf]nf]hLsf] k|d'v 
cWoogzf:q ag]sf] b]lvG5 .   

 Osf]nf]hL sf] cy{ hLjlj1fgsf] klfl/l:yltsL;Fu ;DalGwt /x]sf] 5 hgfOPsf] 5  . kof{j/0fLo 
cWoog ;flxTo / ef}lts jftfj/0flarsf] cWoog xf] -Unf]6km]N6L PG8 k|md !((^, k[= XVIII_ eGg] 
dfGotfn] kof{j/0fLo cWoogn] d"ntM kf7 of s[ltdf k|:t't ul/Psf] kof{j/0fLo ;Gbe{ tyf tt\;DaGwL 
r]tgfsf] ljZn]if0fnfO{ k|fwfGo lbG5 . dflg; r]tgzLn / ljj]szLn k|f0fL xf] . dflg;sf] r]tgzLntf / 
k|f0fL hut\df /x]sf] ;j{>]i7tfsf sf/0f k[YjLdf p;sf] cflwkTo a9\b} uPsf] 5 . ;d:t k|f0fL / jg:klt 
hut\sf] ;femf a;f]af;:ynsf¿kdf /x]sf] o; k[YjLdf dfgj lj|mofsnfkx¿n] k|fs[lts ljsf; / 
:jtGqtf vl08t ePsf] 5 -yklnof, @)&%_ . dflg;n] cfkm\gf] r]tgfnfO{ ljj]sk"0f{ 9ª\un] k|of]u 
ug'{kg]{df :jfy{k"0f{ 9ª\un] k|of]u ePsf] b]lvG5 . dflg;sf ;du| lj|mofsnfkx¿ dfgjsf] lxtdf dfq 
s]lGb|t ul/Psfn] k|s[lt a]jf:tfdf k/]sf] 5 . k|s[ltk|ltsf] pk]Iffsf sf/0f k|s[lt hut\ / :jod\ 
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dflg;sf] cl:tTj klg ;ª\s6df k/]sf] 5 . kof{j/0fsf] ;+/If0f ug]{ sfo{n] klg dfgjs} lxt x'g] eP klg 
dflg;n] tfTsfnLg lxtnfO{ a9L k|fyldstf lbFbf kof{j/0f ;+/If0f cf]em]ndf k/]sf] xf] . dfgj hutsf] 
bL3{sfnLg lxtnfO{ hf]8 lbFb} kof{j/0fsf] lbzfdf cu|;/ ;flxlTos s[ltdf /x]sf r]gfsf] vf]hL, 
ljZn]if0f / ltgnfO{ dxŒj  k|bfg ug]{ sfo{ kof{j/0fLo ;dfnf]rgfn] ub{5 . dfgjs]Gb|L lrGtgnfO{ dxŒj 
glbO{ ;flxlTos s[ltdf /x]sf] k|s[lts]Gb|L r]tgfk|ltsf] vf]hLdf kof{j/0fLo ;dfnf]rgfn] Wofg s]lGb|t 
u5{ .  

 kof{j/0f / dflg;lar of ;du| k|f0fLlar ce]B ;DaGw /x]sfn] kof{j/0fLo kIf / dfgjlardf 
k/:k/ ;DaGw s]nfO{ / kof{j/0fLo ;r]tgfsf] kIf pb\3f6g ug]{ sfo{ cfjZos x'G5 . ;fy} kof{j/0fLo 
;r]ttf lgdf{0fdf ;hu x'g'kg]{ klg b]lvG5 . k|:t't n]vdf d'Vo kf7x¿df cfwfl/t cEof;, l;kut 
Pjd\ k"/s cEof;df ;dflji6 jftfj/0fLo ;Gbe{ tyf ;r]ttfsf] l:ylt klxNofO{ ljZn]if0f ul/Psf] 5 . 
kof{j/0f tyf dfgjlarsf] ;x;DaGwsf ;jfndf ;r]ttf lgdf{0fsf] cfjZostf a9\b} uPsf] jt{dfg 
kl/k|]Iodf cf}krfl/s / z}Ifl0fs b[li6n] tof/ klf/Psf kf7\ok':tssf] kof{k/0fLo b[li6n] d"Nofª\sg 
u/L ;r]ttf lgdf{0fdf of]ubfg k'¥ofpg] ck]Iff ul/Psfn] k|:t't n]vsf] cf}lrTo :yflkt x'g] ck]Iff 
ul/Psf] 5 .  

kf7\ok':tsdf cEof; / kof{z}Ifl0fstf  

 efifflzIf0fsf] cToGt pkof]uL / cfwf/e"t ;fdu|L efiff kf7\ok':ts ePsf]n] o;n] kf7\oqmddf 
eflifs p2]Zo k"/f ug]{ u/L cEof;x¿sf] pko'StJoj:yf ldnfpg' cToGt cfjZos 5 . efiff 
kf7\ok':tssf k|To]s kf7df kf7cg'¿k ljleGg cEof;x¿ u/fpgdf hf]8 lbg'k5{     -clwsf/L, @)^&, 
k[=!%_ . k|ToIf cEof; t kf7cg';f/sf agfpg' k5{ t/ zAbe08f/, Jofs/0f jf eflifs ;+/rgf / 
l;h{gfTds n]vgsf cEof;df ljBfyL{nfO{ ;fdflhs ;f+:s[lts Pjd\ dgf]j}1flgs kIfsf ;fydf 
kof{j/0fLo ;Gbe{;Fu ;Da4 ljifodf s]lGb|t cEof; u/fpFbf pgLx¿df tt\tt\ If]qk|lt klg ;r]ttf 
ljsf; x'Fb} hfG5 . efiffkf7\ok':tssf cEof; d"ntM l;ks]Gb|L x'g'k5{ tyflk ltgdf k|of]u ul/g] 
kf7afx]ssf ljifoj:t' klg x'g] ePsfn] kof{z}Ifl0fs kIfnfO{ k|lji6 ug{ ;s]df ljBfyL{df kof{j/0fLo 
If]qsf] ;"rgf Pjd\ ;r]tgf ljsf; x'Fb} hfG5 . efiffkf7\ok':tssf cEof;df eflifs l;k / 
ljifoj:t'ut k|flKtnfO{ ;d'lrt ;Gt'ngsf ;fy k|of]u ug{ of]hgfa4 k|of; x'g' h?/L x'G5 -9sfn, 
@)&#, k[ !($_ . k|To]s kf7sf cGTodf /flvPsf gd'gf cEof;x¿ sIffsf] :t/, ljBfyL{sf] Ifdtf, ?lr 
/ l;sfO k|j[lŒfcg'¿k to u/L :t/Ls/0f ug'{ cfjZos x'G5 .  

 efiffkf7\ok':tsdf ;dfj]z ul/Psf cEof; ljifoj:t';Fu k"0f{tM ;Da4 x'G5g\ eg] ljBfyL{df 
l;sfO ;Ifdtf k/LIf0f Pjd\ ljsf;df s]lGb|t x'G5g\ . efiffkf7\ok':tsdf df}lvs cEof;sf df}lvs 
cEof;sf ;fy} :t/cg';f/sf Jofs/0ffTds / l;h{gfTds cEof;x¿ klg /flvg' pko'St x'G5 -9'ª\u]n 
/ bfxfn, @)&$, k[ !#@_ . sIffdf ljBfyL{x¿sf] df}lvs cleJolSt / tfls{s Ifdtf ljsf;sf nflu 
jSt[tf tyf jfbljjfb u/fpFbf klg kof{z}Ifl0fs ;Gbe{nfO{ hf]8\g ;s]df kof{j/0fLo kIfk|ltsf] ;r]tgf 
clej[l4 x'g] ck]Iff ug{ ;lsG5 . cEof; :t/ / cfjZostf x]/L ;'gfO, af]nfO, k9fO, n]vfO ;a}sf] 
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;Gt'lnt cEof; x'g] u/L Joj:yf ldnfpg'k5{ . x/]s kf7kl5 pko'St Pjd\ kof{Kt cEof;sf] Joj:yf 
ldnfpg'k5{ . ljwfut ljljwtfcg'¿k efiff k|of]ustf{ ljlzi6 If]qx¿df ljBfyL{x¿nfO{ ;l/s u/fpg 
ldNg] u/L cEof;x¿sf] ;r]t Joj:yf ldnfpg'k5{ . kof{j/0fLo ;r]ttf lgdf{0fdf ;hu x'g'kg]{ klg 
b]lvG5 .  

 kof{j/0fLo ;Gbe{nfO{ s]Gb| agfOPsf] z}Ifl0fs k|lqmof g} kof{z}Ifl0fstf xf] . cª\u|]hLsf] 
…Osf]k]8fuf]hLÚ zAbsf] g]kfnL ¿kfGt/ kof{z}Ifl0fstf xf] . …kof{z}Ifl0fstfÚ g]kfnLdf Tolt k|rngdf 
cfO;s]sf] 5}g . o;sf] d"n ljrf/;Fu ;Da4 ;flxTo ljZn]if0fsf] zf:q kof{j/0fLo ;dfnf]ngf cyf{t\ 
Osf]ls|l6l;Hd jf kof{;dfnf]rgf eg] k|of]udf cfO{ cWoog cg';Gwfg eO/x]sf] 5 . …kof{z}Ifl0fstfÚ 
zAbn] lzIf0f / kof{j/0fLo kIflarsf] cGt/;DaGw Pjd\ ;xsfo{nfO{ hgfpF5 . lzIf0fsf ;Gbe{df 
pkof]u ul/g] kf7\o;fdu|L, lzIf0f sf}zn, z}lIfl0fs ;fdu|L, cEof; tyf k|of]ufTds Jojxf/df k|lji6 
kof{j/0fLo ;Gbe{ g} kof{z}Ifl0fstf xf] . sIff lzIf0f l;sfOdf kof{j/0fsf] pkof]u, ;+/If0f tyf 
k|jw{gsf nflu ;r]tgfnfO{ k|fwfGo lbOG5 . kof{/0fLo ;+/If0f Pjd\ ;Gt'ngsf] ;r]tgfnfO{ kof{r]tsf 
¿kdf cYof{pg ;lsG5 . o;n] kof{j/0fLo kIflarsf] cGt/;DaGw, kof{j/0fdf dflg;sf] e"ldsf tyf 
cGt/;DaGw, ltgsf] ;+/If0f Pjd\ ;r]tgf cflb ;jfnnfO{ k|fwfGo lbG5 .  

 kof{z}Ifl0fstfn] z}Ifl0fs Jojxf/, l;sfO tyf k|s[ltlarsf] ;x;DaGw ljsf;df dbt k'¥ofpF5 . 
kof{z}Ifl0fstfdf k[YjL;Fu ;Gt'ng sfod ub}{ ;fdflhs tyf kof{j/0fLo ;DaGwsf af/]df z}lIfs 
ultljlw s]lGb|t ug'{k5{ -ldl;oh]s, @)@@, k[= @^_ . kof{z}Ifl0fstfn] kfl/l:yts k|0ffnLx¿nfO{ 
PsLs[t ug{ l;sfpF5 . dflg;nfO{ :jGtGqtfsf] hlQ dxŒj 5 Tolt g} k|s[ltsf k|To]s k|f0fL / 
jg:kltnfO{ klg :jtGqtfsf] dxŒj 5 . t;y{ ljBfyL{nfO{ k[YjL dflg;sf] dfq xf] eGg] k/Dkl/t 
dfgl;stf, hLjgz}nL  tyf ;+:s[ltsf lj?4df cfnf]rgfTds b[li6 /fVb} ;a} k|f0fL Pjd\ jg:kltsf] 
:jGqtf Pjd\ cl:tTjsf af/]df lrGtg ug{ ;Sg] agfpg' kof{z}Ifl0fstfsf] d"n Wo]o xf] -sfg, @)!), k[ 
!#^_ . z}Ifl0fs If]qdf kof{j/0fLo kIfsf] ;fGble{s k|of]u cfnf]rgfTds z}Ifl0fstf;Fu ;DalGwt ug{ 
;lsG5 . z}lIfs cEof;df kof{j/0fLo ;r]tgf ;fdflhs Gofosf] a9fjf lbg] sfo{sf ¿kdf klg lrGg 
;lsG5 . o;n] e"d08nLs/0faf6 lgld{t s[lqd ljsf;sf lj?4df df}lnstfsf] vf]hL u5{ . 
kof{z}Ifl0fstfn] kfl/l:ylts k|0ffnLsf] k|fs[lts / :jfefljs ljsf;df a9fjf lbG5 . lzIfsx¿n] 
;dfh / jftfj/0f larsf] cGt/;DaGwsf ljifoj:t'nfO{ sIffdf cGtls{|ofsf] ljifoj:t' agfpg'k5{ eGg] 
dfGotf /fV5 . kof{z}Ifl0fs d"No k|To]s JolStn] ;fdflhs / jftfj/0fLo Gofosf af/]df lrGtg ub}{ 
k[YjLsf h}ljs k|hfltx¿sf] kfl/l:ylts ultdf Gofof]lrt Jojxf/ ;Dkfbgdf s]lGb|t /xG5  -sfg, 
@)!), k[=!%@_ . o;n] a|Xdf08Lo cGt/;DaGw / r]tgfsf ljifodf lzIfs ljBfyL{larsf] cGtls|{ofsf] 
ck]Iff /fV5 . ljBfno  / ;dfh b'j}lt/ kof{j/0fLo kIf;Fu ;Da4 ljifoj:t'df ;fIf/ / ;r]t agfpg' / 
ljBfyL{nfO{ jftfj/0fLo ;+/If0fsf sfo{snfkdf k|j[Q u/fpg' kof{z}Ifl0fstfsf] vf; p2]Zo xf] . o;df 
sIffsf] jftfj/0f kof{j/0fLo ;+j]bgzLntf / ;r]ttfdf s]lGb|t u/fpg'k5{ eGg] dfGotf /flvG5 . o;n] 
k|fs[lts kfl/l:yltsL / ;fdflhs kfl/l:yltsLsf ljifoj:t'nfO{ :ki6 ub}{ ltgsf] :jfefljs 
cGt/;DaGw, rqmLo k|0ffnL tyf dfgjLo e"ldsfsf af/]df ;';"lrt u5{ . k[YjLdf ?v, r/fr'?ª\uL, 
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hgfj/, gbL, ;d'b| cflb kof{j/0fLo kIf gePsf] eP dflg;sf] cl:tTj ;Dej lyPg . z}Ifl0fs 
;Gbe{df lzIfs pSt kfl/l:yltsLsf] cGt/;DaGwsf af/]df :ki6 b[li6sf]0fsf ;fy ljBfyL{x¿nfO{ 
;r]t Pjd\ ;+j]bgzLn agfpg p2t x'g'k5{ -k]|m/], @))%, k[=*@_ . o; dfGotfcg';f/ lzIf0f l;sfO sfo{ 
;Dkfbg ubf{ ;fdflhs / k|fs[lts jftfj/0fsf] af/]df l;sfpg], ;fdflhs / k|fs[lts jftfj/0fdf 
lzIf0f ug]{, ;fdflhs tyf k|fs[lts jftfj/0f dfkm{t lzIf0f ug]{ ljlw Pjd\ k|lqmof cjnDagdf 
k|fyldstf lbOG5 . ;fy} kof{j/0fLo ;Gbe{nfO{ lbuf] ljsf;sf nIosf d"n sfo{s|d;Fu PsLs[t ug{sf 
nflu hf]8 lbG5 . 

 k|f0fL / kof{j/0fsf] cfk;L ;DaGwn] g} ;[li6sf] cl:tTj ultzLn ePsfn] kof{j/0fLo tŒjx¿sf] 
cl:tTj /Iff, ;Gt'ng Pjd\ k|jw{gk|lt ;r]t aGg'k5{ . o;sf nflu ;flxTo, kf7\ok':ts, ;fdflhs 
Jojxf/, ;f+:s[lts d"No cflb ;a} kIfdf ltgsf] pkof]lutf / dxŒj b]vfpg' cfjZos x'G5 . kof{j/0fLo 
r]tgf ;flxTodf dxŒjsf ;fy k|:t't ug'{k5{ -uf}td, @)^(_ . kof{j/0fLo ;Gbe{ dflg;sf] ;f+:s[lts 
kIf;Fu klg ;DalGwt 5 -P6d, @)^(_ . pQ/cf}klgj]lzs k|j[lQn] kof{j/0fdfly k|efj kfl//x]sf] 5 -
/]UdL, @)^(_ . kof{j/0fLo lrGtg Pjd\ ;r]ttfdf :jR5GbtfjfbLx¿ k|s[ltsf ljljw kIf jf 
kof{j/0f;Fu lgs6 eO{ l;h{gf ug{ nfnflot x'g] / :jR5GbtfjfbL l;h{gfn] kof{j/0fsf] ldqjt\ k/v ug]{ 
-e6\6/fO{, @)&)_ ePsfn] :jR5Gb ;flxTosf] kof{j/0fLo b[li6n] pko'St x'G5 . kof{j/0f / gf/LnfO{ 
lkt[;Qfsf] k|ltlglw /fHo;Qfn] k|lt:kwf{Tds ¿kdf pkef]u u/L ltgsf] cl:tTjnfO{ ;ª\s6df kf/]/ 
cfkm\gf] k|e'Tj sfod u/]sf] x'Fbf To;tkm{ ;r]ttfk"j{s k|lt/f]w ug'{k5{ -P6d, @)&&_ . lkt[;Qfsf] k|e'Tj 
/ o'4hlgt ljWj+; Pjd\ lj:yfkgn] kof{j/0fLo kIfdf x|f; cfO/x]sf] x'G5 . To:tf k|e'Tj / ljWj+zsf 
lj?4df klg cfjfh p7fpg' cfjZos 5 .  

 dflg;n] lj1fg / k|ljlwsf] ljsf; ub}{ hfg] j|mddf tyf k|fs[lts ;|f]t;fwgsf] pkof]u a9fpFb} 
hfG5 . hg;ª\Vof j[l4 x'Fb} uPkl5 o; j|mddf a9f]Q/L cfpF5 . cf}uf]lus j|mflGtn] km]l/ kfl/l:ylts 
cjwf/0ffsf] k'glg{df{0f ul/lbof] . cf}Bf]lus ljsf;, cfly{s pGglt / dfgj lxth:tf kIfx¿n] 
k|fyldstf kfpg yfNof] .  k|s[ltn] k|f0fL tyf jg:kltsf cfcfˆg} hLgg rqm lbPsf] 5, ltgsf] ;[li6 
tyf hGd / cGTo jf d[To'dfq xf]Og ltgLx¿sf df6f], kfgL, xfjf cflbdf ;lDdngsf] k|fs[lts lgod g} 
5 . To:tf :jfefljs ultdfly dflg;sf] ;sf/fTds ;xof]u x'g' cfjZos 5 . dflg;n] ltgsf] ;+/If0f 
ug{ ;Sg'k5{ . kfl/l:ylts k|0ffnLsf] :jfefljs ultdf dflg;af6 lgoGq0f / afwf xf]Og ls ;sf/fTds 
;xof]u x'g'k5{ -6\ofn/, @)!!, k[= $^_ . t;y{ k|s[ltn] dflg;af6 cleefjsLo e"ldsfsf] ck]Iff u5{ . 

 dflg;sf] r]tgzLntf / k|f0fL hut\df /x]sf] ;j{>]i7tfsf sf/0f k[YjLdf p;sf] cflwkTo a9\b} 
uPsf] 5 . ;d:t k|f0fL / jg:klt hut\sf] ;femf a;f]af;:ynsf ¿kdf /x]sf] o; k[YjLdf dfgj 
lj|mofsnfkxn] k|fs[lts ljsf; / :jtGqtfsf] xgg\ ePsf] 5 -yklnof, @)&%_ . dflg;n] cfkm\gf] 
r]tgfnfO{ ljj]sk"0f{ 9ª\un] k|of]u ug'{kg]{df :jfy{k"0f{ 9ª\un] k|of]u ePsf] b]lvG5 . dflg; / k|s[ltsf 
lardf h}ljs, cfly{s tyf efjgfTdsnufotsf cg]s kIfdf ;DaGw /xFb} cfPsf] kfOG5 . dflg; 
k|s[lts} c+z ePsfn] pm x/]s lsl;dn] k|s[lt;Fu ;DalGwt /x]sf] 5 . dflg;n] kof{j/0fk|ltsf] cfkm\gf] 
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bfloTj k"/f ug{ ;s]sf] 5}g . c;Gt'lnt, :jfy{k"0f{ / clt k|of]u u/]sf sf/0f k|s[lt hut\ ljgfzsf] 
rk]6fdf k/]sf] 5 . dflg; lhDd]jf/ljxLg / ljj]sxLg aGbf k|s[lt hut\ / :jod\ dflg;s} cl:tTj klg 
;ª\s6df k/]sf] 5 .  

 hLj / k|f0fLsf] cGt/lge{/tfsf] j0f{g ug]{ kfl/l:ylts k4ltsf] ;ª\s6k|lt dflg;sf] rf;f] / 
lrGtf sd x'Fb} uPsf] 5 . k|s[lt ljgfzsf ultljlwx¿sf ;fy;fy} o;sf] ;+/If0fk|ltsf] lrGtf / rf;f] 
klg j|mdzM a9\b} uPsf] klg kfOG5 . ;'?jftdf wfld{s sf]0faf6 kof{j/0f ;+/If0fsf] lrGtg cufl8 
cfPsf] kfOG5 . j}1flgs r]tgfsf] ljsf; ePkl5 jftfj/0f lzIffsf] dfWodaf6 jftfj/0f lzIffsf 
;xfotfn] jftfj/0f /Iffsf nflu r]tgf km}nfpg yflnof] . jftfj/0fLo ;ª\s6 a9\b} uPkl5 o;sf] 
;+/If0fsf nflu ;+:yfut / ljZjJofkL cleofgx¿ ;~rfng ul/of] . 1fgsf ljleGg If]qdf o;sf] 
r]tgf km}lnof] . ;g\ !(^) b]lv o;n] ;flxTo ;dfnf]rgfsf If]qdf k|j]z kfof] .  

 kof{;dfnf]rgfsf] p2]Zo k|s[lt / dfgj ;DaGwsf] 1fg k|bfg ug]{, s[ltdf jl0f{t jftfj/0fLo 
kIfx¿sf] phfu/ / dxŒj k|bfg u/L kof{j/0f ;+/If0fsf nflu of]ubfg lbg' xf] . dfgjsf hLjgJojxf/n] 
pSt kIfsf] k|jw{g tyf ;Dj4{gdf dxŒjk"0f{ e"ldsf v]n]sfn] t;y{ dfgj tyf kof{j/0flar ce]B 
;DaGw -e6\6/fO{, @)&)_ x'G5 . k|s[lt / dfgjLo lj|mofsnfklarsf] ;DaGw k|uf9 x'g] ePsfn] 
kof{j/0fLo :jR5tftkm{ dflg; cu|;/ x'g'k5{ . kof{j/0faf6 dflg; / dflg;af6 kof{j/0fsf] cl:tTj /Iff 
x'G5 -yklnof, @)&%_  k|s[lt / dfgjLo lj|mofsnfksf] ;DaGwsf] ljZn]if0fsf ;fy} kof{j/0fLo 
;Gbe{df k|s[lt / gf/L ;DaGw cem ;'dw'/ x'G5 . u|fdL0fkg k|s[lt;Fu dfgjLo ;DaGw df}lns /x]sf] t/ 
;xl/of kl/j]zdf dflg; / kof{j/0flar cGt/;DaGw sfod x'g g;s]sf] l:ylt 5 -Gof}kfg], @)&(_ .  
kof{j/0f / dfG5]sf larsf] ;DaGw tyf dfG5] kof{j/0faf6 leGg /x]/ cfºgf] cl:tTj sfod ug{ g;Sg] 
x'gfn] dflg; / kof{j/0fsf lardf 3lgi7 ;DaGw /x]sf] 5 -kf]v/]n, @)&^_ . klxn] dflg; / 
k|s[ltlarsf] k|uf9 ;DaGw sfod lyof] eg] clxn] dflg;sf ultljlwn] k|s[lt;Fusf] Tof] ;DaGw 
lalu|Psf] 5, dflg;sf ls|ofsnfksf sf/0f k|s[ltsf] :jfefljs ult Pjd\ ;'Gb/tfdf afwf l;h{gf 
ePsf] 5 -u|f8{, @))$, k[= )!_ . o;af6 kof{j/0fLo kIfdfly dflg;sf] gsf/fTds xdnf eO/x]sf] k|:6 
x'G5 .  

 k[YjL / k|s[ltdfly eO/x]sf ljgfz Pjd\ IfoLs/0fn] k|ToIf / k/f]If ¿kdf xfdLnfO{ gsf/fTds 
c;/ kl//x]sf] ;Gbe{ Psflt/ 5 eg] csf{lt/ kof{j/0fLo ;Gt'ngsf nflu dflg;af6 x'g'kg]{ kxn klg 
geO/x]sf] cj:yf 5 . k|s[ltnfO{ dflg;n] cfºgf] dfq ;DklQ 7fg]sf] / cem k'FhLjfbL dfgl;stfn] 
k|s[ltsf] lg/Gt/ bf]xg ul//x]sf] jt{dfg cj:yfdf ljBfyL{x¿df kof{z}Ifl0fs r]tgfsf] ljsf; ug{ 
;lsg] hfgsf/L Pjd\ ljifoj:t' ;DalGwt sIffsf kf7\ok':tsdf ;dfj]z u/L tbg's"nsf cEof;tkm{ 
clek|]l/t ug'{k5{ . 

cWoog ljlw / k|lqmof 

 k|:t't n]v lglb{i6 kf7\ok':tdf ;dfj]z ePsf kof{j/0fLo ;Gbe{ Pjd\ ;r]ttf k|s6 ePsf 
cEof;sf] ljZn]if0fdf s]lGb|t 5 . k':tsfno sfo{af6 tYo ;ª\sng ljZn]if0f ul/Psf] o; n]v 



 212 | Peer Reviewed                    Solukhumbu Multiple Campus Research Journal, Vol 6, No.1, Dec. 2024 | 

cfnf]rgfTds ljZn]if0f 9fFrfdf cfwfl/t 5 . k|:t't n]v k"0f{tM u'0ffTds 9fFrfsf] 5 . k|:t't n]vdf 
k|fylds / låtLos ;|f]t u/L b'j} ;|f]tsf ;fdu|L ;ª\sng ul/Psf] 5 . kf7\oqmd ljsf; s]Gb|åf/f 
k|sflzt sIff gf} / bzsf g]kfnL kf7\ok':tsdf ;dflji6 kof{j/0f;Fu ;Da4 of kof{j/0fLo ;Gbe{ 
/x]sf ljljw ljwfut kf7, eflifs l;kljsf; nflu tof/ kfl/Psf k"/s kf7 Pjd\ pSt b'O{ k':tsdf 
;dfj]z ePsf cEof; g} k|:t't n]vsf k|fylds ;|f]t x'g\ . To;}u/L kof{j/0fLo cWoog tyf 
;dfnf]rgfsf ;}4flGts u|Gy, tt\;DaGwL cg';Gwfg k|ltj]bg, cg';GwfgfTds n]v Pjd\ 
cfjZostfcg';f/ lj1af6 lnOg] ;'emfj / ;"rgf o; n]vsf låtLos ;|f]t ;fdu|L /x]sf 5g\ .  

 k|:t't n]vdf tYo ;ª\sngsf nflu k':tsfnoLo  cWoog sfo{sf] pkof]u ul/Psf]  5 . 
k|fylds / låtLo b'j} ;|f]tsf ;fdu|L ;ª\sngsf nflu k':tsfnoLo ;|f]tsf] pkof]u ul/Psf] 5 . 
kof{j/0fLo cWoog, ljZn]if0f Pjd\ ;dfnf]rgfsf] ;}4flGts :j¿k klxrfg / lgwf{/0f u/L kf7 
ljZn]if0f ul/Psf] 5 . kf7 ljZn]if0fsf nflu ;Da4 k|fylds ;|f]tsf ;fdu|Ldf /x]sf kof{j/0fLo ;Gbe{ 
ePsf k|To]s pbfx/0f of jfSo of cg'R5]b tyf lrqx¿ klxrfg u/L l6kf]6 ul/Psf] 5 . pSt l6kf]6 
ul/Psf kof{j/0fLo ;Gbe{;Fu ;Da4 pbfx/0fx¿ g} k|:t't n]vsf  d"n ;"rgf jf tYo x'g\ . o; n]vdf 
k|fylds ;|f]taf6 l6kf]6 ul/Psf k|To]s ;"rgf of tYosf] ljZn]if0f ul/Psf]  5 . ljZn]if0fsf qmddf 
låtLos ;|f]taf6 k|fKt ;}4flGts ;fdu|Lsf] uxg k7g / dgg ljZn]if0fsf] ;'em ljsf; ul/Psf] 5 . pSt 
;'emsf cfwf/df lglb{i6 kf7\ok':tsdf /x]sf ;a} cEof;sf] kof{jnf]sg ul/Psf] 5 . cfnf]rgfTds 
ljZn]if0fsf] 9fFrf ckgfOPsf] x'gfn] kof{j0fLo b[li6n] jf~5gLo 7x/]sf, kof{j/0fLo kIf Pjd\ ;r]ttf 
ePsf cEof;ut tYo lg¿k0f u/L ljZn]if0f;lxt lgisif{ lgsflnPsf] 5 .  

k|flKt / ljZn]if0f 

 o; n]vdf ljZn]if0f ul/Psf sIff gf} / sIff bzsf g]kfnL kf7\ok':tsdf /x]sf kf7ut, 
Jofs/0fut tyf /rgfut cEof; v08df ;dfj]z ul/Psf kof{j/0fLo kIf;Fu ;DalGwt cEof;sf] 
tYout ljZn]if0f ul/Psf] 5 . 

 sIff gf}sf kf7\ok':tsdf ;dflji6 cEof;  

 sIff gf}sf] kf7\ok':tsdf Jofs/0f cEof;cGtu{t zAbju{ klxrfg Ifdtf k/LIf0fsf] cEof;df 
lbOPsf] jfSodf kof{j/0fLo ;Gbe{ pNn]v ul/Psf] 5 M 

lxdfnL lhNnf d':tfªdf :ofp, cfn', hf}h:tf kmnk"mn tyf cGgafnL nufOG5 . oxfFsf dflg; 
e]8f, Rofª\u|f, rf}/Lnufotsf kz'kfng u5{g\ -k[=)*_ . 

 dflysf] pbfx/0fdf g]kfnsf] pRr ef}uf]lns :yfgdf pTkfbg x'g] afnL tyf pSt :yfgdf kflng] 
3/kfn'jf hgfj/sf] ;Gbe{ k|:t't ePsf] 5 . o; pbfx/0fdf kof{r]tgfsf] ;ª\s]t kfOFb}g t/ 
kl/j]zcg';f/sf s[lif pkh Pjd\ hgfj/sf] ;Gbe{n] dflg;, jftfj/0f, s[lif Pjd\ kz'larsf] 
cGt;{DaGw  k|:6 a'‰g ;lsG5 . o;nfO{ cEof;df k|:t't ePsf] kof{j/0fLo kIfsf] pbfx/0fsf ¿kdf 
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lnOPsf] xf] . o:tf cEof;n] ljBfyL{df Jofs/l0fs cEof;sf l;nl;nfdf klg kof{j/0fLo ;Gbe{sf] 
hfgsf/L u/fpg] ck]Iff ug{ ;lsg] ePsfn] o;nfO{ ;sf/fTds dfGg ;lsG5 .  

 kf7\ok':tsdf l;h{gfTds cEof;sf nflu sljtf n]vg u/fpg] p2]Zon] lbOPsf] sljtf k|f/lDes 
c+zdf k"mnaf/L, k"mn / ltgsf /ª pNn]v ul/Psf] 5 . ljBfyL{n] pSt lbOPsf] ;Gbe{;Fu} ;DalGwt 
ePsf sljtf tof/ ug'{kg]{ ePsfn] pgLx¿df /x]sf] k"mn;Fu ;Da4 1fgsf cfwf/df /rgf k"/f ug{ ;Sg] 
b]lvG5 . o;n] ljBfyL{df dflg;, k"mn, k"mnaf/L, jftfj/0f cflbsf] cGt;{DaGwsf af/]df ;';"lrt x'g] 
cj:yf l;h{gf ug]{ b]lvG5 . t;y{ o:tf sfo{n] ljBfyL{nfO{ kof{j/0fLo kIftk{m cled'v u/fpg ;lsg] 
ePsfn] o:tf] n]vg cEof; pko'St x'g hfG5 . 

9sdSs km"n km'Ng] xfd|f] km"naf/L ;okqL km"n km'Ng] =============== dvdnL ====================== 
km"naf/L /ª\uLrª\uL ================= km"n=====   -k[= )(_ . 

 lglb{i6 kf7\ok':tsdf JofVof ug]{ cEof;sf nflu /flvPsf] kª\lSt kof{j/0fLo ;r]tgf / 
;Gt'ngsf nflu pko'St 5 . jftfj/0fsf nflu cfjZos kg]{ tŒjsf] klxrfg Pjd\ ltgsf] 
cGt;{DaGw;DaGwL ljifoj:t';lxtsf] cEof; u/fpg] ck]Iff ul/Psf] tnsf] cEof;fTds sfo{ 
kof{z}Ifl0fs b[li6n] dxŒjk"0f{ dfGg ;lsG5 .  

xl/of] t/sf/L kmn]sf] b[Zon] 3/sf] ;f}Gbo{ j[l4 x'G5 / jftfj/0f klg :jR5 aGg kfpF5 . -k[= #@_ . 

 dflysf] kª\lStdf kof{r]tgfdf s]lGb|t 5 . 3/ j/k/sf] s/];faf/Ldf xl/of] t/sf/L /f]Kg] sfd u/]sf] 
v08df cfk"mnfO{ vfg klg x'g], jftfj/0f klg :jR5 aGg], 3/df pTkGg ePsf dndf kl/0ft x'g] 
ePsfn] o:tf cEof; kof{j/0fLo z}Ifl0fstf b[li6n] /fd|f] dfGg ;lsG5 . 

 ljZn]io kf7\ok':tsdf l;h{gfTds n]vgsf ¿kdf cg'R5]b n]vg u/fpg] p2]Zon] lbOPsf] zLif{s 
kof{j/0fLo b[li6n] ;sf/fTds /x]sf] 5 .  

…km"naf/LÚ zLif{sdf Pp6f j0f{gfTds cg'R5]b tof/ ug'{xf];\ -k[= #@_ . 

 pSt kf7\ok':tsdf l;h{gfTds n]vgsf] cEof;sf ¿kdf /flvPsf] cg'ej n]vg gd'gfdf 
kof{j/0fLo ;Gbe{sf] k|:t'lt 5 .  

d]/f] gfd wg/fh wfdL xf] . d]/f] 3/ ;'b"/klZrd k|b]zsf] bfr'{nf lhNnfdf k5{ . d]/f] 3/ ePsf] 7fpF 
bfr'{nfsf] n]sd ufpFkflnsf j8f gDa/ @ sf] w/d3/ xf] . d gf} sIffdf k9\5' . d]/f] 3/df a'af, 
cfdf, lbbL, efO / d 5f}F . d]/f cfdfa'afn] v]tL ls;fgL ug'{x'G5 . pxfFx¿n] wfg, ux'F, sf]bf], ds} 
kmnfpg'x'G5 . 3/df cGg leofPsf] lbg cfkm"n] u/]sf] ldlxg]tsf] kmn b]v]/ xf]nf pxfFx¿ c;fWo} 
v';L x'g'x'G5 . 3/ jl/kl/ s/];faf/L klg 5 . xfd|f] 3/sf] s/];faf/Ldf 3/df vfgsf nflu a;}{el/ 
t/sf/L pTkfbg ul/G5 . s/];faf/Lsf] sfddf lbbL / d}n] klg ;3fpF5f}F . d}n] s/];faf/Lsf] la?jf 
/ t/sf/Ldf xKtfdf b'O{ lbg kfgL nufpg] u5{' . kfgL nufpg] lbgdf rflxF d ljBfnoaf6 cfP/ 
u[xsfo{ ;s]kl5 Psl5g v]N5' / la?jfdf kfgL nufpF5' . la?jfdf kfgL xfNbf kfgL vfg kfP/ 
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la?jf / t/sf/L lgSs} v';L ePsf x'g\ ls em}F dnfO{ nfU5 . o;/L cfˆgf] k9fO ;s]/ 3/df 
cfdfa'afsf] sfddf ;3fpg kfpFbf Hofb} v';Lsf] cg'ej x'G5 . cfkm}}Fn] l;FrfO u/]/ pAhfPsf] 
t/sf/L vfFbfv]l/ t dnfO{ ;fx|} cfgGb kf] cfpF5 -k[= ##_ . 

 dflysf] gd'gfdf g]kfnsf] ;'b"/klZrddf kg]{ bfr'{nfsf] v]tL ls;fgsf] ;Gbe{;lxt j[If/f]k0f, 
ltgsf] ;+/If0f cflbsf af/]df rrf{ ul/Psf] 5 . t;y{ o:tf] gd'gf / cEof; kof{z}Ifl0fs b[li6n] /fd|f] 
/xsf] 5 . pko'{St gd'gfdf kof{r]tgf klg ;an lsl;dn] k|:t't ul/Psfn] o;nfO{ kof{j/0fLo 
;Gt'ngsf lbzfdf ;sf/fTds sfo{ dfGg ;lsG5 . 

tkfO{FnfO{ s:tf] k|fs[lts jftfj/0f dg k5{, sIffdf ;'gfpg'xf];\ -k[= ##_ . 

 kf7\ok':tsf df}lvs j0f{gsf] cEof;sf nflu lbOPsf] sfo{ kof{j/0fLo b[li6n] pko'St 5 . 
ljBfyL{nfO{ dg kg]{ k|fs[lts jftfj/0fsf af/]df n]Vg lbOPsf] sfo{df ljBfyL{n] jftfj/0f;Fu ;Da4 
ljifoj:t'sf 1fg xfl;n ug]{, dgg ug]{ / sIffdf ;'gfpg sfo{ ubf{ lgh ljBfyL{ tyf >f]tf ljBfyL{ 
;a}n] s'g g s'g} k|s[ltsf] kofj/0f, kof{j/0fLo tŒj tyf ltgsf] ;DaGwsf af/]df hfgsf/L x'g] 
ePsfn] of] cEof; kof{z}Ifl0fs b[li6n] pko'St /x]sf] 5 . 

g]kfndf ko{6g pBf]usf] k|r'/ ;Defjgf b]lvG5 . oxfFsf] k|s[lt / kof{j/0fn] ko{6snfO{ cfsif{0f 
ul//x]sf] 5 . o;sf] k|jw{gsf nflu ljb]zaf6 ko{6s cfpFbf cltlysf] ;Ddfgdf dfnf nufP/ 
eJo :jfut ug'{k5{ -k[= %^_ . 

 dflysf] pbfx/0f ljBfyL{sf] zAblgdf{0f k|lqmof Ifdtf k/LIf0f ug{ / cEof; u/fpgsf nflu lgdf{0f 
ul/Psf] xf] . of] kof{j/0fLo ;r]ttf Pjd\ kof{z}Ifl0fs kIf;Fu k|ToIftM ;Da4 b]lvFb}g . pSt sIffsf] 
kf7\ok':tsdf /flvPsf] o; pbf/x0fdf k|s[lt / kof{j/0fsf] ;fdfGo ;Gbe{ dfq /x]sf] ePsfn] o;nfO{ 
;sf/fTds dfGg ;lsG5 . 

jfo'd08n cf]hg tx cltj[li6 k/fa}hgL ls/0f Snf]/f]ˆnf]/f] sfa{g g;{/L cy{ cf]hg tx IfoLs/0f 
ug{] Ps lsl;dsf] UofF; nfdf] ;do;Dd l6sfp x'g] ljsf; k[YjLsf] rf/}lt/ /x]sf] xfjfsf] cfj/0f 
kof{j/0fLo ljljwtf rflxg]eGbf a9L dfqfdf kfgL kg'{ ;"o{sf k/fa}hgL ls/0fnfO{ 5]s]/ k[YjL;Dd 
cfOk'Ug glbg] jfo'd08nsf] tx ;"o{sf] k|sfzdf /x]sf] xflgsf/s ljls/0f la?jf x'sf{pg] 7fpF 
agfOPsf] x'G5 -k[= ^#_ . 

lbOPsf kb kbfjnLnfO{ cy{ v'Ng] u/L jfSodf k|of]u ug'{xf];\ M kfl/l:ylts k|0ffnL, cDnLo jiff{, 
xl/tu[x k|efj, Unf]an jfld{ª -k[= ^#_ . 

 dlfysf] cg'R5]b kof{j/0fLo ;Gbe{;Fu ;Da4 5 . ljBfyL{sf] zAbe08f/ Ifdtf ljsf; tyf 
k/LIf0f u/fpg] p2]Zon] of] ;dfj]z ul/Psf] b]lvG5 . o; cg'R5]baf6 ljBfyL{df cf]hf]g txn] k[YjLsf] 
;tx / jftfj/0fsf nflu v]Ng] ;sf/fTds e"ldsfsf af/]df ;';"lrt ug]{ ePsfn] of] kof{z}Ifl0fs 
b[li6n] pko'St /x]sf] 5 . olt dfq xf]Og ls o; cg'R5]bsf dfWodaf6 ljBfyL{df kof{r]tgf;d]t 
ljsf; x'g] ck]Iff ug{ ;lsg] ePsfn] o;nfO{ /fd|f] dfGg ;lsG5 .  
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…kof{j/0f ;Gt'ngÚ ;+jfbdf kof{j/0f ;+/If0faf/] s:tf] ljrf/ JoSt 5 < xfdLn] jftfj/0fLo 
;Gt'ng sfod ug{ s;/L ;xof]u k'¥ofpg ;S5f}F, pNn]v ug'{xf];\ -k[= ^^_ . 

 kof{j/0fLo ;r]tgf / ;+/If0f;DaGwL ljBfyL{sf] 1fg Pjd\ dgf]j[lQ k/LIf0f / ljsf; ug]{ u/fpg] 
p2]zon] sIff gf}sf kf7\o':tsdf /flvPsf] ;dLIffTds n]vg;DaGwL Dfflysf] cEof;sf kof{z}Ifl0fs 
b[li6n] pko'St / ;fGble{s b]lvG5 . To;} u/L dflg;, s[lif, kz'kfng Pjd\ b}lgsL;Fu ;DalGwt /xL 
kof{j/0fLo cGt;DaGwdf cfwfl/t eO{ ljBfyL{df kof{j/0fLo ;Gbe{sf] hfgsf/L ljsf;sf] ck]Iff;lxt 
cg'R5]b /rgfsf] cEof;sf nflu lbOPsf] tnsf] pbfx/0f klg kof{j/0fLo b[li6n] pko'St /x]sf] 5 .  

lbOPsf kbfjnLsf] k|of]u u/L ls;fgsf af/]df Pp6f cg'R5]b tof/ kfg'{xf];\ M ufpFdf a:g', 
v]tLls;fgL ug'{, ufO{j:t' kfNg', 3fF;bfp/f ug'{, tfhf vfg]s'/f vfg', hLljsf rnfpg' -k[= &$_ . 

 ljZn]io k':tsdf kf7k/s /rgfdf cfwfl/t cEof; dfq xf]Og Jofs/0f;Fu ;Da4 sltko 
cEof; klg kof{z}Ifl0fs b[li6n] pko'St /x]sf 5g\ . tn b]vfOPsf] sfn kl/jt{g;DaGwL klxnf] 
pbfx/0f Pjd\ jfSo ;+Zn]if0fsf] cEof;sf nflu lbOPsf bf];|f] pbfx/0fdf klg dflg;, df6f], v]tLkftL 
tyf ;f}Gbo{;Fu s]lGb|t u/L kof{r]tsf] ljsf;df ;xof]u k'¥ofpg] lsl;dsf /x]sf 5g\ . tnsf] 
pbfx/0fdf klg jftfj/0f;Fu ;DalGwt 1fg Pjd\ Joxf/ ljsf;sf] ck]Iff ul/Psf] kfOG5 .  

xfdL b]z ;]jfdf nfU5f}F . xfdL cfˆg} df6fdf kl/>d u5f}{F . cfw'lgs v]tL k|0ffnL ckgfP/ cGg 
pAhfp5f}F . cfˆg} wtL{nfO{ x/fe/f agfp5f}F . o;af6 b]z ljsf;df 6]jf k'U5 -k[= &(_ . 

l;Gw'nL lhNnf afUdtL k|b]zdf k5{ . oxfFsf ls;fg h'gf/ v]tL u5{g\ . pgLx¿ h'gf/ laj|mL u5{g\ . 
pgLx¿n] k|z:t cfly{s nfe lnG5g\ -k[= !$&_ . 

 lglb{i6 kf7\ok':tsdf ;dfj]z ul/Psf] j0f{ klxrfg / k'gn]{vg;DaGwL cEof;df klg kof{j/0fLo 
;Gbe{ k|:t't ul/Psf] 5 . tnsf] klxnf] cg'R5]bdf ;docg';f/ af]6la?jfsf] :j¿k tyf cj:yf 
kl/jt{g eO/xg] / hlta]nf xl/ofnL x'G5 Tolta]nf ;'Gb/ b]lvg, ls;fgx¿ v';L x'g] cj:yf pNn]v 
ul/Ps]f 5 . To:t} bf];|f] cg'R5]b jfRofGt/0fsf] cEof;sf nflu agfOPsf] b]lvG5 . pSt pbfx/0fdf 
cfFksf] dxŒj / pkof]usf] ;Gbe{ 5 . k|ToIftM o;sf] kof{r]t ljsf;df vf;} dxŒj g/x] tfklg 
kof{j/0fLo kIf;Fu ;DalGwt 5 .  

lbOPsf] cg'R5]bnfO{ …CÚ / …l/Ú sf] pko'St k|of]u u/L k'gn]{vg ug'{xf];\ M j;Gt l/t'df k[YjLdf 
xl/ofnL 5fpg] x'gfn] s[ifs cToGt v';L x'G5g\ . pgLx¿ l/0f vf]h]/ eP klg v]tLkftLdf h'6\5g\ . 
ls;fgx¿ kC>dL x'gfn] pgLx¿sf] xft CQf] x'Fb}g . pgLx¿ cfˆgf] ;+:sf/, ;+:s[lt tyf 
CltCjfhnfO{ slxNo} la;{Fb}gg\ -k[= !^&_ . 

dåf/f cfFk NofOof] . kl/jf/sf ;b:onfO{ cfFk afFl8of] . wGojfb kfOof] . ldn]/ cfFk vfOof] -k[= 
!&^_ . 
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 dfly pNn]v ul/Psf / o:t} k|s[ltsf cGo cEof;sf dfWodaf6 ljBfyL{df k|ToIf of k/f]If 
lsl;dn] kof{r]t ljsf; u/fpg ;lsg] x'gfn] kof{z}Ifl0fs b[li6n] pko'St /x]sf] dflgG5 . t;y{ 
kof{j/0fLo ;Gbe{ d"n kf7df dfq xf]Og kf7ut cEof; tyf Jofs/0fut cEof;df klg ;dfj]z u/L 
lzIfs Pjd\ lzIffyL{nfO{ kof{j/0fLo kIf;Fu kl/lrt u/fpg ;lsG5 . sIff gf}sf] g]kfnL kf7\ok':tssf 
cEof; v08df /flvPsf kof{j/0fLo ;Gbe{ kof{z}Ifl0fs b[li6n] pko'St / k|efjsf/L /x]sf] b]lvG5 . 

sIff bzsf kf7\ok':tsdf ;dflji6 cEof;  

 sIff bzsf] g]kfnL kf7\ok':tsdf cEof;sf nflu /flvPsf kof{j/0fLo kIf;Fu ;DalGwt  ;fdu|L 
kfOG5g\ . zAbe08f/ ljsf;sf nflu lbOPsf] tnsf] cg'R5]bdf 3/kfn'jf hgfj/ ufO{sf af/]df s]lGb|t 
5 . dflg; / ufO{larsf] cGt;{DaGw pNn]v ul/Psf] o; cg'r5]bsf] k7gaf6 ljBfyL{ Pjd\ lzIfsdf 
ufO{kfngsf] kmfObf;aGwL hfgsf/L k|fKt x'G5 . o;nfO{ kof{z}Ifl0fs b[li6n] ;sf/fTds dflgG5 .  

 ufO{ dflg;n] kfNg] 3/kfn'jf hgfj/ xf] . of] rf}kfof ju{leq k5{ . dfgjsf nflu ufO{sf] b'w lgs} 
kf]l;nf] x'G5 . z/L/ :j:y /fVg tfultnf s'/f vfg'k5{ . b'Uw / b'UwhGo kbfy{ laqmL u/]/ dfG5]n] 
cfly{s pkfh{g klg u5{g\ . ufO{kfngnfO{ Joj;fosf ¿kdf k|of]u u/]/ w]/} cfDbfgL ug{ ;lsG5 -k[=)#_ . 

 clego jf xfpefp;lxt e"ldsf lgjf{xsf] cEof;sf nflu tof; kfl/Psf] sIff bzsf] cEof;df 
dflg;, v]tL tyf kfgLsf] ;DaGw b;f{OPsf] 5 . o;n] v]tLkftLsf nflu kfgLsf] cfjZostf af]w 
u/fpg] b]lvG5 eg] s[lif pTkfbgdf hf]8 lbPsf] b]lvG5 . of] k|ToIftM kof{r]t ljsf;sf nflu pkof]uL 
;fdu|L geP tfklg kof{j/0fsf ;Gbe{ pNn]v ePsfn] ;sf/fTds dfGg ;lsG5 . 

v]tdf /f]kfOFsf] ;do 5 . 3/d'nL v]t/fhn] 3/sf ;a} ;b:onfO{ ljleGg sfddf v6fpFb} 5g\ . 
pgn] h]7f 5f]/fnfO{ eg], æafa', ltdL v]tdf kfgLsf] aGbf]a:t ug{ hfpmÆ . o;} u/L sfG5f 5f]/fnfO{ 
v]tdf cfnL nufpg] sfd  ug{ v6fP . 5f]/LnfO{ wfgsf] lap sf9\g k7fP . a'xf/L / dfOnf 5f]/fnfO{ 
wfg /f]Kg] sfddf hfg eg] -k[= @!_ . 

 cg'ej j0f{g l;ksf] ljsf; Pjd\ cEof;sf nflu lbOPsf] tnsf] cg'R5]b k"0f{tM kof{j/0fLo 
;Gbe{df s]lGb|t 5 . o;sf dfWodaf6 ljBfyL{ Pjd\ lzIfsdf kof{j/0fLo tŒjsf] ;x;DaGw Pjd\ 
ltgsf] ;+/If0fsf nflu ;r]tgf ljsf; ug{ ;lsG5 . To:t} kof{j/0fLo ;Gt'ng / ;+/If0fsf nflu klg 
;+j]bgzLn aGg clek|]l/t ug{ u/fpg ;lsG5 . t;y{ o:tf cEof;sf dfWodaf6 kof{j/0fk|lt ;hu / 
;r]t aGg pTk|]/0ff k|fKt x'g] ePsfn] kof{z}Ifl0fs b[li6n] oL ;fGble{s / k|efjsf/L b]lvG5g\ . 

xfjf, kfgL, df6f], cflb h}ljs j:t'sf] cl:tTjsf nflu jftfj/0f ;+/If0f clt cfjZos x'G5 . oL 
h}ljs j:t'df ePsf] jftfj/0f ljgfzsf] dfqfn] klg jftfj/0fdf a[xt\ k|efj kf5{ . jghª\un / 
hndf kfOg] k|f0fL tyf jg:klt dflg;sf] cl:tTjsf nflu cfjZos x'G5g\ . jghª\un, hn 
cflbsf] cl:tTj ;ª\s6df kg'{ eg]sf] dfgj hLjg g} k"0f{ ;ª\s6df kg'{ xf] . clgolGqt ¿kdf 
8f]h/ rnfO{ k|fs[lts ;|f]t;fwgsf] bf]xg, xf]xNnf, cfjfh tyf xg{, snsf/vfgfsf] Wjlg, l;d]G6, 
lu6\6L pBf]u, OF6f pBf]u cflbn] jftfj/0f lagfz eof] eg] ;j{;fw/0fsf] :jf:Yodf k|lts"n c;/ 
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k5{ . kmf]xf]/d}nf Joj:yfkgsf nflu plrt NofG8lkmN8 ;fO8 ePg eg] klg jftfj/0f ljgfz  
x'G5 . 3/fo;L k|of]hg, sf/vfgf, c:ktfn, ;8]un]sf j:t' cflbaf6 xflgsf/s kmf]xf]/d}nf 
lg:sg] x'Fbf ltgsf] Joj:yfkgaf6 dfgj :jf:Yodf cg's"n k|efj k5{ -k[= #%_ . 

 lglb{i6 kf7\ok':tsdf /flvPsf] jfSo kl/jt{g;DaGwL tnsf] klxnf] cg'R5]bdf dflg;, kz'kfng, 
s[liflar ;x;DaGw b;f{OPsf] 5 . To:t} Efflifs ;+/rgf / j0f{ljGof;sf ljsf; tyf cEof;sf nflu 
lbOPsf] bf];|f] pbfx/0fdf klg dflg;sf] vfgkfgsf ljifoj:t' p7fg ul/Psf] 5 . kof{r]t geP klg 
kof{j/0fLo ;Gbe{ /x]sf oL pbfx/0f kof{z}Ifl0fs b[li6n] ;sf/fTds b]lvG5 .  

;+:s[ltnfO{ s[lif Joj;fo ug]{ /x/ lyof] . o;sf nflu pgn] kfFry/df kfl/nf] 3fd nfUg] hUuf 
lslgg\ . ufO{, e}+;L / afv|f klg lsg]/ NofOg\ . s[lif Joj;foaf6 pgn] k|z:t cfDbfgL ul/g\ . 
pgn] ufpFsf !% hgfnfO{ /f]huf/L klg lbOg\ -k[= *^_ . 

uf}/jn] ux'Fsf] /f]6L vfG5g\ eg] d}bfsf] /f]6L vfGgg\ . ;lngfn] :ofp c;fWo} ?rfpFl5g\ eg] ;'Gtnf 
Tolt ?rfplGgg\ . ;'bLIff ;w}F ;a};Fu af]lN5g\ t/ ltg} slxn]sfxL ;a};Fu af]lNbgg\ . 
j}1flgsx¿sf cg';f/ k[YjL uf]nf] 5 t/ Hof]ltifLsf cg';f/ k[YjL uf]nf] 5}g . uª\uf/fd u'? /fof]sf] 
;fu v'a ld7f] dfGg'x'G5 t/ pxfF kmfk/sf] ;fu vf;} ld7f] dfGg'x'Gg -k[= !#(_ . 

 kbqmd kl/jt{gsf] cEof; Pjd\ l;sfOsf nflu sIff bzsf] kf7\ok':tsdf /flvPsf] tnsf] 
klxnf] ;fdu|Ldf afnaflnsf kof{j/0f / df}lnstf;Fu ;fem]bf/L ug{ ?rfpg] b]vfOPsf] 5 . afnaflnsf 
x'g] k|s[ltk|]d kof{j/0fLo b[li6n] pRr dxQfsf] /xG5 . k/]jf;Fusf] ;fIffTsf/df afns /dfPsf] 
b]vfOPsf] o; pbfx/0fdf afns, k/]jf tyf ?vlarsf] lqsf]0ffTds ;DaGw b;f{OPsf] 5 . To;} u/L 
zAbe08f/sf] ljsf;sf nflu k|:t't bf];|f] ;fdu|Ldf g]kfnL kxf8L If]q l;Gw'nL lhNnfsf] cf;kf;df 
/x]sf] kof{j/0fLo ;Gbe{;lxt s[lif k];fsf af/]df ljifoj:t' k|:t't ul/Psf] 5 . dflg;, s[lif pTkfbg, 
ef}uf]lns kl/j]z, g]kfnL ;+:s[lt / k"mnsf] ;DaGw pNn]v ul/Psf] pbfx/0fdf kof{j/0fLo 
cGt;{;DaGw,  g]kfnL ;+:s[ltsf z}nL / cfly{s pkfh{gsf kIf ;d]l6Psf] 5 . lzIfs Pjd\ lzIffyL{df 
kof{j/0fLo ;Gbe{;Fu kl/rlt u/fO{ To;tkm{ cled'v t'Nofpg ;Sg] ePsfn] o:tf cEof; Pjd\ 
pbfx/0fnfO{ kof{z}Ifl0fs b[li6n] ;sf/fTds dflgG5 . 

afns k/]jfsf] x'nlg/ k'Uof] . ;]tf k/]jf e'?/{ p8] . afns klg ;]tf k/]jf;Fu e'?/{ p8\g vf]Hof] . 
k/]jf k/sf] ¿vdf uP/ a;] . afnsn] k/]jfnfO{ x]¥of] . k/]jfn] dfs'/3'/ u/L s/fP . k/]jfn] 
afnsnfO{ afOafO eg] xf]nfg\ . afnsn] xft p7fP/ k/]jfnfO{ af]nfPsf] O;f/f u¥of] . k/]jfn] ef]ln 
cfpFnf eg] -k[= @!^_ . 

kf~rfog zdf{n] ;'gsf];L / tfdfsf];Lsf] ;ª\ud:yn v'sf]{6 glhs cfkm\g} v]tdf s[lif v]tL 
u/]sf 5g\ . pgn] cfFk, d]jf, s6x/, s]/f, h'gf/h:tf kmnkm"n nufPsf 5g\ . To;;Fu;Fu} sfpnL, 
d'nf, ufFh/, cfn' cflb t/sf/L / /fof], tf]/L, rD;'/, kfn'ª\uf]sf] ;fu klg snsnfpFbf] agfPsf 
5g\ . g]kfnLsf] dxfg\ rf8 ltxf/df km"nsf] a9L dfu x'g] sf/0f ;okqL, dvdnL, uf]bfj/L, afa/L 
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cflb km"nx¿ klg k|z:t km'nfPsf 5g\ . pgn] o;}af6 kof{Kt cfo{cfh{g u/L cfkm\gf] hLljsf]kfh{g 
/fd|f];Fu rnfPsf 5g\ -k[k[=@@& – @@*_ . 

 kbqmd kl/jt{gsf] cEof; Pjd\ l;sfOsf nflu sIff bzsf] kf7\ok':tsdf /flvPsf] tnsf] 
klxnf] ;fdu|Ldf afnaflnsf kof{j/0f / df}lnstf;Fu ;fem]bf/L ug{ ?rfpg] b]vfOPsf] 5 . afnaflnsf 
x'g] k|s[ltk|]d kof{j/0fLo b[li6n] pRr dxQfsf] /xG5 . k/]jf;Fusf] ;fIffTsf/df afns /dfPsf] 
b]vfOPsf] o; pbfx/0fdf afns, k/]jf tyf ?vlarsf] lqsf]0ffTds ;DaGw b;f{OPsf] 5 . To;} u/L 
zAbe08f/sf] ljsf;sf nflu k|:t't bf];|f] ;fdu|Ldf g]kfnL kxf8L If]q l;Gw'nL lhNnfsf] cf;kf;df 
/x]sf] kof{j/0fLo ;Gbe{;lxt s[lif k];fsf af/]df ljifoj:t' k|:t't ul/Psf] 5 . dflg;, s[lif pTkfbg, 
ef}uf]lns kl/j]z, g]kfnL ;+:s[lt / k"mnsf] ;DaGw pNn]v ul/Psf] pbfx/0fdf kof{j/0fLo 
cGt;{;DaGw,  g]kfnL ;+:s[ltsf z}nL / cfly{s pkfh{gsf kIf ;d]l6Psf] 5 . lzIfs Pjd\ lzIffyL{df 
kof{j/0fLo ;Gbe{;Fu kl/rlt u/fO{ To;tkm{ cled'v t'Nofpg ;Sg] ePsfn] o:tf cEof; Pjd\ 
pbfx/0fnfO{ kof{z}Ifl0fs b[li6n] ;sf/fTds dflgG5 . 

lgisif{ 

 o; n]vdf dfWolds tx sIff gf]} / bzsf jt{dfg g]kfnL kf7\ok':tsdf ;dfj]z ul/Psf 
cEof;sf] kof{z}Ifl0fs b[li6n] ljZn]if0f ul/Psf] 5 . lglb{i6 kf7\ok':tssf cEof;df kof{r]t;lxt 
kof{j/0fLo ;Gbe{ ;fdfGo lsl;dn] pkof]u u/]sf] b]lvG5 . sIff gf}sf] g]kfnL kf7\ok':tsdf /flvPsf 
kf7ut, Jofs/0fut / l;h{gfTds cEof;dWo] !# cf]6f cEof;df kof{j/0fLo ;Gbe{ ;dfj]z ul/Psf 
5g\ . tLdWo] hDdf rf/cf]6f cEof; kof{r]tdf s]lGb|t b]lv eg] gff}cf]6f cEof;df kof{j/0fLo ;Gbe{ 
dfq /flvPsf] 5 . To;}u/L sIff bzsf kf7\ok':tsdf /flvPsf ;du| cEof;dWo] 5cf]6f cEof;df 
kof{j/0fLo kIf /x]sf 5g\ . tLdWo] kfFrcf]6f cEof;df kof{j/0fLo r]tgf ljsf;sf] ck]IffeGbf eGbf 
kof{j/0fLo ljifoj:t' dfq /x]sf] b]lvof] t/ dPp6f cEof;df eg] kof{r]tsf] ljsf;sf nflu 
;f]2]Zod"ns cEof; /flvPsf] 5 .  t'ngfTds cfwf/df sIff gf}sf hDdf !# cf]6f cEof; kof{j/0fLo 
;Gbe{;lxt /x]sfdf rf/cf]6fdf kof{r]t ;an 5 eg] sIff bzsf hDdf 5cf]6f cEof;df kof{j/0fLo 
;Gbe{ /x]sfdf Pp6f cEof;df dfq kof{r]tsf] kIf ;dflji6 5 . sIff bzsf t'ngfdf sIff gf}sf] 
kf7\ok':tsdf ;dflji6 cEof; kof{j/0fLo b[li6n] pko'St 5g\ . 

 ljZn]if0f ul/Psf lglb{i6 kf7\ok':tssf] kof{z}Ifl0fs b[li6n] d"Nofª\sg ubf{ jt{dfg ;dodf 
ljsf; u/fpg'kg]{ kof{j/0fLo ;Gt'ng Pjd\ ;+/If0fsf nflu ljBfyL{ tyf lzIfsdf 1fg, ;'em tyf 
Jojxf/ ljsf;sf lglDt ckof{Kt b]lvG5g\ . ;dsfnLg ;do ljZjdf g} kof{j/0fLo ;Gt'ng tyf 
;+/If0fsf nflu Jofks sfo{qmdx¿ ;~rfng eO/xFbf g]kfnsf ljBfyL{x¿ hf] dfWolds txdf 
cWoog/t 5g\, ltgdf ;f];DaGwL ;r]tgf ljsf; ug]{ x]t';lxtsf cEof; lgdf{0f ug{ ;lsG5 . 
kof{j/0f;Fu ;Da4 kf7df t tbg's"nsf cEof; x'g] g} eP . tL kf7afx]ssf l;kut cEof;sf ;fdu|L 
Pjd\ ;+/rgf tyf zAbe08fsf] ljsf;sf cEof;df klg kof{/0fLo kIftkm{sf] ;r]ttfO{ k|lji6 ug{ 
;lsG5 . dfWolds txsf ljBfyL{sf] pd]/ ;fdflhs tyf k|fs[lts pQ/bfloTjsf] efj ljsf; x'g] 
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cfwf/ pd]/ klg ePsfn] tL sIffdf kof{r]t ePsf cEof; ;fdu|L ;dfj]z u/L kof{z}Ifl0fs kIfnfO{ 
;an agfpg'kg]{ b]lvG5 .  

 

;Gbe{ ;fdu|Lx¿ 

clwsf/L, x]dfª\u/fh -@)^&_= g]kfnL efifflzIf0f= ljBfyL{ k':ts e08f/ .  

pk|]tL, ;~hLj -@)^*_= l;4fGtsf s'/f= cIf/ lj|mo;G; g]kfn .  

P6d, g]q -@)^(_= …kof{j/0fLo ;dfnf]rgfÚ= /Tg a[xt\ g]kfnL ;dfnf]rgf M ;}4flGts v08= /Tg k':ts 
e08f/ .  

P6d, g]q -@)&)_= cGtlj{ifos g]kfnL ;dfnf]rgf= Pstf a'S; .  

P6d, g]q -@)&*_ …df]lbcfOg\Ú pkGof;df kof{j/0fLo gf/Ljfb= k|1f=-cª\s @= k"0ff{ª\s !@)_= g]kfn 
k|1f k|lti7fg .  

sfg, l/rf8{ -;g\=@)!)_= lqml6sn k]8fuf]hL, Osf]ln6/];L PG8 Knfg]6/L qmfOl;;\= lk6/ Nofª 
klAnl;ª .  

s]l/h, l/rf8{ -;g\=@))^_= OGef/d]G6flnHd PG8 Osf]lj|ml6l;Hd ln6/]/L= cS;kmf]8{ o'lgel;{6L k|]; .  

vgfn, k]zn -@)^*_= z}lIfs cg';Gwfg k4lt= ;gnfO6 k|sfzg . 

vgfn, /fh]Gb| -;g\ @)@)_= …cf]Ssn bf]Ssn lkknkft sljtf ;ª\u|xdf k|tLsljwfgÚ= 
OG6/l8l;lKng/L l/;r{ Og Ph's];g= ef]n'd – %, -k[k[= !%(–!^*_= cg';Gwfg Joj:yfkg PsfO= 
lzIffzf:q s]Gb|Lo ljefu, lq=lj== sLlt{k'/ DOI : https://doi.org/10.3126/ire.v5i1-2.34746 

vgfn, /fh]Gb| -;g\ @)@#_= …lk|o df}gtfÚ sljtf ;ª\u|xdf k|tLssf] pkof]uÚ= OG6/l8l;lKng/L l/;r{ Og 
Ph's];g= ef]n'd – *, -k[k[=@@–#)_= cg';Gwfg Joj:yfkg PsfO= lzIffzf:q s]Gb|Lo ljefu, 
lq=lj=, sLlt{k'/ DOI: https://doi.org/10.3126/ire.v8i1.56723 

u|f8{, u|]u -;g\ @))$_= Osf]lqml6l;Hd, /6\n]h . 

uf}td, s[i0f -@)^$_= pQ/cfw'lgs lh1f;f= e[s'6L Ps]8]lds klAns];g .  

Unf]6km]N6L, ;]]l/n PG8 Xof/f]N8, k|mf]d -;g\=!((^_= b Osf]lj|ml6l;Hd l/8/ M NofG8dfS;{ Og ln6/]/L 
Osf]nf]hL= o'lgel;{6L ckm hlh{of k|]; .  

6\ofn/, kf}n 8An' -;g\ @)!!_= /]:k]S6 km/ g]r/= lk|G:6g o'lgel;{6L k|]; .  

9sfn, zflGtk|;fb -@)&#_= g]kfnL efiffkf7\oqmd, kf7\ok':ts tyf lzIf0fk4lt= lkgfsn  
klAns];g .  

9'ª\u]n, ef]h/fh / bfxfn, b'uf{k|;fb -@)&$_= g]kfnL efiffkf7\oqmd, kf7\ok':ts tyf lzIf0fk4lt= 
Pds] klAn;;{ PG8 l8l:6«Ao'6;{ .  
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lqkf7L, uLtf -@)&^_= ;dsfnLg g]kfnL syffdf kof{j/0f= k|1f ;dsfnLg g]kfnL syfljdz{= g]kfn 
k|1f k|lti7fg .  

yklnof, uLtf -@)&%_= cfw'lgs g]kfnL sljtfdf kof{j/0f r]tgf= ljBfjfl/lw zf]wk|aGw= g]kfnL 
s]Gb|Lo ljefu= lqe'jg ljZjljBfno= sLlt{k'/ . 

Gof}kfg], dx]Gb| -@)&(_ An' Knfg]6 syf;ª\u|xdf kof{j/0f= lqe'jg ljZjljBfno, lzIffWoIfsf] 
sfof{no,  sLlt{k'/, sf7df8f}Fdf k|:t't n3' cg';Gwfg k|ltj]bg .  

kf7\oqmd ljsf; s]Gb| -@)&(_= g]kfnL -sIff (_= g]kfn ;/sf/, lzIff, lj1fg tyf k|ljlw dGqfno . 

kf7\oqmd ljsf; s]Gb| -@)*)_= g]kfnL -sIff !)_= g]kfn ;/sf/, lzIff, lj1fg tyf k|ljlw dGqfno . 

kf]v|]n, uf]s'n -@)&@_= …gbL lsgf/fsf dfemLÚ sfJo;ª\u|xdf kof{j/0f= bz{gfrfo{ zf]wk|aGw= g]kfnL 
s]Gb|Lo ljefu= lqe'jg ljZjljBfno= sLlt{k'/ .  

kf]v|]n, uf]s'n -@)&%_= l;d;f/sf /fhb"t sfJodf dfG5] / kof{j/0flarsf] ;DaGw= k|1f= -cª\s != 
k"0ff{ª\s !!&_= g]kfn k|1f k|lti7fg .  

kf]v/]n, afns[i0f / cGo -@)&%_= g]kfnL a[xt\ zAbsf]z= -;Dkf=_= g]kfn k|1f k|lti7fg . 

k]|m/], kfpnf] -;g\ @))%_= k]8fuf]hL ckm b cK/]:8= b slG6gd OG6/g];gn klAnl;ª u|'k . 

aGw', r"8fdl0f -@)&%_= cg';Gwfg tyf k|ltj]bg n]vg= /Tg k':s e08f/ .  

e6\6/fO{, uf]ljGb/fh -@)^$_= pQ/cfw'lgs ljdz{= df]8{g a'S; .  

e6\6/fO{, /d]z -@)&)_= ;do ;f}Gbo{ M kof{j/0f / sljtf= ljj]s l;h{gzLn k|sfzg k|f= ln= .  

ldl;oh]s, u|]u ljlnoD; -;g\ @)@@_, Osf]k]8fuf]hL,  An'D; a/L klAnl;ª .  

/]UdL, cg'kdf -@)^(_= kof{j/0fLo ;dfnf]rgfsf] kl/ro= ;dsfnLg ;flxTo= -cª\s @= k"0ff{ª\s ^(_= 
g]kfn k|1f k|lti7fg . 


